What are the Contexts and Mechanisms That Contribute
Towards Educational Psychologist Use of Dynamic
Assessment Having Positive Outcomes?

Using Thematic Analysis Within a Realist Evaluation
Framework to Explore Educational Psychologist Perspectives.

Josephine Newman

Registration Number: 100360614

Submitted in part requirement for the Doctorate in Educational
Psychology (EdPsyD)

University of East Anglia

School of Education and Lifelong Learning

May 2024

Word Count (Excluding Contents Pages, Acknowledgements,
References and Appendices): 47,382

This copy of the thesis has been supplied on
understood to recognise that its copyright
i nformation derived therefrom must be in acc

|l mddi tion, any quotation or extract mus



Summary

This thesis portfol i oT ke mpirri sstascshesmpideteee ntahtsal pct e
Il i t er at uwrhd crhe wixdpw oulBye aos 6 e s s NbeAbty (
Educational EPwicrh ot ioeg iesdt sSKWi. g dTonm s( hove | Al e s
is defined, how amy WPy timethsee UKF hBA change
the outcomes that occU@ihewbaenr ERs LBeeDAture

di scuamsacedareas for future research are ident

The second clrapempistdiedalhl sl | g tavulsveesh e mat i c
analwist Bin a reali st teov alxwdpaeroenptdhodaPeaevo r & f
regartdiiengcont exts and mechanisms that contri
positive Seuvtecno nteFss. wer andobemed leaveidomt c o me

t he me shyapnodt weessédesvel Dpenh t halso mdgatvai it i t i al

pr ogr ammeCohtéxtethemes suggest that others need to be involved in the

DA process, the use of DA is an active decision made by the EP within a system and

that DA theory can be applied in different ways. Mechanism themes suggest that

during DA, a new and shared understanding of the situation can be co-constructed,

the child has a positive experience and EPs are active participants. Outcome themes

suggest that DA can facilitate changes in thinking and behaviour, but that longer-

term outcomes are difficult to evaluate. The i ni ti al programme t heol
shared with a fdowmgdigpocepe@f kiBPangdsed i n r el
to existing theory and | iteraturei,cwitappmai

the study anmd hemareesr dilobralfsuo consi der ed.

The final ccrhiatpitedarll ¢éigst iave account of the rese:
explores thechooousrinnegy a rroems ear ch t dphiec ,sttuldryou
andol | eacntdi nagn al YaitGoo stideeiratalosnot géveant oi but i
of the tesparsbnal and pr.ofmpssicanalonsndwilregg

proposed di.sseminati on



Fi

an

I
De

Th
gu
s u
t b

Th
of
s o
Be

me

I
s o
t h

Th
y o
W 0

vV e

rstily, I
d ent hus

woaul | $do k e
par tfnoErd t

ank you
i dance o

pervisor

I process.

ank you

a profe

much fr
cker, Co
, and su

woul d [
proud o

pou do.

ank you
u to my
ul d i ke

Acknowl edgement s

would Ii ke to thankthmwyxnpeaarite cd esan

lasm for dynamic assessment.

to acknowledge my appreciation fo

cation, which all owed me to compl e

to the Course Directors and Cour se
ver the past three years. I n part.i
, Alistair James, for your patienc
Thank you also to Kim Barthol ome

to all my EP and TEP coll eagues, p
s s k omoft u lvlandefdhepehul individual s,

om you all. Particular thHamksieal so
rrinne Twomey and Abi Wil de, who h
pported me to become the EP | want

ke to thank my 2021 UEA TEP cohort

f us all and | am | ooking forward

to my friends and family, for al wa
wo n d e mfawden plaeesasclioys ¢ aangde oi drme.i rle
to dedicate this abahahbeveamwns .t o ¥

ry gfran edlull ahdHtaewecutead to see what the fu



Content s

Li st of. . dabl e s 6
S A o I O I o LN B A = = PP PPPPPPPPPPPPPPP 7
Li St Of AP Pl C .S ittt 8
Li St Of ACT 0Ny IS ettt eeeeeeeeeeeeeeeeees 9
Chapter 1: Lit.er.atur.e..ReMl.eW. ... 11
R o T SO o T o A o O o T o PP 11
1.1.2. BACKGrOUNG. .. ..o 11
1.1.2. Objectives for ThiS REVIEW .........oooiiiiiiii 12
1. 2. Me t .0.0.0.0. 10 G Y 13
1.2.1. Format Of LItErature REVIEW .........uuiiiiiii e e e e e e e e e e eeean 13
1.2.2. Description Of SEArCh Strat@gy.........uuuiiiiiiiiiiiiiiiiiiiiiiii it eeeeeeeseeeeeeene 13
1.2.3. Inclusion and EXCIUSION CHEEIIA .......coouuuiiiiiii e e e e e e e e e eeean 14
1.2.4. Analysis and SYNthESIS PrOCESS.......uuuiiiiieiiieeiiiiie e et e e e e e e e e e eeaaaan e e e e e eeeeeennan 16
1. 3. O o o O O o o S 17
1.3.1. HOW IS DA DEIINEA . ..ttt et e et e e e et e e e e et e e e e aa e eeeean 17
1.3.2. How and Why has the Use of DA by EPs in the UK Changed Over Time?.........cccccuvvvvvvnnns 25
1.3.3. What are the Outcomes That Occur When EPs in the UK use DA? .......ccoovvviiiiiieeeeeeeeeiennn 38
1. 4. Concl usi on.s...and..Di.s.c.u.s.s.i..0n...........45
1.4.1. Summary and Discussion of Findings and Areas for Future Research............ccccooeeevvvvnnnnn. 45
1.4.2. Summary of Implications for EP PractiCe...........ccouiiiiiiiiiiiiiie it 50
1.4.3. Strengths and Limitations of ThiS ReVIEW...........ciiiiiiiiiiiiiii e 51
Chapter 2: Emnp.i.r..c.a.l...l s U N = T 53
2 . 1 AR S L Gt 53
2.Rntroduction and..L.i.t.er.at.ur.e..Rewv.i.ew.54
2.2.1. The Role of the Educational PSYChOIOQISt ..........ccovviiiiiiiiiii e 54
2.2.2. DYNAMIC ASSESSIMENT ....uuiieiieieiiiiie e e e e e e e et e e e e e e et et e e e e e e e e eat e e eeeeeaesana e eeeeeeeeannnaeeas 54
2.2.3. The Use of Dynamic Assessment by Educational PSychologists ..........ccccccceeviieeeriiiiiiennnn. 56
2.2.4. The Outcomes of DYNamMIC ASSESSMENL.......uuiiiieeiieiiiiie e e e e e e e e e e e e et e e e e e erea s 57
2.2.5. Applying a Realist Evaluation FrameWOrK ...........cccovuuuiiiiieeeeiieiiiiie e ee e e e e e eeaaaan s 59
2.2.6. Rationale and Aims of the CUrrent StUAY...........cooiiiiiiiiiii e 60
2. 3. Me t .h.0.0.0. 1.0, 0. Y 6 2
2.3.1. Ontology and EPIStEMOIOQY .......uuuuiiiieiiiiiiiie e e e e e e e e e e e e s 62
2.3.2. REaliSt EVAIUALION .......uuviiii it e e e e e e e e e e e e e e e e e e e e e e e e e eeranneeeas 63
ARG TR T BT L = W O o] 1= Tox 1 o] o S 68
2.3.4. Participant Sample and ReCIUItMENT ............uiiiii i e 70
2.3.5. TEMPIALE ANGIYSIS ...vvuriiiiiiiiiiiiiiiiiiiiii s 72
2.3.6. DAA ANAIYSIS ...uuitiiiiiiiiiiiiiiiieiiiie s 74
ARG T A = {410 L @0 0 £ 1o [T = 0] o £ 78
2. 4. Findings..and..Di.sC.US.S.i.00 iiiiiiiiiiininn, 79
2.4.1. Contexts, Mechanisms and OULCOMES ..........iiiiiiiiiiiiiiii e eee e e e e e e e 79
2.4.2. What are the Contexts and Mechanisms That Contribute Towards EP Use of DA Having
POSILIVE OULICOMES?. ..ttt i e e ettt e et e e e e e e e e e ettt eeeeeeeeeetata e eeeeees sttt aeeeeessstananaaaeaaanees 103
2.4.3. Implications for Educational Psychology PractiCe ..........ccocoooioiiiiiiiiiiniiiieieseeesseessesseseeeeenns 124
2.4.4. Critical Appraisal and Areas for Future ReSearch ..........cccoceeiiieiiiiiiiiiiiiiiceeeeesseseseeees e 126

S T O o Tod (U1 (o] o TN 130



Chapter 3: Ref l.ec.t.i.v.e. .. AC.COoUNt ———.. 132
3.1. I 0 T Y o R o R T o O o 1 4 T 132
3. 2. The Resear.ch. . . Pr.0C.eS. .S, 132
3.2.1. ChoiCe Of RESEAICH TOPIC. ... .uuuuiiiiiiiiiiiiii s 132
B.2.2. LILEIATUIE REBVIBW . .c..ieiiiiii ettt ettt et et e e et et e e e e e et e e e e s s et s easesnssaseeneennns 133
3.2.3. MELNOUOIOQY ...ttt s 135
3.2.4. Ontology and EPISTEMOIOQY ........uuuuuuumnuiiiiiiiiiiiiii s 137
3.2.5. Participants and RECTUIIMENT .........uuuuiiiiiiiiiiiii s 137
I ST B L= - N Ofa] | T3 1 o) o TP 139
3.2.7. DAA ANAIYSIS ..ttt s 141
3.2.8. EthiCal CONSIAEIALIONS ... .ceiieiiiteii et e e et et e et et e e e e s et e e e eanseaesenaeanns 145
3.3. Contribution to Knowl edge..and....L.np¥Vicat.i
3.3.1. Proposed DiSSEMUNALION .....ccvveeeiiiiie e e e eeeieiiiie e e e e e e et e e e e e e e e et e e e e e e eeaaanaaeaeeeeeeennnnnneeas 147
3.3.2. Contribution to Knowledge Within the Field of Educational Psychology ...........cccccevvvunnnn... 148
3.3.3. Contribution to Personal Knowledge and Skill Development............ccovvvviiiinieeeeeeiiiiinnnn. 149
3. 4. (@R o T o T o3 N U 1 T o T ISR 150
[ ST E ST G <Y o T o YO PR 151

AP P & N A BB S 180



Tab
Tab
Tab
Tab

Tab
Bas

Tab
Tab
Tab
Tab
Tab
Tab
Tab
Tab
Tab
Tab
Tab
Tab
Tab

Li st of Tabl es

|l umary of | ncl

|l @@oBt ext s, Mechani sms and Outcomes6®evelo
|lRardti ci pant Characteri.s.t.i.cs..Erom. Thtervi

usi on...

| @p &r ati onal Definitions of the Ter ms

ed on Definitions

@M® Hypotheses
@MJ Hypotheses
@M@ Hypotheses
eDeEFl nitions of

eSuGimary of Studi es Re.p.o.r.t.i.ng..DA. 1084 c 0o me

l nv.a.l.v.i.ng..Sc.ho.ol. .. 3t0&f f
I n.v.al.v.i.ng..Chi.l.dr.emlA4
l.n.v.a.l.v.i.ng.. t.he ER..117
DA, Partly .Re.p.r.o.dlu8cled

eSubMmary of Contexts Hypot hes..s.e.dl 8%

A PP2iori Coding

Petv2l oped CMO Hypotheses With Ex.ampl es
eorlus Group Quotes

Adldli ti onal [

I
I
I
I
I
I
|l A PYiori Codi.ng...Templ.at.e.............. 191
I
I
I
I
I
I

a.nd..Ex.cl.us.i.oah5Crite
| e f2i ning Features of DA From.an..ARal ysis

Con:
Us.e.d...b.y...Chadwi.ccki6( 2014)

(

e

(

Templ at e....Wi..t..h.....L.i.1 @T at ur e
eQuHll ity Criteria and Expl anat i on2 4oif
enl Li al CMO Hypotheses Us.i.ng..Wo.r.d4d46g

Organi s.ed...l.nt.252 he
ustrat.i.v.e...lL.nt.er.v...ean dHat a

| N c

a
Cc
(



List of Figures

Méel Real i st Evalwuation Cycl e, Baseld on F

Fea2ures of a Realist Evalwuation Approac
/A N N o 1 TR 65

Gen&r ati ve CausakFrioomm,P aRespan dauncde dTi | | ey (

................................................................................................................................. 65
Oee4view ofh8t&gesenh Study, Based on Ti
7, p. 10) and..We.hbb..(.20.211.,....p.....6.6.)..68

uiSé agges of TemPpasaetde oAm aKiymsg set al . (2018)
................................................................................................................................. 73

IS¢ ages of Data Anal ys..s..i.n..t.he.. Curdrent S
Méhemati c Map of All T.hemes..and..S1BOt hemes

Mée®atic Map of Context..T.hemes...amBd Subth
MéeMmati c Map of Mechani sm..Themes..9dnd Suctk
rehdmM@ati c Map of Outcome ..T.hemes...a®& Subt

r\ei sldal Representation of the I nitial Pr
Mechani sms That Contribute to EP1Q05e of

rDei alglr am Showing I nitial Exploration of |

............................................................................................................................... 245

rdaddwr i tten Notes on L.ni.t..al... Rr.@drlamme



List of Appendices

Appendlixt &r ature Sear.c.he.s..Comp.l.et.ed..180
AppendDbDeaf Bni t i.an.s.00. DA e 181
Appendéxud€i es Reporti.ng..DA..Qut.c.ome.s....184
AppendCantext s Hypothesised .t.o..l.mpacttl8DBA Out
AppendPxo&ess of Templ.at.e..Anal.y.s.i.s....191
Append$SemrS8RE ructured I nterview and..Foc2uxs3 Gr ouy
AppendPar Gi ci pant I nformation..Sheet.s.2a8id Con
AppendCand#i deration o.f..Qual.t.y..Cr.i.l.e2ida
AppendPirxocless of CMO Hypot.he.s.i.s..Deuv.e.l?204p5Sme nt
AppendRxcuWws Group Dat.a..Anal.y.s.i.S... 251
AppendExhiKcs Applicat.i.on..and.. . Appr.ov.al277
Appendlilxl strative | nt.er.vi.ew..Dat.a..Qu@O8s



Listcodnspm

BERA British Educational Research Association
BPS British Psychological Society
British Psychological Society Code of Human
BPS CoHRE _
Research Ethics
CATM Children6és Analogical T
CAP Cognitive Abilities Profile
Children's Conceptual and Perceptual Analogical
CCPAM o
Modifiability test
CITM Childrendés I nferential
CMB Cognitive Modifiability Battery
CMO Context, Mechanism, Outcome
Constructionist Model of Informed and Reasoned
COMOIRA .
Action
CSTM Childrendés Seriational T
DA Dynamic Assessment
EHC Education, Health and Care
EHCP Education, Health and Care Plan
EP Educational Psychologist
EPS Educational Psychology Service
FG Focus Group
HCPC Health and Care Professions Council
Health and Care Professions Council Standards of
HCPC SoPs o
Proficiency
Health and Care Professions Council Standards of
HCPC SoCPE

Conduct Performance and Ethics




10

LA Local Authority
MLE Mediated Learning Experience
SCM Structural Cognitive Modifiability
SEN Special Educational Needs
Special Educational Needs and Disabilities Code of
SEND CoP .
Practice
Special Educational Needs and Disabilities Co-
SENDCo .
Ordinator
TEP Trainee Educational Psychologist
UEA University of East Anglia
UK United Kingdom
ZPD Zone of Proximal Development
A note on language: Throughout this thesis portfolio theterms 6 c hah dl 66 c hi | dr e n
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Educational Needs and Disabilities Co-Ordinators, teachers and Learning Support

Assistants who may be involved throughout the DA process.
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Chapt:erinterature Review

The Use of Dynamic Assessment by Educati onal
Ki ngdom: -SAy sSteeemati ¢ Review of the Lite

11l ntroduction
11. 1. Background

The rol e ofPsEydcuhcoalto goinsatls ( EPs m(iUK)t heasUnii
hi storically included assessment of children
functions, alongside interventi(oFnar rcedns uveltt aatl
2006; Scottish.Execatddveéej obQ02prsessment has
one of the most valued aspects of the EP rol
and DisabOrlditngegBEN®Cos; Ashton .& CRiabrerntts,y,2 E
have a statutory requirement to provide psyc
Educati on, Health and Care (EBE€Epaneedsatatsees
Education & Department of ,HewHitdh amay Shhav a |
contributed to the EP role beifftdtkmnestomi eabla

2022)

One method of assebpsmemds appmeralcAh(sDA) .
used with varying frequency amongst EPs, alt
use has recenftAt kiinsomegzswidtth ,ad®dt2li2gr i ndi cat
being used by a majority of (FTBPseeMEdpltw,t i o

2023)Literature on DAnNgs nlgr,oad vaenrd nwi cae numb e
fields, topics and debates. Some of this rel
assessment practice. However, there are felt

the useyoEPDPAhbdve bee(nf odrocaxreempleed as di scuss

et al ., a2a@l19)nclude a | ack of research writte
standardi sed procedure, with DA being descri
defined area of EBrpeac®i 8er t.drl tE2 Bads, bpe.end 6)
suggested that work is needed to make DA mor

to EPs and ddrivilcge 2Wslér)s

Understanding and interpreting evidence i
(Boyl e & Kelalnd, EPGBlth)ave been -glreasctriitbieadn earss @ s
(Fall on et alProRO&4d9i,opdeddtihdahidn€are Profe
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Councilst 2t0€ 3t)hat EPs must wunderstand the th
approaches to, assessment and intervention (
based practice (11.1), and be able to justif

Considerinmgch hientr@ stelae use of DA by EP pract

appears to be appropriate and relevant to th

11. 2. Obj e@Thtiisv eRse vfioerw

This |literature review aims to explore th

so, it will seek to answer three key questio

M How i s DA defined?
f How and why has the use of DA by EPs in th
T What are thehatutoomas when EPs in the UK u:

It is hoped that by answering these quest
basis of DA will first be clarified. The wuse
explored, with reference to factors related
consideratobntboft domeers and barriers to use
|l iterature detailing the outcomes that occur
considered. It has been acknowledged that o6t
i mpact of DA ot hdér ctasaen Sd aldemyd®R10.1 7As abstr ac
described above, EPs must be accountable for
of the outcomes from their working practices
Il n addition, EPs appear to be invested in th
(At kinson etamd .t,he&0i2ZBgortance of exploring
val uabl e and wuseful i nformation to teachers,
previously(bagbohi ghtCofh0OcOeln)t rati ng on the out
occur for key stakehol ders when EPs use DA i
i mportant and interesting area of focus.

The term O6outcomed can be defined a@xfard he result
University Press, 2023). I n this instance, the term 6outcomed wil
that some of the |iterature refers to 6i mpactdé of DA

not mean exactly the same thing, with impact perhaps referring to broader and longer-term changes
(Harding, 2014), they are used interchangeably throughout this review. This allows language to be
kept consistent throughout this thesis portfolio.
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By completing this |iterature review, it
DA wi | | be synthesised and critically apprai
This review wil!/| also aim to recognise any g

Ssubsequemeinity fy areas for future research.

12. Met hodol ogy

12. 1. Format of Literature Review

This | iter asteursigpst ematewcj sand i s ionrgani sed
relation to the. rdselhraeth tQue sempinsi cal resea
i's mmepedods or qualitative, and in addition

consisting of reflections,-sgpitemahscandvoetivs
felt to be appropridéee Wwbhbphcsthdyi hgsabbeponac
di fferently with{(Wongvetr sahd, sB@bp&fjoes felt
approprietteogiocSeahyBA emi scamevinap t heoretical
approagmeswi de an under st andiindge nafi fcyo nkpnloewxl eadrc
gaps within(tShgdlir,t ea atll@d £ nt hwei tohbj ect i ves f ¢
reviThe. br oadf ocrr istgesmiieamat i ¢ | i oetrlatmeed by vsmewe
(20wenpfeol I ,avwe ch t h ea ppplracnancehd i ni ags parn groay ,,
accountability and reproduciabdidirittlsys wWirtolta del en
research a@muesvwarninsty of Deei sobi nhel i mpoat anee
providing reasoning and tr ans(p&myderya ct2Onlcde)r n
i order to i ncr eyadseet arifel psrhoed Unparivded dbseste n bpt.owi d e d
A deductive appkeachwwit hl the review explorin
theory and its application in EP practice. C
data wil|l be synthesised by summarising and

relevant to the research questions.

12. 2. Description of Search Strategy

Fl exibility was applied to the search str
|l iterature was cHptwaeved tbepeswablal so a mor
el ement tolLihersa¢arehsearches were carried c
and April 2024. A number of databases, incl
(UEA) brary (hosted by EBSCO), Scopus, Scienc

and Francis Online were searched with ter ms:
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Adynamic assessmento

AND fAneducational psychol ogydo OR fAeducatio

psychol ogi st so

These databases were selected to explore
psychology fields. Further kWyttalhidshegsosvaeiree n o
references were occurtr iwiags r gduntgesa lktihhtdety at aim e
which met the hadl bhbseonThaeiseadah ter ms were

as Adynamic assessmento, as this was the foc
Afeducati onal psychol ogyo, fAeducational psych
increasing thatlr&setahobdwoul d be situated w
contBhkese search terms within these database
that were then manageabl e to manually check

critTehree aducati onal Psychology in Practice |
term Adynamic assessmento, as this journal h
psychol ogy research and practice, primarily

Explore webai tkewawi Blly ntalme ct earsmefs sment 6, as

database containing a number of psychology p
el sewhere. The | iterature searches carried o
then checked for compatibillow.y Bvidadedrhesaarcd

were also carried out wusing Google Schol ar,
the reference |ists of already identified st

much r ellietvearnatt ur e as possi bl e.

12. 3. Il nclusion and Exclusion Criteri a

Throughout the |l iterature searches, the f
criteri a,awedr et huiask ficeoudedscr i bed as a more syst
t hleiterawvure .Howeees K  bhaeffteexwiali | ity within
|l iterature was <critically considered to ensu

revi ew. Il nclusion and exclusion criteria are
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Table
Summary of I nclusion and Exclusion Criteria

Inclusion Criteria Exclusion Criteria Rationale

Relevant to the use of DA Not relevant to use of DA Literature review is exploring

Relevant to EP practice Not relevant to EP practice the use of DA by EPs in the UK

Situated within a UK context Situated within a non-UK

context

Published in a peer-reviewed Any other literature which does | Literature must be rigorous and

journal or as part of a thesis for | not meet inclusion criteria accountable

the Professional Doctorate in

Educational Psychology

Able to access full article/ Not able to access full article Literature needs to be read so

thesis that relevant information can

be synthesised
The objectives of this review concern the

therefore important that included | iterature
as a result the majority of included |iterat
DA heit wor k. It is acknowledged that there
DA in other disciplines, s(Otbor asxampbed Ghalb
Nejadghol amahbowe26i9due to contextual differ
this wild.l |l argely not be referenced. Li kewi s
|l iterature relating to the use of DA by EPs
on use of DA obly PesPysc/hoScohgi st 6Cha &t hesoktpuB 0]
Tzuriel, ROWaOWer itnhdauxoensofan@A is felt to dif
context. This is perhaps |inked to how the E
di fferent Boyurt i daycHhHliaked2Q@Q b4 )professional
and | eg(ilsdratdaxampl e, British Psychological S
Education & Department of Health and Soci al
Professions Counhci$t,al2kR@88Wledged that Wal es,
l reland follow different | egislation due to
for EPs apply across the UK and the EP rol es
|l iterature frrioems tihme stehicsourngvi e w. UK | iteratu
for this review, although some international
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rovide context helpful to understanding

icularly in relation to underlying theor

There are no restrictions on the publicat

c
t

c
re
gi
t e
ro
t h

arcity of relevant research in the area
ori cal context. However, it iGhialc&kmemnl ed
FamilieandcépéiOdld)Educati onal Needs and
¢t SEND CoP; Department for Education & De
, h2a0vle5 )i mpacted upon the role of the EP
slation in the devohdeaddthati ¢ns er Bhenref q
r - this time may have gredtsesioaltheonae eix
nol ogical context of |iterature will be
in this |literature review. 't was al so i
full article or thesis in ordernob revie
kei bhr dUEGI trhaer yl iodorr airnyt eroan system it co
uded.

The | iterature included in this review co

itat-meéhomsxadd case study methodol ogy,
i on pieces that harveev ibeeweend pjuobulrinsahlesd. 1iTnhip
dedcl uterature is appropriately rigorous
ratured incl udilng eearmpviuneiewsh Pamnsdt uTdERR s and
oralwithesadéso be referenmed.esWardidty t hese
i sheedevnhewedrjournals, they have been ex
ersity repositories, and it is felt that

ri bution when considering professional [

Analysis and Synthesis Process

iterature identified as meeting the incl
ar chreom this, notes were made on content
arch ,quensctdivmt st s, MmMeebdboidesand findings
ting(Wongreat udlei s 20hb8¥knt was ttohpeincsor gan
olalde neist hin each resesar dlhaquestpioon i ng of
ow a cohandnaddaesat iothet hlejAesetpiawsivs of t h

ati ve, a critical apprai sal of the Iliter
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throughout The @®pmalcesiss andi anepbefsitsheroces
|l iterature review whiadh hhoaidy hmdrhee gfslpext inlcii Ipil teys

descrbhyewWong et al . ( 20tlh3r)o uwgebrpeo tctoinnsg. doefr efdi n d
Thepeincarpel:espragmati sm, comocutdefuhgtwhathewi
intended audience; pluralism, considering mu
hi storicity, describing how undercotnareditmg ihoa
examining different research traditions; ref

findi nger aefde gdeb a ckt I erosm

13. Findings
13. 1. How i s DA Defined?

Toanswehri s queastiginnstamed t heoretical back
be explored, before comDsi @ &migixgc hdeecfkilniisttiso nasn
applicatiasnausefd DA EPs will then be discusse

It is acknowledged that assessment may be
and therefore the broad understanding of ass
clarified. It has been suggested that EPs vi
of strendtthsudandedi, and p (AKkinsorehal, 2022)rThis nt er v ¢
may link to EP assessment being positioned within professional practice frameworks
and in the context of hypothesis testing and formulaton( Annan et al ., 2013
Frederickson & Mbannseerno n& F1r99d9.rEP asgessmentcan2 0 1 6
include a wide range of methods including: standardised, curriculum-based, criterion-
referenced and dynamic assessment approaches; observation; exploration of
teacher, parent and pupil views; and social, emotional and mental health inventories
(Atkinson et al., 2022). In addition, EP assessment may explore a wide range of
domains, including: ability; behaviour; educational, social and developmental skills;

mental health; and mental capacity (Atkinson et al., 2022).

Origins and Theoretical Background

DA has its origins in sociocultural theor
functions with the actions of(HdHthkysPOAS) wel
includes the concept of a (ZoPDepobpBsexdi mygl C

Vygotsky and defined as O0the distance bet wee
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determined by i-8dlvidgal apdobheml evel of pot
determined thsoughngrobdem adult guidance or
more capallVy gmdesrkyd 16927 8V,y gpoopt.s kBy5 emphasi sed
i mportance of context and coll aborative inte
usedZPweo expl ore the nature of the |l earner 0:
establish next tbepd sfcdar, ii2r0slt7r)uct i on

DA more specifically was developed by Feu
of Structural Cognitive Modifiability (SCM).
should be examined fr om-cauljtouirnatl bpieorlsopgeicctailv ea
that i1 oeeilsigen fixed but involves adaptatio
measured by psychometric tests can be expl ai
individuals are assessed using norms differe
deprivationsoarabkjngcodnomi c (oFe uberostoegiinc,al?2 Of Ca
Feuerstein et al.,. 190CM;r &kemantso RIOO8pPproces
cognitive functions of a | earner. infphetse can
where infor matel arboirsshgaotehdrhed; nf ormati on i s
sol vaindgtopwher e the | earner showsYewhnaatn shas be
2008jfective aspects of | earning were also d
behaviours such as pgeorl ®irsatnecrec e ,atftrensti roant icaom t
i mpul Yoo mans.,, Q0O 89gf the purposes of DA i s |
weaknesses in the cognitive func(tYeoonnsanasn,d af
200.8)

Feuerstein also developed the concept of

(MLE). This is the means by which cognitive
0stands betweend the stimulus and the | earne
sense of t(Fe wdri anudiurs, 200 3; Feuerstein et a
Therefore, the |l earner i s &ZWPIDe Fteweocosmeeli et e t
suggested that the following diEteri a are es
T I'ntentional i tiymeadnidatrieocni pirsoca tdyel i ber at e, i n
reciprocal, and can be changed and adjust e

recipient

T Meaninhhge pur poesediaftitome i s shared with the
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1T Transceifttbarackearner can use the targeted c:

contexts, so current | earning iIs related ¢t

Il n

addition, feelings of competence must

success must be ret¥gomaes., w20G8 pr ai se

DA differs from standardi sed, static asse

psychometric assessments. EPs frequently wuse
the ability and/ or( Aattkian snome nebtu odil .4, aZ®EaN)ES nt S

have
e xami
et al
si mi l
di st a
& Lid
Feuer
(Feue

used

Def i n

ass

0]

t he ¢

=y

wi t

(7]

or
(EII
Grig

o O

t ai l
(EI'I

perfo

used
not b

rel ev

wor k

S

n

tandardi sed testing procedures, where
ee without any attempt t o c(hRaanhgoea,r dgauri d

., SZMY¥4%«)s on these tests can then be ea:-

b
e

a

n

o

r ddmRoghaehi ca2a@08&)he | earning process :
t, objectified resul(®puitseh,tBO61FeaHn
, 300 )approaches have been criticised
tein for viewing intelligence or cogni
stein efthealt.egr MO 70Of) st andardi sed and s

nterchangeably in the |iterature, as t

tions of DA

re i s a distinctiont bstainglgnd ytnlaeni tcer ms
meDrytntaend tcisn @ r i mar i | 'y b a\yegdo tosnk ya h(el 9708 )k
nZchRrlpGr eé¢n & B.i rtthe f2dddAd®y of dynamic te
the test itself, it tends to be more
uati onal characteristics to evoke intr
tt .etHedlIp. ,i s2®f&)en of f e(frRtderimbeaear gps&ndwi
enkowheoe2n pretest is completed unass
ed to the individual 6s strergtshs and d
ttTh2®0Bends to result in more quantit
mance bet ween( SUtirfifregeby,h a2nfom8d)i ¢ $ oinsg i s
y academic psychdEob¢gi ot s ,ehdabé&oenv@ 0diBe
expl ored in gasaitt dieptjhudged htics haewd e

nce to the EP professional context.

amissessmemadg commonly refers to approac
f Feuerstein and (tGheemi &s Bpfra®@gEM2Wwd® ) Vv
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primary focus is the intéEVénoOitonewhhiatcsh ,f @01

therefore involves a wide range of cognitive
has a greater appeal to (eHlulciadtitonatDiAslt.s, an@l
invol vesamoar di sed use of MLE, aiming to pro
|l earner 6s performance, coghitiNMNeuststueturets

2002; Green & Blied phte2@59)Y o be dfSfterexdeirmg a&
Grigorenkowheo@e2pnpssistance i s provided i mmed
encountered, although this help can vary bet
indi vi diEdllioed Th280®9Pre educational and clir
practised( Gmedrm,e BDEP=®T)Ars to have greater rel
and therefore is the broad approach referred

revi ew.

