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Abstract

The social and economic inclusion of Indigenoushildren in Amazonia, who are
overrepresented in poverty indexeskey for the achievement Bfe r dedepment goals
However, the notion of child welbeing that guidesocial protection may conflict with
Indigenous valuesThis thesis is acase study ofchildren enrolled in social protection
programms in a Shipibovillage in Peruvian Amazonia. &ims to understanchow children
experienceState interventionn a village that has been enduring scarcity caused by river
contaminatiorand changes in flood pattex The research was carried out in two stages: firstly,
through participant observati@nd interviewsover a period of 7 months. Secondly, through
remote and collaborative fieldwork during the COVID pandemic, usingariousqualitative
methods includig drawandtell, collective mapping, senstructuredinterviews,and focus
groups with a mixegiender sample o8 children (mostly aged 9 to 13) and 11 parents. |
complemented this data with document analysis of guidelineprimrammesiuntos(a
conditional caskransfer), Vaso de Leche and Qali Warma (which provide school meals),
alongwithh ndi genous organi sat i on sbéingaFindingsindiaatei ve p
that childrerhaveconflicting aspirations due to tineombined experience stcial protection
mechanismsandsoeonvi r onment al changes. While chil dr
commonalities with those of adults, such as an appreciation for the territory and its socio
ecological networks, children tend to individualisepesiences of iHbeing. Consequently,
children proposesimplistic solutions to problems such lzersherfloods, land invasions and
labour migration. | argue thahe individualisation of iltbeing is a consequence of a
depoliticised formal education andetlseparation of children from decisioraking spaces.

The thesis supports claims that definitions of vaeling vary with agé€Crivello et al, 2008;
Jones & Sumner, 201ahd emphasises the importance of considering politicatenidgical

changes when analysing childrenbds aspiration
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Note on language and translation

Ethnographies about the Shipibo predominantly use the alphabet of the first Spanish
Shipibo dictionary, published by US missionaries in 1993. However, this thesis opts for the
new spelling proposed by the Peruv{ARIAP)Amazon
The orthographic consequences fargfold:

¢ becomexk (conibois konibo)
huebecomesv (huetsais wetsg
guebecomexk (baqueis bake

$h becomes x&ni sheatiis ani xeat)

For readers unfamiliar with Shipibo language, the suéfitokas added as a diminutive
or to indicate tenderness, much like the usedtofin Spanish. The suffixbo forms a plural
(e.g:bake= child; bakebo =children).

Translations are mostly my own, although my knowledge of Shipibo was only possible
due tothe remarkable didactics of teacher Eli Sanchez (Pakan Meni). The exsepédhe
participatory exercises, mostly present in Chapter 6. Theseeitbegtranslated by €sica
Pérez (Yantawj)when indrawings or by Danny Sanchez (Panshin Jabehen tanscribed

from audio interviews

My interlocutors often shifted between Shipibo and Spanish. Shipibo language has also
incorporated elements of Amazonian dialect and Quechua (an Andean Indigenous language
notablyspoken by the Incas). To representtheimt i cul t ur al nature of my
the ensuing glossary will combine all languages. Each word is followed by an indication of its

origins in parenthesis, as follows:

Shipibo(ship) Spanishspan) Amazonian dialectamaz) Quechuaque)

viii



Glossary

ani xeatiship)

axeti(ship)

ayahuascaque

binshinship)

bakeshok@ship)

bake(ship)

chacra(span

chullachakiue

cutipaamaz
ibO (ship)

iPO (Ship)
jenetian(ship)
kenré (ship)
mestiz@span)
nawaship)
onan(ship)

onanya(ship)

pishtacoQue)

POi (ship)

raomis(ship)

d¢he big drinkin@ a ceremony representing the transition to adulthood,

cel

ebrated

dur i

ng

girl sé

to learnby geting accustomed to something

puberty

hallucinogenic beverage made by brewing the vineBarfisteriopsis

caapiwith the leaves oPsychotria viridis

baby

toddler/small child

child

food garden

spirit that protects animals by trickitgimans into getting lost

spiritual affliction caused by animals or plants

the owners of plants

Amazonian catfishRseudorinelepis genibarbis

flood season

drawingor patternalso used aareference to Shipibo embroidery

mixed-race Settler

foreigner (not Shipibo)

wisdom often provided by interaction wittmi (ayahuasca)

wise personcapable o¥isiting spiritual worldsand healing or inflicting

ailments

Owi z ar d s Bvangetical® andiastizas

t o

White man with electric gunsvho invades villages and steals

ndi

genous

peopl eds

oppositegender siling or cousin

medical doctor thatises plant medicine

organs



ranon (ship)
ronderos(span)
shontagship)
terrucos(span)

waste(ship)

wetsa(ship)

yoshin(ship)

young nan
patrol men
young woman

terrorists

Known aspipiri, in Spanish the medicines are made @dmesticated

sedgegCyperus sppand used tenhance skilandmould character

samegender sibling or cousin

spiritst h a t

generally

p r peréEangelicalsu man s ;

)



1. Introduction

1.1. Research Aims

This thesis deals with Shipibo childrenos:s
amid the growth ohecextractive development projects in Pdfallowing Gudynag2009) |
define neeextractivism as a combination of redistributive social policeth extractive
activities which serve to build consensus arotinel benefits of explaitg natural resources.
This thesisadopts a childhood lens to reflect on the effects of the neoliberal political economy
of childhoodon ¢ h i | docadised experience@dart & Boyden, 2018; Wells, 201&nd
examine the impact afhild agencyon socal and ecologicathange(James & Proyt2005
Katz, 2004) The research uses a combination of participant observation;amcis||
intervi ews, and coll aborative focus groups
imaginingsofwelb ei ng, and how chi | dtorsdiflesfroratixopeefr i e nc e
their parents. It also explores document analysis to reflect on how changes engendered by
Settlercolonial politics affect the current context of Indigenous peoples in Peruvian Amazonia.

Peruvian Amazonia is a privileged locatito observe the centrality of childhood in
development projectsitervening in Indigenous territorie3he national narrative of child
development mobilises large apparatuses of social protection, through which Amazonian
chil drenbds | i veoks hawe cecatagl @ \diwision betiveen gdudated and non
educated generations; nutrition programmdaso de Lech¢ 6 Gl ass of Mi |l ko6, i
Qali Warma( 6 vi gor ous c h idistribdte meals rand Goock mattalsat) school
children; and the conddnal cashtransferJuntos( 6 Toget her 6, i n Spanish
small allowance if their children have good school attendance. The rules of access to social
protection transform the schooling of children irto an immediate livelihood strategy for
families in conditions ascarcity and immerses children in a system #vatlusivelyassociates

well-being with economic inclusion.

Meanwhile the same government that alleviates poverty coerces native communities
to accept the expansion of oil allotments dmglying activities that generate food scarcity.
OProgresso6 in Amazonia is seldom separated 1
these two aspects of Periu@mse giovebdbsancal &ee
0 e nv i r oineri@atitedeVeldpment is anified economigproposition. Anthropological
literatureis filled with examples of howxtractionand environmental depletialirectly impact
the livelihoods of Indigenous peopl@skman, 2017; Bravo Diaz, 2021; Cepek, 2018)ding



to this literaturethis resarch investigatethepervasivee f f ect s of Amazoni ads

social,and environmental changes the livesand aspiratiosiof Shipibo children.

Thechoice of &Shipibo(as the Shipibdlonibo people is popularly known)llage for
thiscasestudhas t o do wit h tglrajestoryofecdtprdl edstancdleynp e | | i |
are the second largest Indigenmagionin Peruvian Amazoniawith a populationof 35000
peopleaccording to the national censusut of which 60% are under the age of 24rgeold
(INEI, 2017b)* While increased urbanisation and eveligation threaten the continuity of
traditional practice§Capredon, 2021; Espinosa, 200%hgre is growing international interest
in Shipibo knowledge, especially via the commodification of the hallucinogenic brew
ayahuasc#Brabec de Mori, 2014; Slaghauffi, 2019) Children growup in an environment
in which nature is a vital part of social lilen d el der sé traditional K nc
by foreigners. However, extractive interests insta pervasive fear of invasion and
dispossession, arsbcial programmes engendrixed feelings of dependenoy and distrust
of the Stateln such a context, child welleing cannot be easily separated from the collective
or the environment and begets reflections about the scale of childhood geogfapbkads
2009) To fully wunderstand Shipibo childrenoés

traditionally o6childishd spheres of school a

This thesis is guided by the ovarching research question: how do Shipibo children
make sense of their livead weltbeingamid development projects in Peruvian Amazonia?
The aims of this research are twofol d- firs
being are formed in a cait of intense sociocultural, economic, and environmental changes.
Secondly, to contest the separation between social and environmental development projects,
and patrticularly the separation of child wie#ting from broader political decisions that directly
af fect childrenods l' ivel i hoods. The thesis
|l ndi genous children may be superficially al:i
but child governance will continue to reproduce Setitdonial poweimbalances if it fails to
dialogue with Indigenous conceptions of wiedling And this would mean expanding the

domain of childhood to reflect on the importance of territory.

1 This population is likely considerably higher than the State estimated, given the fraught definitions of
Indigeneity in Peru (see Chapter E¢ar of discrimination may prevent people from-ggé#ntifying as
Shipibo, and migration to urban centres lead many families to opt for Spanish as their mother tongue
(Espinosa200%).



This thesis contributes totheoretical reflection on the international palii economy
of childhood and child welbeing in Childhood and Developmestudiesliterature, by
showing how the macro (political, social, and environmental circumstances) are just as
fundament al t-leeingcak theé ndiarepheréssof theevillag the school and the
family. It will also add to Amazonianist and Latin Americamastudies, by highlighting the
importance of integrating children in soqolitical processes that affect Indigenous peqples

particularly through an integration of a pimlal ecology framework in childhood research

1.2. Justification
This section offers the rationale behind the puzzle that guided this research through a
critical inquiry into the contradictions of governmental interest in Indigenous childnsitl.
start bypresentinghe global definition of Indigeneityand its localariations in Peru. Then it
will discuss the condition of Indigenous children in relation to normative childhood in Latin

America, and the root causes of precarious childhoods in Indigenous Amazonia.

1.2.1. Who is Indigenous in Peru?

The definition of hdigeneity is a disputed topic in Latin America, and difficult to grasp
without an understanding of the colonial procesmestizajg§mixing of races}hat took place
in the continent. As argued by BafttB69) ethnic groups are produced by their contact with
others, and relefined as surrounding groups (and the relationship between them) change. The
Indigenous peoples of the Americas are diverse, speak different languages, have different
social rules and setfenominations, and even inhabit different territories. However, upon the
arrival of European Settlers, they wefe equsz:
based on their brown skin colour and were dispossessed of thesti@h land. The colonial
division that privileged the Settler and exploited native societies was the origin of racialised
sociaeconomic divides that persist to date in the Amer{Casilthard, 2014and worldwide
(MoretonRobinson, 2015)

In Latin America, an important part of the Settfarropean project of colonisation were
the politics ofmestizaje Settling Spaniards were mostly men who travelled without their

families and who were stimulated to colonise &raericas by making children with native

2 While this term is highly pejorative, as it dehumanised and racialised Indigeg@opie$ | use it in
this section to express the opposition between colonial eugenics and current identity movements.

3



women. This racialised natidsuilding ideology is illustrated by theuadro de castagcaste
paintings), ordered by the Peruvian viceroy (Segirel). Mixed-race children, referred to as
mestizoswere not legitimate Spanish heirs nor full citizens, but quickly became the majority
in the continent. It is estimated that after only three decades of coloni8@%onf children in

Peru weremestizosmost of which were abandoned by their fat{énes Queija, 200D A
hybridisation of society was a means to subdue resistar8ettler occupation by gradually
increasing the numbers of White peofil¥inot, 2006) Since Settler States were essentially
White supremacist, with Spaniards and their legitimate heirs concentrating all political power
and right to landmestizosvere keener to seiflentify as White than as Indigenous. Indigenous
peoples also opted to satfentify with the ambiguous categoriesrmkstizoor campesinos
(rural workers) The growing hybridityo f t he ¢ ol o ntiergthened phe patidnat i o n
building ideology that it was possible to gradually erase Indigeneity to implement a fully
Christian and obedient colonial socig¢tle la Cadena, 2005)

Figure 11 &paniard and Highland Indian woman produce the maitiama, 1770)

Source:Cristobal Lozano

3 1t is worth noting that European Settlers also enslaved Africans who were forcibly brought to the
Americas and were part of this raciaiking, albeit to a much smaller scale in Peru. Black slaves were
close to White Settlers in the perception of native Americans, as they were employed in capture
expeditions and killings of Indigenous peoples. The animosity between different ethnicities was
crucial part of the White Settler colonial project, as it made a union of colonised subjects unlikely. See
Ares Queija (2000)



While the colonial Eugenics left lasting traces in Latin American societies, social
stratification by skin colour grew increasingly imprecise witbstizaje As racial categories
became more nuanced, it was cultural traits that served as a marker ohéitgligen Peru,
people who spoke an Indigenous language or dresgeatlitional garments were negatively
associated with underdevelopment and backwardness. Many Indigenous peoples opted to
suppress expressions of their cultural origins in the public espdespite maintaining some

traditions in private spacéde la Cadena, 2000)

An Indigenous identity would only be incorporated into the nabioitding discourse
of the elite during th@rocess of independence, in thd't@ntury. However, the glorification
of Peruds | nca pmestizajeas theypresert and utura of eatin Amériaat
(Méndez G., 1996 This same narrative would be reproduced by the Indigenist movements of
the early 28 century which defended the social and economic inclusion of marginalised
Indigenous peoples as a means to achieve a cohesive sense of nationa(@emdity2006)
Even then, the core element miestizoallyship to Indigenous peoples was the defence of
bilingual education for the achievement of a fully Spasighaking national population
(Garcia, 2005) This is exemplified in the writings of José Maria Arguedasnestizo

anthropologist and one of the main idealisers of bilingdalcation:

All men in the Highlands that want superarsegto overcome oneself] and progress

must learn Spanish becausepolitics, business, culture and teaching, everything is
given and made in Spanish. It has been 500 years of Spanish fighting Quesoktia
with all these advantages (€é) I believe
evolution of themestizoand Indian peoples. Because thestizoand Indian peoples

must be able to reach the level of cultured peoples in the domain of sciescgandr

modes of expression; a language with the same resasttes most cultured peoples

is indispensablgArguedas, 2011, pp. 890y

The definition of Indigeneity by cultural traits meant that discrimination was stronger
in Amazonia than in the Andes. As this thesis will discuss in chapter 2, Amazonia only had an
equivaknt offer of bilingual education decades after schooling in the Andpsn its
occupation land rights were even offered to Andeaampesinogut never to the native
population of the forest. That is because Amazonian peoples were much more distant from

Europeaninspired ideas of civilisation than the descendants of the Incas, and thus viewed as

41 discuss this further in chapter 2, with particular attention to the context of Amazonia.
5 My own translation. Arguedas uses the term Indian in the context of the early-0thidentury
when there was li criticism over the use of racial slurs.
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being more backward than Andean peopls®ndez, 1996y These nuanced forms of
discrimination were also incorporated by settled Amazonian natives, who may refute the
identification as I ndigenous as a derogator )
nomadism. For instanca,settlecand Spanistspe&ing Indigenous villagenaygenuinely see
themselves as havingixed bloodin comparison to nomadgroups thastill live in isolation

in the fores{Gow, 1991)

The charged meanings of Indigeneity in Peru pose a challenge for the measurement of
the Indigenous population. According to tlagestnational censusonly onequarter of the
nationalpopulationwould belndigenous(INEI, 2017b) but this percentages likely a gross
underestimatiorue to the twcriteriaused to defineethnicity: having a nativdanguage as
0 n endother tongue or selflentifying as Indigenous.That form of assessment fails to
consider thatdar of discrimination may prevent people from -$eé¢ntifying as Indigenous
preferringless derogatory and more ambigu@asegories, such amestizor campesinos.
Moreover, the combination of a rural exodvith the prestigeof Spanish in bilingual education
may hinder the transmission of native languagieéen what does Indigeneity mean?

In local politics, Indigenousness can be translated into varioudesatiminations. For
instance, Panepeaking peoples of Amazonia migddltidentify under the name that was
given to them by their neighbours (the one generally used by the Stagtejkasor 0t he r e ¢
peopl eé6 when referring to themseavistesStaemong |
(seeKeifenheim, 199Q)That implies not only a fluidity of selfientification, but also a clear
distinction between who is Shipipaho belongs to another Indigenous people, and who is not
Indigenous. Indigeneity among different peoples is often validated by a process of mutual
recognition between individuals who may not share a language but have in common certain
cosmological aspest t hat make possible a distinction
O0West eManmeerlsy, a worl d vision that is embedde
relationship between human and otlleanhuman actors, and a shared identity as historically
dispossessed subjects of rights who resisted colonial domination. Different from the dualistic

perception of nature and culture of the Western world (in which humans are viewed as the only

6 Chapter 2 also discusses how Amazonian lands were given amagtiacand Andean settlers in the
1940s, again under the argument that native Amazonians were uncivilised.

" These criteria were still an advance in relation to previous years. Former attempts to measure the
national Indigenous population (which only took place in 1993 and 2007) counted as Indigenous
exclusively the people who still lived in rural areas. This waspite decades of a wktlown urban

exodus among Indigenous peoples. Bgginosa (2009)
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cultured subjects), Indigenous peoples®aturéas a social natork in which human people

are only one of many equally potent act{id@scola, 2013; Viveiros de Castro, 1998his

ontol ogy influences Indigenous peoplesd | anc
strategies. Essentially, it isélprimacy of this agentic natural environment that distinguishes
Indigenous peoples from other rural collectives in Latin America, suafeaszoand Black

peasants.

But a territorial definition has been gaining increasing importance at a globa({deale
La Cadena, 2010; Whyte, 2018) focus omativepeoples 6ccupation of the territorigefore
the arrival of foreign Settlers indicates that they were the original owners of what is now
appropriated land this is whatde La Cadena & Starf2007:398 a | | -i d yréi.orFhi s 0Op
itydé i s faadoonirased witlo theepresent occupation of land bylmdigenous
people,which is converted into cultural and political priorttased on the premise otexra
nullius(t he i dea that col onial | and was t®rmapty an
notion of indigeneity grants hundreds of geographically and culturally distant peoples a shared
identity as subjects of rights that existed before and resisted the imposition of Settler States,
hence strengthening isolated struggles for sociatgisly situating them in a global pattern of
colonialism(de la Cadena & Stay@007; Smith, 2012. It also allows the maintenance of ethnic
identification even in cases of migration or cultural transformation, as both displacement and
the eagerness to fit in the mainstream culture are expected consequences afoBwitédr

dispossssion(seeFanon, 2001)

The territorial definition of Indigeneity was officialised in two key international
documents: the International Labour Organisation (ILO) Convention 169 on Indigenous and
Tribal Peoples, hereby C16§R.O, 1989) and the United Nationbs D
of Indigenous Peoples (UNDRIP(United Nations, 2007)Both recognise Indigenous
populations as peoples with political rights, inclusively that ofdetérmination in relation to
development projects. These entitlements were important landmarks in the Indigenous struggle
for social justice, as they ultimatelyaagte visible the persistent link between Indigeneity and

social and economic exclusion in many former colo(eeg.Hall & Patrinos, 2012)

Thereafter, countries with large Indigenous populations, such asdesigned new
policies and social programmes that attempted to addraskiskorical exclusionCortina,
2017; Radcliffe, 2018)And given the timely coincidence of this interest with the emergence
of childhood as a key political category in the development agenda, many of these programmes



receival a child focugseeVasquez H., 2020) his thesis was inspired by the moral puzzle of
State intervention among Indigenous peoples in Latin America: if Indigersmasal and
economic marginalisatiors a reproduction ofhe neglectful strategies ablonial social
stratification, this must certainly be addresdddwever,State intervention can also take the
form of symbolic violence if itagain pushes acculturationlfhis is of particular interest
considering the rise of universal development programmes targeting children in recent decades

and a historyofchit ent red i ntervenlitnaoingernihaed ali meidg & o

1.2.2. The State of Indigenous children in Latin America

The United Nations published the Convention on the Rights of the Child (hereby UNCRC)
in the same year of TheWNARC enddrsedoState and Interha@omad C 1 6
intervention for the O6Unted Nations, 198Fpmdmtsumedthet he ¢
existence of a universahildhood that should be protected at all costs. While the convention
was a landmark as a global commitment to address social injustice towards children, it also
represented the consolidation of a moral imperative for State intervention in Indigenous
terntories. This was particularly dangerous in contexts where Settler States were represented
by landowners witha direct interest in Indigenous dispossession. In such contexts, State
intervention in the name of the child could be a strategy to undermimgpéndious peopl e
rights to seldetermination through the imposition of a Settler narrative of child-letig
(Segato, 2013)

Notwithstanding, the continuous State neglect of Indigenous children would also
reproduce the colonial Sovereign power that envisioned Indigenous subjects as unworthy of
full citizenship (Liebel, 2020) In Latin America, child welfare has historically focused on
urbanisation and street dwelling, given that social assistance was concentrated in urban
contextgHecht, 2002)Until theUNCRC there was little interest in the welfare of Indigenous
children. The inconsistent treatment of peoples by States and other institutions was often
justified on the bas of respect for cultural differensgbut this argument also served to
maintain ®ttler exploitation of Indigenous child labour in various forms of illegal and
hazardougmployment(Rodriguez Jiménez & Manarelli, 200%) Peru, theabsence of the
State in regions densely populated by Indigenpesplesmeantthat 90% of Indigenous
children lacked a birth certificate and were virtually invisible to the national government in

1994 (Montoya, 1995)Two important international agendas increased attention igeimous



children: the growth of Indigenous movements (discussed in the previous section) and the

Millennium Development Goals.