There are a number of definitions of DA t
of these are displayed imr amesylatbh esiBd ofn tAlp
definitions common themes have been develope

ar e

T DA involving mediation or scaffolding from
chil dés performance on the assessment task
l earni ng.

T DA giving information on cognitive process:

exampl e memory or planning.

T DA |l eading to suggestion for future intervi
type and intensity of intervention require:
T DA giving information on affective factors

example their confidence or responsiveness
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Tabl e 2
Defining Features of DA From an Analysis of
Theme Included in Definitions Frequency
DA involves mediation Lidz (1991); Waters and Stringer (1997); Deutsch and 11
or scaffolding Reynolds (2000); Elliott (2000); Haywood and Tzuriel (2002);
Elliott (2003); Lussier and Swanson (2005); Yeomans (2008);
Lawrence and Cahill (2014); Lidz (2014); Stacey (2017)
DA gives information on | Lidz (1991); Waters and Stringer (1997); Tzuriel (2000); 7
cognitive processes Lauchlan and Elliott (2001); Yeomans (2008); Lawrence and
Cabhill (2014); Stacey (2017)
DA links to future Lidz (1991); Lidz (2014); Stacey (2017) 3
interventions
DA gives information on | Lauchlan and Elliott (2001); Stacey (2017) 2
affective factors
Total number of definitions 13

I nterestingly, the most (e6t&ht ceht nonedn
of the common el ements. 't could therefore b
embodies the four principles that are freque
definition i s:

060Dynami ¢c asses sampepnrto adcehsecsr ithoe sassessment w
il luminating the cognitive processes and aff
performance through the child and assessor w
the assessment is the actryvyengokte ocfetnhe ase
conditions for the child to Il earn both conte
processes that can be applied to both the ta
all ows the assessor to gaugepohte amdltddsuses
observations to subsequently inform tailored
help the child | Ssarard &yolr 7, ed.f exlt)i vel y. 6

't is understood that this author is an
more current and holistic thinking amongst E
that the aspects of DA more frequently ment.
on ciotginne processes and involving mediation)

aspects

el ement s

of

the EP

ntervention

DA beyond

(l eading to i

professional

and giving

con
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more specific to EPs. The different definiti
in terms of jargon and how accessible they n
professionals. It could be argued thatati t 1 s

allow it to be easily understood by all stak

Strinhgyger &Yl ects on the number of definitd.i
wonders about the wutility of reaching a cons
|l nstead, it is suggested that we should embr
provide clarity lovteer nm oDWA tihse ugseende.r aHowever,
been suggested that a | ack of consensus over
procedure could | ead to confusion amongst pr
unsafe as it opens pr(&Latliltiiconar sstupalt.q Kdrlwot;
200.7) DA can be described as complex, and it
a working definition and shared understandin
on is helpful. I n addition, a consensus may
The nfeoerd a more consistent definit{(2019s hig!
who acknowledge that the use of DA appears t
defined area of practice for EPs in the UK.
using panels of experts in DA and EPs to pro
DA practth ctethe wsuggestion that-atstsies sanewltd the |
in training. This could increase shared wunde

interesting to see how this framework may be

DA Tasks

Within DA, a number of assessment procedu
devel oped which vary in emphasi s(,Grpewernpo&s e an

Birch,Da@mmadmeci fic tasks may | ook at curricu

mat bsli |l |, wBWdb¢eagehemailntasks may be unfamil
including tasks deawelddped stksye dT 2z wna nTazluerxi pell o r €2 (
skills such as inferential thinking. The <cho
extent to which it is believed that mental a

consistently across nywelnteirpalle ,c cort emiotese h(ed o nbahi¢
specific to (diofnfagraeentf iare&sani el , .DpiLdj oB8ser:t
in the field diffgemeoml wlsep eicemhadcmmappnr oac hes
be u@GcHdI I, ROtUé&nestingly, the definition of
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comprehensive retkheschbl duppolréeang specific
task, but also gener al processes that coul d
(Stacey, I12n01a7rd)di ti on, (lLaDWBA@Nhglgaens tantdh allalayny t as
will allow exploration of the childds | earni
|l earning can be used, giwipregidi ampmlresisedamfmab ot
tasks. 't i s ageagruerdalt htad s kdo nadiyl s poptti mahle
performance and engagement due to the task b
and affective | earning principles identified
A study by Wood®2s0 Gabngdg eFsatrerde Itlhat EPs -used bot
based DA and other tesliasseod DA,ngvimdr ec uoamna
However, EPs in Staceyods (20ba)sest approaghes
may have reduced over ti meheswirtehf etrhree dmatjoo rbieti
domagemner al tasks. It would be interesting t
why and when EPs may choose to use certain t

Assessment tools commonly referred to in
|l i sted bel ow. Further informati dmruoned numbe
(2001bhut it is noted that availability of se

practitioners who have attendétdalezbtanal &sDat
2028pmprehensive recent data on how often an
checklists are used by EPs could not be foun
research. However, a recent study(dMudpéypl or
202,3)with the most frequently used being the
games (28%) and 16 word memory test (21%) .

Tasks:

T The Learning Propensi(tLyARsséEesamenst eDeaviede a
This contains several tasks, but commonly
to EP practice are:

Compl ex Figure Drawing

Organi sation of Dot s

16 Word Memory Test

Ravents MRavengs2003)

O O O O o

Ver bal Abstracti on
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o0 Representational Stencil Design
o Numerical Progressions

o Organi ser

T Childrends Analogical (TATMki mguMbdl.f &aKl &1 i
Cognitive Modi(fCiMBb i ITiztuyr i Bedt,t €lr9y9 5)
Children's Conceptual and Per deLtPlAM; Anal o
Tzuri el , 2002)

T Childrends I nferentialCTAiMpkiTegr Met i filabR)

T Childrends Seriational( CISHTiMyik iTregu r.Mced i, f ila®OPi5lai

T SerThi nk | nSTzwmeealt, 2000b)

T Gameis n Murphy (2023), games most frequentl
TEPs included Rush Hour, Puzzles/ Tangr ams,

Checklists:

T Cognitive A[KICIAIPt;i D uRrsafhi I1&e Mohammed, 2008)
T ChecklCogmi ofiAfd exlecaveArngqpc( phevshl an, 2012;
Lauchlan & Carrigan, 2013)

Callicott seutg gaels.t (t2h0alt9)vi deo may support |
by videoing themselves and reflecting on thi
perceived barrier of a | ack of ongoing super

stud(iDeesut sch & ReynTohled sa,ut2h0o0r0s) make several a

the merits of combining DA with video, i ncl u
assessment, allowing the EP to reflect on th
supporting reliabilityhe vDaA ipdiotcye sasn.d Dcroanwsbi asctl
video in this way are also mentioned, includ

filming their practice, finding Waachi ag&vid

Lyon, ,2@Ghs) the potential for f eedleifnegnsceof i ne
mechani sms i f supervisiohEiaumotld@®é®\eert,i vtel g
potential of wusing video to support DA pract
promising, and would be a valuable area for

I n addition, some I|iterature refers to DA
alongside other aspects of EP practice. For

children in mainstream school s (&ndd ntng <Lé€t059b
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within-fsodwsadnconsul t a(tHyomme rwiethaalk.awihker0s?) a

coll aborative approach aiming to support tea
knowl edge arndNoprmwaacthi ccda sAa It.h,o udgphf Bt ) hceastei oA s
wi || not be explored further in this review,

and approachuessendooal @i dely in EP practice.

13.2. How and Why has the Use of DA by EPs i

This section willsikeyi stuydi esn wihdehi e pl
frequency of DA use ,amomglsudiEPg ri eap drhtee AJKr e a
per cebarerdi ers toFtohe cavppmpmgoablas, mfglkt orsfl uen
use DA, and the potentiwill Ibalbe icirasicdd sbshdEd3s hwas
been structured according wiaetrhdmeasrdadwealeope

Frequency of Use

=

Deut sc
the use of DA by EPs in the UK. They distrib

and Reymolimgpd et 2@0@&) rel ati vely ear

expressed an interest in DA, whic
i cipants, b9dd sDAt ewi tthad3 % heyi mhad

previous|

- <

these par

(2]

of response. As this was a sample who had pr
the authors conclude that this indicated a |
UK. Reaso

|l ack of time due to other assessment priorit

ns given for | foiwciusmrt otf r DiAni mg | iun et

complete static measures, difficulty accessi

ongoing support percei veAl. tHo VeV ers,s erng s pad n steo

suggested widespread positive attitudes to t
flexibilityesereanoifngheelkchil d, providing pr
being |l ess culturally biasegchpnthetrchet ebshsi
findings are interesting, and suggest that a
potenti al merits were developing, but percei
wi despread use, and these are furhboheghetipé or
sample size is |Iimited, this would have been
the Iissues surrounding DA at the time, and n
into the area. I n addition, thisormttaxty armsd us
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titudes of those around 20 years ago, alth
rhaps |l imited in its implications for the

Kennd®2Yy @& plsassessment and intervention f
ed by EPs in Scotland between 1997 and 200
creases between these time points, this in
pirations from 1997in Tthree eu sve §eff emdacrerd chan
sessment, and the authors wonder if this c
come meerset awellils hed. I nterestingly, there aj
eoretical bases of EPs mdomoco@gnhi o ieme ni cgyv
stronger soci al -siynstteermd cct iboamsies.t Tehnd ewoau | d
th the theoretical wunderpinnings of DA, an
mai ned a strong desire to usmemior eT e naunt ft
are that reported barrierscoosumsmiengf ®©DWei n
portingwhaeideg lammg!| i mitations due to quest
ese conclusions show some consistednscy with
OOPObhuilding a richer picture of attitudes

e turn of the millenni um.

Woods and Fapukbkellils Hed 086 )st uldeyu tssicxh yeemadr s  a
ynolds (120066) worth noting that within that
il d Mdtetpars ment for Childrena®adhaodles and F
il dren Khad K2€&€0M4published, which is Iikely
l e ofwittibengERRdAI | on etWoalds, a2a@1Garrell (20
mpl eted a questionnaire survey of 142 EPs
out assessment processes. Findings indicat

t used frequently, with only -Ba4d%edf DEPande

11% repsingngesgts of DA in at | east 25% of t

re
co
an
Ho
re
co

as

ported in theDeputydchuandtRaeymdlyds t( 2600 )mpo
nsider that the previous study used a samp
interest in DA, so reported frequency of
we Weoroods and Faga ednd t(a00t6adt e t hat DA appro
ported to be useful to the purpose of asse
nsider drivers or barriers to the use of O

sessment practices nsourgeg ebsrtosa dilhyat Hohwee vuesre
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had remained | ow, so it could be tentatively
i dent iDduwtds dbhy and Reryenmoalidnse d(.2 00i0Omi | ar |l y, Came
Monsea0B@Hhpare that in a sample of psychologic
appeared to be a reliance from EPs on psycho

exploration of alternative assessment method
frequency of DAgiuscal i adpisye hwds eroenpsoirstt ednatt aw
at this ti me.

St acey e(x2p0llo7r)ed how much EPs use DA as pal
where 13 EPs from two LAs were interviewed a
concluded that EPsO0 use of DA is | imited, su
However, there wbre. eRARcepoughsmoettEPs inter
|l ess than half of their i ndi vi dual casewor k,
maj ority of their interactions. These were t
casework in their proacggeeteadantdhat oppoheumi
to practice DA might support professional <co
reported that the amount of individual asses
had been influenced by sodicocec uletlurvelr yf amotdeerl s
changing roles and professional identity. | n
peers and receiving training could support t
constraints were perceived as ¢edge, manfirdatmh
and statistical rigour. It can be cautiously
attributable to some of the changes in frequ
However, it is interesting to consider that

faditators and barriers to EPs uBduwntgs DA amek
Re
h a
by St@zxz®k7f¥er more depth than previous studi

ol ds ((&2®0x0)1I5 years previously. This migt

< <
® S

not been adequately addressed in this t

co

5

clusions about DA use across the professi

=~

acknowl edges that the qgquestions were not ide

use of DA amonagasst tphairst iwaisp apnatrst, of a wi der s

At ki nson ehtasalmore&0r2&€gently carried out a
assessment practices of EPs and other educat

EPs completing the survey was 103. Findings
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have increased in popularity since ear/|l.
reporting use of DA, and this being sign
essionals. The authors speculate that th
cdeaumegnt ed. This increasing use of DA
i ngs from this study suggesting that EPs
pective on assessment compared to other
dos experiencendfpraefsers smetntods which pr

rmation to inform a feedback discussion.
the remit of DA, with its focus on cogn
ning. This estW2@dhhy mobkensbdbna focus on s
ssment, therefore findings related direc
d be interesting to explore the response

icularly as a sur vetyi arletthoo drod aocghy ah awsi doeh e

It is also acknowledged that t-h®s surve
emi c, when | ockdowns i(nmpsascotceida ttihoen porfa chd
hol ogi sts, 202Q0;t Heudard,hez2@®@IDd)re be int e
her this has impacted the use of DA amon
description and exploration of DA pract
ied out2093Miuxepttthyods approaches were use:
ne survey of 175 TEPs representing al/l U
r training. Of the survey respondents, 7
tice whilst domopl|l acd et s Dhe tdae i ncr eas:s
sch and Reymwnlddwon2l@0 &) whet her DA practi
gst EPs due to contextwual factors such a
ning, or whether there has been a more g
y 2000s, per haps dfueer itnog nmbA et rlaAniinvienrgs iatsi e
orate course. The qualitative el ement of
to use DA, and highlights peer and supe
rtunities, Edbsenvti oas| @BRS tineess@edpwict ors

systems that influence the use of DA. |t

i nation of t hese factors could account f

owl edged that this sample may show a sel

DA morl i kely to complete the questionnaire, ¢
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when considering resul ts. I n addition, TEPSs
range of assessment methods and it would be
remains a part of their practice once they a
from eBeéiqgqunaire was relatively strong consi
any one tinesi onft 2e02UK an intake of 204 per \
Educational Psy,chandgsstist, i292idnteresting to
i mplications of these findings for the profe
These studies |l ooking at the frequency of
suggest that wusage has increased over the pa
being suggested as contributing to this. Son
to use DAr dobo alppe@a remained consistent. Howe
EPs using DA also seem have persisted, and n
contribute to explaining why the use of DA h
sections wilbobfexpéoeemesbimeat ors and barriers
det ai l
What Factors Might I nfluence EPs to use DA?
Within the |iterature, there are a number
influence EPs to use DA. The foll owing facto
T Perceptions of standardi sed assessment as
T Questions around validity of standardi sed
1T DA supporting EP values of social justice;
T DA aligning with EP views on the purpose o1
T DA being a positive experience for the chil
1T Richpamdtical nature of information gained
T Theoretical perspective of EPs being consi
T DA being appropriate for use in the Early °
Perceptions of Standardised EBsséesgment as
around more traditional standardised, static
EPs choosing to useTlbAoaghant atherhastv20 ye
appears to have been incremttamdgaddisscodirceg mir

assessments

wi t(Hiomr EB aprpd cet iSceve | |

& Ducksbur
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201,9)and so it is possible this has. cOméri bu
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ea of criticism is that standardised asses
equately consider environmental factors, t
assroon2O0GEdymani ses several of these argum
ndency for standardised assessment to | ack
ameWwbr &a&nagan & Mc Gr elw,milt9edd7 )r el ati onship b
structiopBésphhygtatct@ed8mphasi s on products r
ychol ogi cédWapnece&s &s e,r nabnedd gan 1i9m8adbi | i ty t
actitioners in deriving speci f(ifFfudmg eatv ealt
87, Mc Gr.e w, 1994)

Storeygafd20®Gts@alcritically consider stat:i
ey descgudhl realtwhondost i dentify information &
ocesses, cognitive functions that are resp
rategies that could support | earning. They
sessing skills andrthkeandetheitanmdsdtcapepen, of a
derlying medical model of teaching and | ea
nsideration of the I mpacfaofoesvbnoomehdatk
ung people would perhaps be mor(eZaniosled,y a

2,1)and theoretical perspectives are discus

EPs have shared negative perceptions of st a

- @ O

r
0

n

sessment, |linked to not providing a holist
w these @asmegdmentr ansl|l ate i(Muopblyas@2088in r

QuestiAoowsnd Validity of Standardised Asse
pul atTihens.al i dity of wusing standardi sed ps)y
rtain populations may be | imited, and conc
ternatives. The use of such assessments wi
sual i mpai rqeessi baedpbewnt h DA approaches
i angul ation process being sufgbeskesedetnsah. n
20)Similarly, standardised assessment proc:

able to accommodate the different needs of

(GriMtamhnat , Bueh) | earning needs may i mpact ol

and ability to undertake | engthy test batter

anxiety, sleep and frustration tolerance sug
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I d Mi enkts sd.oradrs ,ad2d0i2t0i)on, tests may

been standardised on popul ations representat

It has also been suggested that standardi
abilities of children from minoritised group
contexts, as the skills being testEeBdl magtmnot
et al ., SZ2@Gh@)ardi sed, and particularly psychc
therefore have a tendency(lbwompdza,nglud9S%iicn amldl
Reynolds, Th@2t)rm o6l earning disadvantaged he
the causes of | ow performance(Saernbekrgdé& en
Grigorenkoli RewRype(,2tt&mnibeéeygs how conventio
standardi sed testing may be most appropriate
environments which value abstract analytical
standardi sed tests, and | ess aepnptrso phraivaet e efdo ri
other skills being adaptive. This is interes
ointelligenced, the scope of which is beyond
an advantage of DA is that is altlhowsheindivid
assessment material, perhaps reducing an adyv
culture. There may also be the possibility f
within assessMmM2hals®Poehggests that through m
to increase educational fairness.

DA Supporting EP Valu€&kbeopotSeciiaal JUst i pe
tests to be biased towards certain groups mi
t hemsel ves as pr omo(tZearnsi ool f.o , s d2abir2allf) ojr s tiif c &€ P s
their values are more aligned to the values
they might choosetthe Bewtdybbbmand Reynol ds (2
reported that some EPs péesceiwmedabArygs hbheidnyg
cul t tbrialsleyd t han standardi sed dRt0&&druatyi ves. 1
shared the view that DA was more ethical tha
example due to cul tural or |l anguage reasons,
theme relating to TEPs having motivation to

Kuri a a

Participan

cdOR&plIlpwre social justice principl

ts in focus group discussions ref]l
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assessments as part of EP practice, and how
i njustice. It was reported that the service
approaches to include greater use of DA, alt
not alewayosf faul tural Dbias. 1t therefore seem
assessment choice in ardeleatnigom otnci @cieal bjyu €t

e
been described as having the podemttriead ftor me
assessment ctousupepdptt acmgeean@0D®) might be t
with the values of many EPs.

DA Aligning with EP Views onEtke mRyr pose
choose to use DA when it aligns with their v

recent survey study suggested that standardi

-

emain a signifi canpnAtt kp anrsto no fe tEE B | png § c2t0ilRke2e) e f o r
hat dynamic and standardi sed approaches are
i fferent reasons, with |iterature suggestin
ertain SBitunmabhawms 2004; Haywood ,& dndzt,hat00
i fferent methods of assessment can serve di
uest(i@Winzsek, 1997; Lauchl aOoné& iQeerrriinggann,h e2 Oplud
ssessment may also be an Iimport(tBotdémact 996
auchlan, w2@0mhlperceptions of EPs about this
ractice decisions. This perhapP301haks to th

mphasis should be changed from critique of

® T - 9 o0 o o o -

-

esearch, as although this is important in t
an i mperative to use DA. They argue that 1inc
jusdiifmeits own right, and it could be that

opposites is not always helpful or productiyv

DA Being a Positive ExpPRs i magxeclioose hteo Cin
due to perceptions about the experience of t
may | ink to the suggestion that the assessme
i mportant consi(daerkatnisom fea DAERgs 2022 sugges
be a more positive experience for the child
due to the recogvYedomams,o f2ddy&cteusdsi es have su.
DA can have positive(eo.ud.colmewr dmwmae, tde a«a oiirlleld,

in more detail in a | ater section of this re
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ted that in a case study ®mrasedhiDIAq sai d
i bing i(Atafsi &lrd ad tlayatifhupruét0 28 )1 ack of de't
' i mits conclusions. $i2itl@drelry ,t oL aruecshel aarn
P93which suggests that the child is mor
sment if the assessor i s engaged in a ¢c¢

evious research findings have suggested
i ve for the child than alternative appr
m, |l ooking for strengths rather than we
averrampencpeer faond fl exi bility meaning thati
ding to t he( Dheeuetdssc ho f& tRheey n&obl ndesd, E P2sO 0i On)

yés (2017) study suggested that they <ch
native to psychometrics because of thei
children and young people, and the expe
perceptions have been shared by TEPs,
ed around the child, including being a
hild, children seeming happy and comfor
so0 kmdlredponsive t(Mutrpdychibi@83waseeds
ted in contrast to negative feelings to

culty building a relationship with the

El sewhere, a TEP has reflected onbnhwwthhéehee

child
(Hat't

t her e

Ri
DA be
asses
wi t h
devel
the o
i mpac
i mpac
(1997
t hat

during DA, and there is a sense of 06do
erslevhegé2Deedi ngereowanmndsesmsament proc

fore influence EPs to use DA.

ch and Practical Nature of HPRsf omarya tu soen

cause of the rich and practical i nf or ma
sment (2l0&kgphHlaams how DA is based on t he
the child can allow a practitioner to |
opment, compared with assessing unassi s
pportunity forexpki praacyi eéxpheretafmect
ting |l earning, leading to an increased

ting the(thukthdanl, e@200ilng TABurmriienlgeat eal .
) sstuhgagte SDA can support EPwhyt?0 ,anisnwea W ahy

is rarely possible through psychometric
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ortant in a childdés | earning, strategies
el opadchl an & CarTrhiigsanc,ou2l0dl 3l)i nk t o EPs h
cc amtdr cechid dAe ks msmoin et al ., 2022; Woo

I st
EPs
ficu
Rey
h in
17)
wh a

os e

Theo
hasi
i al
I Wi
DA
spec
ctic
al s
ween
tl an
i al
stru
et h

compl ex

I

n
f
r
t

report that they view assessment as
ties and p(lAtnkniimsgo nf aert Siiathti.d, rauw2dOn2, 2 )dre u t
olds (2000) report that EPs perceive
ormation and | eading to practical ad
eports that EPs felt DAl dresmudd eldeamn

could support their progress, and t

DA over ot her assessment met hods.

etical Perspective of EPA Being Cons
es social aspects of | earning, and t
ssues cannot be qdpdriat @ilSr) onmycadmnig
h the perspectives of EPs, and there
n their practice. Hi | | (2015), goes
ive may fit with more recent educat:i
in the UK to adhere to relativist,
been di s(c2u0sls5eadn db yK eGunleldiyf o(r2d006) r ep
1997 and 2002 there appeared to be a
, from cognitive, developmental and
Nt er ascyt g toenmisa  thed@Adeh 6 skoe lelxypl ai ns how s
tionism and ecological theory has mo
cal frameworks in the UK, suggesting

i nteractions between socuahtand. deve

Al t hough many EPs may have adopted(&etbmgstru
201,6)t he wider acceptance and understanding
partly explain the increased uptake of DA, a
explore further. This links to further discu
of rebBembnto DA, considered in the discussion

DA Being Appropriate fomDAumayi met a@pEa@aply
when EPs work with children in the Early Yea

Posa(da0BUuyggested that despite DA seeming mor

psychometric assessmeantfeyhos, ciht | aennoth & hme
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was widely used amongst EPs as reported thro
recently HusséGkRPOlé@phdsWoaded the use of DA wi
early years with two case stutthey. ekplahae 1t h
rationale for the use of a DA approach wor ki
delivered in the context of play, which make
functional behaviour when young chilgren are
situadHagwood & TzuThelautl®®R9 al so identify

t hear YeyareundaStiaggre curriculum, for example th
practitioners to observe the things that chi
children(prokgekbFi2@lh)pgsx dgeonsttthdei es suggest
can be helpful to EPs in underBatrdeyaln g t he n
These all appear to be |l ogical reasons for t
will be interesting to see how the evidence

devel oped.

What are the Potenti al Barriers to EPs Using

Throughout the I|literature, a number of ba
suggested.20SH7xleyr es a number of these in de
that at the time, on(lz0mdtBahedntdh KRieynod sl
reports from EPs. Since then, rec2@28Whdr om
explored perceptions of TEPs can be consider
arguments within opinion pieces. The foll owi

di scussed:

Attitudes towards assessment types within
Domi nant approaches within education not a
Ti me restrictions;

Concerns around DA rigour, reliability and

= =2 =4 A -2

Reduced EP confidence and training.

Attitudes Towards AssessmentAtTypersd&st and
expectations towards different assessment ty
may i mpact their decisions, including whethe
and Reynolds (2000) refer to attitudesuwithi

standardi sed assessment s, particularly for s
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to the role of EPs being |Ilinked to resources
theory in consult@0@®@axpbgi Hymehaetialone LA,
expectation that stehdanedcsesddassdsamemt met h

used BiynEPNndividual casework due to criteria
some extent this may stil/l be relevant. Stac
expectations of the EP role and beliefs and
with LAacdl|lpuoeesses, acting as constraints

Mur phy (2023) reports thatuseme ahBPexpleart ad i
the LA towards assessment significantly i mpa
A preference for standardised assessment may
EPs sharing in a recent workfdraesesepmettsha
were often requested because they were viewe
Educati on, Heal tBEHG@Rd AKtafriee IPd Bt scaobtna u In&uC2 3)o
becontri bani egptotation or pressure on EPs to
assessments rather than DA in their practice

Domi nant Approaches Within Edub©ami aaniNot
approaches within education may not align wi
chall enging for (EP%9 30oi sucsues sietd IiEALISAGr)itnger e
conshdwrthe process of DA may not fit well w
psychol ogy as a science, which perhaps take
al so suggested to include dominant approache
as Oofixedde dmd &Ps t o use assessment for re
children into |l evels of need to ensure this
inherent incompatibility between the use of
di scussedcdhealowvma natht approaches within EP praeé
t hat of DA. Although it is hoped that many o
systemic factors do still appear to be a bar
descri bed above,r eaansdo nasr ewhpye rthhaepsuse of DA by

changed as much as may have been expected.

Ti me Resttncaddnsion, time has been descr
use offDeblAt sch & Reynol ds, 2000; EIl'i ott, 199
Stringer etiakl uydili@ag7)he time taken to compl

cont ext of reduced time available for i ndi vi
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widely to factors within LA EPSs, for exampl
to capacity of EPs to bd®Adrme eillndcreamdngl| Y O0RLF
perceived need to useStameydddveyt@pt &acdéy c(2bh1
points out that this depends on the notion t

alternative assessment methods, which may no

Concerns Around DA Rigour ,CoReleiralsi lairtoy nan
statistical rigour, retisatedsstny rendatvalni diot \
(Kennedy, 2006, &ndacaelyso 20®ddul)d be influencin
deci sions of EPs. The debate around validity
can vary according to the methods and proced

dity and whether DA wmné d s(ulridddzewhadtl 4i;t Sitnatc

2017; Tzur.i edo,nc2e0rOn0sa)ar ound statistical rigol

val.

of other factors discussed, including confid
perceptions of DA in a LA professional <conte
be most usefulelai val edadc & di(oSnaalrc esyj,t a20t1h7gm g h
the helpfulness of viewing DA through sao sci e

been que(she weredt ein. et al ., 1981)

Reduced EP Confi dende Ea&rsd dTor anionti nfge.e | conf

they may be |l ess |Iikely to use it, and there
perceived skills and knowledge | inked to pra
competence in using DA. A | ackhsofd banfidente
of OMurphy, 2023; 8naceeer2@hbhd) supervisor su
reported as( Dee uftasccihl i& aReoyrnol ds, 2000;. Mur phy,
Linked to this, lack of training in the appr
(Deutsch & Reynolds, 2000; E,l Iwiotth ,t rlaQion3i;n ¢St
as a facilitator toMEPphAwd TZEP3usPrabaPpsd 201
l inked to training and confidence is that DA
procedures and technigues, whichEkbubodt bel@g®
Hill, 2015; Strimayebe ee¢dsmecialllOw790 i f they
sufficient training and support. Some TEPs h
and feelings of competence could also be due

subjectivity and berngndi {MuephtyetBDi@8 Mi i st

reported to perhaps be in contrast to standa
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feelings of safety due to a set(28020Who This
reflects that DA can seem more challenging t

being 6in the moment 6 during the assessment

being challenging. Access to resources and nm
repoasebarriers t(dDekR scshe & fRedA ol ds, 20@0; ¢
this could be |Iinked to a number of barriers

how di fferent assessments are viewed within

pragmatic chall enge.