TheUni t ed Nat i ons &NICHR)istredsedetmibtise sdeial mrdl edonomic
inclusion of Indigenous children was crud@akradicate poverty and achieve universal primary
school educatiofMiller, 2003) That is because, according to UNICEF, two decades after the
UNCRC 88% of Indigenous children remained living in poverty in Latin America and did not
have adequate housinglefined as a shelter with walks;oof and a floo(ECLAC & UNICEF,
2012) Furthermore, there were significant gaps between Indigenous anbhdigenous
children in access to education, with onBg2 of Indigenous children in Amazonia finishing
school(UNICEF & INEI, 2010) Research indicated that even in contexts in which education
and social protection were made available for Indigenous children, theyafdaded challenges
to remain in schoo{Ames, 2012) They could also have negative experiencesth social
programmegRicaud Oneto, 2019; Streuli, 20)1due to the social cost of discrimination and

forced acculturation.

Given how I ndigenous peopleds i mrgigoftenct i on
experienced as deprecation, some anthropologists found it important to reinstate an entitlement
of the UNCRC that is often overlooked by the global development agenda: the right to cultural
identity (Carneiro da Cunha, 1995Fonsequently, South American anthropology started to
pay more attention to Indigeus childrearing practices to challenge the existence of an
increasingly authoritative idea of a univers
at traditional forms of cultwural transmissio
rural villages, understanding childhood as the crucial moment in which the cultural identity of
a people is apprehended and consolidgfddnes, 2002; da Silva et al.,, 2002)his
ethnologicalliterature was helpful to debunk a universal description of child-beig.
However, listorical anthropologistandpolitical scientistsritiquedthes e ar ch f or o6t r a
Indigenous childhoagifor lacking reflection on the transformations thailturesunderwent
throughout globalisatiofCarneiro daCunha, 1995Balagopalan2002 p.22. A politically
contextualisedhistoricisation of childhood, while present in sociological accounts of children
in urban areaswas seldom found in literature about Indigenous childr&n exemplary
exception is Bela n d €00%)analysis of Amazonian perceptions of childhood before and
after Settler occupation. She argued that high fertility rates might be a collective strategy of

cultural survival in light of ravaging epidemics and that ¢herently observable pattern of



femaleheaded households stems from the normalisation of child abandonnmeestizomen
(for the latter, see alséres Queija, 2007)

But experiences of childhood are still being radically transforoyaglobalisation As the
proliferation of formal education reached distant Indigenous communities, anthropologists
noticed the manifestation of widening generational gaps among school students. For instance,
boarding schools in Guyana that were located far from Indigentaiges engendered severe
spiritual ill-being amongst Indigenous adolescents, to the point of causing a physical sickness
manifested as seizuré¢StaffordWalter, 2018) The arrival of schools in a huntgatherer
Indigenous context in Ecuador also provoked radical social transformations that went from the
hypervalorisation of student identity to a gradual loss of hunting giigal, 2000) In both
cases, it was noticeable that schooling meanupture with previous family dynamics, as
children were now separated from adults. The school was a catalyst of identity changes in the
entire village despite affecting mostly childhood experiences. The imposition of Western
education also impacted indyenous studentsodo senSadc 20Ip i dent
particularly where Stateunded education provoked a stronger identification with the Settler
State(Ames & Padawer, 2015; Garcia Bonet, 2017; Garcia, 26@%)some researchers, the
alternative to schoahduced acculturation was the creation of an intercultural educatibn tha
could ensure childrenb6s access to school i ncg
(Aikman, 1999) Nonetheless, even after this intercultural pedagogy was implemented the
existing power imbalance between Settler and Indigenous cultures still favoured the teaching

of the dominant culturéTrapnell & Zavala, 2013}

Refl ecting on I ndigenous childrends educat
the Millennium Development @ls and offered a counterpoint to the panacea of education for
social inclusion. A similar reflection was put forth by literature on Indigenous child
development that aimed to challenge the cmasiral validity of the idea of children as
innately depedent and vulnerabl@Anderson, 2016; Leavy & Szulc, 2021; Walker, 2012)
this case, researchers looketi@atv parenting practices affectech i | dr en6s char act e
albeit their definition of parenting often included extended kin. These studies offer a
counternarrative of Indigenous child rearing as practices that produce more autonomous and
resilient children and are therefore considered beneficial for child develofihezenzana,
2020; Ochs & Izquierdo, 2009)

8| discuss intercultural bilingual education in more detail in chapter 4.
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These two main bodies of literatufecused on formal educaticand traditional child
rearingshowhow i nterest in Indigenous children re
spaces, such as the school and the family. V
i nterest of t hendwrleinforakdhe idea tha theelives df chitbiieretake glaee
ata microscale that is not as affected by political and economic macrostructures. Existential
threats to Indigenous peoples, such as environmental depletion and shifting politics, only
receive a generational lens via the ambiguous category of y&#hinosa, 2012; Virtanen,

2012) This age group may includgdder adolescents and young adults but excludes most
children from the process of consideration of structural problems that also affect their lives.
While this may reflecagebased hierarchigs Indigenous politicsit is worth stressing that

this geneattional order seems much strongedetisioamaking spacethan in other aspects

of social life, especially considering how tenuous is the division between'adaltd c hi | dr en
worlds when it comes to subsistence and household Wddkntoya, 1995; Punch, 2002;

Sinervo, 2013)

Few exceptions in the literature present Indigenous children as actors of social change
inside their communities, such &3elusd® s 2018) refl ection of Ese
instrumentality in Bolivian AmazoniaMorelli (2017) notices a chilted process of social
transformation inside Matses society (North
aspirations for a Westernised mod,.137)fto | i vin
Modernity. In contrast,Szulc(2015)is reflective of the heterogeneity of Mapuche childhood
experiences in Argentina and acknowledgest thildre® sense of identitys altered by
national and local political and economic dynamics. This thesis intends to strengthen the latter
analysis by paying attentiprparticularly to how childcentred State interventions are
connected to neextractve interests in Amazonia, and how ensuing sqaititical, economic,
and environmental transformations promote the emergence of new ideas of chiddinglin

an Indigenous context.

Childhood studies can greatly enrich the understanding of -chiittel social
transformation processes, particularly when considering the recent increase -cenkidd
social programmes in Amazonia. A historicisation of childhood can also be useful to unsettle
culturalist justifications of generational orders throughaohtghildren are kept separate from
sociopolitical power. The following section details how a series of concepts taken from

childhood studies will be used in this thesis.
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1.3.Theoretical Framework

To understand how a globalised social construct of childhood is imported to Amazonia and
transforms social dynamics inside a Shipibo rural village, this thesis needed to engage with
five bodies of literatureThese arechildhood, child development, chik in development
child wellbeing and living well, and political ecologya n d childrenos ge
Understanding the social construct of childhood is central to scingriiee moral imperative
of State intervention after the UNCRC, but also to undads how children came to be
discursively positioned in spaces that are separate from adult life. A critical appraisal of child
development through crossiltural studies can then contest the idea of universal standards for
a good childhood while also cadering what defines childhood as a stage of human
development. The conceptualisation of children in development will explain how the argument
around childhood is linked to the promise of national economic growth in the development
narrative, and how thiargument sustains the governmentality of children. The following
section on child welbeing will question the oversimplistic association of quality of life with
economic inclusionFinally, | will present thérameworksof political ecologyand chi | dr en

geographieso reflect onthe potential impacts afecextractivism orchild well-being

1.3.1. Childhood

In the context of the 2icentury, most of the globalised ideal of what childhood is (or
should be) has a parallel in one of thectas of the UNCRCchildren are people under the
age of 18 (Art 1) who stil]l depend on ot her
have the right to play (Art. 31) insteadesfgagng in intensive work (Art 32). This description
of childhood & not only present ithis international conventiobut is also reproducedby
several States in National Codes of the Child and Adolescent and in attempts to measure,
evaluate and resolve the conditions of children who lack this normative experience of
childhood (Liebel, 2017) Notwithstanding, literature on the genealogy of this political
category argues that the globalised social construct of childhood is situated in a recent political,
economic and historical context of the global North in whidldodn came to matter as either

future workers or present citize(Sorsaro, 2018; Qvortrup, 2009; Wells, 2009)

The emergence of modern childhood can be traced bacK'toetfury Europe, when
elite families assimilated notions of privacy and individuality in the division of social life,

leadng to a separation between the world of adults and that of chi(dwés, 1962) A
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widespread governmental concern with childhood (or, more accurately, withreaildg
practices) arose with EnlightenmeBurgpean States started to perceive children as blank
slates on which correct moral values and appropriate behaviour could be written wHle@dult
discipline. The goals of teaching would vary depending on what children were expected to
become: appropriate itth rearing for the bourgeoisie meant access to literacy and numeracy,
and hence some formal education; meanwhile worklags children were raised to be part of

the manual workforce during the industrial revoluti@unningham, 20P). A popular adult
sentiment of protection towards children would only arise much later, when basic education
became paramount for economic growth in industrialised societies, and consumericulture
boosted by the rise of the medidound value in pasve consumers just as much as in active
labourergStephens, 19954t the beginning of the J0century, children in the global North
were becoming 6economically (Zelizet, 19B5emEld, but

although class divisions in experiences of childhood remained present.

The sociology of childhood has argued that children were historically treated as
O6becomi ngsd r at h &worttud) E094)Aaasiemic interkst id dhikelhood gvaso
often focused on the role of new geations ashefuture workforce or aathreat to the social
order(e.g.Parsons & Bales, 195@)hich would ultimately justify the need for Social Work to
control and correct deviant childréDonzelot, 1980; Wells, 2016¢ritical of this functionalist
paradigm,Bourdieu (977) theased thatmuch of human behaviour was forgetlring
childhoodby the observation and reproduction sicial normsandconducs. Bourdieuargued
thata community of practicaafluencedp e o pténdedicsto act in a certaimay, in an often
unconsciouslispositionthat he calledhabitus Later,Bourdieu& Passerorf1990)elaborated
that children from different classes receive distinct treatments from social institutions which
ultimately lead to a reproduction of inequalities in society. Allbiesetheoiies successfully
debunked the idea that poor children were innately dangehaystill positioned the child as
a passive subject of indoctrinationhisper specti ve underesti mated
adapt, contest and interpretively reproduce social n@@ossaro, 2003; Morelli, 2017; Toren,
2007)

Moreover,the experiences of children across therld are multiple and mutable, and
largely dependent on social ideas of adequate social behaviour. Boyden (2015) argues that
modern strategies of child protection are filled with concefmmllution as if adult behaviour
was inherently harmful to chitde n 6 s i inand this mterpretation of childhood is

embedded in the UNCRC. But anthropological studies have long shown that childhood in
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various contexts 1is not necessarily detache
observing and copymtheir parents and older siblings serve as practice for the incorporation

of crucial life skills(Lancy, 2015b; Mead, 1930; Mezzenzana, 20R8yine and New(2008)

also signal that ideas of child development and age divisions can vary greatly among different

cultures, and serve to define the normative experiences of childihn@ach context.

Childhood research has questioned the universality of most defining paradigms in the
global notion of childhood, such as age and generéfiogell, 2014; Huijsmanst al 2014;
Punch, 2019)schooling and worKLancy, 2015a; Nieuwenhuys, 2003; Punch, 20&)
kinship (Kuznesof, 2005; Montgomery, 200However, this strong emphasin the diversity
of childhood experiences may fail to acknowledge the different political constructions of
childhoods in the global South and the global North, and therefore risk condoning the

exploitation of some children based on a culturalist arguiBaiagopalan, 2018)

The existing multiplidy of childhoods is also a product of an elastic international
concern with t hArchivabreséactd lsas shdwn how isubaitern childhoods
were intentionally produced as different to those in European contexts bothardsto
perceptions of sexual maturiffambe, 2019and work/school rightéBalagopalan, 2019a)
This can be exemplified by 1 LOG6s Mini mum AQg
excluded all work outside the industrial sector and virtually allowed for the maintenance of
exploitatve child labour in the extractiveased economies of the global SoiNireuwenhuys,
2007) Moreoverthe United NatioaC h i | d r d (WNIGEF) anagency created to support
European victims of the Second World War, only turned its attention to children in the global
South after the success of decolonisation movements in Africa andTAgavasa fortuitous
moment for the emergence af moral imperative that could justify the maintenance of

dependencgnd interferencbetween former Empires and colon{8&iervo & Cheney, 2019)

Muchd the critique regarding the enauing
subalterrrelationshipof dependencywasmaintained through International Developmasitif
the global North remained the responsible adult guiding the childish States tonairds t
development potentigBurman, 1994; Pupavac, 2001; Valentin & Meinert, 2008E strong
moral imperative of promoting child welleing served tqustify international intervetion in
newly-independent States in the form of aid when much of the unequal distribution of resources

was in fact a product of centuries of colonisatioebel, 2020; Rabello de Castro, 2020; Wells,

9 | discuss the role of children in development in section 1.3.4.
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2011) Furthermore, a ffierent critique of the UNCRC reflects on its potential as catalyser of
neoliberal subjectivities, given how it promotes a view of child governance in which the child
is presented as an agentic individual despite their livelihood choices being constyasnethl

and economic macrostructui@yells, 2016) This detached view of childhood overlooks leng
lasting structures of production of inequalities and promotes simplistic remedial solutions to

complex social problems affecting childe n 6 s(Boydeny 20K5)

Althoughthe literature on the history of childhoods in colonial settings tends to focus
on Asian and African contexts, as exemplified above, similar patterns of child governance can
be found in South America. States adopted different policies for White ard/hiba children,
being lenient with the employment of Indigenous and Black children based on culturalist
arguments(Liebel, 2020; Rodriguez Jiménez & Manarelli, 2Q0Furthermore, the same
hierarchisation between Whitesestizoand Indigenous or Black subjects existed in regard to
chil dr en6s -awvstthe (State ané sotiesy, with eslucation being a privilege of a
White minority until the 28 century (Ares Queija, 2007; Premo, 2005Akin to the
racialisation of poor children that happens at a global level (Hopkins and Sriprakash, 2016), in
Latin America Indigenousral Black children were the ones historically portrayed as in need
of State interventiofHecht, 2002; Segato, 2013; Szulc et al., 20ll6hetheless, as previously
argued (see section 1.2.2), most of the exgstcholarship on Amazonian childhoods still fails
to foreground chil drends pr-edoeial dontextofifnéense enc e s

State intervention targeting children.

Childhood studiesterature has demarcated the effects of the emeegantie global
child in various contextgFay, 2021; Katz, 2004; Montgomery, 2004nd critiqued the
Eurocentric values of the UNCRBurman, 198; Liebel, 2017; Wells, 2016However, there
are fewer studies analysing how the burgeoning of -@glired State interventions has been
i mpacting childrends exper i(ferrac excptiomn, SeelTaffh i | d h o ¢
2019) This is despite the widespread recogniti
academic interest i n ¢ hi-polidicalechahge Moaretli| 2017;i n c u |
Sinervo,2013)The | ack of a historicised approach to
reproducing a narrative of marginalisation of Indigenous childhbasisd orsettler standards,
or deterministic portraits of Indigenous childhoods that place childreasas$ve recipients of

cultural transmissio(Rabellode Castro, 2019)
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This thesis aims to contribute to an understanding of how the globalised social construct
of childhood affects the experiences of Shipibo children in Peruvian Amazonia. It contends
that childhood is a structural site produced by childdames & Prout, 200%ut also that an
international political economy of childhood efts how children experience their lives and
relationships with othei@Vells, 2011, 2016)To fully sketch the interconnectiohstween the
gl obal and the | ocal in childrenés || ives, t
universal narrative of child development and how this influences the prominence of children

in development projects, to finally reflect on the effgicthis on child wellbeing.

1.3.2. Child development

Child developmentbecame a topic of academic interest wikem eudds (2002[ 1
theories of trauménked early childhood experiences to adult Jifie alogic thatjustified the
study of childhood & a site of production of adult character and behaviour patt€his
deterministic model of thinkinglominatedmuch of the multdisciplinary research on
childhood until the lat20" century (Corsaro, 2018)Most literature devoted attention to
understanding how a childds natur al and soc
and affected the formation ofdividual characte(LeVine, 2001; Whiting & Whiting, 1975)
Another common tendencyasethnographies of Indigenous peoples that aimed to describe
how developmental milestones atite behaviourof children varied with cultural values
(Abelove, 1978; Mead, 1930; Walker, 201R) this type of research, the child appears mostly
as a passive subject imftergenerationatultural transmission, reproducing the values passed

down byolder people

This pasive perception of child development would start to vanish after research exposed
chil drenbs agent(20t]1952) ptudy of agebased. chd Ragritiprevias as
seminal influencent hi s, as it made evident <childrenods
communicate knowledge. This thought was further advanced by Vyg¢iskiB8) who
observed how children construct knowledge through social practice, and how peer interactions
offer a space for children to test and apprehend social norms. Expanding from this,
Bronfenbrenner(1979)pai d attention to childrenés real
tradition in Psychology of observing child development througficaal tests and away from
chil drenos everyday context s. He gave spec

environmentsgsbobem®o®din csoch as the family and
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arguing that these were the places where childrereloeed the interactions that most

influenced their lives.

Bronfenbrennerdés interest in the nuclear f
devel opment, known as (H5b8)revautiomayhesistaiyiedthaya B o w
dyadic and responsive relationship between infants and their primary caieaiverpression
frequently interchangeéewasswiftdurddnott ihsemealthy i fno rhi e
emotional developmentand hadlenga st i ng consequences in a chi
of this dyadic relationship was later questioned, allowing for substfiutéise mother figure
as a primary emotional borfleller, 2013) the main stance on the existence of foundation
relationships in human emotional development has been-cutissally validated(Rogoff,

2003) However, Western understandingstbé family still define which are the acial
relationships for healthy child developmédKeller, 2018) despite evidence suggesting that
attachment can be experienced differently across cultkisde( & Otto, 2014. A perception

of the nuclear family as an i sol at €1979soci al

definition of micresystems.