Overall, there appear to be a number of p
Thesmay have contributed to DAespitkbefagtmose
may i nfluence EPsLaookicrhgo oaste tDhAe mor e recent
wondered whether some of the barriers discus

case action to address these would be |l ong o

13. 3. Wh a t are the Outcomes That Occur When

From the studies included in the I|iteratu
on the outcomes that occur when EPs use DA.

smaddal e studies completed by practitioner E

met hodagl Existing research tends to focus on
as changes in the childbds | earning, but al so
of the usefulness of DA. These studies are d
Studi es dairsec uaslsseod bel ow, and this has been s
area of focus and the methodol ogy used. This

consideration of factors hypothesised to aff

Case Studies on the Outcomes of DA

Sever al of the earlier studies exploring
EPs used case study met hSadaccleoyg.y(,2 GRIST ) tet tefr r eetd
al . (dle9s9cér)i viet uenfei an9 year ol d boy undergoi ng
EP due to concerns with his progress. The pa
from using DA, including providing an enviro
|l ess apprehensive lodatdre iteesnt isfiitwatti @m, ofc t
processes underlying the childbds performance

factors contributing to the childbés perfor ma
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with the EP gave the teacher of the child a
di fficulties, along with insights about how
meet the childds needs.

Si mi IBaminyp,aum an(dl 908kGut smeehnt EP use of DA w
year ol d boy, where there were concerns arou
DA was reported to provide information about
type of mediation which supported him, his ¢
i mpacting on | earning potential. The 4duthors
to teachers in the &ENDexXCtoPbhbeseheophprches) onsw
similarities to the findiyniggtiofae® &) previ ous

Lauchlan ealab.ug¢e087rase study methodol o
the outcomes from EP use of DA. This involve
EP due to reading, number and | anguage di ffi
changes in the chipledadencenfanderedéprindeét was
the child was happier to attend school and n
case study therefore focuses more on the out

exploresoat t etateastvemi §lhomat hee DA process.

I n a more rec@®thacewn eep@ior)eyd, t he out comes
use of DA for one SENDCo. The DA was reporte
SENDCo, and their approach to working with t
assumptions about what might heend pfs uphpeorcthitlh
strengths, and feeling more comfortable with
There were also changes to the childbs indiywv
process. This suggests outcomed dof wbhA cfhori st h
i mportant for the child when cOBrsomfeenmgemnd
1979)The changes to the childds plan would a
t he DA and subsequent intervention, which is
(Yeomans.,, 2008)

It is interesting to critically consider
with E20@®ptessing the view that future empi
case studies. WNbobhkthgeletscasbestudy research
highli(®oyée & Laychlnan, t2®d®@®)N suggested t hat
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used to show the devel opment (oFalHPonwoertk aw
1.0)It has also been suggested that as EPs

tiemrdi vi dual variance may | ead to significar
achased evidence t hr(oGuglhl igfroorudp, sd2e0sdibd)rds i nc
nsideration of the(266B8R§edPA|j nNngithatBtcasage

search can play an i mportant role iThiBA re
uld include baseline and intervention phas
asures with clear d8aarhowi eh anhd, oRPp6O8t i Gu
tchcock eTthealc.a,se20sltd4u)dy by Stacey (2017) a|
rried out with more rigour than the earlie
ta sources and sharing analysis methods, w
re of a reflective commentary.

Yin (2&€0D88Hhs to a Orepresentatived or oOtyp

e circumstances of a commonplace situation
eoretical propositions, rather than popul a
ound how pddsinklid yi ta i0¢ ytpd cal(Btaaxry,i 20 BF
e to the diversity of .EMowenlerprevi cawull W i
at case studeptshaé¢xpwormation of a particul
portunity to tentatively explore theories
ture research. They magwcabhbovaffditgcahdgi
e mechani sms o(fBaarnl ow teetr vaeln.t,i 02nh009; Gul | i f
, w2@h4d)beoslesdhsi tive to highlighting i mpor:t
e difficult to quantify, for example a | ea
|l ving skills. Case studies therefore seem

EP uAbubfc®ul d perhaps be complementary t

m$tructuredahé@&bevusi &woup Studies on the Ou

Several stedtoeus ceooxnelsosd fnmgDAr vi ews and f oc
oups. A st ud,yancdoomp leetteeadp Iboyh2d@ @&y cei ved out
om EPs feeding back the results of DA to t

e study included 14 children aged bet ween
acheong paemiditrinmctured interviews before and
ter the feedback from the DA session, and

sults suggest that feeding back the result
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perceptions of general positive change from
(75%)amids ti ncluded an i mprovement in teachini
the childdés understanding of these strategie

video feedback was reported to be a positive

teachers theooppertbheithild I earning effecti
medi ation, possibly shifting the balance of
own judgement sa.c kTnhoew!|aeudtgheo rssev er al l i mi tati on:

provide reasonable justifications for their
|l i kely to have delivered the DA differently,
identify wlpatsilted et outtiteme. However, this is
DA is designed to adapt to the devel opment al
conclusi ons a+dwe elki miotléd dwt ww pap@&riod. Whil st t

period than ft lsd urdajesr iathyd d he pragmati c const

acknowledged, it would be interesting to see
Overall, these results seem to suggest that
from using DA. The stsudy alesawlpgrsoviodegs hpr awmie
feedback techniqgues to support DA.

A thesi s( 2o0y0 BWiiltlhs t h@mdsame eph@amwtr @ch cien and
Cahill, (kdddil)i tatexeltdhpeeaewishi | dren, parents
teachegarding EPtuse aoabtPA. that the i mpact ¢
psychol ogy had not yet been fully explored f
children aged between 7 and 14 years, all wi
backgrounds, participatedhienE® DAesessiotre wi
and di stchuisassceodnsul tation with the childds tea:
t hi s, stsreuntitured interviews and focus groups

nal ysed using an induct i vRee smeeltalpgpd aaf ttoh esrhaot

a

perceived positive outcomes of -DAr dept itdes ch
seéesteem, emotional weiblebeiedg, nmoteiav atiingn si g
soci al relationships. DA was rteg opareedn ttso gmrd
teachers, and their view of the problem shif
of the environment al context and their role
optimistic view of the child aodi mpact o6Ut DA
t he chil d sainndi Ibaerairtiyngt o f i n(dli9n9pe8) wa ® md &€$ ¢ i 0o b «
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a positive experience for the child due t
cess of Il earning and all owing expareence
mi sing results with interesting iIimplicat:.i

forms a worthwhile and valwuable part of E

Nonet heless, it is important to acknowl ed
e been acknowl eagednbyltslope bautalpeid s ed t o s
|l itative stTulde e drme tdhammamnr etaac qual i tatiwv
l ude i mplicati-pmacbobiftitdeer eselaechgener al]i
earch context, accountability of the rese
ti chiperndgfsare, whilst the data collected i
| orati on eascf otf hd@ Ao d to ¢ oaihohnocsl eu siinovnosl vneuds,t r em
t att iwceul d be hel pful to replicate the stu
mi ne the extent to which these findings ¢
mpl e to different a,geahgdsotgdlss @rhalrpe atso of
er mine when DA is most wuseful and why. Th
iefs of the first author to have i mpacted
paper. However, it mightavibe dabh el phed tol
| i t ati vebaasnedd prreascetaircceh, and it seems the
age this. B 20@&2%md sQlgagrelsed t hat resear che
viewed as a primary tool for some types o
wl edge generation is inherently subjectiyv
earcher bias, suggeisthing & hmor ¢ hpaesitsi il $
stemol ogical stance that is not compati bl

ear ch.

I n a qualitati M 03JEYsby eMureghyd on s o0me
ceived outcomes of DA during interviews.
or mation about the childds areas of stren
| dés | earning, reframing kRepaadalttsecaubd
erstand them and identifying strategies t
teachers could i mplement. Although these

interesting reflections that could be fu
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Extended criticathdiasasefopriamaundy qual
thodollmgbAeAsr,ése&kredht o epistemol ogical posi
nceptualisation of 06,8wi cdeomd el nweidt hwiin hE R prt

ncl usidoinssc uasnsd on secti on

hool Staff Perceptions of DA

Linked to the ostoadmes ekpDAramg school s
DA, including how useful DA is felt to be
rel evantFrteoe maom sa(zeOrMk pl ered the useful ne
hool staff. They distributed questionnaire
noefmerenced/ psychomet fried ea esnesgdme rctu,r rd rcit
| aatsesck s sammech t DA Participants were then aske
i's information in EP reports, the useful ne
i1ldés difficulties, and usefulness in cons
I | dniefrirfesponses were receovmdti SGENDEOm cat
ferenced assessments to be the most wuseful
d planning teaching responses. However, al
miliar, it was rated arse fbeerienngc erdo rnee aussuerf eusl
derstanding studentso6é difficulties and as
an interesting finding, and tentatiyv

, and nmtrmemdao di s®@dHaweessmeme .i s | ittt

s
S

depohtthe ,reapnadt eBeBabns why different types o
a

s more useful woul d be valuable to un

ears similarities to a thesis
ut the i(hfamrcidtaing@ol®liOuxido f g o

This study

terviewed ab

and relevant to their job, i

This is encour atgibiAg,i naltthh osu

b
0
from this study were also positive, with tea
e
s
u

cted in a relatively standard

potenti al produced. It would be interesting

same about a |l ess $nraddutednusboobofte DA. t hese
carripdioutt ®CoRdDePEBEN Tt ment for, Eadnd at heme &

been sever al sitgtne dii claantti arp dsaitrecse t hen. It w
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repeat these studies in a contemporary conte
changed.
Factors Affecting Outcomes of DA

Some consideration has been given to the
outcomes of the use ¢ROERANBY dERSs. wheaotmamasy b ¢
conducive to the development of |l inks betwee
EPs use DA. They suggest that agreeing commo
goals with staff prior to the work |teaneinntg pl
interventions,upndi $sdassiaonowbwwd be hel pful
able to observe the DA tssgbeedbhdaiakée migepdiaceg .
teaching of thinking skills in the ngaught cu
identified interventions to improve cognitiywv
|l anguage between EPs and school staff is als
key messages c&ARDe ultesscth. &ThVeo hasnmedgge o084y t
be a useful toolSiimmlaupyor Langh2@p3awndd€arri
gui dance and materials to support DA practic
affective |l earning principles, and it is sug
should be focused on to avoid conf wdidom.e The
involved in the follow up to the assessment,
approach should be ugedldbhodgtide RAO1IHBAFEgWOO
al so argue that consultation should be part
teachers, parents and other mediators to acc
interventions, increasing confidence and con
|l ogical sudgepesisobmsy @owint towards DA as a n
process, including more than just the assess
hypot hetical at this stage, and it would be
evidence for ubeséenfjathersi nhsl bet ween DA an
intervention in practice, which may be an ar

Stacey (2017) suggests a best practice ac
researc These are conditions that have bee
and post assessment measures within the case
summari sedlli mnnTéAlplpen@di x D, alongside factors
papers. (3030ky on to suggest that a realist
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research would be valuable, seeking to explo
Ti l(lley979What works, for whohStiacewhatRO&i7y cp
This would allow EPs to further consider how
increase the potential for positive outcomes
this might be the case. It feels that <curren
14. Conclusions and Discussion
14. 1. Summary and Discussion of Findings and

This review has given an overview of the
the UK, considered how and why the use of DA
explored the outcomes that occur when EPs wus

cogni tive f uenccttiivoensf aacntdo rasf ft hat i nfluence | e
medi ation, where the examiner intervenes in
performance, and this is primarily based on
defined in a numbtelre 0ifs wafy sd e fwii tiht isoyms sugge
featurges imfg: i nformati on on cognitive proces:s
scaffolding, linking to future intervention

i mpacti ngHdweavelri ngat having a consistent def

practice could |l ead to confusion and poorer
pracknowl ed¢®di bap.Th2def)ore, research which
framewor ks for practice in this area are wel
(Green & Birlm,a®dilt9i)on, a number of differe
the | iter atdwrmas me cacrfduiodmaggner al t asks. It mi g
to have an increased understanding how often

di fferent tasks might add to an assessment s

making in practice.

It seems that DA has historically not bee
assessment methods, although evidence is ten
may hiarveer eadend addi tion, it appears to be wuse

which could reflect greater emphasis within
|l iterature review has suggested how the wuse
esti maatye sme®tr el evant to the currentsipnrcoef essi ¢

t hGov-i9d pantemihcawme a EtPedpr acti ce. This sugges:
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gap in {(MisearAe@iGrTul objective for future 1
be to gain a more current understanding of t
their reasons for this, and their perception
appr oacahwr ence & Cahill, 2014; ASbaadye, sud ey
possi bl y wungeitnhgo dnsi,x etdhat coul d represent a si
profession would be exceptionally helpful. R
amongst EPs in the UK would abDAoarhellpeicngr i f

interpreted by practitioners.

Ther eseawveereaalsons why the use of DA by EPs

i ncr ecavseerd t i menc ITundket € cal i t y arnoduanrdd itsheed use o
assessmemads ng EPs to usebbDBRAPsasmayw balotseer nat i v
use DA betctnaisperodei ved beneHawesv eorf, tihte aapppperaor
some barriers to the use of DA have persiste

mited its Whdiespa®eadmp(shtiilcead | mpae s par ch

i nvestigating t hesgenfdadtroornms tihne npoeraes ddeecttaivlie s

ot her st akaevihodotheatrdeaat cewptlolme furt her resear
particular, resear chndaamgepaasd cdgy ntahnei cu saep porfo asctl
assessment wouldStb&ecewnt ez2®bki;iAlydi t sonalbl0B,) r
into how the perceived barriers to EP use of
using vi deo( Gallpleirova tsti, oemo ual ld. ,b e2 Owle9d )c o me d
Qualitative research suggests that DA can
number of people involved, i ncluding the chi
interesting overall point for reflection is
primarilyudf eca®ealsenalqual iCaati s¢ usli edi esan b
valuable contribution to the I|Iiterature on LU

practiHoewgventer rigour amdychsesecoesgudrled, used
al ongsi dee ametelronddadi oggnselsr e t here is not a met
the resedqdrMihH elsgse017)

Mor e genwalailtlayt,i ye approaches have been d
il lustrate the quality of an intervention, g
perspectives o(f Gulhloisfeolritth,vagdifyledth) s t hat t he e x|

base into DA provides useful starting points
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assumptions behind the use of DA by EPs, and
on in their practice. It has been suggested
against criteria such as: sensitivity to con

ana atnsparency, and i nipraactd!|ernyd i2rAPomi RDOSY),
Gough (p2rOoOp70)ses a weight of evidence model ,
met hodol ogi cal qguality of the study on its o
estion being addressed and relevance of th
overall judgemehmenod @ualtiutdy 6fsorevievi ew. Sev
aluated in this review would be judged to

par ameters.

Within the current research, many of the
have been perceived by participants, and the
changes may depend on the ontological and ep
those interpare¢gBBoygl ¢ehé& Kelsley, 2016; .RoAdson &
position of constructivism suggests that the

i s constructed by( pPex,plT20erdedf ocruel,t ugrueasl i t at i v

such as those currently being used to explor

meaningful to the people involved in the stu
Realism, including critical realism, integra
epi stemol ogy, suggesting there is a real wor
perceptions, theories and constructions, but

i veatably a construction f ramm pauMa xomenl |p e& s p e ¢
MittapalAigr i2t0il®©3a | reali st position would al
met hodol ogi es to be meaningful in context, i

processes and mechani smg Bruatsonaraedpl ai 2 0\

acknowl edignowgl!l ¢thaqae reported is not independe
vi ewp(oManxtwe |l | & Mi. €t iatpiad ali ,r #®11iI09m has been s
approach with most 1 mmediate rdlKevdryce 2t0d 6ed
Prendeville & Kinsella, 2022)

An alternative positivist position would
of the real worl d can be gained through expe
causal rel&oxon0id@y favour quantitative mea

controlled variables in order to objectively
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and its outcomes. However, DA as wused by
cial phenomenon. Therefore, it could be as
pl ored through measurement of single vari a
re posirtatviicsal tpheSroddadtoirvdend2®bh®) | i nking of
riables to output va(rGCarbtlversi gnaty ete &alh.a,l | 2O
peri mental group designs may al so be i mpra
di vi dual di fferences and contexts, and do
i nions and val (Sedgiwi £kalke IS0 oA émgrde RAOXilt)i
proach may al so require common agreement o
actice, where currently there appears to b
proach to research within EP pracboicéehwoul
of e66ulbhi ford, 2015MoMel $pecieti adl L y2008DA
ggested that it would be il | oghasadd to judg
proach to DA against the standards applied
euerstein et al .., 119 8lo;ul 3t rtihregreerf,o-r2e0 1b8) ar ¢
ale experimental studies into the outcomes

sirabl e.

Wi der assumptions around what constitutes

i mpact the decisions EPdamalde prTltd itcerdm od e \gii

me
Se
ma
re
20
n o
fo
st
mo
20

r e
st

S i

di cal sector, and i s unde(rBoiynlinee d& bKye lal yr,e s2e
dgwi ck & St.otThharsd,gi2a0x1)t he highest wei ght.
Xi mise internal validity and support causa
vi ewsananieytsaes and randomiSedgwiomk r& | $teat Har
2,1)so would perhaps be more &dowgwed, wit hhsa
ti on o#fbaesveidd epnrcaect i ce may have challenged 1
undations of (@Gl IEIPf eprad,f ezG1 ®H;n wMitlhl eErP se ti na
udy suggesting that they perceive the util
re i mpomitantalt ygamment with a (rBwrogmam,ed evi
1.3)

The idea bdhspdaewvidence would support t he
search designs in more natur al sestciahegs, a
udies can be valwuable in developing unders
tuationbeadise Bahed devélAvpmeme &f Shheoryp,
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Sedgwi ck & St.otThheer du,se2 ®@Z1l)evi dence by EPs ma\
aligned with thebasaedep{yiSke&dmgpwe &kt i&c &t ot har d,
and this may fit with a more constructivist
that the boundaries of such terms should be
practice. Il n one study, EPs spoke -adboed t hei
practiceb6 being a consideration( ®@bHwhat worKk
201,5)and it seems sensible that the appropri
met hodol ogi es and designs depends on the que
answeBoyl e & Kelly, 2016Lt Odomtleer @afforne 29068 ¢
could expand their views on what o6éevidencebo
underl ying tdhhasurdetviidrenced6 i s synonymous witdtl

0evidenced can also encompass evidence from

judgement, evidence from the people affected
the | oca(lBacroenntdesx tet al ., 2014; Br.iner et al
Addi tional stwudies into the outcomes of D
the outcomes from DA ddramgdordieftf earlent 2d0dn/t; e A
Cahill, 2014; St aceyand2O0rle7d,ucWi lalnsy, p200pOu8l)at i o1
exi(svti | es,l t201s7)al so noted that there is a ge
research considering outcomes from DA, which
role of EPs has been i mpacted by contextual
range of reseognels mat tdhdsl area may all ow fur

of findings, due to a (cdMirlreesnt RMWWeltTded bleeypi o alg

that this might allow outcomes f§fbanndéar tet be
al ., 2007;.FWiolml @, md0 @8 radi tional, p-ositivis
based practice this could be considered to b
foll owing professional guidelines, and it ma
hel pful to compdseanemdh.exi sting

However, | arger scale gquantitative eval ua
DA may be challenging due to resources and t
measure complex variables, and could be perc
gualitatilvte csotuulddi ebse. t hat when considering D.

be most suitable given the nature of the que

research, and wider epistemol oRjeigcaarld |peosssi toifon
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met hodol ogi es used, it seems that EPs faced
research bases are |likely to draw on availab
i nc
pr a
medi ate the outcome(sStfacery ,EP2 Quls7e; .oMfé otDvaas, 2
bee

which aims to identify and pactotnerenx ttshe r el at

l ude reflection on their own experience a

ctltceay also be helpful for future resear

n suggested that an appr(ORaws srucédh Tisl Ireya,l

mechani sms anodf oaunt cionneeesdhe mthisgnt h a real i st
epi st emmualyogpy,fer a compromi se between opposi:
(GullifordvithO®)arhdass tboe elA,e xtphiisci tly sugge
(2017) .

To summari se, the suggested areas for fut

l iterature review ar e:

Devel oping definitions and frameworks to s
How and why different DA tools are used by
How many EPs currently use DA in their pra:
barriers and facilitators to the approach.
T How faci [EiPt atserm fgthdA be ,suapnpdpretreedi ved barr.i
coul odvieecome

T Whet her perceptions around the perceived b
supported, and a comparison with standardi
T The outcomeshiolfddD&nfoparents and teacher s,
met hodol ogies and eegxnploaticmgnelsonger

T An extension of current research on the ou:
and in different contexts.

T Factors that might mediate the outcomes of

evaluation methodol ogy.

14. 2. Summary of I mplications for EP Practic
't is hoped that this |iterature review W
research detailing the use of DA by EPs in t

for EP practice, madkntnrgi DAt imbg et awarmrdsti ve, r
accessible to EPYq Hand .Byyrelignleo ruisreg sand di scu
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t heoretical origins and definitions of DA,
nderstanding of DA approaches, both within
such as school staff. This mawsal so s
they may wish to adopt in practice, mo

i nes and regulation for the training,
UK, as is felt nedqe&9st®drny by Green and Bi

nsidering why EP use of DA may have cha
ns why EPs may or may not wuse DA, is ho
med and justified decisions about when
ed. This | iDnAk smatyo bteh emoirdee aa ptplhraotpr i at e i1
i fferent ascsceudsdeaevetr mMetfi ®edEeptoguegtibaes
mes that occur when EPs whsiemthDA,ctand con
mes obl PA sesoapbdaxi mPset pve forudmotmeei r
ons.i mMmhpsacevcew suggests that DA can

i nvol veda droiwteiveeal gdoresi deration of th

raging practitioner conclusions to be 't

ebfhxcpel.or i ng s ome foacitlhiet @eaordseiragedt o use of

o @ o

< O < S-S =T o c c

support these to be addressed within t

mi.c | evel

(72}
—

ver al gaps in the Iiterature have al so
recognition of gaps in the literature w

ested in exploring this area fdother, a

Strengths aThd sLiReivtieetwi ons of

i's revi-ewst ematiméi, therefore while it h

of rigour and reproducibility, there h

rcher has reflected on how their choi ce

rationale for the choices made through

hat it provides a useful overview of th

i's acknowledged that this review was o

therefore increases the risk of bias in

sal , due to the researcher 6s beliefs a

sedful bAssHowever, the prior experiences
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searchaelrde ouil ewed as a t(dBalauinn & hCd. apfloec e <L

ampl e
rl do
der st
mi ng
t he

per vi

Two
e gua
ror d
d the
arch
rvest
hope
i's re

ovi de

o

prior knowledge and experience of h
f thenaEP hmpwvedkeeaspbul context and dep

pedhagspar @dr ¢ ®earcher who compl et es

t
|

S

this.

o be completely objective. The resea
iterature review process, including

or and keeping a reflective research

eviewers are preferred during the I
ity and reliapbhyder.o fT2haeh @)isseka rocfh hpurt

ring searches is I|ikely to have been
e is a chance that relevant studies
trategies, for examplerlkey esearcehing
ng, and by repeating searches at sev
that the vast majority of relevant
iew does not <claim to bbeuta roaptenrefrect 6

an overview of the current knowl edge
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Chaped&EampirPz@mér
What are the Contexts and Mechanisms That Cc
Psychologist Use of Dynamic Assessment Hav

Using Thematic Analysis Wi thin a Realist Ev
Educational Psychol ogist Perspecti:

2. Abstract

This qualitative study explores the contexts and mechanisms that contribute
to Educational Psychologist (EP) use of Dynamic Assessment (DA) having positive
outcomes. The study adopts a critical realist theoretical orientation, and uses
thematic analysis within a realist evaluation framework. Seven EPs who use DA in
their practice were recruited from an EP service in the East of England, and online
semi-structured interviews took place. Context themes suggest that others need to
be involved in the DA process, the use of DA is an active decision made by the EP
within a system and that DA theory can be applied in different ways. Mechanism
themes suggest that during DA, a new and shared understanding of the situation can
be co-constructed, the child has a positive experience and EPs are active
participants. Outcome themes suggest that DA can facilitate changes in thinking and
behaviour, but that longer-term outcomes are difficult to evaluate. From these
themes, context, mechanism and outcome hypotheses were developed, along with
an overall initial programme theory proposing how, why and when EP use of DA may
lead to positive outcomes. This was then shared and discussed within a focus group
consisting of a sub-group of the original participants. Findings are presented and
discussed in relation to school staff, children, EPs and intervention factors. The initial
programme theory is hoped to provide a tool for reflection for EPs and managers,
along with development of training and guidelines for DA practice. Strengths and
limitations of the study are critically considered, and areas for future research are

suggested.
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22.l ntroduction and Literature Revi
22.1. The Role of the Educational Psychol ogi

EPs support the development, learning and wellbeing of children and young
people aged 0 to 25, and work directly with families, education settings and other
professional services (Atfield et al., 2023). Currently, EPs have a statutory duty to
provide psychological advice as part of the Education, Health and Care (EHC) needs
assessmentprocess( Depart ment for Education & Depart:H
Car e, .PhB tab nclude assessment and exploration of factors impacting
learning for children, and assessment is commonly cited as one of the core functions
of the EP role alongside intervention, consultation, research and training (Farrell et
al., 2006; Scottish Executive, 2002). The EP profession is therefore inextricably
linked with assessment (Atkinson et al., 2022).1't has been suggested t
assessment asthpruopfppdsritngnggt hs aabdodgéfdeul ti e
pl anning foyandnt@mosethisboadcovittenxxtn of for mul a
hy pot hes i(Akinsoe et al.j 2628). EP assessment can include a variety of

methods and may explore a wide range of domains (Atkinson et al., 2022).

22. 2. Dynamic Assessment

DAls a method of cognitive assessment tha

chil dren. DA is based upon sociocultural the
Proxi mal DdvZePIDgpmedtl , 2015 ;whiyglhtesrkyhadi9g&9
i mportance of context and coll aborative inte

(Deutsch, FROeT7Tptein similarly proposed the c
Modi fiability (SCM), which suggested that in
adaptation, and therefore | ow functioning as
explained byfevéencoceabdrfdedeprsitveatn,or2003; Feue
1979; Yeoman§he2@08nitive functionsi roguta, | ea

el aboration and output. Affective aspects of
Feuerstein, with one of the purposes of DA b
weaknesses i n Yteloanaer sar ROdH8Br)st ein additionall

n
concept of Mediated Learning Experience ( MLE
t he s

and complete tZPRF ewietrisiteitnhei2r00 3; Feuerstei

ti mulus and the | earner, i n order to he
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mans, 2DOA0O&)s it tends to beipedcKUMegdomy (E
ol vesamodoar di sed use of MLE, aiming to pro
rner 0s performance, coghnitiFNeuststueitunrets
2; Green, 2015; .Green & Birch, 2019)

DA can be contrasted to standardised, st a
h as psychomettamniseasssememést hav8 standard
cedures, where an examiner presents items
change, guide, ofRampaondar petrafnad nsacndreelsd )o
se tests can be compar ed t(oP oocethmeerrs, li2r) 0a8)s
tic assessment, the | earning process appe
ults, 1 .e. the (RPRautmech,s Z3Cb7e MWaywoddaks&

A comprehensive definition of DA from the
qey 17, p. 21)

0Dynamic assessment describes approaches

umi nating the cognitive processes and aff

formance through the child and assessor w
assessmentvesrohe of the assessor in try
ditions for the child to |l earn both conte
cesses that can be applied to both the ta
ows the asseclBioFrdd® measgensiheeness to sup
ervations to subsequently inform tailored
p the child | earn more effectively. 6

Nonet hel ess, DA has been @8frnederan@0bady
has been acknowledged that the use of DA
ri'y defined area of( Q@Qrreacrt i & eB.if rdath ,H PS0d @&y sti
tabsence of consensus over definitions of
cedure could |l ead to confusion amongst pr
afe as it opens pr(&atliltiicondar sstupalt.q Kdrlwdt;
7)This highlights a need for further work
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22. 3. The Use of Dynamic Assessment by Educat

Historically, DA approaches have been reported to be infrequently used by
EPs( Deut sch & Re, with&Psdhang m@dlikely jo use other
assessment approaches ( Woods & F a.HoweJer, moreze@eht@gtimates
suggest that the use of DA by EPs may be increasing (Atkinson et al., 2022). It has
also been reported that DA approaches are being used by a majority of TEPs, and is
being taught on EP University training courses (Murphy, 2023). In addition, the
researcher is aware of several EP services who have commissioned training to
support DA practice amongst EPs. This indicates that research into this area is
relevant and current to EP practice.

There are a number of possible reasons why EPs may choose to use DA in
their practice, and this could be tentatively linked to an increase over time. Amongst
the profession, there has been reflection on the use and implications of different
assessmenttypes( f or exampl e, Sewe lihcluling ®amdaldised ur vy, 2C
cognitive assessments. Some of the perceived flaws of such assessment as
summarised by Elliott ( 2 0 i8uyde:a t endency to | ack an empir
theoretica(Flfamamgaor & Mc Gr elw,milt9e9d7 )r el at i on st
scores and inst(Rescbhg| apa@thphasess on produ
t han psychol odiWaalnepr &&c 64 g Mab etregn, d elmc8y4 )t o | i
and cul t(urcape zb,i aB"@7)an inability to guide pr
specific interventiong¢FluUohseducationab8di f Mc
The validity of using static assessments with children with additional needs (Groth-
Marnat, 2009) or minority groups (Elliott et al., 2010) has also been questioned.
However, it has been suggested that different methods of assessment can serve
different purposes and may answer different questions ( Ci zek, 1997; Lauchl
Carrigan, 2013)

It has been proposed that DA might offer an alternative assessment approach
that is more empowering, person-centred and better supports inclusive practice
(Stringer, 2009). Furthermore, EPs might see DA as a more ethical alternative to
static assessment because of the rich information provided about learning and what
could support progress, their beliefs about how they wish to work with children, and
the experience of the child (Stacey, 2017). Research has suggested that EPs may

perceive DA to be a positive experience forthechild ( Deut sch & Reynol ds,
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Mu r p hy,, and 8s83sjment experience of the child is reported to be an
important considerationfor EPs ( At ki nson .etDAlmay 2801229 be app
when EPs wor k wiEahr Yeyanf Hdsenai nn &t Weods, 2019)

However, there are perceived barriers to EP use of DA, and this could be
limiting the extent to which EPs are using DA in their practice. These include
perceptions around different assessment methods within LAs or from schools
leading to perceived pressure to complete standardised assessment ( At f i el d et al
2023; Deutsch & Reynol ds.This26ultl@lsobdtglatedto et al
the role of the EP being linked to allocation of resources ( Deut sch & Reynol ds
ElI'liott, 1993; Hy mer et .#dcesstoRAXés@urces@ndr i nger
materials, along with available time, have been reported as barriers to EP use of DA
(Deutsch & Reynolds, 2000; EIlIliott, 1993; Ke
al . , ,witBI8ck ¢f training in DA also reported as abarrier( Deut sch & Reyno
2000; EIlliott, 1993;LiStkdd gter tehi salcgulld 9b7e
feelings of confidence aaMdrpbwype2@28p Hhacasy
and DA &ameri megs evresdambfi guity, subjectivity and
admini ster @Mur pmy.er@d@r@e@¢9r ns around statisti.
and validity al so (aeremady,n 200e6.;ICossibaimge yu,r e2 0
the dates of the available research, it appears that many of the historical barriers to

DA use may remain relevant in the current professional context.

22. 4. The Outcomes of Dynamic Assessment

Some research has explored the outcomes that occur when EPs use DA.
From these, it has been suggested that DA can have positive outcomes for the child
involved. This is reported to include: DA itself being a positive experience for the
child and them being motivated to repeat it; the child being less apprehensive of the
test situation; positi v-pdrogptiansnipcudirigself-g on t he
esteem and self-belief in learning situations; positively impacting on learning
behaviour including motivation, confidence, independence, effort, and understanding
of teaching and learning strategies; positively impacting on social relationships and
emotional wellbeing; and the child being happier to attend school ( EI | i ot t et al
Landor et al ., 2007; Lauchlan et al .., 2007;
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Positive outcomes of DA have also been reported for teachers. DA has been
suggested to provide valuable, useful information and positive change including:
gaining insights into the type of mediation that supported the child and therefore how
to alter teaching approaches to meet the chi
planning for the child; gaining insights into cognitive and affective factors impacting
l earni ng; I mproving teaching and | earning st
approach to working with the child; encouraging consideration of the environmental

context around the child, moving beyond locating concerns within the child and being

more optimistic about the situaton( Bi r nbaum & Deut sch, 1996; EI
Freeman & Mill er, 2001; Landor et al ., 2007,
Wi | | s ,. Th2 fin&@ 8ujcome was also reported to be the case for parents, for

whom it has been reported that DA provides valuable and useful information
(Lawrence & Cahi | |ajthogy®phrént vieWws arelless,freqRedtly 8 )
explored in this area.

Also less frequently explored are the outcomes of DA for the EP. However,
some studies report outcomes including: clearer identification of the cognitive
processes and affective factor s (Hliottretal,i buti ng
1996); providing information about progress as a result of repetition, the type of
mediation that supported the child, and cognitive and affective factors impacting
learning( Bi r nbaum & D;andtchallerging ass@n®ptiohs about what
hel ps to support the child, reminding them o
comfortable with their approach to working with the child (Stacey, 2017). TEPs have
perceived outcomes of DA to include providin
areas of strength and need which can help to support their learning, supporting key
adults to better understand the child and identifying strategies that could translate

into the classroom and that teachers could implement (Murphy, 2023).

The vast majority of these studies are qu
interview and/ or focus group data. Whilst t
considerations for EPs to complement practic
exploringetshd haut oecmur when EPs use DA must
number of gaps i n Hxhe nldietdercati urie apgeresviadtu.at i c
the outcomes of DA as used by EPs is contain
of this thesiackhbobwhadged that oO0there is |it
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i mpact of DA other than Sa alkcernydf 10,104 n ddbsk e
have been calls for studies exploring the in
upon DA ap(pElolaictets .etFualt.h,er20l&)earch into th
occur when EPs use DA is therefore justified

22. 5. Applying a Realist Evaluation Framewor |}

Some literature has begun to consider the contexts which might affect the
outcomes of DA, including discussion around best practice approaches when EPs
use DA (for example Stacey, 2017; Yeomans, 2008). However, there is not currently
any literature explicitly exploring the contexts or mechanisms that may contribute to
positive outcomes when EPs useho®ahyadrdn ot her
when does EP use of DA have positive outcome
knowledge gap (Miles, 2017), and has been identified as an area for future research
(Stacey, 2017; Yeomans, 2008). It is suggested by Stacey (2017) that future
research into DA could adopt realist evaluation methodology to further explore the

factors which make it more likely that DA will result in positive outcomes.

To begin applying a realist evaluation framework to DA as used by EPs,
contexts, mechanisms and outcomes that may be important when EPs use DA have
been tentatively suggested and grouped into themes from an initial synthesis of the
existing literature. These are detailed with references in the development of the a
priori coding template in Tables E1 and E2 in Appendix E, and an overview of

themes is given in Table 3.
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Fcome DA Li teratur

Contexts

Mechanisms

Outcomes

Involving school staff in the DA
process, for example through
consultation, observation and
using accessible language.

School staff change their
understanding and perceptions
of theneeds.i | dos

Environmental changes made by
school staff to
needs.

Use of DA in certain situations
when standardised assessment
may be less appropriate.

Child experience of DA being
positive, experiencing success,
their response to the test and
involvement in follow up.

Child changes their perception of
themselves and their
understanding of their learning.

Service level factors such as
resources, support and time
available to EPs.

EP gains understanding of
cognitive and affective learning
factors impacting the child.

EP has a clearer view of child
strengths and needs to inform
intervention recommendations.

Resources used by individual
EPs in DA, for example tools to
support assessment and
recording of observations.

EP willingness to use DA,
including how EPs feel using DA
and how supported they feel by
their service.

Longer term positive outcomes
for the child in terms of learning,
social and emotional factors.

Perceptions around different
kinds of assessment from
schools staff and within the

wider systems that EPs work in.
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of the researcher 6s knowledge this framework
D A and the mechanisms that may be involved in DA have not previously been

explicitly explored. Research using a realist evaluation framework would allow

exploration of the outcomes that occur when EPs use DA, the mechanisms that

contribute to these outcomes occurring, and the contexts that support these

mechanisms and outcomes to occur. This would support the development of theory

underlying EP use of DA.

By considering the contexts in which posi
hoped that research using a realist @svaluat:i
of bestappaoactidis s i s i mportant to ensure tl}
EPs is of high quality, and therefore can ha
chil dren and t hos 8uchwésearclswoplgpaiso e artidipated to
support the developmentof gui del i nes and regul ation for

and practice of DA by EPs in the UK, 20d9)is f
This may be especially important, as trainin
reported as perceived f(aceiultistceht a& sRetyan oHRI sy s €
Mur phy, 2023;. SClaearyer 29di7del i nes could al so
practitioner confidence perceived competence
of ambiguity, previously repdMuretdyas2baBri 8t
201.7)

The current study will therefore aim to explore the question:

x  What are the contexts and mechanisms that contribute towards EP use of DA

having positive outcomes?

Based on a realist evaluation framework, this will be done by considering the

sub-questions:

What are the contexts that occur when EPs use DA?

What are the mechanisms that occur from these contexts when EPs use DA?
What are the outcomes that occur from these contexts and mechanisms when
EPs use DA?
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23.Met hodol ogy
23. 1. Ontology and Epistemol ogy

A theoretical perspective is a way of looking at the world and making sense of
it (Crotty, 1998). This includes ontology, which is the study of being, concerned with
what is, and epistemology, which is how we understand what is entailed in knowing,
or how we know what we know (Crotty, 1998). The broad theoretical perspective
adopted by the researcher is realism. Realism integrates a realist ontology with a
constructivist epistemology, suggesting there is a real world that exists
independently of our perceptions, theories and constructions, but that our
understanding of this world is inevitably a construction from our own perspectives
and standpoint ( Maxwel | & Mi. Retlianpisdedcribed a®pdotiding a
hel pful | anguage for addressing issues of O0h
realist research can lead to findings that are directly related to the situations
researched, as it provides a way of approaching uncontrolled situations( Robson &
Mc Cartan, 2016)

Further distinction can be made between different strands of realism. The two
most relevant to the current study are scientific realism and critical realism, although
they do share a number of elements (Marchal et al., 2012). Scientific realism
advocates that it is worth trying to adjudicate between alternative explanations,
allowing theories to be developed and tested (Pawson, 2006). If evaluations
cumulate over time, understanding of how context, mechanism and outcome
elements are connected isincreased ( Paws on & T, pdrhaps eadindlt®ah 7 )
increasingly accur at e i n(Bielh 2015¢ Craidalirealism of t he
emphasises that explanatory possibilities ca
researcher i1is to be critical of thoughts and
(BhaskartrCr i2t0io@239 | realism also incorporates i
approach to research, such as acknowl edging
promoting s(oHdwmde, uls39X;e Robso.n Wi tMtiCrardraint,i ¢
realism, both social structure (for exampl e
patterns of institutionalised relationships)
people) are said to be i mpor t(@Brhtasikrmrynd®r7st a
Mukumbang & va.n Wyk, 2020)
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't is acknowledged that the realist evalu
realism, with its focus on Ptamesoorny & eTstlilreg ,a
However, the perspective adopted within this
realism has been previously suggested to be
relevance to edudaieildnyal 2@slyeg h dPlreeghyd,evannd e &
research studies in the field of EP practice have adopted a critical realist perspective
within a realist evaluation framework (for example Chadwick, 2014; Lunt, 2016).

Other papers have even suggested that realist evaluation can be underpinned by

critical realism (Smeets et al., 2022), and that critical realism can encompass the

elicitation, testing and validation of theories based on mechanisms that are

hypothesised to produce social events ( Mu k umbang & v alnn Waydkd i t2i002n0,)
understanding about the outcomes of DA and h
early stages. Although the current study hop
knowl edge devel opment the criticalbehiadd st p

possi ble explanations seem more appropriate

23. 2. Real i st Evaluati on

Realistevaluations ee ks t o answer the question O0Wha
what circuymatwsmoane KO Ti | |, &ng morelréxénffy thispas 8 5)
ended with ©OGRBawsan w& yShanntzaaenlol a, .Re€alisk, p. 178
evaluation is one form of theory-driven evaluation which emphasises development of
0 c 0 nreghatism-out comed t heories of( Astwb yprry g& almene s
2 0 1.0heories are constructed by recognising that outcomes are the result of
mechanisms triggered in a specific context, and theories are developed in a cycle
(Jack, 2022; P a w sForwvisudl représéntatonys,of rdalistevajuation

methodology, see Figures 1 and 2.

Pawson and Tilley (1997) explain how the realist evaluation approach is
based on a generative theory of causation, and refer to work by Harré (1972). This
theory suggests that as well as observing regular patterns between causes and
effects, there is a 6real d connection betwee
internally as well as externally, so can be observed. Pawson and Tilley suggest
0 ¢ a ues@ibes the transformative potentiallo f phenomenad (p. 34), w
triggering another only in the right <circums

outcomes follow from mechBRawsoms &cTilhlgey,n Tt
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Figure 3 illustrates a generative theory of causation. This is in contrast to a
successionist theory of causation, which suggest that causes and outcomes are

linked, but we cannot observe the causal forces between them as causation is

0 ext er na lisdnore easaly lirtkdd toexperimental logic( Pawson & Ti
199.7)Data analysis in realist evaluation
refers to O60the identification of hidden
or changes i n (Greerhagh etplaa017e, p.d)sRetroduction uses
inductive and deductive reasoning along with researcher insights to understand
generative causation, and considers social and psychological factors that may

influence outcomes (Gilmore et al., 2019).
Fi gur e

The Realist EwalsweaP awmso ICyiglhldley9 7, p. 85)

What works, for Contexts (C)

whom, and inwhat Mechanisms (M)

circumstances? Outcomes (O)

2 Hypotheses

l/ What might wark, for

whom, and in what
circumstances?

4 Programme
specification

Diata collection and

analysis on CMO 3 Observations

|l ey,
t ak

caus
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Figure 2

Features of a Realist Evalwuation (ApOpOr7o,ach, B

p.10)

laProgramme theory based on a review of relevant research literature and expert/ practitioner knowledg

1b An initial programme specification derived from programme theory, which maps the programme in term
assumed contexts, mechanisms, and outcomes.

2 Hypotheses derived from the initial programme specification.

3 An evaluation design and associated data gathering approaches, as suggested by the hypotheses, to he
whether the programme is working as anticipated.

4 Findings that highlight how the programme might be modified or inform replications in other settings
(generalisation). The would lead to a clearer and more effective programme specification.

Figure 3
Generative CausakFrioomm, PaRwesporno dauncde dTi | |l ey (1997

COn I7 GX{

wisIueyos |\

An action — Is causal only if...

... its outcome is triggered by a mechanism acting in context
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Throughout this research, several terms will be used which are specific to a
realist evaluation framework. Contexts (C) in which a programme occurs includes
location, but also individuals who participate in the programme, interrelationships
between stakeholders, the institution in which the programme is operating and the
wider infrastructur e @dck 2002¢ePapsom20i8a mmeds sett
Mechanisms (M) are the underpinning generative forces that activate in certain
contexts to produce outcomes (Jagosh et al., 2015). These explain the way in which
programmes can lead to observed outcomes, and include the interactions and
responses of people towards the programme (Jack, 2022). Mechanisms can be at
the psychological, social-group, social-institution and material level (Westhorp,
2018). Outcomes (O) are the consequences of a programme which emerge from
the interaction between context and mechanism( Paws on & T Cdnlexasy, 1997)
mechanisms and outcomes relevant to EP use of DA can be situated within different
levels of an ecological system (Bronfenbrenner, 1979). This could include: the child,
their family and school including school staff at the microsystem; the EP and the
service for which they work at the exosystem; wider government and policy factors at
the macrosystem, and the way that all of these things have changed over time at the

chronosystem.

In addition, realist evaluation uses several terms to refer to various stages of
theory development, and some of these terms are used interchangeably in the realist
evaluation literature (Marchal et al., 2012) . Programme theory has been defined as
¢ he description, in words or diagrams, of wt
programme (theory of action) and how and why
chang&yeenhal gh et. go/N.0o,grainimeb s pe.aind)tdhani dr

derived from the programme theory, which map
assumed contexts, mechdnmsmmeasaikdMMO eome8&007
configuratni ®wres used by realists during anal ys
bet ween contexts, mechMarn scmal aetd Tanlu .to,u gzn@hi8t)
t his researicnhi ttihael tperrongsa a @MEO® h 1 p o talrees euss e d

o refer to programme theory and CMO configu
devel opment, in recognition of the prelimina

Matthews (2003) has suggested that a generative realist approach to

evaluation, such as realist evaluation, could be used by EPs to build an evidence-
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base, and support an understanding of how psychological processes work in real-

world practice. Realist evaluation frameworks have been used to evaluate aspects of

EP practice, including types of group supervision (Chadwick, 2014; Lunt, 2016; Soni,

2010, and exploring how EP qIngramt2@1B)pltrhastalsoc hi | dr e
been used within the education research field by TEPs and EPs to evaluate: an

alternative education programme (Birch, 2015); a whole-school learning programme

(Webb, 2011); parenting interventions (Jarrett, 2016; Prashar, 2018); 6 f or est schoo
(Southall, 2014); 6 c ons u | t a t(\Wamdh 2044); a sciposl-Based intervention

(Francis et al., 2017); factors that influence teacher practice change (Forrest et al.,

2019); and the developing use of solution-focused approaches in school ( Si mm &

| ngr am, Th@s8 &iudlies vary in how realist evaluation frameworks and

methodology were applied.

A realist evaluation framework has been suggested as a future avenue of
research for EP use of DA (Stacey, 2017), and appears appropriate to begin
considering the outcomes that occur when EPs use DA, along with how, why and
when these occur. This is therefore the methodological framework adopted in the
current study. Although DA may not be commonly described as a programme, it is a
process that takes place in complex social contexts, and can include activities and
actions before and after the DAtask( Lauchl an & Carrigan, 2013;
Haywood, 2014; St acey,lti2hpbtAesisedtbad aspecissof 2 00 8)
this context can facilitate certain mechanisms, which then lead to DA having
particular outcomes. DA may therefore have different outcomes, depending on the

context in which it is carried out.

In the current study, thematic analysis will be used within a realist evaluation
framework. Initially, themes will be developed which are contexts, mechanisms or
outcomes that may be relevant in EP use of DA, and this will explore the three
research sub-questions. From these, CMO hypotheses will be developed. These will
be incorporated into an initial programme theory, which will allow exploration of the
main research question. This study is positioned as a preliminary inquiry into the
contexts, mechanisms and outcomes relevant to EP use of DA, which could form the
basis of future theory development and testing. Whilst this study may not be a realist
evaluation in its most traditional sense, it uses elements of the theory to guide and

structure the design of the study, And this
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overview of stages from the current study can be seen in Figure 4, wi nuhmber s
correspondiemgetfsor eal i stneFaguaeésoh and 2
Figure 4
Overview bh Shag€srrBRasddémmadys anaomMi,l lper 10
and Wedbl1ll, p. 66)

laConducting a literature review and tentatively developing hypothesised CMOs to form an a priori codi
template.

laPhase one data collection: Recruitment of a purposive sample followed by exploratory, ‘theory gleaning'
structured interviews with seven EP participants.

1b/2 Phase one data analysis: Analysing collected data using template analysis, a type of thematic analys
using an evolving coding template to develop CMO themes suggested to be important in DA.

1b/2 Phase one data analysis: Use of CMO themes to develop CMO hypotheses and an initial programme

1b/2 Phase two data collection: 'Theory refining' focus group with agselip of four EP participante appraise
and give feedback on the initial programme theornyand provide further insights and examples to inform
discussion.

1b/2 Phase two data analysis: Use of coding template to organise focus group data.

1b/2 Presentation and discussion of findings, including CMO themes, CMO hypotheses and initial progra
theory.

23. 3. Data Collection

In a realist evaluation, data is collected to develop, test and refine programme
theory, and although this can be qualitative or quantitatve ( Mer cer & Lacey, 2
Pawson & Ti redistevaluatibroh@s/been described as a largely qualitative
methodology (Maluka et al., 2011). In the context of DA, it was felt that qualitative
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data would be best suited to develop and refine initial programme theories, as
gualitative methodology can O6understand a co
actions i n a(Queirds et al., 2018,pt 369. tn®A, outcomes have a

complex and social nature, and this preliminary inquiry is hoped to lead to tentative

explanatory hypotheses that can be further tested and refined in future research. In

line with a critical realist perspective, it is acknowledged that this study is exploring

events through the subjective perceptions and constructions of participants.

The current study has two data collection phases designed to develop CMO
hypotheses and an initial programme theory, as seen in Figure 4. Initially, potential
contexts, mechanisms and outcomes that may be relevant to DA were tentatively
drawn from the literature, using the search process described in the literature review
chapter of this thesis. Due to a lack of research in this area, it was not felt to be
appropriate to complete a full realist synthesis, as is often done preceding realist
evaluations (Pawson et al., 2005). Contexts, mechanisms and outcomes were
deliberately kept broad and tentative, and therefore were not configured into CMO
hypotheses at this stage. These initial contexts, mechanisms and outcomes were
incorporated into an a priori coding template for the analysis of the data, which can

be seen in Tables E1 and E2 in Appendix E.

The first phase of data collection in this study was exploratory. This involved
0t heor y (Mdnzaon20l6,g6354) semi-structured interviews with EPs,
which took place via Microsoft Teams. These lasted between 30 to 45 minutes.
Following this, data was transcribed and analysed using thematic analysis and
potential CMO hypotheses were developed into an initial programme theory. This
process is described in more detail in the data analysis section below. After the first
interview, informal feedback was sought on the questions, and as a result some

small adaptations were made to the interview schedule.

In the second phase of data collection, a focus group was held. The purpose
of the focus group was to appraise and give feedback on the initial programme
theory, including exploring whether interpretations made by the researcher
resonated withp a r t i cpraptisenexpsri@nces, and provide further insights and
examples to inform discussion. Reali st evalwuation |iteratur e
refi nement 6 Maszand @016, p. 85%) abdyPawson and Tilley (1997),
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and although it is acknowledged that this study sits at the preliminary stages of
theory development, similar principles were followed. The interview and focus group
schedules can be seen in Appendix F, with justification and reflection on the data

collection process contained within the reflective chapter of this thesis.

23. 4. Participant Sample and Recruitment

The participant sample for the present study is purposive, therefore
participants were felt to be knowledgeable and experienced with regard to the
researcharea( Cr esswel | & Pl aongowithCbnaidetationa? 0 1 1)
availability, willingness to participate and communication of experiences and
opinions (Bernard, 2017; Palinkas et al., 2015). This is typical for a qualitative study,
and whilst this is not intended to be representative of the wider population, it is
hoped to illustrate mechanisms in certain contexts ( Robson & McCartan, 2
Realist evaluations generally aim to gather data from key stakeholders in the
process, recognising that there is a division of expertise across stakeholder groups,
who have different but complementary views ( Paws on & T.inlthe eogtext 1 9 9 7))
of DA, EPs are felt to be significant stakeholders, as DA forms part of EP practice.
Whilst school staff, children and parents would also be considered stakeholders in
DA, and their views are acknowledged as valuable to research, the current study will
focus on the perceptions of EPs in relation to the contexts, mechanisms and
outcomes relevant to DA. This is further considered in the reflective chapter of this

thesis.

EPs were recruited from one large Local Authority (LA) Educational
Psychology Service (EPS) in the East of England, which contains both urban and
rural areas. EPs with experience of DA were eligible for participation. DA was
defined to potential participants as use of a mediated activity to explore the factors
impacting learning for a child or young person, as these are recognised as defining
features of DA practice. The experiences within the sample were therefore felt to be
reflective of EP practice more generally. In addition, the service had recently
received training in DA from Fraser Lauchlan(Lauc hl an & Carctagahl a0
& Dall y), anitovasherefore felt that participants and the researcher were
likely to have a shared understanding around definitions of DA. Through the Principal
EP for the service acting as a gatekeeper, the information for the study was shared

with all EPs in the service, and they were invited to contact the researcher if they
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were interested in taking part. These participants were later recontacted to ask if
they would like to be part of the focus group. Information sheets and consent forms
for both stages of the study can be seen in Appendix G.

The final participant sample for the first phase of data collection consisted of
seven EPs. This is generally felt to be appropriate for a qualitative research study

(Guest et al., 2006), and this is discussed further in the reflective chapter. Participant

characteristics can be found in Table 4. These have been identified from the
interviews, and presenting these characteristics is intended to demonstrate the
breadth of experiences within the sample. Four EPs from the original sample took

part in the focus group in the second phase of data collection.

Tabl e 4
Participant Ehoam alcntteerrivsiteiwc sDat a
Role | Years as a Years using DA training Reported frequency of | Focus
gualified EP | DA DA use group?
EP 17 16 Deutsch training Almost all individual Yes
Lauchlan training work
EP 8 10 Initial training course | At least once every Yes
Tzuriel training couple of months
Lauchlan training
EP 1 3 Initial training course | Almost all individual Yes
Lauchlan training work
Senior | 17 18 Initial training course | Four or five times a Yes
EP Lauchlan training year, when defined less
formally almost all
individual work
EP 3 5 Initial training course | One to six times per No
Lauchlan training month, almost all
individual work
EP 23 24 Initial training course | Almost all individual No
Lauchlan training work
Senior | 18 13 Tzuriel training Once per term, when No
EP Lauchlan training defined less formally
almost all individual
work
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23. 5. Temphbysis

For data analysis in this study, a qualitative analysis method was required that
would allow contexts, mechanisms and outcomes to be coded within the data, and
for these to be grouped into CMO hypotheses and subsequently an initial
programme theory (Marchal et al., 2012). It was felt that template analysis (King,
1998), a type of thematic analysis, would facilitate this. Template analysis allows the
use of i nduwtpibyvad@dat)t amd/ ord odverduy ¢ tt ihvee r (Yot «
driven) analysis ( Ki ng & Br .dtovasdelt tha?2 ®nmoB deductive approach
would allow an acknowledgement of tentative theory and ideas from previous
literature. This would fit with the realist evaluation framework, described as a theory-
driven inquiry (Marchal et al., 2012). In addition, the methodology focused on specific
research questions, requiring CMO hypotheses to be developed from the data.
However, as previous literature was limited and this was positioned as a preliminary
inquiry, it was felt that an inductive approach would also facilitate the development of

new ideas.

Template analysis involves the development of a coding template, which is
used as a tool for analysis and iteratively revised and refined in relation to the whole
dataset( Braun & CIl ar ke, 20 2 Z2Thisdédninvgve &pri@ir ooks, 20
themes that are tentatively developed in advance of analysis, based on previous
literature and key concepts for the research ( Ki ng, 2023c; Ki.itg & Br o
was decided that themes would be developed under the headings of contexts,
mechanisms and outcomes, as this linked directly to the research questions. The

stages of template analysis are displayed in Figure 5.

In template analysis, codes are seen as tools for the identification of themes
(Braun & Cl, with Kirg (2012, 23Di 431) describing these terms as:

1 Themesi @ he recurrent and distinctive feature:
i nterviews, diaries, blogs and so on) that
experiences, seen by the researcher as rel
particul@&@r study

T Codesi 6t pheocess of attaching a | abel (code) f

relating .tbo a t heme
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Figure 5

Stages of TemBdsagde oAm aK(iydghsed KIROQE 3b)

1 - Define a priori themes if appropriate.

2 - Transcribe interviews and familiarise self with data.

3 - Initial coding of the data. Identify parts of transcripts relevant to research question(s). These can
be 'attached' to an a priori theme, or may need to modify the existing theme or create a new one.

4 - Group together any preliminary codes that represent potential themes or useful a priori themes
into meaningful clusters.

5 - Produce an initial coding template. This can be developed after a sub-set of transcripts has been
coded. Themes are grouped into higher-order codes which describe broader themes in the data.

6 - Modify and develop the template by applying to the full data set. Template may need changing if
a relevant piece of data does not fit comfortably within an existing theme.

7 - Use the 'final' template to interpret and write up findings.
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23. 6. Data Analysi s
The process of template analysis as used in the current study within a realist
evaluation framework can be seen in Figure 6.

Figure 6

Stages of Data Analysis in the Current Study

1 - Tentative a priori themes were developed from literature review and based on study aims and
research questions.

2 - Interviews were transcribed, researcher became familiar with the data by reading through.
Participants were invited to check their transcripts if they wished.

3 - Initial coding of the data, any potential CMOs were highlighted in the data. These were either
‘attached' to an a priori theme, an existing theme may have been modified or a new theme created.

4 - An initial coding template was produced, which involved grouping CMO codes into meaningful
clusters that could represent potential themes. Themes were then grouped into higher-order
themes which described broader patterns in the data.

5 - The template was applied by moving between themes and the dataset, and modified and
developed as appropriate. This 'final' iteration of the template was used to tentatively develop CMO
hypotheses about EP use of DA, forming an initial programme theory.

6 - The initial programme theory was shared and discussed with participants as part of a 'theory
refining' focus group.

7 - The 'final' template was used to interpret and write up findings of the thematic analysis, with the
CMO hypotheses and initial programme theory also presented alongside discussion from the focus

group.
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Prior to analysis, an a priori coding template was created from previous
literature on DA. Due to the realist evaluation framework used, it seemed important
that contexts, mechanisms and outcomes were defined, as these would be the
aspects of the data that would help to explore the research question. In addition, the
researcher was interested to build on previous research, and therefore having
previously discussed contexts, mechanisms and outcomes6i n mi nd®é t hr oughc
analysis process seemed helpful. However, the a priori themes were tentative (King,
2012), and the template underwent significant modification throughout the analysis
process. Reflective and reflexive practice throughout ensured that the researcher
maintained a curious and questioning approach to the data, coded sensitively and
appraised how the data might compare with pre-existing thinking and ideas, rather
than fitting it into the template. Actions taken to ensure quality in the analysis
process are expanded on in Table H1 in Appendix H.

When developing the a priori template, and throughout analysis of the data,
the operational definitions in Table 5 were used for contexts, mechanisms and
outcomes, based on definitions used by Chadwick (2014). It has been suggested
that context can be enmeshed with the mechanisms through which a programme
works, and they operate in relation to one another ( Gr eenhal gh & Manzano,
has therefore been proposed that the distinction between contexts and mechanisms
is an analytic decision made by the researcher in relation to the objectives of the
research( Gr eenhal gh & Manzano, .BhecrrentStiidgw et al
themes were carefully considered in the context of the research to consider where
they were best placed, and some moved throughout the development and

refinement of the themes.
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Tabl e 5
Operational Definitions of the Terms Context

Definitions Usedd by Chadwick (201

Context An aspect of the environment or of the people involved in DA.
This could include: how school staff are involved in the DA
process, factors at the EPS level.