Not withstandi ng, Bronfenbrennerdds theory g
of micro-, mese, macre and exosystemsa conformingto what he calls the ecology of human
developmen{Bronfenbrenner, 1999Bronfenbrenner argues that each of these spaces has a
different level of impact on child development, but they afeultimately important for an
analysis of how children make sense of and perform in the world. For instance, a family crisis
can have consequences for childrends behavio
Omesosystemd afoneamicresysteamewitls anothei. Atra higher level, the
circumstances that negatively affect chil dr
indirectly influence children through their impact on their adult caregivers. A rsgstem
would refer to lhe broader politicabconomic and sociocultural norms that shape all other
systems, and the chronosystem to natural or heneegle changes that happen over time and

as children grow up (see fig 2).
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Il nterestingly, Bronfenbrenner 6s moaffeetd

t he

influence on the UNCRCand onthe way that international child protection systems are

Chronosystem

Changes over time (e.g.
in policy)

Macrosystem

Sociocultural values,
economy, etc

Exosystem

Indirect social
environment

Mesosystem

Interactions of
microsystems

Microsystem

Immediate
environment

Figure2-Br onf enbrenner és (1979) Ecol ogi cal

Sourceaut hor s representation

ives of children. I ts hi er alnad a potest |

t sel

spa

operationalised: centring the family and school as childish spaces, and gradually expanding to

allow local, regional and international intervention to eaghe best interest of the ch{lgay,
2021; Hart, 2012While crosscultural research has underpinned the validity of ragystems

as the main environment where oneod@nderdorgr act el

2016; Rogoff, 2003)assumptions about what these microsystems look like (e.g. family,

school, playgrous and church, as per Bronfenbrenner 0s

Fundamental tahe normative socicecology of human development ike idea that

children gradually evolve from the constricted space of family and school life to the wider
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places of adulthood. It is inherent to such a theory that there is a separation between adult and
child spaces, and that childhoods are fixed in nuckaanilies and childish spaces
Anthropologstshavecontested this idelay showing thain many cultures children are not as
visibly separated from the adult woKlslezzenzana, 2020; Punch, 2008y are theyixed to
onehouseholdAnderson, 2013; Leinaweaver, 2008dult views of childhood directly affect
chil drenbds dail y laivarietysof developchental drajecteriespbetwedru ¢ e
cultures, and also between boys and girls in the same c@@tehd & Izquierdo, 2009; Rogoff,

2003) Moreover, this globalised spatialisation of child development overlooks the agency o
other elements that are considered formative of character in Indigenous contexts, such as
spirituality and the natural environmeftilirich, 2019). | will return to this point again in

section 1.3.4.

The tacitethnocentrism in child development studies is expresstbe idea that there is a
universal developmental trajectory that all children should fo(Buwman, 1996, 2008)he
ideal trajectory is based on the living standards of mididies familiesn the global North and
expressed in the concepts used to measure c|
devel opment potential 6, Oexposur e (Bogdenr i s k 6
Dercon, & Singh, 2015)This is likely a result of the predominance of ckilehtred studies in
European and US contexts, both in terms of data collection and researcher positionality
(Rabellode Castro, 2019; Nieuwenhuys, 20183 exemplified by the references in this section.
Moreover, an excess of attention to childre
6riské to their devel opment p o & sharedibg theiri s mo
nuclear family This argument underpins the alleged superiority of Western -cbddng
practices and serves to justify intervention in minority contéRtsch, 2003; Rabello de
Castp, 2020)

Much of the attention to child development in the global South has focused on the lasting
consequences that scarcity can havalackof chi | d
opportunities, nourishment and support networks can affeet6 s | i f(&nsdl,2CHGae ct or vy
Bourdillon & Boyden, 2014) Nonetheless, chitldentred research tends to overlook how
broader political and environment al g€ actor
intertwined in the same national development projects that intend to rescue vulnerable children
(Burman, 2008). The aduftominated macrosystem tife political economy continues to be
treated as distant from chi linadhikeloedtedreseaach i t i e s
(Hart & Boyden, 2018gven thouglglobalisedideasof childhood defined by the UNCRC
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mobilise large apparates of State interventionThis gap in the literature was a central

incentive for this research.

1.3.3 Children in Development

As discussed earlier in this chapter, childhood started to attract particular attention in
the international development agenda at the turn of the ge@tudies had shown that child
poverty was more common and more relational than adult poverty, as children depended more
on their parents or other caregivers to fulfil their basic n¢8dsnner, 2010)Moreover,
nutritional scarcity and lack of opportunities were shown to have lasting consequences for child
development, situatg childhood as a crucigleriodfor actions aempting to eradicate global
poverty(Jones & Sumner, 201Ansell, 20163 Such research helped to sustain the argument
that investments in childhood were crucial to achieve national economic growth, as child
centred interventions could interrupt a cycle of social reproductigowdrty and improve a
countryoés human rtens (bleackmare 8000b; WasquazeH., P02Gh
rationale conflated child development with national economic development and became a
potent justification for interventions in timame of the childBurman, 2008)

The rise of childcentred development initiatives was also prompted by the moral
imperative of the UNCRC. In theory, the contien intended to reform the chikhving
narrative of previous child protection programmes, in which children were simply passive
recipients of aidle.g. Burman, 1994)to propose a rightsased approach to chittentred
programming. The convention defined that a chilghgsically and mentally immature and
needs special prettion, thus establishing that it should be a priority for States and other
stakeholders to act on behalf of childréimited Nations, 198%Art. 3). But the definition of
childhood that i s used to gui de stantardiseccaonst r u
particular social construct of childhood based on Western and ruddisfamily values as
discussed in section 1.3.Given how this ideal of childhood became a legitimate ground to
request interventiorfUnited Nations, 1989Art. 4), the UNCRC helped to promote the
globalisation of a new generational order in which childsename preminent subjects of
development intervention$(@pavac, 2001 The global childhood also became a symbol of
statehood and civility: measurable evidence that a developing State was complying with the
international development agenda and desgref foreign investment@Vells, 2016)
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The ubiquity uniformity and scale of chitdentred State interventions reached
unprecedented levels after the UNCRIGe conventiorpropeled thegrowth of an earlier
project of universal schooling, along with programmes of etgldsitive social protectidior
the most vulnerable families(Rossel, 2013; Vasquez H., 20200hese interventions
engenderedignificant changes in local childhoods while promoting globalisation, insofar that
these two processes deserve to be studiedbnjunction(e.g. Wle & Durham, 2007)The
prominence of children in social protection has had varied repercussions in local contexts, but
with some notable gl obal patterns radically
the world (seeAitken et al., 2009; Klocker & Ansell, 2016Yhe emergence of a global
childhood shaped the conditionalities of popular schemes of cash transfers to incentivise school
attendancéCamfield, 2014; Porter & Dornan, 2010; Streuli, 20®&)nce schooling children
became a livelihood strategy for families in precarious con{@tss, 2014) The expansion
of yearsof schoolingfrom primary to secondary school also affected the duration and outcomes
of youth transitions to adulthood and placed great responsibility on ymapde for economic
progress(Camfield, 2011; Crivello, 2011)As children grew distant from adult routines,
generational gaps widené@insell, 2014; Huijsmans et al., 201a1)d children and adolescents

became important catalysers of globalisafewq.Morelli, 2017; Virtanen, 2009)

But schooling and childentred social protection are tnthe only development
interventions that affect childhood. In fact, most of the policies that affect the lives of children
(for instancethose regardingousing, nutrition and health) may be harmful precisely because
they lack a chilesensitive lengQvortrup, 2014)Examples of this are several in the literature.

Kat @@04)study of children growing up amid an agrarian development project in Sudan

il lustrates how changes in a childbds daily s
gap, with children losing certain skillsets to incorporate othdwmton et al.(2021) also

compiled case studies throughout the world to elucidate how economic crises and neoliberal
governments affect the livelihood opportunities that young people (saeealscCrivello &

Boyden, 2014 Aufseeser, 2021)These examples show that the place of childhood in
development tends to be restricted to education and social protection piMjgotgsystemic

shifts in the economy and politics equally interfeithchili dr enés | i vel i,hoods

eventhough hey remain per ce(Husmdnsetal., 208 dul t subject

Earlier in this chapter, | presented how children came to be central to prdjsatsad
development due to their potential as future human resources (see Burman, 2008). The

relevancy of childhood to soci al devel opme
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aspirations have a political and economic value to the State. Developreeatcters are

aware of this and thus have been paying attention to how ratoaiures also interfere in
social reproduction by moul di ng c (Huijsmhmsends i
Ansell, & Froerer, 2020; Kraftl, 2013 Adopting achildhoodlens to think about regional

devel opment can contribute to an understandi
economic and political pressures imposed updults(Ansell, 2014; Huijsmans et al., 2014;

Punch, 2019)It also makes evident that imagined futures and development promises are
importat f actors i nfl uenci ndAufgeesem2P2lpCeivelm,|2@16)s | i f
and thus justifies the inclusion of an outcearented inquiry inchildhood researclisee

Qvortrup, 2009)

This thesiswill consider that developmemte | at ed changes affect
and aspirationgndreflect on the relevancy of childhood for development plans in Amazonia.
This inquiry calls for an understanding of the notion of child Wwelhg that guides
interventions on behalf of children, and the principlebuen vivir(living well) promoted by
Indigenous organisatigim Amazonia. The following section offers a review of these concepts.

1.3.4. Child well-being

The definition of child weHlbeing is crucial to the moral legitimacy of chitdntred
interventiors (Wells, 2016) This is noticeable in articles of the UNCRC that establish the

ground for State and NGO actitorthe6 best i nterest of the chil do
3), which implies the existence of a uni ve.
devel opmentdo (ibid., Art 27). -bengdtenmove ves t |

past thaninimum for survivall e.g. immunisation, nutrition and infant hedltto encompass
overall i mpr ovement s T e educhtiorlaldpperturitiss andunartal t vy C
health(Ben-Arieh, 2008) However, the definition of welbeing is vague, as the concept serves

as an umbrella term for rtiple indicators that vary from nutritional status to sedteem, and

are conflated with research on quality of life, health and even capabilities (Camfield et al.,

2009). This is likely due to the origins of wling as a key development indicator.