Mechanism Activities (including patterns of thinking or actions) linked to the
DA. This could include: experience of the CYP, thinking of the
EP.

Outcome Anything that happens as a result of the DA. This could include:
perceptions of people involved, environmental changes in school.

Interview data was transcribed initially using the Microsoft Teams transcription
function, and this was manually checked by the researcher. As discourse analysis
was not taking place, it did not seem necessary to have a transcription that was
completely verbatim. Therefore, whilst the researcher ensured that the transcript
captured the intended meaning of the data to the best of their ability, for example by
correcting any words that had been transcribed incorrectly and changing any
automatically generated punctuation that impacted meaning, filler utterances from
the researcher (for example ok, mmhmm) that overlapped with participant speech
were removed, and punctuation was largely not changed. Where participant quotes
have been used within the reporting of findings, the punctuation and further
participant repetition and utterances have been removed to support clarity and
reader understanding. Participantsd transcr.i

checking if they wished to, however this did not result in any changes to the data.

Familiarisation notes on the interview transcriptions were made by the
researcher using the comments function on Microsoft Word. The analysis process
then involved more systematically coding contexts, mechanisms and outcomes that
had been interpreted from the data. If felt to be appropriate, some codes were
attached to a priori themes, and some higher-order themes were created as coding
progressed. This coding was done manually by the researcher using NVivo, a
Computer-Assisted Qualitative Data Analysis Software. After all the data had been

coded, an initial coding template was developed, further clustering, categorising and
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grouping themes hierarchically, remaining within the overall categories of contexts,

mechanisms and outcomes.

This coding template was then further developed and modified by an iterative
process of moving between the themes and the dataset. This included developing
theme definitions, and considering themes in a more conceptual way. A decision was
made to stop modifying the themes when changes being made were felt to be
minimal, and all aspects of the data that seemed relevant to the research question
had been coded (King, 2012). An audit trail of all stages of the analysis process can
be found in Appendix E.

At this point, lateral links were developed between the subthemes within
contexts, mechanisms and outcomes, and tentatively established some CMO
hypotheses. Details were added to make these more comprehensive and illustrative
of hypothesised links, and from this a graphic of the initial programme theory was
developed. The process of CMO hypothesis development can be seen in Figure 11

and Tables 11 and 12 in Appendix I.

The graphic of the initial programme theory was shared with a sub-group of
the original EP participants in a focus group (see information on data collection
above). During the focus group, the researcher took handwritten notes on a copy of
the initial programme theory. Focus group data was then transcribed using a similar
process to interview transcription (described above), with participants given the
opportunity to review the transcript. Quotes from the transcript were then organised
into the subthemes from the coding template and the initial programme theory, and
this process can be seen Figure J1 and Table J1 in Appendix J. Data from the focus
group has been incorporated into the findings and discussion of the CMO
hypotheses and initial programme theory. This focuses on the initial programme
theory as a whole and links between different elements, to ensure it remains distinct
from the initial thematic analysis. This section is divided into the CMO hypotheses
most relevant to each stakeholder group: school staff, children and EPs, followed by
a discussion of wider intervention factors. Further reflection on the data analysis

process in this study can be found in the reflective chapter.
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23. 7. Et hi cal Considerations

Ethical approval was received from the University of East Anglia (UEA)
School of Education and Lifelong Learning Research Ethics Committee, and the
approved ethics application with an amendment can be seen in Appendix K.
Throughout the development of this study, consideration was given to ethical issues
that may arise, and how these would be appropriately managed. Guidelines from the
British Educational Research Association (BERA; 2018), British Psychological
Society (BPS; 2021b, 2021a) and the HCPC (2016, 2023) were followed. The topic
was not judged to cause any risk of harm to participants that is greater than
encountered in ordinary life, as DA is often a typical part of EP practice (BERA 6, 34;
BPS Code of Human Research Ethics, CoHRE 2.4; HCPC Standards of Conduct
Performance and Ethics, SOCPE 6.1, 6.2). Participants were informed that if their
participation in the study raised any concerns they could contact the researcher, their
supervisor or the Head of Department. Throughout the study no adverse events

occurred and no concerns were shared with the researcher.

The study was voluntary to participants, and fully informed consent was
gained prior to participation (BERA 8, 9; BPS CoHRE 4, 4.1, 4.11; HCPC SoCPE
1.4; BPS Practice Guideline 6). The voluntary nature of the study, along with the
study aims, objectives and processes were made clear on the participant information
sheet, which all participants were asked to read. Participants were informed that they
could withdraw their data up to the point at which data was fully anonymised for the
interviews, and up to the start of the focus group (BERA 31). In addition, participant
data has been kept securely and confidentially (BERA 40, 50; BPS CoHRE 5; HCPC
SoCPE 5.1, 5.2; HCPC Standards of Proficiency, SoPs 6, 9; BPS Practice Guideline
7), and participants were informed of this in relation to the Data Protection Act
(2018). The decision was made to have audio-recording as an essential part of the
study, and participants were informed of this. Due to the nature of the research topic,
this was not anticipated to be an issue, and being able to refer back to the original
recording was felt to be important for a rigourous data analysis process (Willig,
2013).

It was also important to consider the dual role held by the researcher (BERA
19; HCPC SoP 2.12) as a Trainee Educational Psychologist (TEP) in the EPS where

the research was being conducted. It order to minimise any ethical issues from this,
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gatekeepers were used to recruit EP participants, and all correspondence was sent
from a University email address. It was acknowledged that participants may feel
obliged to take part as they were being asked by someone they knew. As mentioned
above, the voluntary nature of the study was made clear, and invitation emails and
reminders were limited. It was also anticipated that EPs would understand the
voluntary nature of research and not expect any negative repercussions for not
participating. The dual role held by the researcher in this process, along with further

ethical considerations are discussed further in the reflective chapter.

24. Findi bgscasdi on

The first section of findings will share
outcomes that are hypothesised to be relevan
These are reported as the themes that were d
coll ection ratndt Fairhasteipe gerd olpyedi S rom t his, the

section of findingsCMOnlylp osthhaersee st hdee vperl coppoesde df |

subt hemes, along with the initial progr amme
hypot heses and initialcopmpogradmmevi tdleeo 1t yhewirlyl
alongewdblhctom the focus group. It is acknowl

to existing research and theory throughout t
templ ate and professional and psychological
interpretati oweoert héodavai dHrwe@lewirmdgon di sc

|l itehasubmeen focused within the second sectdi

24. 1. Context s, Mechani sms and Out comes

This section wild.l use findings from the t
research questions:
1 What are the contexts that occur when EPs use DA?
1 What are the mechanisms that occur from these contexts when EPs use DA?
1 What are the outcomes that occur from these contexts and mechanisms when

EPs use DA?

A full thematic map containing themes and subthemes within the areas of

contexts, mechanisms and outcomes can be seen in Figure 7. Further illustrative

guotes can be found in Table L1 in Appendix L.
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Figure 7
Thematic Map of All Themes and Subt hemes
7~ N\ 7~ N\ 7~ N\
Contexts Mechanisms Outcomes
Longer-term
The/Eg-%eds The use/(‘)lfm is an DA t@%/\can be /J\_‘ . . (J\ DME(J:T%tes oukfr%e}are
- - P A new and shared The child has a EPs are active DA facilitates - e
others to be on active decision applied in different -2 - : LS - S changes in difficult to evaluate
. h understanding is co- positive experience participants during changes in thinking - ;
board with the DA made by an EP ways by EPs in constructed during the DA task the DA task behaviour in the current
frocess within _a system fractice N L j N N professional context
L N % > —T—hen@round ool staff do

School staff are
collaboratively involved
in the DA process

N

The child is
collaboratively involved
in the DA process

N

Communication should
be clear

N

School staff need to be
set up to have realistic
expectations of DA

The context of the work
impacts whether DA is
appropriate

EP use of DA is
facilitated in certain
situations

EPs believe in and
apply the philosophy of
DA

N

Definitions of DA may
impact how it is applied

N

DA becomes
embedded in EP
practice

EPs choose to use
certain tasks and
resources in DA

L~ N\

Theory of mediation is
applied by EPs in DA

N

An environment is created that
supports the child to experience
autonomy and competence

S~——

understanding is
developed with school
staff

N_

The opportunity for an
exchange of ideas is
provided

L~ N

Existing thoughts and
ideas are challenged

N

EPs actively consider
and adapt mediation to
the needs of the child

N

EPs make
observations and link
these to existing theory

the child becomes
more hopeful

N

Understanding of
rs impacting
learning for the child is

increased for the child,
school staff and the EP

something different to
support the child

N

Child self-perception
becomes more positive

N
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What are the Contexts That Occur When EPs Us
Within the overarching theme of contexts,

were developed, and thes8e can be viewed in F

Fi guBr e

Thematic Map of Context Themes and Subt hemes

Contexts

The EP needs others
to be on board with the
DA process

School staff are
mmmcollaboratively involved
in the DA process

The child is
mamiCOllaboratively involved
in the DA process

Communication should
be clear

School staff need to be
ml SEt U to have realistic
expectations of DA

The use of DA is an
active decision made

by an EP within a
system

The context of the
mmm \Work impacts whether
DA is appropriate

EP use of DA is
mmm facilitated in certain
situations

EPs believe in and

DA theory can be
applied in different
ways by EPs in

practice

Definitions of DA may
impact how it is
applied

DA becomes
embedded in EP
practice

EPs choose to use
certain tasks and
resources in DA

Theory of mediation is
applied by EPs in DA

ThemEhe EP Needs Others to be onTBoard Wi
theme captures the idea that DA is not just
beneficial for others to invol ved and act

Subt heSeweh:ool Staff are Coll aboratively 1| n
This is a subtheme in whi EPs explained th
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di fferent stages of the DAapdbtéeimes tiaskl udisred
Within this was the idea that DA encompasses
wor king with school sparftfi edipg@olr ¢ heh dDihg e aasko
in place

EP66I " m not so much just thinking about t |
" m thinking about the work before and af
with future planning to crystallize it 1in
afterwardso

School staff were also shared to be coll a
observing the DA task, and this was mentione
EP46:So | did it in one of Dgotwoctka ;mlds owh esri
and | gave her a sheet to | ook through th
skills, so she was making notes while | w
However, sever al EPs reported barriers to
in DA, particularly in terms of observing, a

to staffing and whether the teacher can be r

EP200Whet her or not that always happens i s

| eave the c¢cl assb

Subt hefnmee: Chil d is Coll aborativel Vhisavol vi
i s a subt hhemerwhitooh how EPs described wor ki ng¢
DA t ask. Il n particular, there was reference
strengths and successes within the task, and

experience of éealrams sasgoavint hi n t h

EP6f you see the child using a cognitive
seaware of, you can sort of pick it up an

think more about t hhat 6

Il n the quote below, the EP appears to be

curiosity towards the childés thoughts durin

EP161 try really hard to spend time check]

whet her what | m finding gels with their
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really approached, that you did a | ot of
things trying to figure out what the answ
| earning?0 And whether they say no or yes

EPs also commented that they reflect with

ategies towards the end of DA task, again
ught s.

EP30:Then | think 1 6d definitely talking a
were helpful for them and whether they ag
was hel pful, whether they notice those th
I n addition, some EPs mentioned involving

dback after DA, althoudbépéehdentwas positio

EP261 try if | 've got time to write a | et:

strategies were helpful and howo

Subt heGQwemmuni cation Shobhid bde&l eacl udes
guage that EPs use when explaining the as

gests that being clear about assessment o

communication was perceived to bablienptoot@amme

on board with the DA process. Wi thin this, E
that the | anguage they use when speaking wit
meaningful to them.
EP1GWhen | ' m working with the young perso
Lauchlan type terminology because | think
tend to break it down and say things I|ike
di fferent thindedom.You know, with t
Il n addition, clarity of communication wit
This included the idea that it was helpful t
before DA, and that the write® wypadpqamaeng sa nbdi |sihto

EP561 ' | | talk to the school about what t h

they need to gain from ité
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EP561 think that's why it's really import.

possi ble because then theyodédre read, and t

Subt heSweh:o ol Staff Need to be Set Up to H;:
Expectati ohltsi off iDhal subt heme includes how o
di fferent assessment types, including percep
mi ght |l ook | i ke, perhaps based on prior expe
on how the expecPatogni tamebas$essmBent to in
assessment, both amongst school staff and mo

EP46:When they say Acan you come and asses:
often talking about fAcan you come and do
and give us the numbers for where they ar

EP30:So | 've just had a |l etteré from a cli
psychol ogisté and they said, have you don
they mean is, have | done any psychometr.i
However, participants seemed to want to c

t hleoptehat stac¢odmeombpdEnE®4d alternative types

assessment, including DA.

There was reference to a perceived prefer
amongst school staff, and it could be that t
slight apprehension about something unknown.
per hapsngl itk attitudes towards assessment wit

context.

EP60:School s are sceptical sometimes, that'

ot her people who feel a | ot happier if th

EPs referred to how they can set expectat

appreciate the purpose of DA by explaining t

EP46:1 think it's them understanding it wol
to their age and it's |l ooking at what med

hel p them to | earn and then we can think
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classroom and, you know, have a coll abora

afterwards©d

Theméhe Use of DA is an Active Decision M
t@mis theme considers how and why EPs rep
DA in their practice, and suggests that

text of the system they work in.

Subt heTnhee: Context of the Work | mpacts Whe:H
S subdxphleomees the factors that EPs may con

DA in a given situation. Some EPs report
k, and this per hapscloiming teonbteldateidd @ aawb Tt c

di scussed bel ow.

EP761 wuse it in all/l my statutory worke 1| 06
For other EPs, the decision to use DA app
the assessment question. The following qu
opposite to standardised assessment, and

wer di ftfieaonesn.t ques

E P 6061 don't think of it as an alternative

it's answering different questions?®o

This subtheme also included some of the s
use DA, linked to their assessment quest.
ficulties have already been identified, b

ategies that pdawled flbe puwtpport .

EP46They're |l ooking at what strategies ca
|l earning, to help them make progress. 6
This is perhaps |linked to the perception
ecially helpful for addressing questions
they |l earn rather than what they already

ategies for support.

EP56:I't is a cognitive assessment and it i

someone's | earning needs, but it i1s also
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which provides a, you know, opportunities

person in the futurebo

Anot her context in which DA was shared to
refore when EPs may choose to use it, was
ment al health needs that may i mpact their
t he belsow hgeuostueggesti on that DA is more c
h the task.

EP46You know, some children can come out
assessments because they're too anxious t
confidence to take part, so | would defin

you can get more out . o0

Subt heknre :Use of DA is Facilitdthed in Cert:
t hiemmel udes both individual EP factors and
may not facilitate the use of DA within t
act each other.

I n terms of individual EP factors that ma
erred to training, particularly their ini
ctice decisions.

EP161 trained in [training course provide
it's really embedded as part of the cours

much as anything el sebd

It could be that this initial training, a
ports EP confidence in DA, and this was |

therefore requiring the EP to trust then

EP561 think that, dynamic assessment does
it's non prescriptive and so you are putt
practitioner, you have to believe in your

trainee thatt was terrifying

Ti me was al so mentioned as a barrier t o t

wi der professional context.
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EP36I think 1 6d always choose to use it i
the time I ' m rushing about trying to do t
process, huge time constraints~o

EP3That' s the nature of EP work for us, |

I n terms of wider systemic factors that n
use DA, It was suggested that someti mes proc
within LAsS may necessitate the use of standa
l inked t petrlcee pwiidbenrs of di fferent assessment

that EPs are often making decisions within a

EP3:There are times when a few numbers on
di fference between a child getting access

getting in therebo

Subt heknPes: Bel i eve in and Appl Vhi sei tbdal os

considers the underpinning principles and ap

EPs expressing a preference to use DA in par
factor in the decision making process of EPs
an interest, preferenwkipamdhagpasssioomelf ex peAt e

the voluntary nature of recruitment within t

EP3G:]l " ve al ways been interested in dynami

i nterested in Vygotsky?®o

EP26:1 just kind of fel!]l in love with it |

on my second placement, just | oved itd

Within this were the -bhasead drhdatt DA ¢ tsi Isd r
the taslkxipavirerpc@®dd (£EPAAQessThi s was someti mes
comparison to standardised assessment, and p

is created during DA and the mediation suppo

t ask.
EP6OI't'" s not just the assessment of what
away and write that up. l't's i nherently a

this and how can we help the child to get
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The idea that DA |l ooks at the potenti al 0
assessmentr evarse a¢ stoed IiAm atime tdhatsawas | inked
the capacity of DA to explore affective fact

perceived as a positive by participants.

EP46:l't' s |l ooking at the change, the kind

thinking through the assessment, what kin
think it's a very holistic approach becau
factors. You'r enlxoioektiyng faetarkionfd foafi | ur e,
motivation, so youodére | ooking at all thos

There also seemed to be a sense that EPs
than other methods of assessment. This may b
EPs choosing to use DA within their worKk.

EP261 t makes me ffeel better about what | |

adding to that negative picture someti mes

ThemPA Theory can be Applied in Different

This theme considers the ways in which DA th
practice, including the idea that this can b
theories more heavily drawn upon and individ

Subt heDeef:i ni ti ons of DA May |Tnpiaxct How it

subt heme encompasses how EPs acknowledged th

ways, including more formally and more gener
the way in which DA is applied in practice.
presenaed di scussed within the |literature re
i I | ustthreatreessponse of several participants wh

suggests that differenptf ulorims coefr tDeA nc acno ratl € x

EP66I't depends on how clearly you define
various reasons, either at the you know t
where you might use something I|ike the CA

sort of part onfenat hwohleins tyiocu 'arses gsusst t al ki |

Subt heDie :Becomes EmbeddedThnsEBuBt Aemiece.
represented the iIidea that EPs reported apply
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throughout their practice, and that DA was f
practice. This |links to EPs choosing to use
explorednadbowaes al so | inked to a wider adopt.
phil osophy. Again, this appears unsurprising
study.

EP36:I think | probably incorporate el emen:

real |l yo

EP16l would say | do it as a default wunl e:

Subt heknPess Choose to Use Certaimhifaskdeand
refers to the different ways EPs reported ap
and resources such as checklists, and the f a
deci sions. Tasks mentioned by participants
simpfied (Werusiresnsi n;1ét Waolrd, M2MmB2yet &tse¢i n et
200,Zhil dren's Conceptual and Per e LtPlAMI; Anal
Tzuri elGhi2lodr2eéndés I nferential CTAMukiinred ,Modiof2
Chil dAkrealésghicaki ng Mod(iGATaNb;i ITiztur iTelst& Kl ei n,
Ravens MaRaverr,se20IDQ)yeaanrd gaoness such as Rust
Dobble and dominoes. I n addition, participan
the CognitiveCAPDeéut seb &r bMoéhijmmged,t i 270 &)nd
af fective | eafbhawmghlpannc2@lz2;s Lauchbhad & Carr
schedules of mediation. Some EPs described h

observations during the DA task and when wri

EP701 have started doing it, really very
| earning principles andé structuring my o

report writingo

Within this subtheme, EPs referred to the
This included |Iinking the task choice to the
aiming for a certain | evel of challenge with
bet weemesssucand providing mediation opportuni
which the child might best engage, and choos

informati on
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EP70:1 f you pick the right task, they can
wanting them to be chall enged?d

E P 606: | will é& have had a conversation befor .
they might best engage witho

EP761 will have jotted down which ones [t
of difficulty that have been raised so, f

Subt heTnhee:ory of Medi ati on i sTDhApsp |s weldt e mee |

|l ects that mediation was mentioned by par

ory, and they described how this may appe
iation as fundamental to DA

EP200So you'd have a starting point, see Ww|
child can then, how mediation would affec
| earning for that child. So for me, it"'s
experiencer avlilcyh i mpartant part or fundam

assessment o

This subtheme al sowihdB& sheong | nnkermse of
iation was defined by EPs and the concept
iation in practice. The following quote a

l ied ps,gombiogngt $heory with practice.

EPSG:I't's facilitating |l earningé and | ooki |
devel opment, thinking about that adult th
t hat person who is offering support, who
meani ngful, maki neg atchcaets sliebalrenbi ng mor

Within mediation, EPs sharfddrteth&EtP 6tphvaeyf svdo
iation depending on what was needed. Agai

how EPs may apply it in practice.
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Wh a't are the Mechani sms That Occur From Thes
DA?

Within the overarching theme of mechanisn
subt hemes were devel oped, and these can be v

Figure 9

Thematic Map of Mechanism Themes and Subthen

Mechanisms

A new and shared The child has a positive
understanding is co- experience during the DA
constructed task

EPs are active participants|
during the DA task

An environment is created

that supports the child to

experience autonomy and
competence

A shared understanding is
developed with school
staff

EPs actively consider and
adapt mediation to the
needs of the child

An opportunity for an EPs make observations
exchange of ideas is s and link these to existing
provided theory

Existing thoughts and

ideas are challenged

Themk:New and Shared Undfemst a nidhtirsg .ti rse nCe
suggest scdarhsattr wcoot i ng a new and shared unders
particularly between the EP and school staff
outcomes in DA.
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Subt heAmeShared Understanding is Déwelsoped
subt heme suglgemeé stthseh etrnmoacye sssupport school st a
EP to havena s<harmddr st anding of the .situati
This shared understanding was suggested to b
observing the DA task, as both the EP and me
same thing and are therefore approaching the
perspective.

EP461 think when you can have people just
understanding, | think of what's possible
I n addition, DA was refervedoltogbygapawvtic
(EP1) to classroom | earning, though with | in

=

with the member of staff and supporting a s

EP1&1 can talk about me helping the | earn:
think has a kind of resonance with the te
on the same | evel as the teacher or | earn
talking to bemausieegouheesame things that

day out o

Some EPs suggested that school staff woul
next steps, and this was described as favour
out comes. It could be that this is supported
d

eveloped a shangd andet deawvfiore school staf

—
o

the discussion as an equal partner.

EP70:They often come up with the ways to mi

you're hoping all the time for them to co

f orwar doéd

Subt heTnmee: Opportunity for an ExcHamge of |
subt heamesi ders that certain circumstances ma
exchange ideas, which supports aceew and sha
constructed. Wi thin this, EPs referred to th
it may be easier to exchange i deas as the pr

can use concrete examples to explain their t
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EPG66I t can often be difficul't to feed bac!

Il n a way that sounds specific enough. Bec
i n terms of motivational factors or sort
chil d can wxéd.erdcs iafctasatld y been there anct

what you meano

I n addition to this, EPs suggested that ¢
can support the opportunity for an exchange
of school staff. Again, this was |inked to i
al sordadtoeti ng and prioritising the time. One

guotes bel ow.

EP100The conversation can just be a way of
understand the things that youbve saidbo

EPlddavi ng a conversation in real time, it’
your report that you can skim. You can't

very easily skim a reporto

The extent to which school staff were eng
l inked to how opreenc eiibveeg s mayomet he EP. One EP

coll aboration directly to outcomes of change

EP46:1 think that block can have a real i m
take on board that formulation or take on
when they're willing to engage in this pr

process and tnhgaet. 6equal s cha

Subt heemxei:sting Thoughts and THliesa ss wlrteh eCrhea |
suggests that hsbcAh camln dteaafdf and EP to consi de

ideas due to the information provided from t
view For example, some EPs shared that schoo!
t hehi |l débs performance on a DA task, and it c
perception of the childés needs. This is il/l

EP70.Theybébve been quite surprised by the p:

EP20:Most of the time they're quite sort o



94

This el ement of surprise was often mentio
the DA task. Thipowed fEdPtrgsugbdbesdt asgdt hat st a
not get the opportunity to observe children

EP75:So often they don't get the chance to
observe such an interaction or oOobserve a

on a novel task or etcetera. And it's so

Some EPs al so rcegpmlritoewd tthheamt tDoA r ef r ame s
consider things in a different way. This cou
theory and philosophy of DA, and the below q
framework of the Constructdaomndmsdd Mocteilonof | n
( COMOI RA; Gameson &,Rwyddeeinch, fTp@LEE) on facil

it is interesting to consider how these are

EP161 think my consultation vibe, |l suppo:
enabling dialogue, and | think it really
situations, air quotes on stwuck, and it |

to be overcomesteasdppfosjeust facts that ca

ThemEhe Child has a Positive Exgéiisence D
t heme represents how the experience of the ¢

by EPs to be generally positive, and had jus

Subt heArme :Envi ronment i s Created That Supp:¢
Experience Autonomy EaPnsd fGolmp ettheantc ee.he DA t as|
proviadeeenhai nonment for the child, for examg
to feelings of competence, and perhaps this

experience.

EP20Usually, dynamic assessment is positi)

it's a positive experience for the child.

Some EPs descri madke thlhosgpte dehioledirceen success &
achievement during DA. This was |l inked to th
based, and the nature of the task allowing c

therefore experience success and competence.
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EP60He had a sense of mastery over what h
was, i1t was improving, things had gotten

activity effectively and fluentl yo

EP261t's quite relaxed, and you're | ookin:
feeling that they're going to fail at son

This sense of success was often accompani

onomy for the child during DA, in terms o
I r progress.
EP60This young person came up with all th

provided him with the opportunity to use

The use of mediation by EPs was | inked to
children could experience feelings of autono
facilitates progress in the task.

EPS50:Providing that mediation for them al/l

One EP also described how their mediation
competency for the child to support with the
support the child to make progress.

EP46:Using it for children who are kind of

medi ating feelings of competency, so | th

positive experience for them because you
succeed, they alwaysangshould bhé goateeddoi
doing the mediation, if that makes senseb

On the contrary, one EP described when a
experience during DA, however this was sugge
attributing their success to the actions of
feelings yforamudommpent ence.

EP5:You want them to come away with a sen:
they don't come away with that sense, t ha

because the young person might have actua
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didn'"t feel I|ike they did very well becau

whatever | didbo

ThemEPs are Active Participahts Dsrang th
mechani sm theme which suggests that EPs are
with the child during the DA task, including
thought process, make decisions and respond

Subt heknPes: Acti vely Consider and Adapt Medi
the Chhilsl.subtheme includes EPs considering
the i mpact of the mediation and what success
whil st ensuring that the needs of the child
l i nke texptethi ence of the child.

EP66I " m concerned to create a situation i

work as effectively as possiblebo

ERBRdescri bed some of the thought processes
task. The quote below captures how the EP is
medi ati on and what el se might be needed to s
t ask.

EP46:Thi nki ng about he | evel of mediati on

through the through the different tasks a

need. Can they, with a |little bit of 1inpu

Do they nweld dfhemddki ati on?20

Anot her strand of this subtheme was the i
about during a DA task, as they try to media
needs of the chil d.

EP461 think there's a |l ot to think about

an EP, it's quite working memory task?©

Subt hebknPess: Make Observations and Link Thes:
This subtheme refers o EPs observing how a
task and to them as an interaction partner,
factors within this.
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EP30:Those are probably the main things | "'

|l mpacts the way they respond and so on. A

does that alter the way they appear in th

emotional as weelrlf oarsmacnocgendi t i v e

This was also |Iinked to existing theory,
affective factors that may be i mportant in
resources, such as checklists, that EPs may

guote suggkRstmay hdatavE on theory by Feuerstei

influenti al in DA theory.
EP26The mediated | earning and the Feuerst
my thinking as well. What el ements of tha

the relationship? Was it the visuals? Wha
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Wh at are the Outcomes That Occur From These
When EPs Use DA?

Within the overarching theme of outcomes,

were developed, and thed® can be viewed in F
Fi gurOe

Thematic Map of Outcome Themes and Subt hemes

Outcomes

Longer-term outcomes are
DA facilitates changes in DA facilitates changes in difficult to evaluate in the
thinking behaviour current professional context

The narrative around the School staff do something
child becomes more hopeful different to support the child

Understanding of factors

impacting learning for the

child is increased for the

child, school staff and the
EP

Child self-perception
becomes more positive

ThemBPA Facilitates Charmges tihre mehisnulgigreg.t s
can facilitate changes in thinking, and i mpl

well as | eading to changes in behaviour, <con
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Subt heTnhee: Narrative Around the ChTHhids Becol
subtheme refers to the perception of the chi

the DA, and increasing feelings of hope, inc
optimistic view of the child and t heTihri spot en
was sometimes positioned in contrast to the
from a standardi sed assessment, which perhap

thinking abouthé oonhitlod.support t

EP1&1 think this is a really key part of
creates enabling alternative narratives a

what can you do with thato

EPS50:For me, that | onger term would be abol
child, and the narrative is with the righ

i f you develop that narrative rather than

average, whabeyewoutrmigbt creating that
So |, | guess it comes down to hope for t
This change in narrative was | inked to DA

child, which relates to the philosophy of DA

could also be lIinked to feelings of hope.

EP16:1 t enabl es that kind of focus on what

build on rather than what barriers do you

Subt heOmei:l d-P&et épti on Becomed hMaer e ubPd $ietmiey
refers to completing the DA task having a po
about themselves. This was generally mention
completing the taskerkPs tahies biestpeodhhapsd wh

participant shared an example of a recent DA

inferred that the child felt more confident
EP7:Actually he responded really enthusi a:
with me, |ike with a |eap, a real l eap in

on the zones of regulation onto the green

went straightiontiyndbo an a
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This subtheme also included thetedeant haht
in 6t $&EPR), anddper a@ipns tteheee nway t hat it can
chil dés perception of themselves. This was |

the child may experience withismi tioh & oA dt aad ks.
link to shifting narrativesclaenarltyraylexttod i e

one participant.

EP26I think the dynamic assessment proces:
can be quite shifting, sometimes, when yo
feel Dbetter about themselves, they feel t

Subt hemed:er st anding of Factors |I mpacting |
Il ncreased for the ChilTd, sSchdoohe$idatfedamd wER
mapupport unaodr Staxnadirsg i mpactidgrl earfrdiemgnft
people. Within thiBEPwhoer molhhast dematamaéa kdw DA
expl owmét i aomumber of factors impacting a chil
foll owing quote emphasises the i mportance of
suggesting that perhamg afgrnedaetehmhidddesr §dteanmd

exploring these factors.

EP46:1 think it's helpful in formulation b
you're not | ooking at just cognition, you
factors as well, which is so important in
Within this subtheme, there also appeared

increasing understandi ndoaf clhadrdnilre@rmrsqgc €og

whathey know, and this was discussed in relat

EP26:1't may hopefully give the child a bit
t hey approach tasksé®é

EP6OI't' s been hel pful in helping the scho

| earned most effectivelyo

There was al so the idea that DA |l eads to
with standardi sed assessment, which was desc

may already be known.
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EP26:I think it does give you a | ot of inf.
knowo

EP76:0ften if you were doing more standard]
telling them, in my opinion, you're just

you have a good consultation with them.2o

Furthermore, a number of participants sug
ful i nformation, regardless of what happe
ticipant described an example of a child

viding unhseelfpufluli nafnodr mat i on.

EP26Even the fact that he wouldn't engage

kind of the dynamic assessment anyway, be
| ack of engagement, the fact that he move
me . 0

ThemPA Facilitates Chambes t heBehawnbarne

mor e specar o wn dswhhaowodmesyt acfhfange t heir beh
esult of DA.

Subt heSweh:o ol Staff do Something Different
s captures the idea that DA may facilitat
changesFom ehamhloe)g. st aff may change the

ervention once a great egb euennd erresatcahneddi nogr otf!

ratschmanged, with the subsequent intervent
| d6ésThreeddd.l owing quote il lustrates a per ¢
aviour .

EP46:0Once they [school staff] understand t|

can kind of respond to them in a differen
It was al so suggested that the informatio
|l emented within the classroom, for exampl

therefore through DA next steps for supp

EP7001't seems more straightforward to thinl

about actions using dynamic assessmenté B
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what he/ she responded to, this is what sh
did this, could you replicate that?06 You
for you, almost in thinking about how the
I n addition, there was reference to DA de

ond the focus child, through the sharing

ow, this is pfesentuedome, aahdpwduld | ink
aps hhave a greater 1 mpact through sharin
ctice of school staff more widely.

EP161t' s also the promoting really big id:

of what you're doing, and trying to share
hopefully develop the teacher s overall p
medi ator, | suppose. 0

Themeongteer m OQutcomes are Difficult to Ev
fessionallhiGsonftienxatl. out come t heme highligh
red by participantserwi bhteovomesafrog Dédngé
red by the majority of participants when

m outcomes of DA.

EP461 think sometimes it's hard to see, s
think it's, yeah, I don't always have tha
I n addition, it was suggested that diffic
l inked to wider issues within the current
ol vements often have | i mi tuegpd otpipmea s aualids ea

ucewi thin this there appeared to be a wid
tem may be i mpacting ways of working. The
ficulty in evalwuating outcomes based on t
not shaheughe¢isr @amde at di fference -bet ween

m change |l inked to EP work more generally

EP161 think one of the really, really dif!/
there's such a poor feedback mechanism ju
at the end of a consultation fAYeah, that

know thawughheytt was great, you dondt know
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was great, you don't know in 10 weeks timn
l't's really difficult to get that infor ma

24. 2. Wh at are the ContThxats Comdr Mbah aniTomar d
of DA Having Positive Outcomes?

I ni ti al Programme Theory

This section will explore the research quest

x  What are the contexts and mechanisms that contribute towards EP use of DA

having positive outcomes?

From the subthemes developed during the thematic analysis, CMO
hypotheses have been created. All hypotheses can be seen in Table 12 in Appendix
I, and they are also presented and discussed below. More detail has been added
from subthemes where this was felt to increase practical relevance, and where
multiple CMOs are linked the hypotheses have been structured according context
involved. This part of the analysis is based on findings from the thematic analysis,
along with the mlasd¢haoretichl &noviesigepAt thiscstagec
hypotheses are not intended to demonstrate causality, but rather hypothesise about
some of the potential links between the different CMO elements suggested by EPs to
be important in DA. The majority of examples and discussion during the interviews
related to the contexts and mechanisms that lead to positive outcomes from DA,
therefore these were primarily represented within the developed themes and

subsequent hypotheses.

From the CMO hypotheses, a graphic was developed to represent the initial
programme theory, inspired by Nguyen et al. (2022). This is shown in Figure 11, and
was shared with the participants during the focus group. At this stage in the analysis
process, a further distinction was made between context, and intervention. Some
realist evaluation literature suggests that the elements of intervention and actors
can be added to the CMO configuration (Marchal et al., 2018). The intervention
includes a combination of programme elements or strategies, specifically those
designed to produce changes, while actors refers to the individuals, groups and
institutions that contribute to the implementation and the outcomes of an intervention
(Mukumbang et al., 2020; Nguyen et al., 2022). In the current study, the term

intervention was used to describe themes that related to the nature and wider
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circumstances of the intervention (DA). For example, these were themes that related
to how EPs carried out DA more generally, or whether EPs carried out DA in the first
place. These therefore did not appear to link to specific mechanisms or outcomes
within the CMO hypotheses and initial programme theory. Although actors have not
been explicitly identified within the initial programme theory, many of the themes
relate primarily to either school staff, the child or the EP, and the CMO hypotheses
have been structured in this way.
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Figure 11
Vi sual RepreslkemittatalonPodgt @amme Theory for the Contexts and Mechani s

Out comes

Outcomes
= School staff do something different to support the child
= The narrative around the child becomes more hopeful
= Child self-perception becomes more positive
= Understanding of factors impacting learning for the
child is increased for the child, school staff and the EP

Mechanisms
Contexts = A shared understanding is developed with school staff

= School staff are collaboratively involved = Existing thoughts and ideas are challenged

= Communication is clear = There is opportunity for exchange of ideas

= School staff are set up to have realistic expectations = An environment is created that supports the child to experience
= The child is collaboratively involved autonomy and competence
= EPs believe in and apply the philosophy of DA = EPs actively consider and adapt mediation to the needs of the child

= Theory of mediation is applied by EPs = EPs make observations and link these to existing theory

Initial Programme Theory



106

CMO Hypotheses and Discussion

General feedback from the focus group abo
seemed positive. This is encouraging, and su
interpretation of the interview data aligns

al so sugageisnti ttihaalt ptrhoegr amme t heory has pract

useful i n EP practice.

FGEP461 think |l ooking at that it kind of r

kind of thinking around thingsé |ike you'
there that feel I|Iike 1t fits with how thi
EP participants in the focus group expres
initial programme theory particularly resona
FG EB%: think | was initially quite drawn
they really do kind of capture what | hop

FG EBDefinitely thinking about some previ

t hat it does hi't some of those outcomes d

The CMO hypotheses wil/ now be presented
the focus group feedback and wider theory an
structured by the main stakeholder group inv

foll owled cluyssi on of the intervention factors.
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School Staff.
Tabl e 6
CMOHy pot heses nvol ving School Staff
Refer | Context Outcomes Mechanisms
ence
la When school staff are Then the narrative around This is because existing
collaboratively involved in the | the child from the perspective | thoughts and ideas relating
DA process, including of school staff becomes more | to the child have been
observing the DA task and hopeful é challenged.
having conversations with
the EP before and after the
t aske
1b When school staff are Then school staff increase This is because the
collaboratively involved in the | their understanding of factors | opportunity for the exchange
DA process, including impacting learning for the of ideas between the EP and
observing the DA task and chil dé the member of school staff
having conversations with has been providedé
the EP before and after the And school staff do
taske something different to And a shared understanding
support the child including of what helps to support the
adapting interventions to child has been developed
include successful mediation | between the EP and school
strategiesé staff.
1c When communication Then school staff increase This is because the
between school staff and their understanding of factors | opportunity for the exchange
EPs around DA |impacting learning for the of ideas between the EP and
chil dé the member of school staff
has been provided.
1d When school staff are set up | Then school staff This is because school staff

to have realistic expectations
of DA, including being open
to DA as a method of

cognitive asse

understanding of factors
impacting learning for the
child is incre

And school staff do
something different to

support the <ch

are open to engaging in an
exchange of ideas with the
EPé

And a shared understanding
of what helps to support the
child has been developed
between the EP and school
staff.
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The CMO hypdabkssweggesnt that when school s
coll aboratively involved in the DA process,
di scussion, when commuhnéiy\vad i benen ss etl elap ,t @a nhd
expectati,bpheyomaPWAi ncrease their understandi
| earning for the child, the narrative around
may do something different to support the <ch
meet the chihldeésoameesedsa.y Toccur i n these cont ¢
has
been chall enged, and a shared understanding
bee

been the opportunity for an exchange of

n developed bet weenERchool staff and th

Hypot heses la and 1b both Ilink to the mec
occur when school staff are col Ilanb arhaet ifvoecluys
group, EPs spoke about the ways they have in

n

k to coll aborative working.

FG EBP&Someti mes | 6ve had staff malkkeemwve edyn
during it, so they're very much involved

that then sets up for more coll aboration

|l nvol vement of adults through observing t
(2017) best practice DA system, and it is su
about themadhall da amaeldi ati onal teaching styl e,
The majority of EPs involved in Staceyds stu
should be involved in the DA process, as the

considering whympbrsamay b

This also |links with the idea that DA has
a shared understanding and perhaps a gener al
classroom. This may be rooted in the theoret
emphasi smpmagr tt aeceé of soci al interaction in d
(Poehner, aa@08&8hi s is how | earning generally
This would contrast with st andadfdfiesreadd asrsdk s s

t her ef ofroecrmmaogn i ndi vi dual rather than soci al
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During the focus groupgesstrabfedolsebei mg D
idevel oping a shared understanding asdindeas
hypothesis 1b.

FG EB@hat point about having the shared U
doing with the school staff and them bein
I mportant . I mean, it's one of those thin
dynamic assessmentomneepnodratt iaonnds tfhoer rteecac hi
and mediations, it can sound a bit gener a

they know exactly what you mean, and ther

Landor(20@ard video footage of the DA tas
teachers, which may serve a similar purpose
Video Interaction Guidance, which the author
terms of theoretidadbjueadteir\pe sanofngtshe amppr oac
similar. Use of video alongside DA in this s
experience, hypothesised to be |Iinked to adu
and the positive i mpamntg drhet lpo wehi Idd/,naam & ka
u

dgements coulidsibmi Imard et o Tthhes mechani sms de

—

views in the current study, for example in h

As suggested in hypotheses l1la and 1b, the

study expressed that they woul d ohovlidi ga sceosnssi u

foll owegmBA2S008 nks the coll aboration betwee
staff during DA, including sharing common go
expected outcomes, to |li(Wagaeure20O60ERiIi sonsu
particularly |link to hypothesis 1b

Within |iterature of28RBhsorxplltoatidon heBimpu
perspective change, and suggested that <consu
supporting new thinking by challenging narra
factors within this. | n( 200™ddnodnt h&Nol dmr amagl
consul tation EPs used discursive strategies
chall enging, reformulating and explaining. F
similarity to the current study inngerms of
when school staff are involved in the DA pro
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't i s interesting to consider the extent
sult of DA, and which may be | inked more s
ut 620E%xpl ored t hCtCARus ea odon hewittah itoma d loeorl s
veral positive outcomes were shared, inclu
gnitive and appr doove viea , | @eaammuimbeg rs loif|l Ibe.nef

rceived regardl ess of t,hewhciocnhs us ugag e sotns atphp
nsultation and associated mechani sms may p
tcomes within DA.

This could |Iink to the description of DA
nsisting of not only the assessment itself
hopbtsdcey, ,200dhe p.iedvnsbhhtatiommsaodi it i nc
t of thé LRAchd anesks Carrigan, 2013; Lidz,
4 )Tchver rent study has developed this unders

-

c e,s saensd begmuai deor t he extent to which DA &

rl ap iinmptoerctoasntte kKt s, mechani.sms and outconm

The idea from the current study that scho
Xt steps also |inks to |iterature on consu
Ok4yggestcongsuhaaan isompport others to accept
d increases confidence and competence to d
mpetence from schooémedhhdrdi smayt thaet plairmnk oft
volving school staff in DA with the outcon
pport the child (hypothesis 1b), and this

tKil®MedDnceptual i ses a model of consultatior
|l l aboration and directiveness, and it coul
ss directive, along with being more coll ab

Hypot Hessuggess®ttds i ng realistimawkpectati ons
nketdet mecsoafnicsrnreat i ng a shared understandi
en hDeAs not beserm osodmasptipofcfk t he new i deas, art

| l aboration is reduced, il lustrated in the

FG EB4: think it's really important to set

people to have that coll aborative discuss
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them just fineeilng Il invkaen,t ed some numbers act

given me amy numbers

Openness to change from school staff was
change during DA by EPs in Staceyods (2017) s
perspectives of assessment.(208&6gdesbegdAsihao

Speci al Educati onaile@d®rdisn dtEdDD)ioEd uieldi tmor e

traditional EP roles including individual as
consul tative or interactionist (@pp@hblact. How
that SENDCos did rate DA inforanfadri emcead mor e
assessment informati oAsdaalat hsouuggghe sltess st hfaa miD A
i ncreasingl y( Auskeidn sboyn EeRshalo.l, s2®3Z2Z) may have

mor e famil.i alotuwdthbhe DAnteresting ¢®enesreal i f th

perspectives and openness to the approach.

EPs in the focus group commented on the n
thoughts ,andowdPAsmay change the narrative a

(hypothesis 1la)

FG EB6&nNn a good dynamic assessment setting

things that maybe you didn't realise they

teachers realised they coul dboé
FG EBT: |l i ke those words hopeful, positiVve
whereas | see standardi sed assessments as

what they know alreadyé6

|t her esftchraed geheemwor di ng ofswtihensd heubt her
values and how tShemn |paerlcfed2 OMalr)B&raviilewed EPs a

—

involving children in EP consultation meetin
a subtheme, with EPs sharing the view that i
meetings could challenge adultsdggbel sessmand
overl ap tbled weemhani sms and cohcoamésti ownolawned

Previous I|literature on DA has suggested t
narrative around the chil d, i ncluding the te

consider the chil dbdébs environment and their r
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of the child(&amadvrieheier &f.CubBhniilé(l2 0 @60glMl)i ght s t
narrative that can be cr eat eSdt awnhberni dwgoer kainndg w
Mer e2r0 2% pl ain how | anguage and perception o
the respombesgcweehd | ink to attribution theo
information is used to for(mrica&kwesa& Tjaydpeme nf
Research has suggested that whehsteaemeérs ch
behaviour and increase their, tahwayr emaeys sr eosfp oenc
a more considered (Rud trmeaglwlfbd& 0&y)r ent study
suggestslitdmagi cdgsaehxoiodt ismgpff attri butions arc
be finding |throuagigydA mbiaaat it chnes r

EPs in the focus group spoke about consid
it was c¢clear and hel pful to those who receiyv
as a challenge by sever al EPs, and something

FG EB6Gs harder to be concise because t he

This links to G2e@bB9ggedt Bonchbat skills i
results verbally and in writing should be pa
Yeoma(n2sO @Bgi t i bemsadrliybes that wusing | anguage a
to school staff may support the |l ink between
| iinnkgo hypot hesis 1lc. In terms of EP reports
principle within guidaomicet oRr estassitongl adivaic
2020)It has also been suggested that compl ex

chool staff and parents, and ocrnhmklelhhe®!| der s h

James, 20InL)ROG6, dpe.scr92b)es how supporting t

S
assessmentt reyspud etese nitfed and interpreted in a
(
complex real world problems and recommended

—

heory and research can be challenging, and
high | evel communicaiThenid&altitkssadt fcomveheattP
support c¢clear communication and opportunity
reported in a recent workforce report, in te
during a visit being an I mmedi ehtaeoi megtinHo d oaf :
repoAtfield .etThd .cur2roemt) study uses develop
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se ideas and consider why <clarity of comn
DA.

Hypotheses 1b and 1d suggest a | ink betwe
rning processes and supporting theachil d

e studiy20BSd)aceyt hat DA i mpacted upon t he
their approach tDhiworiks ngf twen hpermeeicthed d

over other methods of assessment, and i s
example DeutczbG0@pdr Rednohds 51% of EPs
t DA provided practical advice and next s
e al so expressed that information from DA

ful recomfmmbandhtdt addme 1 E®9)n t he focus grourg
mple from their practice where they expl a

erstanding of factors impacting | earning,
roach, as in hypothesis rnks bidtiweend | s ara
outcomes included within the initial pr o
FG EP4We] did some dynamic assessment, an
really well, could problem solve really w

SENDCo about actwually his high anxiety 1is
the |l earning andft sahti frteeadl Ifyorkitrhem t heir

supporting that rather than the | earningé6
The idea that EPs can use principles of LC
erstanding more generally is included wit
found in the broader discussion around EP

ving pswayahygy d & Hul me, , 2l é6ngMwithkr Cat
@B&@@ggesting that a distinctive contributioc
chol ogi cal ideas underpinned by theory an

ate posiRurvteh ecrhnaonrge2, 0 Hp Irersed mec hani sms i

cher practice change, and suggested that
positive outcomes were important. This <co
rent study, and awareness okdpotosbele out

reased by research in this area.
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Children.
Tabl e 7

CMOHypotheses I nvolving Children

Refer | Context Outcomes Mechanisms
ence
2a When the child is collaboratively Then the self- This is because an
involved in the DA process, including the | perception of the environment has been
EP preparing them for the task, building | child becomes created that supports the
rapport and involving them in reflection |mor e p o s i t childto experience autonomy
on their observatio and competence, and DA is a
positive experience for the
child.
2b When the child is collaboratively Thenthec hi | d { Thisis because an
involved in the DA process, including the | understanding of environment has been
EP involving them in reflections and their learning is created that supports the
observations, bridging betweenthetask |i ncr e as e d ¢ child to experience autonomy
and the class and providing written and competence.
feedbackée

The CMO hypadabkssuweggeisnt t hat when the chil
involved in the DA process, their understand
theipeselepbti on may become more positive. Thi
environment has been createdptehatnseppaot osomn

competence and DA is generally a positive ex

EPs in the focus group spoke about <childr

process.

FG EBTt definitely feels an approach wher

it together, that's jointo

FG EBLChi |l dren tend to be on boar doé

This Ilinks to hypotheses 2a and 2b, and ¢
EP role more generally to gathéeredhapgrobeWws
(British PsychologitahaSobeenyad20@ra)t ed that
specifically invol vieldauanhltdare & oC4d raw dyant,t d2al3A

been suggested that this could be done using
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Gui da(nlceendor et @&ahis 800@y begins to suggest
i mportant for children to be involved, and h

EPs in the focus group commented on the n
and, 2buggtersatisnught lsppamret i cul ar EYY pkergept.wbhhb of

FGEP4461 think the mechani sms one, an envir
supports the child to experience autonomy
really nice |Iine, | think that is what vyo
The idea that DA is a positive experience

experiencing success and competence has been
(Wills, 2008;, Yaocthahéte 2008ernt study concept

i mportant mechanism in DA

The concepts of autonomy and competence ¢
etermination theory(Dationd Ryah, r20@a8pdRgeasn
020)These factors are suggested to be i mpor:
an be facilitated by certain environment al
ense of ownership and initiative in onebs a
hal |l ensgetsi,vepof eedback and opportunities for
f DA, for exampha&sdeiiamgd seamcinmmayhemr cswuicte sa
ontext where these environmental conditions
i fferent contAxtAzioziEPand eR®BRPD gkelsaf adiat a

roup DA task with second | anguage | earners

O Q@ o O O O u o N o

nvironment and ful fil needs such as compete

—

hat | earning anxiety and willingness to con

mpadtfor &itmudliemgs.from the current study wo
percei ve tthhei ssvateoe btehA Uoeaddi t(i202 bMWMadshall
that child autonomy may be an important fact
meetings, and theyhdwptohibeswasgueanitadihyedi mpact
chil dés motivati Whthonmake changes$. study, DA
be an interventicomciept itthd éslsimegelama stm as an ¢
similar idea is suib)eee bypvbawvshgl chil dren

was perceived to be an intervention in itsel
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and empower ment. This appears to particular/l
hel pful way in whdehsDAodoul d be

't is suggested in hypothesis 2b that inv
nvironment where they can experience autono
ositive outcomastéeomstbé theld understandin
heipeselfithien.could Iink to the childds met ¢
as suggested that DA tasks may be Il inked to
wareness, possibly due to the feedback offe
nd evaluate(Reenr keéaasgthyippnogtzhOe2s3i)s 2a suggest
ame mechanism may al so support the child to
erception. Attribution theory may be releva
f cdamtortaler, wh9e®d) i s the extent to which a

o T u 9 99 I —+ T O

(7))

dependent on factors which are internal 0
an internal | 00c0s esacéeddioaielSmaldat oet &ah. f h2012)
current tstwady ,stulgigesitiemgtsomd my and competence
l ess |Ilikely to occur for the child when they

EP, and it could therefore be that | ocus of

As in hypotheses 2a and 2b, prewioous rese
suggested that DA can | ead to i mprovement in
and | ear ni ndg asntdroat eegl Bmsdaddi2t0iOorn), Lawerence a
(20B54)ygest that DA positively impacts on a ¢c
theipeselpt i-eosntseems eadbred isedl fi n | earning situat
more direct empirical support to the percept
termsubtomes f drhet tarakihled . sfugdge st s t hat t he
percepti oalsi rf VEIPtsh pr,e vail ouinsg sriedsee ahrycphot he s i s

associated contexts and mechani sms.
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EP.
Tabl e 8
CMOHypotheses I nvolving the EP
Refer | Context Outcomes Mechanisms
ence
3a When EPs believe in and Then child self-perception This is because EPs actively
apply the philosophy of DA, becomes mor e p|considerand adapt mediation
including being strengths- to the needs of the child
based, ending on success during the DA
and looking at potential of the
chil dé And an environment has been
created that supports the child
to experience autonomy and
competence.
3b When EPs use mediation in Then the self-perception of This is because EPs actively
DA by applying different types | the child becomes more consider and adapt mediation
and definition/positiveeé to the needs of the child
during the DA
And the narrative around the
child becomes more And an environment has been
hopeful é created that supports the child
to experience autonomy and
competence.
3c When EPs use mediation in Then EP understanding and This is because the EP has
DA by applying different types | formulation of factors actively considered and
and def i niti on]|impactinglearning forthe adapted mediation to the
chil d i s devel |needsofthe child during the
task, including the mediation
needed, impact of the
mediation and what
constituted successful
mediation.
3d When EPs choose to use Then EP understanding and This is because EPs have

certain tasks and resources in
DA, including using checklists
and linking the task choice to

the assessment

formulation of factors of
factors impacting learning for
the child is

d

made observations and linked
these to existing theory during
the DA task.
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Refer | Context Outcomes Mechanisms
ence
3e When EPs choose to use The narrative around the child | This is because EPs actively

certain tasks and resourcesin [becomes mor e h
DA including linking the task
choice to the assessment

guestion and the appropriate

level of challenge for the

And understanding of factors
impacting learning for the
child is incre

consider and adapt mediation
to the needs of the child
during the DA taské

And an environment has been

chil dé created that supports the child
And the self-perception of the | to experience autonomy and
child becomes more competence.
positivedé
The CMO hypadahbkssuwe®geswi tthhiat DA, EPs choose
tasks and resources dependi ng oanp ptrhoep raisastees s i
|l evel of chall enge for the chahd, bappéyedi hf
apply the philosophy of DAasfkdr exammige olme is
and | ooking att heehe!l dot @hesal ané suggested

incl waideg st anding and formulation of factor s
beidgvel,optedat haeraround the chil,andetclmeni ng

chil geselefpti on becoming more pbbmadhvaeni sTthi s
ocreating an environment to support the chi

competence, but also the EP making observat.i
t heory, and actively considering and adaptin
including n hreeentedd ,atiimpact of the mediati on

successful medi ati on.

I n terms of EPs choosing certain tasks
tasks reported in the current study show si
Staceybs (2017) stwudy, with slight differenc
trainingceprahdreesources within services.
study is also suggested to be |Iinked to outc
tasks and resources |inked to the assessment
|l evel of cthhael Icehniged . f ofrhhes E®Psuldeé veeélopt antdot es

hypot WeFsreesder i ckson

tooMhs kst expl ore their

& (saoneayr Yo nh e 196919¢ ct i ng

hypot heses.

as
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u

EPs in the cfoommesntgrdo wopm Emhse 4ddteiavdlhyatconsi
adapt mediation to the needs of the child d
3b, 3c and 3e. The foll owing quote appears

t

an environment that support sy tahned cchoimpde tteon ceex

FG EBYou're both actively together, worki

space is important for them to feel safe
EP mediation could allow the child to exp
errors are reduced as much as(Ppobkbepét eetwhah.
2019)Thisumpegrt the child to succeed and exp:t
subsequently i mpac¢cepygi o¢tme{hypet heses 3a, 3b
that EPs consider what constitutes successfu

-

p
problem and doi ng (nmbarek eorf ewh aatlt.ie t2kDelste),
S

ubt heme | inkscdamsttrrwet mpfeabMioBempgor t ance of

ntentional any, sheac ie pwioheha tny mgeYckioatainsn 200 8)

i nci pl esorafe nsteehdo tppsgygnh as f ocusing on excep

Green an(d20Bl Ydcehvel oped a competency framewor |

which includes knowledge of mediation theory
The current study develops this by indicatin
application of medgathenDAheaslk, dand suggest

=y

how this may | ead to positive outcomes.

Hypot heses 3b and 3e suggest that the
the narrative around the child to become
theo6BSnyder,wh20@0) s suggested that hope is

feelings of control and motivation toward

ac

mo

r

S

withdeteéfmination theory, discussed above.

t
r
€
a
I

t heoretical concepheofubhope obutdegBEPdpr ofes

EPs as O0ethical facilitators of empowerin

g,

hope®@ox & Lumsdon, ThE2Eefop.e,2h)ope ihéergston

l ens through which to view some of the proce

EPs in the focus group discussed how usin

observations could support with |inking obse

particularly as DA was reiterated as havi

ng
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s could Iink to hypothesis (3210,11ITyhhios i s al
cribes how the mediator mu st remain attun

k, which creates a demand, and it coul d b

demand.

cog
(20

was
and
i mp

t o

DA
pic
ste
t og
qgue

sec

FG EB&£0 | think dynamic assessment is a h
There's so much you're holding on toé | t
fact, | sometimes take, you know, having
help to hold somethiongoel sat hlerké¢ haax al |

Checklists could also support with DA req
nitivel/ affect hypotheses during assessme
19) .

The focus within outcomes on understandin
received well by the EPs in the focus gr
it was emphasised that the focus of DA o

ortant. (Thomsedvaas paoisfif er ent stoo pdeealfhiankisn g t

changing the narrative around the chil d.

FG EB6: | i ke the focus on the |l earning proc

child so much, it's about that process of

This also |linked to a broader discussion

in particular, and it was acknowledged th
ture of a lavlmisl dug glesdredi ndhat DA had a f oc
ps and changing the narrative around a ch
ether, for example in hypothesis 3e. This
stion, and when DAteayekpl mbped Bmapptberiat

tion bel ow.

FG EBM&S0 it's | ike, what's that hel pful n €
forwardé What's the different narrative a
them forward or what's the mediation is g
forward?. .. Doesnbhengqgedst ooasswestahkeds

what' s the next step to help that child n

their | earningo
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By exploring |l earning processes, DA has b
stion 6why?06 a child is EeStreirngearciatg al ff
cey (2017) also reports EPs describing th
| déos | earning, including their strengths,

formance with mediati on, affective factor

siady corroborates this, and begins to explor

ar i

c hi
0t h
pro
( An
cog
br o
we l
hel

t o
cou
exp
mo t
DA
fe e |
ass
per
pro
20 2.
cho

out

S e.

Il n the interviews, DA was shared to be he
l d, Il inking specifically to hypotheses 3c
e summation and integration of the knowl e
céBsebdbtish Psychologi aald Shouétdy be2 @k dDmpp .e
nan et al.. ,Th2i0sl3woul.d 80uggest that for mul

nitive and affective factors. I n addition
ad and holistic perspective on the chil d,
| b(eAitnkgi nson .etThd .cqur2rOmrt) study suggests t

pf ul in developing a thorough formulati on

I n hypothesis 3a, EPs believing in and ap
the experience of the child and environme
|l d also |l ead EPs to be more |ikely to use
resseglt uciy.t hOtsher studies have also sugge
ivated to use DA due (tMunppmley,n aiu® 3) haft tuhse
can be |Ilinked to the @EP&odeswfuoit@iler)ndoernet,i t
i ngs amongst EPfesr ¢ diamme iDAa entalyo tbkeer t har ms o
essment are also repMesephyed2023f h8t acewer
haps | inked to the historical use of stan
fession and how they may h@kerican&rKélult e,d
3)Findings from the current study consi de
osing to apply the philosophy of DA, in t

comes.
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I nterventi dhmheFaaotervention el ement of t he
theory suggests that there are a number of f
whet her they wuse it. This includes how DA is
i EPpracti ceEPswbhashder it appropriiawobe kf amdt he
individual and systemic factors including co

systemic views on assessment.