Weéll-being first gained prominence in the 1990s wienUnited Nations Development
Programstarted to promote the Human Development Index (HDI) in a move to attract

pol i cymaker s o a t-keipgilheiHDInvastcaiculdtdoyn@mbining endidators

of life expectancy, average years of schooling, and per capita gross national, itteefere
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marking an advance on previous indicators that Wwased mostly omaterialconditions, such

as the standard of living indeXhe importance of quality of life s al so promot ed

capabilities approach, in which the wellness of individuals is considered a crucial goal of
human developmeriNussbaum & Sen, 1993)lthough these notions of human development
are an improvement on traditional indicators (grgss domestic prodyair GDP, per capita

which were exclusively focused on economic conditions, the challenges of assessidgahdiv
quality of life in its subjective aspects meant that welhg studies remained strongly focused

on measurable conditions of livii§amfieldet al, 2009)

Measurements of webeing present a division between subjective and objective
elements, althougihese two aspects can be mutually deperidimtinstance, if psychological
issues cause physical distress, or socidbalhg causes depressi¢@amfield, Streuli, &
Woodhead, 2010)The association of objectivity with measurable factors tends to privilege
externally observable conditions over less visible aspects of welfare, which are considered less
reliable indicators. Anthropological research has been very critical of this, astsdes tend
to simply impose concepts devised in wealthy contexts of the global North upon minority

cultures that may have other definitions of happiristthews & Izquierdo, 2008)

Research on uglity of life is generally compris# of three dimensions: meatal,
subjective and relationébumner, 2010)This refers, respectively, to material conditions that
sustain a certaistandard of living (including environmental factors), social norms and cultural
values of what welbeing meansand personal and social connections thatamdy bring
fulfilment but also increase social capitdut there isconsiderableelasticity in @ op |l e 6 s
definitions of a good life. For instancegme Indigenousrganisationdhave proposd that
living well (buen vivir in Spanishgntailseating andiving as customaryin a safesustainable
and peaceful traditional territgryith good health anéccess to emergency servicaad
having an empowering education that akdive people to be wetkepresented and protected
at a political leve(Espinosa, 2014 In such contextandividud capital accumulation might
be directly against people's valuesa@food life(Bravo Diaz, 2021; Sariento Barletti, 2015a)
especially if it comes with the cost of resource deplefitrat is why Sante§ranero (2015)
links Amazonian ideas of welleing to the concept gbublic wealth, emphasising the
importance of humanature relations and socialrviviality for living well (see section 1.3.5)

These definitions seeequallyvalid for definitions ofchild well-being as expressed
byUl ' richdés (2019) I ndi g.@dmedamewokd basesl onaged n e s s
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of Social Workiteratureo n | nd i g e n ovell$eing im ihé UBy CamadasAustralia and

New ZealandUnlike Br onf enbr enner 6s (1979) Ecol ogi cal
does not foresee a hierarchy between family, community, and broader-stractares.

Rather, each of these pillars of wb#ing is dependent on the othand environmental
connectednesgappears as importards family and community connectedneds!| | r i ch d s
descriptionis equally meaningfuln Amazoniancontexts given how theenvironment is also
intertwined with human welbeing. Likewise, the Shipibo promote wbking in close

dialogue vith plants, whose agentic forces can help improve human capd@itiesnon &

Silva, 1988) heal from spiritual and physical ailmeni3ef, 2020, and manipulate Uman
emotions(Hammerschmidt, 2039 This explaindhow social and environmentadellnessare

experienced as deeply interdepend&aints-Granero, 2019see also chapte).2

However, as argueth section 1.2.2childrerd s i d e abeingart abseat|from
mostliterature onindigenous notions of living welln recent years, Indigenous organisations
have strived to develafife plars 6 p r ehzieideasiofwgibeingas an alternative to the
development narrativgromotedoy the StatéEspinosa, 2014While theirmethodologesmay
include drawing sessions with childrethroughé e x er ci ses i n the schoo
S p a cAADESEP & CONAP, 2016p.43),the resulting documents so far have not included
any reflectionson this data Even UNICEF (2012a, 2012byeports aimed at describing
childhood transitiongccordingto different Indigenous cosmologies adopted a similar focus
on elders as authorities of knowled§elhis is problematic given that research contrasting
younger and oldeadul t s perspectives of lexistencen of wel |

significant di ff er gRodriguwez 2007) peopl eds aspirat.i

The lack of echildhoodl ens suggests that childrends p
necessarily equate to that of elders when etéldtred research has shown in several studies
that his is seldom the cag€amfield, 2010; Jones & Sumner, 201aQh i | d prieriiedcsn
vary greatly from that of adults. For instance, childaenmuch more dependemnt otherghan
adultsi althoudh their degree of dependency varies with age satisfy both their material
needs of housing and sustengrax&d their subjectiveideasand aspirationgCamfield et al.,
2010) This dependency might induce children to plaaifferent weighbn social norms and
relationality These socialcongpn ent s of chi | dr e ndusderstandhosvs ar e

10 UNICEF reports were madie partnership with 17 research assistants, who visited a totahatii/@
communities:6 Ashaninka, 8 Shipibo and 4 Yine villages. Research participants were mainly elders
and chiefs of eachative community
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interpretive reproduction plays aroleanhi | dr ends ¢ on ¢@osara, 20dds o f w

Huijsmans et al., 2020)

Furthermore, the adult gaze on child w#ing tends to focus on outcomes, as these
supporttet compar ative assessment of childrends c
moni tori ng o f(BecrArieh, 2008gForGnstancel ngehsurss of child weding
are commonly associated with indicators of schooling, nutrition and gi@wtles & Rojas,

2010) Another common tendency is to assess chitdaihg throughindexes of domestic
violence, child labour and poverty, albeit the lack of such indicators does not necessarily
indicate that children are having a good [[Ben-Arieh et al., 2014) The predominance of
interest in quantifiable definitions of welleing oversimplifies what quality of life can mean

for children, and fails to capture subjective definitions of living \{@imfield et al., 2010)

In recent decades, research that prioritises adgkelts on child weltbeing has been
challenged by studies that integrate the voices of childremakd evident how different adult
and child perceptions of wdlleing can béBen-Arieh, 2005; Camfield & Tafere, 2009; Rojas
& Cussianovich, 2013)Childhood Studies has been central to this criticism, as itrjasd
that the outcomeriented focus of most of the literature lsado a di s mi ss al of
present experiences of childho@ames & Prout, 2005; Qvortrup, 199%) claim a focus on
childhood, research on child wdllei ng woul d have to pay atte
interaction and subcultures as formative environments of socmthsn@nd aspirations
(Corsaro,2014) This would also support a focus on |
instead of reinforing a deficit view of poverty in the global SoufBen-Arieh et al., 2014)

But t he i ntegration of chil drenods persp
chall enges. Childrends research contributior
whenresearghr s struggle to validate or makwnsense
Benon, 2015) Mor eover , c hi I|-mkingewil @merge at the iotarsectiam bf we | |

individual agency and societal expectations, as their livelihood choices reflect the level of
knowl edge that chil dren have(BenAriehehat,i2014)( and o
An excessive focus on what children say may
produced in a context where their access to knowledge is mediated by older people and
supervised or guided by adu(®&bebe, 2019; Spyrou, 2018) A di rect i nquiry
perspectives may not be very fruitful, but the usefulness of creative methods will vary

depending on childrenbés age and the context
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conversatioa fr om chil dr en 0 s(Crivetfloeceh al.] 20@8) While maskingi but i o
children about their welbbeing expands potential insightdo subjective experiences, it may

also take outcomthinking to another extreme: a hedonistic focus on immediately rewarding
experience¢Barnes & Wright, 2012)

Childhood researchers amg that child welbeing is located in a difficult in
betweenness of past and future. Qvortf2@14) presens these ceexisting temporalities as
O0webleli ng 6 -laado iwe $5i6 example of thia is the conundrum of the child who
spends the day playing instead of doing schoolwork: they might be enjoying their childhood,
but will they have a good adulthood? A chdentred approach to child wddeing would have
to prioritisech | dr ends pr e s e n-becoming/ whie sl ackmowledding that we | |
these two temporalities are deeply interconnected, and children might not be fully aware of the
outcomes of their action¥o address this potential bigamfield et al(2010)have identified
that a combination of methods might be the best approactformp ar at i ve study o
well-being Similarly, BenArieh et al.(2014)c onsi der t hat research mu
perspectives of welbeing with a critical analysis of their context and the perceptions and

assessments other relevant social agents, such as parents, teachers and social workers.

This thesis foll ows t hibang esearchdy goaptinga i g m
child-centred methodology that is grounded in a contextual Gimdparativeanalysis of
childr endés and alidinglwells Therefock ét aamtribatés to a new perspective on
child well-being in Latin America, as most of the literature on Indigenous perspectives of child
wel-bei ng has privileged an aduéndogaFaebaoghtcdhil
Tejerina, 2013; UNICER2012a, 2012b; Walker, 2012yith some notable exceptiomes,
2013; Anderson, 2013; Ullrich, 29). But more importantly, it contributes to unsetl the
definitions of child welbeing by investigatingdw the best interests of the child can vary with
the context in which they grow ugiven the importance diumannature relations for
Indigenous conceptions of living welhe concept of political ecologyascrucial tobroaden

theanalysis of Shipibo ¢h| d rexperiénees of welbeingin a neeextractive context.

1.3.5. Political ecologyand chil drends geographies

Political ecology (PE) is a helpful framework to explore the links between Shipibo
chil drenés | ivel i hood saffeatinglAmazaniai Thisfiald of ipgaityi t i ¢ a

emerged at the intersection of human geography, ecological anthropology and political
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economy to reflect on Othe ensemble of force
d evel o(gksoabar,tl¥P.15. By interweaving these frameworks, PE addressedtie |

of environmental considerations in political economy, and the absence of reflection on power

in environmental studigg eff, 2015) Despite its various strands, PE scholars share a common
assumption that pteecpsysidease intricatelg domnbcted, dnsl pohtiosd

affect both society and natu{i@obbins, 2011)

PE |Iiterature argues that environment al p
unequally distributed and tend to follow peristing patterns of inequalifBailey & Bryant,
1997; Bullardet al, 2003) This implies that the tradeffs of extraction or contaminaticare
disproportionately felt by those who are already socially marginalised, such as children
(Stephens, 1996Authors situated inside this framework tend to be sceptical of redistributive
promises, given how ecological costanferce rather than resolve socioeconomic disparities
(Benjaminsen, 2015; Gudynas, 2018loreover, a PE lens is helpful torkicritically about
development propositions that perceive natural resources exclusivedy casnmodity,
considering that societies can give additional meanings and uses to(Aditnonda, 2011,
Escobar, 2014)These premises akey to analymigt he | mpact of Amazoni a

projects on Shipibo childrends I|ives.

The colonisation of Peruvian Amazonia is intimately related to economic interests in
the rainforestés resources. Var indgpersiamxnt r act i
the region, gradually marginalising Indigenous peofzsclay, 1991)and pushing Settler
colonial occupation of the rainforggiittle, 2001) Conflicts with the State because of resource
extraction arealsowhat ignited the political organisatioof Indigenous peopld8ebbington
& Scurrah, 2013)However, the extractive politicatenomy in the region is so powerful that
it affects I ndigenous peopl ebs useHwlkof,| and =&
2006) More recently, State presence inside Indigenous territories has grown with particular
attention to childhood, as | will discuss in chapter Hhwever, PE literature on the
contradicting effects of neextractivism in Amazonia lacks aactive engagement with
childhood beyondquick mentions 6 children as vulnerable subjedts ethnographiesabout

resource contaminatiqiseeGuzmanGallegos, 2019p.63.