Within the intervention section, EPs in t
become embedded within EP pramayeeapphdethhbhy
the majority of EPs across different aspects

FG EB@hat question about what helps a chi
can, even if we're not sort of specifical

should be something we're always thinking

This suggests that this is an element of
resonates with EMsSA plrn ntchelleist ehraavteurbeeen appl
areas of EP practice, includFhgnexp@oObhg in
consul(tkhytmeorn et, awhen 29@Rporting teachers to
teaching knowl eddgNeoraw & hp reac danl d e¢ts h2rOolu8gyh a tr a
programme for | ea(rSntianbgu ksgu pepto ratl .s,t a2f0f2 2.; Wr i g |
These examples illustrate the idea that DA c
of practice, and the current study suggests
EPs.

I n considering when DA may be appropriate
di fference in opinion between EPs in the foc
di fferent gquestions to standardi sed assessme

compl et ely alatcehrensa.t iTvhee aipdperao t hat di fferent |
more appropriate to answer different assessn
within thEeCiladk,r alt S %; Lauchl amhi& Gasr rpiegam,p s
to the way that EPs develop and explore hypo
included in a number dff ofrr eamewtmprl ks Gfaamre sprna c&t
Rhydderch, 2016; Monsen Br é#dediecksdasoand204m®
(19%9ygest that assessment should be pur pose

therefore DA may be more |ikely to be used w
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usi ng DA. In(2a9dditiippdlulghst s that different
guestions may be best suited to different ¢ty
guestiomshoawdihte child | earns, how responsi ve
intervene, and what seems to be interfering

attempts at Thesr dtutrddgereicalsoped thinking aroul
why EPs hmeatsoe use DA.

Participants in the focus group also refl
can be facilitated in certain situations, an
supported, for example through training. The
DA canflcilitated by trainingSt aagnth0 xvhiitsh s upp

Mur p(hyO23)so0ggesting that the University expe
their use of DA. (LZ2&k@®vs cri,bdexralibwtttee concep
theoretical frameworks used by EPs more gene
factors, including the professional training
experiences such as contmenui nagn dp rsopfeecsi sail o nsa |l |
This could |Iink to the idea expressed in the
trust themselves due to there being fewer gu
al so been discusqge&€dlilnctohe leitt@adaturrd 19; Gr ¢
Haywood & Lidz, 2007, MuTiphg , w29 28, s Strnepgr t
barrier to DA, and this has b(efeonr reexfeempleed t 0
Stacey, dIbk7current study corroborates these

of EPs, and situates them within a developin

Wi der systemic factors were also shared t

DA within the interviews and thematic analys
align with the |literat20e@pbeuedchhandERsyhe
within LA EPSs were |l eading to pressure to c

more recently some TEPs have shared that the
towards assessment within I(Muriphmyac®R0R&8a¢emt p
wor kforce report has suggested that amongst
invol vement, standardi sed assessments may be
provide quanti f iEddiceaviibdenc didefad it BHER d ALtafriee IPd
et al ., F2ma3)hgs from the current study woul c
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main in the current professional context,

hese can be addressed.

't i s also i mportant t et ecrom soiudtecro niehse firdoena
e difficult to evalwuate in the current pro
cluded in the initial programme theory, it
h eirs teixn g Tati wsd ithdislhe | ght s a potential discor
rceptions of EPs of the outcomes of DA, an
i ng other means, and reinforces the need t
rceived chaggesdi bebhhAvnkbur facilitated by
me. The challenges with considering the ou
ve been discussed within wider |iterature.

ggested that EPstlydvefoltihmi oaad cwoimeisbiolf t he

s linked to EPs wor kil ngniitmedsinfwaylnd iatecal .a,n
.) This has internationally been referred t
ich suggests that indirect service deliver
Xi mise the Iimpact O(Guskhpnpo& Qfepgpdloevepsgi3986)
i's can make it challenging to define and n

ychol ogiMtlslbewoe.k Tahi.s, i2s02aln i mportant con:
nked to professional standar ds( Henalttehr nasn do f
re Professions TQeoeumrdiolr,e 240k23FE) oping tool s t
tcomes of DA could be an area for future e
atEdldy est on amnhalo Wdhloi comsi dered ways i n whi

nsultation could be evaluated.

3. |l mplications for Educational Psychol og)

This study has contributed to the develop

being the first study to use a realist ev
ntexts, mechanisms and outcomes that may b
amewopkornngxEP perceptions, wunderstanding
actice has been enhanced. This could be he
d best practice guidelines around EP use o

eory and CMO hiyywvothbRseas tmhegorgeti cal fr amew
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they can justify practice decisions, as requ
(Health and Care Professions Council, 2023)

The initial programme theory and CMO hypo
tools for reflective praci{Heal 6h amdpiCafressi
Professions Counctérm@0@B8)considering the ou

when t®eyDA in their practice, and the conte
contribute to these. I n addition, EPs coul d

use their DA in their practice to ensure tha
as posTshiibsl ecc.ouled siumdlngde hat school staff hav

coll aboratively involved wherever possible (
di scussion and wr it tee nascocnneuanri caast i poons sciabnl eb i
ength and | anguage used (hypothesis 1c), an
realistic expectations of DA (hypothesis 1d)
hesentexts antheabaocsmsedn the study, 1t mi
invol vement in DA needs to be seen as a foun

therefore prioritised wherever possible.

EPs could also consider how children are
coll aboratively involved in the process, for
and checking whether observations resonate w
with thkbesb@itdntdé@xts may support positive ou
|l i keli hood that the child wild.l experience au
and 2b), and EPs could consider other ways i
chil d.

Findings from t hiBPsttud yr erfalye cstu pgprorhhow an

decide to use DA, how it influences their pr
resources they choose to use and why, and ho
medi ation (hypotheses 3a, 3bs)3c, n3&a,dd3diamd
could more explicitly reflect on some of the
occur during DA, including those that relate
t hemselves and ot hercou(lde emarmmimecme Jseed ¥hi swhi ch
can be part of (rCbdfHaercat,i v2e0 2plr)act i c e
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Al t hough the nat ursd hoef ctomicd ussti wdys itrhpad c tc e

around the outcomes involved in DA, it sugge
DA can have positive and meaningful outcomes
woul d be beneficial to expdsotreed ffurrarm etrhi sT het
be used by EPs to explainttakedhaolhgelt setyafafr ean
using DA and what is hoped to happen as a re
school statheywpcan hhat realistic expectatio
coll aborating and engaging in the process (h
At the systemic | evel, this research coul
management to consi der tthhesa tvpgys ti rp ovwshitdh ec mon
from EP use of DA can be facilitated. This ¢
EP confidence, access to suitable tasks and
assessment types (intervention factors).

24. 4. Critical Appraisal and Areas for Futur e

Whilst it is hoped that this study has pr

i mplications for EP practice, the | imitation
Subsequently, a number of areas for future r
studly wow be critically appraised, and this

chapter.

The participants in this study were EPs f
described as a geographi(®abiynsbombgiestdadculsdan

|l i mbhcl usitomes ffirmdni ngs, as they may be speci
|l ess meaningful to EPs across the UK more wi
varied in terms of the areas it covers, whic

study may appl yl moaaekdiwt den,y the EP participa
experiences and other characteriBablres 48de p
sevesrpaolk e wdrokitng EiPr§.otThheerr ef ore it may be th
ofusiA i n a srearnvgiec eosf have been captured withi
having a more homogenous sample may have sup
within the EPS, and may have increased the |
participants themes canbddyBebidevelomp2edh4dution

a case study approach, it could be that this
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with findings hoped to gene(rvalni,s e2 &€803)thhee o reeatl

evaluation framework aims to devel op.

Themes developed within the current study

research into DA and |iterature on the wider
(2017), whose study bears most similarity to
t hat tnhges fairnedimeani ngful more widely, with tI
explicitly considering mechanisms i mportant
outcomes. There may al so be an inherent wvalu

through @i siegdntd yper spective, by wusing an o
di fferent area of the UK and within a more c
broader and richer picture of EP use of DA.
researtchi.s acknowledged that participants vol
and therefore it is |Iikely that the sample c
and preference for DA. This appears to be re
hasowpirded r iecsh odx awhpeln DA i s perceived to hav
there were reduced opportunities to consider
have had | ess positive experi en(chasr,dlaenyd, e2x0pll
Exploring the views of EPs with a wider rang

hel pf ul in the future.

Within this study, EPs have provided a ri

contexts, mechanisms and outcomes involved i
evaluation methodol ogy does suggest that int
benefi ci al fion(§anzéne, @016) and practdioners may have specific

ideas on mechanisms due to their broad experience and awareness of the
programme ( Pawson & TiHolwew,erl9 %) focusing on EPs
ot her stakeholders, such as school staff, <ch
represented in the current study. This woul d
exploration of the CMO ammpet thkmsteeeysand i niti a
recognised division of expertise across stakeholder groups who have different but
complementaryviews ( Paws on & Ti |ITlheeyr,e pler%Ep)e dvfei oeber

stakehol ders are viewed as an area of priori
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It is felt that this study has been enhan
part of a second phase of data analysis, whe
witsu-pr oafp the original participants. The f o
participant/ respondent feedback, viewed as
enriches t(hki mgh ad yBrixsoksedR®&®dB)on the initial
theory from the focus group was generally po
further insights into the contexts, mechanis
in DApdings from tweifghhdud ogrtdiep cdiaven t hat i
made during data analysi,andesehleet wihdéd @airg
expressed dur Hoge ypaatretrivciiepvasn.t s may have been
openly chaprethades otmdeeyr wer e kaowlhedohade res:
takpart in the intervi.ewhstriwifesriedultdebe esear
acknowl edged that feedbackl magdtiawheiolas tp otshiet i
current study uses a realist evalwuation fran
stages of a real i st Pamaryl itissatknowladged éhatbirgld ol o gy .
evaluations will not produce universally valid findings, but may produce insights that
can OKki ck o f(Maéchabet ah,@0i12) dttis@artigipated that further data
gathering, evaluation and refinement of a programme specification would take part in

future research.

I n addition, data in the curThieisif¢elttobe udy i s
justified in the context of this study. For example, it has been suggested that
guantitative methods may be unsuitable for a qualitative, process-based approach
suchasDA( Feuer stein et al .,, wli%&l;f uSttrhiermrg edri,s c2u0s:
relation to EP practice more generally cont a
Furthermore, qualitative data is often felt
contextually grounded waxphliann ateoarlyi sme cehvaan iusan si
and can allow devel opaesodn o& -Ibgnptoahehlelsae,s 201 2
Sayer,. tis%eltBa} at this early stage of theory development in this area,
gualitative data has allowed a rich exploration of potential contexts, mechanisms and

outcomes, and how they may link to DA.

Nonet hel es s, it is acknowledged that the
has been referred to -8§n Pae2Didba ) abngdu aM ai nt zaat ni ov e
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reali smé, where qualitative accounts of why
interpreted as e(vMarenareo.,o MoFlet)gesner al |l y, t he
moder ation in claims made by qualitative res
(Hammer s | eTyh e r2e0f0OBr)e, whi l e the current study
tentative CMO hypotheses and proposed an ini
acknowledged to be a preliminary inquiry, an
outcomes further dtPawsownl & -Bmamizaaqlwl. a 4201 2)
' i mitations of the data in exploring outcome

acknowl edged by participants.

Future research could continue with the r
EP use of DA, by further testing and refinin
ongoing refinement of the programme theory f
howi sbul d be used to devel op DA practice wit
include more stakeholder groups, discussed a
met hodol ogi es, particularly in terms of cont
triangul athmaduddiifdiemgantt met hodol ogi es may be
research, it could be debated as to how prac
context of EP practice. This could be an are

evaluati owmoraindl ERapracti ce.

Conducting research in a way that ensures high standards in quality and
integrity is referred to in ethical guidelines (BERA principle 3, guideline 60 and 62;
BPS COHRE 2.2). Considering what constitutes
inherently linkedt o t he studyds ontol ogi c(aki magn,d 202 3 ;
Ki ng & Br o dherefore, 2i®chdlgnging to identify quality and validity
criteria that may apply to qualitative studies more universally (Yardley, 2015). Quality
and reporting standards have been developed for realist evaluation studies (Wong et
al., 2017), however as the current study does not fully adhere to realist evaluation
principles, these will not be referred to. Instead, a number of criteria for template
analysis are suggested by King ( 2012, 2 0 2abag;withardré geheral
guidance on enhancing and demonstrating validity in qualitative research developed
by Yardley (2015). These criteria have been summarised in Table H1 in Appendix H,

along with a description of how this criteria was incorporated into the current study.
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In addition, questions adapted from the British Sociological Association Medical
Sociology Group adapted by Silverman (2022) were considered as part of reflective

practice.

24. 5. Conclusi on

Perceptions of EPs within this study
when EPs use DA maghbéaei s makehdi tlo occur
and that these are complex and intertwi
i mpact how EPs use DA, and whether they
can become embeddedhemhehmeti meypracnsiceer wit

e

n

contextworf&ndhei ndi vi dual and systemic factor
training, time and wider systemic Views

't is suggested that when school staff
process, when commurnihohaatvieo nb eiesn csleetaru p atnod h a:
expectati,bpheyomaPWAi ncrease their understandi

e
c
n

may do something different to support the
exts becaese thereppasthnity for an
g
s

wi t hi

ing for the child, the narrative around

ared biececena sc hredM enged, and a shared

S
to support the child has been devel ope

Il n addition, when the child is coll aborat

understanding of their | eaperogpmayni mayeaee

more positive. This may be because an enviro

the clkexperience autonomy and competence
for the chil d.

Wit hin DA, EPs choose certain tasks
medi ation and believe in and apply the
l ead to outcomes such as understanding

l earning fermddée¢hel,opteldled barrati ve around

phil o

hopeful a-pertckhketsebhbechbimidg more positive.

linked to the mechanisms of <c¢creating an

autonomy and carhpeot dmee EPbutaki ng observatior
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to existing theory, and actively considering
the chil d.

Contexts, mechanisms and outcomes develop
devel oped into an initial programme theory,
when EP use of DA may have positive outcomes

framework for ERstheireplractionma, contribute
theory, guidelines and training, and provide
addition, it is hoped that this study has hi
EPs, and suppornt eodf choorms iidie rcaotuilod be used to |

outcomes for children.
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ChapBd&refl edAtcuoent
31. I ntroduction

Refl ection and reflexivity have been inst
ainee E®Psygzthiodllkgth sd nesearcher, and are re
itish PsychdBlPBraaeti SecGér9alBRE CoB8e of

man Resea(€CbHREBROZ1bandHetahe h and Care Pro
un(cHCP&t)andar ds ofSoFrdopf,i cliOe.nlclydn(d 10013 and

3 (R&Of213¢xi vity in research involves criti
e researcher, methods, design and academic
owl edge (pBroaduunc e€&d Cl| ar ke, 202Phr WMu g komtsomnhi
ocess, | have explored my values, beliefs
these on Trhy srddemarlchlc.hapter of the thesis
itically reflective and reflexive account
ocess, intended to complement the I iteratu
[ incladeapdsteflieation on the decisions
e approaches taken, and a cdndisdewrdthiinn mof
vel opment Edacdt wonhhi nPBpyrcehotl ioga smor(e wi del

a reflective account , I have chosen to wr

32. The Research Process
1. Choice of Research Topic

| became Dywamis sefs s nbeAwh e(n wor ki ng as an A

EP, and received further input in my first vy

an
it
an
al
pr
st
Za
my
st
be

d during University teaching. | developed
aligned with my valuest,hishesedex®mpleeoitappea
d focusing on success. | was paKéenonaedwar ey
., ,2@22) felt an enthusiasm to incorporate
actice. Al ongsi de t hviasr,idokeubswaesbacomndgERW
andardi sed psychdmeotrr iex aanpd ees Smevretld & Duc
ni ol g, s20mMe9 )of which are explored in the |
experiences on placement, I found that |
andardi sed psychometric assessment, as it

i ng abl emetdoi aptrioovn dfeor t he chil d. I al so fe
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classroom practice, whereas | found that
and complex. Although | endeav

tools, and continue to use
guestions, | anticipate my
DA approaches. It is theref
efs may have affected my enc

rchbpnandelredavé@i s throughout this r

to |l ook more into DA, I beca

EPs towards DA. Il n my own pr a

not always cl|l eddralty edeasfliecryed,
ognise how this cooat dTERad t
and initial exploration of
ting towards a | ower wuse of
heerpmpbacbeut sch & Reynol ds
2 3l;n Sptaarcteiyg tt R&ODE Ft)i ngwda® not i
ween themes in |iterature fr
my own reflections and obser
essing some ofrrtileease perdc enviow

e to facilitating the use o

kills and beixng orfelEePwsantAtt d

t
he topic of DA would fit wel
s
nt serwide bhadi necgi oedDAer w

the near futur e. This reite

orities would also be suppor

Revi ew

focus my initial l iterature
i fied further in the |iterat
priate amount of | iterature
|l am situated within. When e
nterested in the outcomes that

would |Ii ke to situate my ow
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guestion around outcomes of DA, and compl ete
appraisal of existing studies in this area.
| deci ded t-0y sutseemaat iscenmapproach to my |l ite

organise my findings themati cal I-syy satreonuantdi ct hr
approach was felt to be most appropriate giwv
t hat has bteueanl icsoendc edpi f f erent !l y( Wointghient dailv.er s

201,3)and | was hoping to mapr ohwiedeeancahdappl
compl examd eiadent i fy knowl edge( Smypdse rwli rt2h0i 1n9 )t h
addition, | felt that this aligned well with
a balance of flexibility and rigour. Had the
had | taken a more positivist apipstoamdhl csgicdha

as a systematic approach may have been more
all owed me to synthesise and compare evidenc
gues(iSagder., 12010ddi ti on, (Pawsonetall, 2085 mayy nt he s i
have fitted well with my eventual choice of methodology. However, at the time of
completing the literature review | had not yet settled on this. Furthermore, | do not
feel I would have been able to consider o6a w

pi mary sORawes® et aldue 2t0005a Ipack230)f exi stin

area.

As | had prior beliefs about DA, as explo
have placed greater weight during the |litera
aligned with my existing Vviews. However, by

| it er atwrtehrroaugihe cl ear search parameters and

criteri a, | Wepeotbabal aensdrwei ghting coul d
of vi evpomisritsg.ent with critical real i sm, | act
as meani ngpfourlt aanntd, ians cr i ti cal realism is pl

evidence and emphasises t(Rangséatti emlakcr os?2

addition, | considered that any |l iterature i

perspectives of the author(s), and so the kn

any particu(Maxwelelwp&iMitttapall i, 2010)
Braun and2cBaiplcaiss how | iterature reviews

purposes. This can involve validating the fo
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|l iterature, but can also involve providing a
research, explaining why it is interesting a
theoretical perspective. When writing my | it
bot r ppses in mind, and I feel that this alic¢
that | wanted to justify how my study was or
also felt that this included addressing a pe
appeared to be a number of gaps in the |iter
|l iterature review, and | felt that any of th

valuabl e studies.

32. 3. Met hodol ogy

After my I|iterature review, | had decided
n EP use of DA has positive outcomes. Al

S
>

umption that DA did have positive outcome
|l e¢feoatexampl e Lawrenaed&l Cabltlthaola)

|l opmest @t actice approaches. Il n additi on

® - O”
< @®© uO o

nt ed psych(oHargkye ra pepir omhcihc h 2D 16t en adopt

tibad also decided to use a qualitative

T o0 o
-
o @d® O

>
—

he empirical chapter. After a discussion

gested realist evaluation methodol ogy. Th
previousdlyor iOmg eixt further, I felt that it f

s was also a methodology suggested as an
(2017) thesis. I therefore hoped that wusing
hel pfulbuctonotnr t o t(h2e0 Gf8i)ed eds.t sMatyleat r esear ch q
educational psychology should be deter mined
educational relevance, theoretical grounding
using realist evaluation metolHo DAl (hgy tphmsexplh

outcomes would ful fil these criteria.

Il nitially, I planned to interview a range
school staff and children, along with obseryv
myor i geitnhailc s a pAplpieakitiixdn was t hen planning to
and complete second interviews with EPs and

could complete something that resembled a fu
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devel opment of programme theory and associ at

testing and refinement 1into (aPacwseoanr e Tprld gerya
1997; Ti mmins . & Hdiwlelver, 2aG0MmMy understanding
met hodol ogy developed and | made changes to
met hods (see bel ow), I realised that | had

and not overstatocr enyr esftruadmyed I my hetriedy as

analysis within fa armedvoir &tx pd wa leu &tPi prer spect i\

contexts and mechani sms that contribute

usi

t owa

outcomes, and this is theadiamlexpltdreat drmy ss

devel ops an initialcaogmtogxtammee dhe®M§m,anaut co

hypotheses, with further development and
MayéeO0O0O&)fers to how methodol ogy must be

underestimated the i mportance of this.

r ef

f e asc

At times, | have felt slightly disappoint

pl ans. However, | recognise the importance

achieve, and instead focusing on doing what

been aeklgew!| within the |literature that due
reali st evalwuations require sulfdMaachiad!l eex pé

201l.0eparning a new methodol ogy was a chall eng

met hodol ogy has a | ack of RyppMalidne etr,axlt.i,c ad

and terms are often used i (NMarchal et &l.a20l@elabl vy
found it helpful to look at examples of realist evaluations that had been carried out

within EP practice (for example Birch, 2015; Lunt, 2016), and tried to ensure that |

was clear about the definitions of terms and concepts that | would be using in my

study and how.

Overall, | feel that using a realist evaluation framework, particularly the
development of the CMO hypotheses, allowed my research to be clearly structured
and boundaried, and that this is reflected in my main research question and sub-
guestions. | therefore agree with Matthews (2003) that realist evaluation provides a
useful framework to use when developing theory about psychological processes
involved in EP practice such as DA. Had | not used a realist evaluation framework, |

think |1 would have likely carried out an exploratory study using thematic analysis to

n



137

explore similar, although perhaps less specific, research questions. Although this
would have been valuable, | do not feel that it would have made as interesting or
original contribution to the literature in this area, as the CMO structure is particularly

useful for understanding a process.

32. 4. Ontology and Epistemol ogy

As | have developed my understanding of o
felt that the position of critical realism p
This includes the cerngalalwordleda (trheaal itshte roen tics
understood differently through individual pe
(Maxwel |l & Mi.t tlanpaplarit,i c2u0l1la0r), consi dering ho
experiences of others may i mpact on how they
my practice. This position has i mpacted my a

research processcysaad thicughlouwt this reflec

Within the empirical chapter, |l have disc
realism and scientific realism, upon which r
(Pawson & Ti |lalhede found Bi®t@ he a complex issue. Overall, | feel
happy with my justification of adopting a critical realist position whilst using a realist
evaluation framework presented in the empirical chapter, and hope that | have
demonstrated consistency throughout my approach (Yardley, 2015). However, in the
critical appraisal section of my empirical paper, | discuss how Pawson and Manzano-

Santaella (2012) express that for further exploration of outcomes evidence should go

beyond qualitative data, suggesting that quantitative data may be preferable. As |

have discussed in the literature review and empirical chapters, quantitative data ma y

be challenging due to resources and the requ
complex variables, and could be perceived as
This may therefore be an area of epistemological incompatibility between more

traditional realist evaluation and DA, and could link to the wider debate around

evaluation of EP practice (for example Gulliford, 2015).

32. 5. Participants and Recruitment
As previously mentioned, I originally hop
stakehol ders involved in the DA process, I nc

this iIis what is wusually suggéeBawsdoho& Till ey
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199.7)However, this initial round of recruitm
my supervisor around possible reasons for th
due to EPs wusing DA infrequently, whether th

approgdgroiratme to observe, whether this was aslk
professionals, or whether the prospect of be
been daunting. Being keen to start data col l
interviewswasl mprehsobcessful. Wi th support
supervisor, | made a further pragmatic deci s

reframe the boundaries of my study as discus
mul tiple stakehol demg aod!| i dmper aani narceeasftor

research, and something that | hope | may be

Despite initial disappointment at not fulfilling my original hopes for recruitment,
| feel that interviewing EPs fitted well with the eventual framing of my research as an
exploratory study for development of initial programme theory and CMO hypotheses.
For example, Marchal et al. (2018) explains how initial programme theories can be
developed through eliciting and analysing the assumptions of the programme
implementers, which in this case would be EPs. As | completed the interviews, | felt
that EPs provided rich and interesting insights into the contexts, mechanisms and
outcomes involved in DA, and this therefore seemed a beneficial place to start the

realist evaluation process.

My final sample consisted of seven EPs, w
additional focus group. Braun and Clarke (20
concept from quantitative research that is n

researchepgri Howpver((2Ga@ggeset hét ween si x an

participants for qualitative research projec
was typically expected MalttaerUTBPethesod R2O4A 6
the concept of information power to deter min

information power the sample holds the fewer
aspects such as the aim of the sthdgryspecitf
gualfidtitmlawmgue and type of analysi s. Based on
participant sample to have a relatively high

research objectives. This is Ilinked to havin
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terms of contexts, mechani sms and outcomes i
who have used DA, therefore holding characte
hopefully a high quality of dialogue between

particlimpmaamddi.ti on, my number of participants
and resource constraints, and | had to consi
participation and my dual role discussed in
addi tpaorntaimdisp may have added additional i nsig
data, | feel that seven EPs was an appropri a

32. 6. Data Collection

For the first phase of dastta uccalulreecdt iionnd,i vli
EP interviews, bas epdnciples (Mannzdne, 8016, p.8¥)eani ngo
Interviews have the potential to provide rich material, can be flexible and adaptable
(Robson & Mc Gandtaalbe,use@a&® & ®eans to explore propositions
that will be tested and refined with other data (Manzano, 2016). Consistent with a
critical realist approach, | also viewed the interviews as a way of appreciating the
interpretations of participants, along with considering the social contexts, constraints

and resources within which they operate ( C. Smi t h &. El ger, 2012)

As the interviews were semi-structured | used a schedule, but modified the
wording and order of questions based on the flow of the interview, with some
additional questions asked to followup ( Robson & Mc Cafeltthatthis 20 16)
was appropriate for the purpose of O0theory g
relate to the contexts, mechanisms and outcomes relevant to EP use of DA, but |
was also hoping to capture and explore a wide range of possible views and ideas.
Manzano (2016) describes how participants in theory gleaning interviews are helping
the researcher to articulate theories about how contextual circumstances might
impact behaviours and outcomes, and that they generally start with general
guestions about the participantsérole/ experiences/ views, before asking more
specifically about their experiences. On r ef |l ect i on, | felt that t
as the question prompts supported me to gath
research questions, ekxptl ocales anoalel swed i me ct @& X ¢

di fferent ideas depending on what the EPs sp
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d the interviews Vvila9 M anrdoesnoifct,
g has become a (Méacer g, pudtaix) par
nticipated that EPs would feel
elt that this would be a more p
f travel time and costhatal ong w
ne ipedsbher éont e@amei egduning
mi ssed cues where the participa
can be wmeorkaldiddesul Howdaer,adl n
negatively on t&talblnet etrovibeun Ipdr

paremnitci pdnimy. experience of wvirt

si(@em2RWhKéasn e¢heygl acknowl edge t
tages in using virtual i ntervie
nguage cues, there -peesannumber
ncluding dwaall de mwegs ramppoenj oymen
practical advantages similar t
virtual interviews may offer op

I was planning to complete a s

w wWiMam zeanmwh BMW1As my 8B8&8)ysis develoc

my study was more exploratory,
cle (see methodol ogy section ab
uld take i ncragdd ed ptainmhes ,f @arn dmew i
ecided that a focus group may b

cribed as an efficient met hod o

nge of (dReotbas omo |& evictCead Ftoacnu,s 2g0rlo6u)ps al s o

e t(Weehre np eertt iadingda iR2t0gLdaht t hat t hi
ective vi ew.Théfocushgmupiwasi t i a l prog

ound o6theory refinementod realis

Manzano (2016, p. 355) and Pawson and Tilley (1997), and t h-eeatreachber

functon( Pawson &

Ti | | €eThis invdve®da/more focused éxdhange of

ideas driven by the initial programme theory developed from the interview data,

where | explained the initial programme theory to participants, then invited them to

comment on the ideas so that | could learn about their perspectives (Manzano,

2016).
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I I nvited all of my original participants

_..,
(@)

ur opting to take part. This felt I|ike a

hance to contribute, but t here was al so var

ewpoi Athi s would be descrif®Rdbaso®na &h MocCqe 1t G
0l,6)and participants were known to one anot
ervice, whi ch | al so work in. This may have

-

oup, particularly as reflecting with other

- Q O N < O

o pamtsci@ad the topic of discussion was no

so known to participants, and further refl

o 9

t hical considerations section bel ow.

My role in the focus group felt different
ositioned g Rodsfoac i&l iMcataaglrt atnh,e r2e0flo6r)e f ound
ontributed | ess to the discussion than | di
result | was a | ess active participant in t
he tdeaherer function womnketdewel purpondegéaoe
which |1 could explain to participants. Shar.i
had initially seemed daunting, as | had put
hoped that it resonat ed hwiyt hh atdh esihra reexdp edruire nnc
intervi ews. Hearing positive feedback from p

hel pf ul i n shaping my thinking and discussi
32. 7. Data Analysis

Realist evaluation literature does not specify a particular analysis method
(Tolson et al., 2007), which initially created feelings of uncertainty. | knew that |
would need a qualitative analysis method that would allow contexts, mechanisms
and outcomes to be coded within the data, and for these to be grouped into CMO
hypotheses and subsequently an initial programme theory (Marchal et al., 2012). |
felt that thematic analysis would allow this, and appeared to be an approach
frequently used in realist evaluation studies using qualitative data, including those
exploring areas relevant to EP practice (for example Birch, 2015; Lunt, 2016; Webb,
2011). I understood that thematic analysis can be used within a range of theoretical
orientations, and that different variations of thematic analysis can reflect different

conceptual foundations ( Br aun & CI. lawaktkerefor2 tnpo2tgnt that the
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type of thematic analysis used would be consistent with the realist evaluation
framework and my theoretical perspective of critical realism.