The lack of a childh@md lensin PE literatureis also noticeable in other contexts.
Children appear more ofteras passive subject®f environmental justice claims

complementin@n argumenthatadult environmental politics affexthildhood(Satterthwaite,

27



1996; Stephens, 1996)These studiesargue that ecological costs have more severe
consequences for childreaftenhighlighting the permanentfetts of lead contamination on

child developmen(Bullard & Wright, 1993; Whitehead & Buchanan, 20®)inking child
labourto the extractiveChambi Mgta, 2017; Dammert, 2008)owever, as summarised by
Tanner(2010) these approaches share a representation of children as victims who require adult
action and do not take into account how childzgperience anthake sensef environmental

change and land disputes

Researcton PEfrom within childhood studiesequallyrare The subfieldoth i | dr en dé s
geographiess concerned witrchildrerd s pnsHipa witha place(Holloway & Valentine,
2000;Klocker & Ansell, 2016)and nature(Hadfield-Hill & Zara, 2019a, 2019 andsome
studies have even lookedthe impact of climate criss on children's aspirationdqnssoret
al, 2012; Tanner, 20)0However,as argued by Shillington & Murnaghan (2016, p.1019),
there is a crucial difference betwenE and c hi | dr:ehe ®E fragevorgr ap hi
foregroundghe agency of naturgvhilec hi | dr ends geographies is ¢
of children. Child-centredstudiesandtheirchoice ofmethods (e.g. photovoicnd toreiterae
an analysis o€hildhood as limitedo theirimmediate environmest(e.g. the school and the
playground) Thus,c hi | dr end s g eovegaolka macrogracturesthat shape
c hi | delagonsbigs withtheir places (Ansell, 2009)A not abl e ex@®®OHPt i on i
study of an agrarian mject in Sudanwhich pays attention tohow shifting modes of

agricultural production anldcal environmental degdation affectruralc hi | dr ends | i ve

The potenti al benefit of bridging childr
includingchildr e n 6 s p eirr pelitical discussi@ns about the environm@iart, 2008,
while also acknowledginghow environmentalpolitics impactc hi | dr e (bi@mhend, i ves
1996) This thesis willcontribute tahis discussioly bringing together thgolitical andsocio
ecologicalaspectshat areaffectingc h i | diveldcodsis a Shipibo villageAs | will explain
in chapter 2in the context of neextractivism in the Peruum Amazoni a, Shipibo
lives are intervened upon by social protection against the backdrop of severe environmental
issues. To unpack the contradicting effects that national development plans have on Shipibo
children, attention thowthe social an@nvironmental aspects of paksare linked becomes
paramountThus,| will draw on the political ecologframeworkto analyse homeacextractive

policesi nf l uence childrends aspirations.
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1.4. Main findings

This thesi s anal y saadideashofiweleingnnadwsal Shipilpoe r i e n ¢
village that has been experiencing rapid changes due to the expansion-gentriédl social
protection and extractive development projects. | combine participant observatiorgrdtaw
tell interviews, document analysis and focusgsoupt o under st and how chil
are clashing with el der sénvirenmenteakhangds stemmslg an d
from development projects impacth i | ddeas of &edlbeing. The case study is illustrative
of the impact of global cldhood on smalkcale societies and particularly of how the
governance of children can contribute to maintayra Settlercolonial order. The research is
of special relevancy to Latin American studies, given the particulariti¢s wéoextractive
policies for local Indigenouspeoples but it can also contribute to studies of childhood in

minority contexts elsewhere.

Childcentred devel opment I nterventilvelds have
experiences and ultimately, even on adult livelihoed he thesiswill start bydiscusshg how
communitybased experienced childhoodcontrast withpracticesnside the classroonhwill
arguethat school education goes beyond curriaulactivitiesto incorporateprogrammes
aiming to promote socioculturahange during childhoodali Warma (school meals) and
Juntos (a conditional cash transfer) envision the child as separate frosothieiyandplace
a strong emphasis amdividual economic inclusioms a narrative of developmenhisliberal
mentality places the responsibility for child development on individual choices, overlooking

the i mpact of political and economic macr ost

These interventions result@onsiderableontrasts n adul t sné sa ndde fci hniiltd |
of what is a good life. These divergencies stem fddferentperceptions of the root causes of
social, environmental, and economic problems in the village, with adults perceiving issues to
be more political than children ddowever, likeadults, dildrenare concerned wittesource
depletion and violence that risks theermanency in the native communifihey consider
these to be the main threats to their vibeling and invent solutions to solsachproblems.

Based on comparisons besvea ¢ h i depictioasof dad and good \Vies this thesis will
argue that individual child webeingis intricately connected tterritorial issues, and even
presented as such by childrétowever, due to a lack efkposition taalternative development
paths childrenenvision the adoption ehestizdivelihood strategies as an unavoidable future
These findings highlight the importance oflrawing onpolitical ecologyto reflect on child
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well-being in Indigenous contextsgiven how Shipibo childrenb s elihdods are deeply

impacted byneoextractiism.

1.5. Thesis structure

This thesis is organised into seven chapters: this introduction, a context chapter, the
methodology, three empirical chapters and a conclusion. This introduction has given an
overview of the research aims and justification for this study. It has alsofa@see relevant
literature that supported the development of this research and the theoretical framework that
will support data analysis. The key concepts explored in the ensuing chapters are childhood
(the normative understanding of what children sheufaerience), child development (the idea
that there are universal standards for chil d
in development (how the previous concepts were appropriated and operationalised by
governments and international astp child weltbeing (epitomised by the moral call to defend
chil dr endsin béNCE€R C o sandpgolditalt ecaody(defined as the analysis of
thepolitical and economic implicatiorsd humannatureinterdependencyChapter 2 will offer
a contextual background for this case study, reflectingh@nhistory ofchildhood as anoral
imperative for State intervention in Amazoniand presentinghe social, economic, and
environmental changes faced by Si@pibo peoplen recent decade€hapter &xplains the
research design and justifies the choice of methodology before and during the -C®VID
pandemic, along with the ethical issues that arose at each stage of the research process. The
next three chapters present empirical data in an ethnograptéc Chapter 4 begins by
focusing on childrenés routines aontastsvithc i a l n
discipline insidethe school environment. Chapter 5 offers analysis ofpolicies and
implementation bsocialprotection andefleds on how monitoringadds to theducation that
children receive inside the schoGhapter Goresents i mi | ari ti es and di ffe
and p &deasohatgsodife andanalyseiowc h i | daspieatioGsEnsue frontheirlived
experiences of their territorfinally, the conclusion (chapter 7) summarises the key findings
and potential contributionsf this thesisto the literature on Childhood and Development

Studies along with its possible repercussions in social policy.
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2. Contextual Background

2.1. Introduction

The previous chapter discussed the rationale behind the presentation of Indigenous children as

a social development problem in Latin America. Building from this, the cucteayterwill

offer a contextual backgrournaf my research siteThis chapter is divided into twiarger
sectionsthe firstpartpresents a history of childhood as a political and economic argument for
Settler intervention in Peruvian Amazonia, drawing from exanfpbes the early missionary
boardingschoolsto t o d a y 6fande8 toaial protection. It also connects the growth of
extractive interest in the rainforest to the growtbafial protectioprogrammes in Indigenous
territories and the ambiguous consequences of this for social develaphhensecond part

will present the research context, with attentiomaav the shiftinggeographyof Ucayali is

affecting the Shipibo economy and the cosmological aspects that fraghbi pi bo peopl

understanding of cultural and environmental change.

2.2. The political ecology of childhood in Amazonia
2.2.1. Settling childhood in Indigenous territories

Hi storically, Statesd perspectives on Amaz
(terra nulliug and symbolic violence. The latter approach relateda t&ettler colonial
assumption that Il ndi genous peoples lived ir
discussed in Chapter 1. In Peru, there was also a marked differentiation between peoples from
the Andes and peoples frolm selva( t h e 6] eammonky éxXpressed m the popular
geographical division of the country. Given how Amazonian peoples seemed to lack a
hierarchical government and had an economy based on minimal labour, they were assumed to
be hostile to authority and incapable of the orggeh social structure that granted the status of
civilisation to the IncagMéndez G., 1996 European explorers often interpreted this-Stdite
condition (Clastres, 2013ps a si gn o fs etihecantria geeeptyod of nalive
Amazonians had many parallels with the ideas of childhood of that period. In colonial times,
Indigenous peoplesvere often infantilised to justify their dominatiojustasc hi | dr en o6 s
primitive stage of devel optmaghthdarlackof cialisesioc i at e
mannergDean 2002; Liebel, 2020)
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The Enlightenment 6 tbula casai annempmyfbook imiwhiacthr e n a
civilised values could be writteh made education a key strategy of cultural and political
domination inthe coloniedl n sever al stiomabhisterynmhdatéryeschoofing n
was used to ease soqolitical tension by guaranteeing the assimilation of the dominant
Spanish culture by Indigenous peoples. Up until tHeckhtury, Indigenous leaders (known
askurakag could send their sons toissionary schools, where they would be converted into
good Christians and political allies. The benefit of property rights guaranteed their allyship,
and a bilingual education formédairakasas trusted emissaries of monarchical order among
the predominamy Quechuaspeaking majority(Premo, 2005}> However, this system
ultimately failed when Indigenous leaders such as Tupac Amaru Il and Inca Juan Santos
Atahualpa, empowered by knowledge about alternatwegal orders, led insurrections against
the Spaniards. After killing theskurakas and topreventnew uprisings, the monarchy
extinguished Indigenous aristocracy by seizihgir properties and prohibiting the use of

Quechua.

These Indigenous rebellioneft a lasting terror among the minority European
descendants, known esdollos. Even after Independence, when this demographic took power,
a potential insurgency of the mixedceand Indigenous majority was a constant threat to the
sovereignty of theew country. To mould anestizaPeruvian identity, the elites appropriated
and glorified an Inca past, a strategy that also served to repress any possibility of an Indigenous
future by labelling native cultures as arch@iténdez, 1996) This mentality was used for
centuries to justify systematic discrimination against Indigenous peoples. The stigma of
backwardness especially attached to hunigatherers meant that Indigenous peoples were
treated as less than humans, and this wagplarly true for children who were expected to
labour as adultgLiebel, 2020) To dat e, rumours of Western
eyes(Portocarrerro, 2009White people who eat babi¢Belaunde, 2007and rubber barons
that kidnap childrefGray, 1997, p. 3lipdicate that Settlecolonial rule was particularly cruel
to Indigenous children.