When | considered my critical realist pos
framework where | had specific questions and
feel that this would be consistent with the

met hoofd refl exive (Bemahi & &h@aréukand Glazke 2 2)

(2022) identify three clusters of thematic analysis, including what they refer to as
6codebook thematic analysis6, which combines
with a more structured coding and theme development. This contains an approach

often referred to as template analysis (King, 1998). Template analysisi s descri bed
as providing a balance of structure with the
requirements of (Kipagrti2OdRar KstngadhwdBrraok e 2
used within a range o f( Berpoiosktse neotTevaglatec, a | 2 OploSs)i t
analysis is also described as a technique rather than a complete methodology (King,

2012), meaning that it was possible to use it within a realist evaluation framework.

Template analysis principles have been previously used within a realist evaluation

framework in the field of EP practice (Birch, 2015), and it is an approach that has

been described as having o0real util ity in di
resear ch (Bsoeks ¢t al.n2915,p.219).1 t heref ore felt confid
be able to use this technique to develop con

within the data to answer my specific resear

some existing ideas frowmouhdougeaadcobmbenat u
inductive and deductive analysis, which | fe
epi stemol ogi cal position and chosen met hodol
within the empirical chapter.

| decided to use NVivo as a practical too
interview data, and | appreciate that there

constraints and opportuniti®Brafundi&f fCérmae kte, c

2022)I found using NVivo helpful, as extract
these could be easily revised as necessary.
NVi vo, for example searching for particul ar

supppt the analysis and interpre(tBveons, p20teésyr
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addition, | chose to complete some el emen
iums, for exampl e | made familiarisation
rosoft Word, and clustered initial themes
uaglrlowping these typed on small pieces of

engage with the(Bawani & €l aarfrdkren20R&2Yys Jac
8)

Il initially found myself paying attention
nscripts that were grouped under each the
ention to themes that could perhamps be ea
re a theme was so broad it could be bette
cific themes. However, my supervisor help
using on frequency, my research could bec
pose of wysrroectarghgnivefied or represent a
s Ii's echoed b(y2 i &ygh oa nsdu gBy eosotk st hat fr eque
meani ngf ul in themselves, but that they
explore further. I also recognised that

onated with partiindirpagmutesitdgyul d amee &f or e

sidering theme frequency as | progressed

My origi maldehi dthhemes were fairly descript

topic summaries as described by Braun and

pful when trying tol ewdle gtolra mees ,myl maegl il ©
dedveélbopet hese further. I felt that this
data, and understanding of the contexts,

ceptualt ewgopyr et ati on of the data may al so
i t Wiolnl i g, 1 2013ne with a critical real i st

a though considering possible psychologic

urred during participantsé accounts, and
ount of Witlhlei gThtr2Qlgh)out t hi s, I considerec
ponsibility involved in the int,efpdatatio

l'1i g,ark®1l§0bsequently being able to share
ther way i n which hol di ng Whefnoaoguwsp ogrtd inpgy ft

me s , I was concerned that the richness of
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context, mechani sm and out come

could have done this differently

devel opment of my CMO hypotheses. I n add

t doi rhaarvye codemp@ wemint, y 2 00&nd p. 42)

refore gathering a | arge dgmMowrtthadfl ,da&t0a 4n

at this relativkel waebetlytstageu
original themes, and not just th

were presented in my analysis, a

add to the understandion@gppfhr elcowat E
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S

ce of prioritising themes whioch
trongly (iKn nma r&t iBaiopaist, c #0¢LBY mtv e

h as possible.

anal ysis process within this res
sed through the stages, |l had to

i bl e, and instead | eaBr aunt o& it a

Pceps.92) had to remind myself tha

u
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|l d gradually develop over ti me,
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d a waorceensess si tosfe ltfhedepvel oped as |
meant that when | started, | wa
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Considerations

thical considerations dhapt dreen
is portfolio, and | have reflect
es are intrinsic throughout the

stions, through to datB8reaeaohl &cti
; BrinkmBimins &éwy as epp@Otldd by co

ical approval process, but al so
aviour and capacity to sense, ju
ut Bt hekmaespra&cHKVhise,i 80Li7hked to
culture, and | feel that the ce
d guidelines supported me with t
safed, as it i sds owmndthhinn dgEPt tpatacit
onsidered to be especially sensi

itish EduatibmabReskarch Association; BERA 6, 34; BPS

CoHRE 2.4; HCPC Standards of Conduct Performance and Ethics; SoCPE 6.1, 6.2),

and this hop

process.

efully contributed to participan

BPS CoHRE 2.3 refers to social responsibility, including the aim of generating

psychological knowledge being to support beneficial outcomes and contribute to a

6common good

0BPS ConREa2® defelts to ensyring that research

contributes to the development of knowledge and understanding. By completing a

thorough literature review and carefully considering the objectives of my research, |

hope that findings will contr

ibute to the professional knowledge base, and has

therefore been a worthwhile use of time for me and for participants. | also hope that

EPs who patrticipated in this study may have felt that their involvement was

inherently worthwhile, by offering an opportunity for professional reflection on DA

practice, in a context where this time is often not afforded. From my experience of

completing the interviews and focus group, | am hopeful that this may have been the

case, and | did receive positive comments from some participants afterwards which

was encouraging.

Anot her i

nteresting ethical principle for

as both a researcheEdbuoat abaeal &PrIviciPchen h(oBgHISR)
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where | was c¢ondu(BBRADOGHCPOIIOP 2.1®)s e &dscmenti oned
the empirical chapter, consideration was giyvV
to minimise any ethical issues arising from
separate email addresses and empha@aypi sing the
However, it was the case that | had prior pr
participants, and/ or had some shared exper:i
t he sEaPn%e Thi s itso rbeyf eGarretdon( 200 H@)CO6atqudi nt anc
interwikFrwsm my experience, | wonder iif this
terms of building rapport and perhaps the in
for participants. At times, our shafred exper
construtcer WilGmwitmn & Coplfaord,e x2a0mp0l)e when r ef
processes specific to the EPS we work 1in. I
reduced any power | mbalance between us that
alternative situations betwektarmedeseairichBER
and BPS CoHRE 2.4, 4.11), as previous intera
dy narmioov.e vdeurr,i ng t he iftocnuasy gbreo utphat parti ci par

|l i kely to openly challenge my i naserpretation
oelalguesThernef eheul d be athkdiewldddaagykdh avheata

posilteamgiuneg t o mg.l € ual

(¢

The broader dual role as a TEP and resear
navigat e. | feel that | i1identify more with n
to my professional identity. This was chall e
f ocgursoup, as | wonder if at times my instinc
though | was having more of a | earning or re
This also may have been |l inked to conducting
servi chee, pag tti ci pants and | were having to ne

identities as inte(Gaetwen &na@o p hHhaedd vtihg 0sg én)o t
been thl waseémirghtf have felt easier to keep

separate.
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33. Contribution to Knowledge and | mpl ic
1. Proposed Dissemination

Effective dissemination of research has b
ween research and pr abcatsiecde,p (saeppoerietcikn & e v
thard, TROR24&)are also ethical |1 mperatives

BERA2O0Y&) deline 72 refers to a responsibilit
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di s
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di s
t he
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hop
I
al l
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i mp

sup

bey
and
cou
peo
fin
und
it
req
Thi
as

nat

efit of others, and guideline 5 refers to
research in relevant and useful ways. Par

semi ntalte oinnfomr mati on sheet and ldormsaen t fo

5

suggested tshatanusidng oanmuuwlitciat i ons appr «
semination is more |ikely to be successfu
targetHauwms worcth &. Tunpinal RP00D) plan to
dings at a service |l evel by presenting my

research day. As participants were recru

D
—

ully give some parhteiaci paertddbaark apperct dn
ntend to produce a summary document of my
participants and more widely within the
ticipants expresseddi sharesg fnnohyngsndhnn
ortant, particularly as | had hoped that

porting their reflective practice around

| also hope to share my research more wid
ond. Har ms wo(r2t0h® @fnedr Ttuo ptimr ee main di ssem
| feel that these could allawae emelssvant
|l d be facilitated through a medium such a
pl e who may not need detailed understandi
d awareness helpful. This could include s
erdsithagn of what DA is, what they can expect
Di ssemndet s baamdlootncgon | d glee etdant owar ds EPs
uire deeper knowledge of the findings and
s could be achieved throughi pwbdi pbungatfi
Educati onal Psychol ogy i n Piagtiateyepgli ®e

I onal conferences. This may al so require
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scientacitaosaaenabl e change at( Sedgwring&ni&sati
Stothard,l 20&2addi tion, this thesis wil!l be pu
University ofEMagitAhglriepo6i tory, so that an
the full text, for example i f conducting fut
to do so.

33. 2. Contributi wWnthonKnbwl Edged of Educatio

To the best of my knowledge, this is the
framework to explicitly explore the contexts
i mportant in EP use of DA. | mplications for
exploreddethaimorien the empirical chapter, and
understanding of how EPs use DA in practice,
and best practice approaches for guidelines
EPs, developing mwagseshegsherf ®HW¥akehol ders an
i mpl ementation at a systemic | evel. This stu
increased research into EP use of DA, to sup
regul ation for thedtpaBaoinge Bp®ANDb&I BERsam,
201,9)and use of a realist evaluation approac

mechani sms that may contri but(eStac eow,t ¢amimle’s) w

addition, it is hoped that this study will s
gui de( Hema®lst h and Care Profiaeassieoms Gobundbiel r 2
of theory and evidence in their pr-actice, an
practi(tFladnern6 et al ., 2010, p. 4)

This study also adds to the existing I|lite

triangul ates fdrhrevi exsa mpil ed Mug o hywi 2B 28n St ac
original sample of EPs. |l hope that future r
the initial programme theory and CMO hypothe
alternative contexts, wusing different method

perescpti ves of a range of stakehol der s.

| feel that wusing a realist evaluation fr
have an original contribution to the Iliterat
on the contexts, mechani sms and outcomes 1 nv

may dawrovided another useful example of how
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can be used to evaluate areas relevant to EP

psychol ogi cal procewasrelsd marya awtoir ke ,Matthavesal gg e s
(2003).
33.3. Contribution to Personal Knowl edge and

The process ofreompil eh i magmyt pmdrasicrea |

knowl edge and skills in several ways. Prior
encountered ontology and epistemology, nor e
think perhaps | have previously sub¢com@m®uci ous

for example judging research through standar

(Varpio et and,| 20W@ider whether this is I|ink
psychol ogy and experience in primarily quant
theoretical orientations was initially overw
cour se in teaacnhdi nrge,s eparraccht,i cney under standing |

anticipate that this will continue to evolve
able to appreciate how different types of re

guestions and appresachesatasmgwenly own positio

Throughout this research process my exper
met hodol ogy have greatly developed, from a p
(Rogers etanal .mi n2Z0mald) pribrfexperti eacki ng ses
my own reading hel pful i n beginning to distd.i

met hoadhsd deci ding what would be most appropr.i

| found it valuable to |l ook at examples in r
that was familiar to me. This allowed me to
techni guewn fotrudny. oFrom t hen on, I found my

confidence with these teamlnilqgwes kerdad ha loluy hd

process, towards c¢ddrRogieawss edamdet, bii2ddelv@i)l | be
hel pf ul if I am involved in qualitative rese
My knowl edge, understanding and skills in

met hodol ogy have also developed over the cou
somet hing | had previously encountered. The
and atcdsemasbstract, therefore determining hc

framewor k within the pragmatic demands of my
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Appendi x B: Definitions of DA
Tabl e Bl
DefinitionsRepr ®dAyc ®drfEFdgm Stacey (2017)
Reference Definition
Lidz (1991,p.6) |6 An appr oach t linetvend-retést famag and that fecsises on

learner modifiability and on producing suggestions for interventions that appear
successful in facilitating improved learner performance. Dynamic assessment also
provides information regarding functional and dysfunctional metacognitive
processes, as well as regarding intensity of intervention involved in producing

change. 0

Waters and
Stringer (1997,
p. 97)

'In offering an individual an assessment task, the assessor is concerned to set the
best possible conditions for the individual, to observe the cognitive strengths and
weaknesses of the individual as they attempt the task, and to use those
observations as feedback to determine the nature and amount of mediation (‘the
connecting and enriching link’) required to enable the individual to succeed on that

task.'

Deutsch and
Reynolds (2000,
p. 312)

m-dinciteda t |

interactions where the assessor is not looking for the average performance of a

O0Assessments based on adul t on

child, but is searching for samples of maximal performance as an indication of

hislher ZPD andisalsose e ki ng means to help hi m/ hg

Elliott (2000, p.
61)

di assesses -Thide

scaffolded interaction, and examines the child's potential to learn (given

O0A measure that rectly

appropriate intervention). o

Tzuriel (2000Db,
p. 180)

0 T h e DymamicmAssessment refers to an assessment of thinking, perception,
learning and problem solving by an active teaching process aimed at modifying
cognitive functioning. Dynamic Assessment differs from conventional static tests in
regard to its goals, processes, instruments, test situation and interpretation of

results.'
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Reference

Definition

Lauchlan and
Elliott (2001, p.
648)

'‘Dynamic Assessment aims to help the child gain a better grasp of the nature of the
task, draw upon important cognitive and metacognitive processes and, by
addressing the affective realm, build feelings of competence. As a result, such
assessment should provide important diagnostic information about the child's ability

to | earn, mai ntain and transfer new Sk

Haywood and
Tzuriel (2002, p.
40)

oA

mediational teaching and the assessment of the effects of that teaching on

subset of i nteractive assessments t

subsequent performance. 0

Elliott (2003, p.
16)

OAn umbrella term used to describe a

linked by a common element, that is, instruction and feedback are built into the

testing process and are differentiatedqd
Lussier and OProcedure that attempts to modify per
Swanson (2005, ([ef f ort t o understand | earning potenti g

p. 66)

Yeomans (2008,
p. 105)

'‘Dynamic Assessment examines the processes, rather than the products of
learning. It identifies strengths and weaknesses in the process skills or cognitive
functions of the learner. The unique feature of Dynamic Assessment that
assessment

differentiates it from otherma j o r paradi gme

integral part of the assessment process.’

Lawrence and

0 Dprovides an assessment of thinking, perception, learning and problem solving

Cahill (2014,p. |[usi ng an active teaching process ai meg
192) involves an assessor actively intervening during the course of the task with the goal

ofintentionally i nduci ng changes in the | earne
Lidz (2014, p. OA procedure that provides adjust ment g
296) to the embedded interventions sufficient to generate useful and meaningful

recommendations for intervention which promote learner competence. The nature

of these adjustments provides the content we need for individualised educational

programs and for monitoring student p

=~

Stacey (2017, p.
21)

6Dynamic assessment describes
il ng the

performance through the child and assessor working together on a task. Integral to

appr oach

umi nat i cognitive processes ¢

the assessment is the active role of the assessor in trying to create the optimum
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Reference

Definition

conditions for the child to learn both content needed for the task and more general
processes that can be applied to both the task and beyond. Working in this way

all ows the assessor to gauge the chil
these observations to subsequently inform tailored intervention in the classroom
which wil | help the child | earn more

(¢

€
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Appendix C: Studies Reporting DA Outcomes
Table C1
Summary of St udiCeust cRrenpeosr t i ng DA
Methodology (data
Reference | gathered, DA tasks and | Participants Suggested Outcomes of DA
analysis method used)
Child Teacher EP Parent
Elliott et al. | Case study 1EP Providing an Teacher gained a more | Clearer identification of
(1996) environment which optimistic view of the the cognitive processes
Sub-test of the CMB helped the child to childés | ealunderl ying
requiring sequential become less difficulties. performance.
skills apprehensive of the
test situation. Teacher gained The opportunity to
Reflection of the EP insights about how explore affective factors
on the case teaching approaches contributing to the
could be altered to chil dbés per
meet the ch
Birnbaum Case study. 1EP Provided information Provided information
and about progress as a about progress as a
Deutsch Complex Figure result of repetition, the | result of repetition, the
(1996) Drawing. type of mediation which | type of mediation which
supported the child, his | supported the child, his
16 word memory cognitive functions and | cognitive functions and
test (LPAD). affective factors affective factors
impacting on learning impacting on learning
potential. potential.
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Methodology (data

Reference | gathered, DA tasks and | Participants Suggested Outcomes of DA
analysis method used)
Child Teacher EP Parent
Reflection of the EP
on the case.
Freeman Questionnaire and 59 SENDCos DA rated as being more
and Miller guantitative analysis. useful than norm-
(2001) referenced measures
Participants given a understanding
purpose and two student sé d
examples of reports and as a basis for
based on different future planning for that
types of student.
assessment.
Landor et Semi-structured 14 children and | Perceptions of general | Perceptions of general
al. (2007) interviews, although | their class positive change from positive change from
some teachers teachers children and teachers. | children and teachers.

completed these as
guestionnaires.

Thematic analysis.

A range of DA
materials including
the CATM and CMB,
checklists of
cognitive functions
and affective factors.

Improvement in
teaching and learning
strategies and in the
childés und
these strategies.

Improvement in
teaching and learning
strategies and in the
childés und
these strategies.
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Methodology (data

Reference | gathered, DA tasks and | Participants Suggested Outcomes of DA

analysis method used)

Child Teacher EP Parent

Lauchlan et | Case study. 1EP Positive changes in the
al. (2007) childbés con

Analogies subtest independence and

from the CMB, effort.

creation of learning

profile with the child. Child was happier to

attend school and

Reflection of the EP motivated to repeat the

on the case. DA.
Wills Semi-structured 9 children, 8 DA was described as a | DA provides valuable DA provides valuable
(2008) interviews/ focus parents and 7 positive experience for | and useful information and useful information

groups. teachers the child due to being for teachers, parents for teachers, parents
Lawrence child centred, focused and children with and children with SEN.
and Cahill | Thematic analysis. on the process of Special Educational
(2014) learning and allowing Needs (SEN). DA provided useful

Standardised DA experience of success information to parents
Note: these tools including the and improvement. DA encouraged parents and teachers, and their

studies report
the same data
so have been
presented
together.

CATM, CITM and
CMB.

DA positively impacted
upon the c¢h
emotional wellbeing,
self-perceptions, self-
esteem, self-belief in
learning situations,
motivation, learning,
behaviour and social
relationships.

and teachers to
consider the context
around the child and
their needs, and their
view of the problem
shifted from within the
child to consideration of
the environmental
context and their role

view of the problem
shifted from within the
child to consideration of
the environmental
context and their role
within this. This was
linked with a more
optimistic view of the
child and their future,
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Reference

Methodology (data
gathered, DA tasks and
analysis method used)

Participants

Suggested Outcomes of DA

Child

Teacher

EP

Parent

within this. This was
linked with a more
optimistic view of the
child and their future,
demonstrating a holistic
impact of DA on the
child.

demonstrating a holistic
impact of DA on the
child.

Stacey
(2017)

Case study

Semi-structured
interviews with EP
and SENDCo;
structured
observations;
scrutiny of written
information;
guestionnaire
completed by
SENDCo pre- and
post- the
assessment.

6Used a va
published tests and
toys.

1EP,1
SENDCo

Impacted upon the
beliefs of the SENDCo,
and their approach to
working with the child.

Changestothec hi |
individual education
plan as a result of the
DA process.

Challenging
assumptions about
what might help
support the child,
reminding them of the
chil dds str
feeling more
comfortable with their
approach to working
with the child.
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Reference

Methodology (data
gathered, DA tasks and
analysis method used)

Participants

Suggested Outcomes of DA

Child

Teacher

EP

Parent

Pattern-matching

|l ogicd, ba
Miles and Huberman
(1994); statistical
analysis of
guantitative data
where appropriate.
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Appendi x D: Contexts Hypothesised to

e D1

of Contexts Hypothesised to

| mpact

Reference Contexts hypothesised to impact DA outcomes
Yeomans Factors hypothesised to bridge the gap between assessment and intervention in the
(2008) context of DA:

0 Using language familiar to school staff when discussing DA.

o Follow up to assessment involving direct contact with school staff, aiming to
explain and discuss the findings of DA and address concerns about the
implementation of interventions.

0 Sharing common assessment and intervention goals.

o Sharing a common curriculum context.
0 Sharing a common language.
Lauchlan and o Focusing on a small number of learning principles.
Carrigan 0 Using a consultation approach alongside DA.
(2013)
Lidz (2014); 0 Using a consultation approach alongside DA.
Lidz and
Haywood
(2014)
Stacey Proposed Obest practiced DA activity sy
(2017) o0 EPs should emphasise useful information obtained from DA when promoting

and explaining DA to clients.

o EP services should provide a range of tools for EPs to use when carrying out
DA

o0 EPs require access to a range of training opportunities.

0 Service managers should support EPs to use DA.

o Promote use of DA with children with language difficulties, due to concerns
around verbal demands of many standardised cognitive assessment.

o DA should be viewed as a useful tool within a consultative model of practice,
including DA being observed or carried out jointly with a person concerned about
the child, followed by a joint problem solving session.

o Involvement of adults in the DA process should be promoted to challenge
beliefs about the childbds ability
0 Services should recognise the importance of their own support for the
approach and challenge cultural beliefs held by partners.

and

my

D
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Reference Contexts hypothesised to impact DA outcomes

o EPs should embrace their professional judgement, and capacity for decision

making and choice within their DA practice
o Time required for EPs to develop the skills needed to carry out DA should be

recognised and supported through CPD.
o0 EPs need to develop a wider range of tools for assessment and recording,

sharing ideas within the profession will support with this.
o EPs should develop tools which allow recording of observations and thoughts

whilst leading the assessment.
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AppenB:i xProcess of Templ ate
Stag®elel opmenRr iodr i Coding Templ at e
Tabl e EI1
A Priori Coding Templ at e
Contexts Mechanisms Outcomes

1a - Involving school staff in
the DA process

2a i School staff
understanding and
perceptions of CYP needs

3a i Environmental changes
made by school staff

1b T Use of DA in certain
situations

2b 1 CYP experience of the
DA

3b - CYP changes their
perception of themselves
and their learning

1c i Service level factors
such as resources, support
and time available to EPs

2c 1 EP understanding of
cognitive and affective
learning factors impacting
the CYP

3c i EP has a clearer view
of CYP strengths and needs

1d i Resources used by
individual EPs in DA

2d 7 EP willingness to use
DA

3d i Longer term positive
outcomes for CYP

le i Perceptions around
different kinds of

Anal ysi s

assessment
Tabl e EZ2
A Priori Coding Template With Literature Ref
Context/ Link to a | Description References
Mechanism/ | priori
Outcome template
Context la Involving school staff in the DA Yeomans (2008); Stacey (2017)
process.
Context la Using familiar and accessible Yeomans (2008)
language when discussing DA with
school staff.
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Context/ Link to a | Description References
Mechanism/ | priori
Outcome template
Context la Using consultation as part of DA. Lauchlan and Carrigan (2013); Liz
(2014); Lidz and Haywood (2014);
Stacey (2017)
Context 1b Use of DA for CYP with certain Stacey (2017); Minks et al. (2020)
needs where standardised
assessment may be less
appropriate.
Context 1c EPs have the training and resources | Stacey (2017); Deutsch and
(including time and support) required | Reynolds (2000); Kennedy (2006);
to carry out DA competently. Murphy (2023); Stringer et al. (1997)
Context 1d Tools for EPs to support assessment | Stacey (2017); Deutsch and
and recording of observations and Mohammed (2008); Lauchlan and
thoughts. Carrigan (2013)
Context le Perceptions and view around Deutsch and Reynolds (2000);
different kinds of assessment. Hymer et al. (2002); Murphy (2023);
Atfield et al. (2023)
Mechanism | 2a School staff change their perceptions | Stacey (2017); Wills (2008);
of the CYPO6s need|Lawrence and Cahill (2014)
Mechanism | 2a School staff increase their Elliott et al. (1996); Birnbaum and
understanding of Deutsch (1996); Deutsch and
Reynolds (2000); Freeman and Miller
(2001)
Mechanism | 2a School staff have a more optimistic Elliott et al. (1996); Wills (2008);
view of the CYP. Lawrence and Cabhill (2014)
Mechanism | 2b CYP less apprehensive of the test Elliott et al. (1996)
situation
Mechanism | 2b CYP experiences success. Wills (2008); Yeomans (2008)
Mechanism | 2b DA is child-centred, can be Wills (2008); Murphy (2023)
responsive to CYP
Mechanism | 2b Children are involved in the follow up | Lauchlan and Carrigan (2013);
to the assessment. Landor et al. (2007)
Mechanism | 2b DA positive experience for the CYP. | Wills (2008); Atfield et al. (2023)
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Context/ Link to a | Description References
Mechanism/ | priori
Outcome template
Mechanism | 2c EP gains information about the Elliott et al. (1996)
cognitive and affective factors
Il mpacti ng learhig. CYP
Mechanism | 2d EPs feel comfortable in their Stacey (2017); Murphy (2023)
approach working with the CYP.
Mechanism | 2d EP feels supported by their service Stacey (2017)
to complete DA.
Outcome 3a School staff make environmental Elliott et al. (1996); Landor et al.
changes to suppor|(2007); Stacey (2017)
Outcome 3b CYPO6s under st andi |Landoretal. (2007)
strategies increased.
Outcome 3b CYP self-perceptions are impacted. | Lauchlan et al. (2007); Wills (2008);
Lawrence and Cahill (2014); Deutsch
and Reynolds (2000)
Outcome 3c EP has a clearer Elliott et al. (1996)
strengths and needs, to inform
intervention recommendations.
Outcome 3d Positive outcomes for CYP Landor at al. (2007); Lauchlan et al.

(independence, effort, happier to
attend school, emotional wellbeing,
learning behaviour, social
relationships, motivation).

(2007); Wills (2008); Lawrence and
Cahill (2014)
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Participamn® 2
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those tools left he
student might have
But erm yeah, wusual
Well, dynamic asses
The child's made pr
't may hopefully qgi
approachmtasks er

Yeah, and | think f
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So hopefully a bit of an insight on how they

going forward, I think.

Resear ¢’h &rl

That'd be an outcome for you or for the teac

Participani 2

Hopefully both.

But yeah, yeah.

For mweelals, it gives me an insight into to

w h

strengths and and areas that may need suppor

Resear dh érl
Do you tend to |ike, do you share the key

| guess sometimes they come and observe as

Particiand2 2

I try to or.

i n

a

| t woul d either be the teacher or t he SENCO,

Obviously if the teacher6s teaching it's son
point, erm and | "1 put it in the report.
[ umm, err try to plragen, myerde marnton &t owan

What's hel ped
And strengths as well
So. Which isnét always that helpful it

But umm yeah.

Resear 8h &r6
Umm yeah.
So sometimes the teachers get that verba

sometimes they're there.

fe
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and they're not daft.

They know when they've not got it right, the
Yeah.

And how demoralizing is that?

To sort of be faced with all these five ques
And so yeah, | think I think utcan add.ot mor e
|l try to, try to make it very explicit what
they'"ve done, done things and how it's chang
We compare the before and after and and t hi
So, what wasditftfehaentWwg?di d

And | think it's that coll aboration thatos r
medi ation and then it's kind of sitting back
medi ated to to maybe finish the task or comp
And yeah, I 6m just -M hamdkitnbgi mbout the CAT
Yeah.

So youb6éd medi ate one and then they test agai
So yeah, they then get to do it by themselve
Resear cddi2er2 6

Yeah, no that's interesting.

And | i ke for yourself, you were talking abou
exploration of cognitive skills, err but als
What ?

What's kind of going on when you're doing it
What ar et yoofu tshoirnki ng about and what is it a
that's helping develop that wunderstanding fo
Participan46 2

So |I think | wuse umm itds a tick sheets prob
So ités got a list of all the cognitive abil
el aboration and output.

Erm and | mi ght do that 1 mmediately.
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Sort of during might do it during or and so
think about the mediation techniques.

And umm yeah, that kind of frames my thinkin
|l don't know how many el ements of mediated |

Soouy you are thinking erm about what needs

medi ated | earning and the Feuerstein stuff a
wel |

What what el ements of that were really impor
Was it tvhesuarmm?

Was it was what el ement of it helped scaffol

Resear cdiBer5 4
And are there any other outcomes for you 1in
why you're using dynamic assessment and what

practice, how does that fit?

Participani2?2

Yeah, Il think it's for me.

lt'"s quite an ethical outcome.

|l think erm some of the standardized assessHn
umm you either know it or you don't know and
of a | ackncoef, ienstpeelcliiaglel y some of the verbal
I, l " m just thinking of vocabulary based stu
words mean for to do the similarities assess

That's very much based on yhceure alsi fdey neaxrpecr i e n

assessment isn't so much.
So | "ve worked over the years in in quite de
about youébére |l ooking at potential as well r a

know and what they don'taknoWwagaanpgowhati bheyrm
And | think for me , with standardi zed assess

You're not telling the school or parents any

They don't already Kknow, cause they'l/| know
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verbal skills aren'-tygamat, abaestmehtnkt uht
more insightful

l't'"s more positive to feedback to parents as
positive outcome as an EP ameldlt o hdoki $ had ' s

next steps and ways forward rather than whic

don'"t give us.

Resear cliberd 4

Yeah, no that's interesting.

And you mentioned | outcomes for parents, wh
a bit about.

But yeah, slo dloonm twoknndow i f you've got any ex
to parents or dothwewm whiakl Pt i mpacts
Participan2l?2

Yeah.

And | think as a parent myself.

|l just think it's the | anguage we use, erm
lt'"s a very strength based model erm so you'
things that will suppongsetmaandheypeainaldiy a
we l |

And it's just small twinges of how erm how w
|l think is a | ot more positive and construct
Than giving them | ots oftntumbefsrandpseagentgi
to 100.

Yeah, it's quite personal, yeah.

And it | think it shows maybe a more person
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Example Transcript Extracts with Familiarisa









































































































































































































































































