At the beginning of the 20century, Peru underwent a process of rapid industrialisation

that demanded theansformatiorof human resourcastoaémoder n® | abour f or c ¢

11 For a comparison of this strategy of colonisation in the US and in Australidacaes (2009)
12 Quechua, the language of the Incas, was taught to all future Indigenous leaders regardless of their
ethnicity.
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age of Latin American nations was then perceived as analogous to that of children, as both had

the pdential to trace an alternative future for civilisation in the New W(Midnes, 2011)

In the first decades of the 20century Latin American governments aimed
ameliorate national developméitimproving the productvity of citizens(Guy, 1998) Given
that the value of children rested exclusively on their potential as future labourers (see chapter
1), it was paramount testablisithe ground fosocial work institutionsto identify and revert
processes of character deviatauring childhood(Nunes, 2011) Mandatoryschooing was
fundamentato this(Guy, 1998) Even for avantgarde intellectuals Pery the only solution
for the 01 mdhe Andearpregmivads ® siéwly integrate these peoples into the
modern nation through schoolir@rinot, 2006) However,the number and epgraphical
distribution of schools hinderedostc hi | dr ends access to formal e
of schooling remained unclear to famili@hose household economy relied heavily on
chil dr e(duaresofn2005k

Meanwhile, inAmazonaeanot her s i natenal defvelopimentprojeéct was
trappingindigenous peoples a form of bonded laboulthe idea of modernisation was tied
with industrialisation andhereforeincreased the demand for natural resosir€ee Peruvian
Amazon Rubber Company, an enterprise funded with British cagoiichl operating in the
rainforest from 1890 to 1918isedbonded labouof adults and childrefor the extraction of
latex, andphysicallypuniskedthe low productivity ofts laboures (Hardenburg, 1912, p.209)
This form of exploitatiorpersisted irtheregionevenatfter the rubber boom, through hereditary
debts that could never be paid and a promise of death to those who tried talEscastem
(see Chirif & Cornejo Chaparro, 200%Hiow could this be compatible witthe incipient
national ideas of childhoatiobilisedin the capite?

Drinot (2011) argues thata focus on industrialised labour essentially excluded
racialised workrs from citizenship, since Peru divided itself betwemstizourban centres
and Indigenous rural villages. Moreover, the long distances that separated the rainforest from
Lima and the informal economy that characterised the extractive industry in Amazoni
particularly before the beginning of urbanisation in the 1940s, meant that the afflictions of
Indigenous labourersould be easily overlooked. Native Amazonians existed solely as bare
life (Agamben, 19983ince their value to the State was situated precisely on their condition as
a disposable labour force. It should heted that the first ILO convention on child labour
(C005) , published in 1919, predominantly f o
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thus overlooked agrarian contsxif exploitative child labour. Conversely, missions often
j ust i f i e dork@adha neahs te inchlsate disciplinetherwised u n ¢ i childrens e d 6
(Nieuwenhuys, 2007)

This only began to change inth®30s wi t h t he &édmoder heStaet i ond
started toassertmore control overthe Amazonian population as the economic value of the
region grew: a series of aliscoveriesnadePerumore attentive to this territory since it had
lost parts ofthe forestto neighboung countries during the rubber boofBarclay, 1991)
Mor eover, Amaz on temamslliusavhslaesautod to sising $o@al tenkion in
the country,as Andean peasants were demanding an agrarian reform. By offering free land
titles for mestizaSettlers in the forest, the State simultaneously eased the masses and pleased
landowners while consolidating its presence in disputed frontier territoryintégrationof
Amazoniaalsdc nvol ved the <creation of roads, Si nce
London by steamer (three we¢egG@Gay)l9%,pda4 by | and

A series of potestantmissions entered the forestom after this, such as the English South
American Mission (SAM), the Swiss Indian Mission (SIM), and the US Summer Institute of
Linguistics (SIL). Among them, SIL was certainly the most prominent. Aiming to translate the
Bible to Indigenous languages, Stlongregated families in sedentary villages by offering
material goods for a lower price than other Settlers, along with unprecedented access to Spanish
language lessonStoll, 1982 Barclay, 1991 SIL also brought a fleet of hydroplanes that
could reach the farthest confines of the rainforest, offering commercial flights for government
officials and oil companie® fund the costs of its missionarperations(Hvalkof & Aaby,

1981) The dependency of big stakeholders on S

economic and political power in the occupation of Amazonia.

In 1948 ,the Universal Declaration of Human Rigpt®pagated the idea thechooling
was a ¢ hi | diéas argumentahiatevasrkeydobworldwide diffusion of schools
(Ansell, 2016b)*3 Latin American governmentow heralded mandatory schooling as a fong
term strategy towards social unity in an unequal society, the ideal formative space to develop
productive discipline in children, and the means to mould the future of-etioftic natios

(Nunes, 2011). However, most new States could not afford the costs of establishing schools on

13 At a global scale,@ao |l i t i cal concern with childrenobés f ami
shattered families and economies threatened the lives of European children. This, together with the Cold
War and the dispute for the Third World, led to the creation of UNIGEE:Black (1996.
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their own, and international cooperation became key to doliévese goalgNieuwenhuys,
2007) The twodecaddong linguistic efforts of US missionaries offered the perfect
cornerstone for Indigenous education in Amazonia. Therefore, inth@3eruvian Ministry

of Education granted SIL thask ofestablishing the first official programme of Indigenous
educationn the fores(Trudell, 1990)

The amicable arrival of missionaries was welcomed among the Shipibo, as it contrasted
with the treatment receiddrom extractive settlers. For instance, Hilg201Q p.53, himself
a Shipiboresearcher r eports that O6[the missionaries] ¢
wereina[ savages] 6. The promise of Dbilingual edt
exploration and a steady rise of economic interest in the forest, speaking Spanistvedas vi
as fundamental for understanding agreements with Settlers and théEStesa, 2012)
Moreover, for the first timeyoung Shipibo men had the opti@f stable employment as
schoolteachers. But SI LG6s s hde fadtomissiomaries,iasn g wo L
academic lessons were restricted to basic literacy but heavily informed by Christian values
(Chirif & Garcia Hierro, 200/p.163. An army of Shipibo teachers was formed in a space of

just a few years and sent to form new missions around the (btesh, 1998)

Throughout Amazoni a, countl ess peopl esod
determined by chil drends xed setlament with a scdoolc at i o
nourished a sentiment of Peruvian citizenship and shared civilig&em, 1991) and school
uniforms became a marker of distinction among different pe¢Rigsal, 1992) However, the
main reason schooling missions were endorsed by the State was their capacity to reduce the
area occupied by Indigenous populatiots, the extentthat they were also known as
reduccionegChirif & Garcia Hierro, 2007)Reduccionegssentially concentrated previously
dispersed and seminomadic peoples in smaller fixed settlements, peacefully liberating land for
economic exploitationvhile giving rise to cultural, economic, and even sanitary challenges
(see alsdlsass, 1992)

For instance, schooling effectively transformed the form of identification of schoolchildren
to meetthe 3tt e6s need to control the population.
and surname to register, but this was an alien form of anthroponymy at the time (Espinosa,
2019). Lacking acceptable identification, many students offered the surname ofetiierr S
bossesresulting in frequent confusion of identity. This was only solved whestizd e ac her s 0
gave their names to students, often standardising the surnames of entire (illagts/a,
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1990, p.21)These surnames amsed to date among families and follow the patriarchal order

of Spanish nomenclature: where ¥he fatheros

The patriarchal order also affecte$idence pattesrandsocialorganisationn Shipibo
villages Forinstance, settled families gradually lost matrilineal communal houses and men
became empowered by madgclusive social mobility. Qristianisationalso had a direct
impact on fertility. At the beginning of the 2@entury the Shipibo had a low birth rateth
at least three years of intergenerational space between siblings from the same mother, mostly
due to polygyny and rules of pgsartum celibacy. Howeveby 1960 they had one of the
highest birth rates in the wor(@elaunde, 2007)Thispopulation growthmeantthat game and
fish becamearer,andcholeraepidemics moreommon(Hern, 1992)To cope with frequent
sanitary criss , S | L 6 efferedrwarksiopsnabgout hygiene, leadership, and community
management, which in practice made teachers into development agents. After the summer
training in Pucallpa, these men returned to schools:

taking pigs, turkeg, ducks, seeds and fruit tree planbmat motors, shotguns,
gramophones, electric torches, bicycles, clothes, medicines and, along with all this, a

good batch of books, n o tFrerb mwow kns the bingualc i | s ,
teacherid €) a Osymbol of a rfMoratd Beatn1®5imSyoll,c i vi | i
1982.

Teachersdé abilities to read and write, spe

diseases gave them more authority than traditibmakasvis-avis the StatgMorin, 1998)

However, the presence of missionary teachers engendered a growing sense of inferiority and
inadequacy among them, as Shipibo customs were systematically marginalised and policed by
monitoring visits from SIL missionarie§bid., p.39g. Teacher s6 di ssati sf a
governmentality prompted the creation of the first Shipibo union in the 1970s. It was this
political activism that led to the organisation of the first Shipibo congress in that same year
(Morin, 1992) For the first time in many decades, the entire population was congregated in the

same village, giving a concrete dimensiols hi pi bods potenti al pol i ti

14The Shipibo nowadays assign t wo nawamanerfdreign each ¢
name (traditionally Hispanic but nowadays commonly Enggisbinding due to the influx of tourists),

while the Shipibo name jsnekonor true name. The former is used in interactions wigstizosand

the State, and the latter among familyjdeghe village or to assert ethnic identity in a form of resistance
(Valenzuela Bismarck, 2018)
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At an international level, the power of missionaries also began to be contested
internatiorally in the 1970s, as anthropolsgsbegan t o advocate for I
rights to land titles and setfeterminationi that is, an autonomous government for their
territory (Garcia Hierro, Hvalkof, & Gray, 1998; Hvalkof & Aaby, 1981; Varese, 1904)
discoveries also sparked fear of an imperialistic endeavour of US oil companies, who were
known to support the expansive work of US nassairies, and this led to the expulsion of SIL
from several countrie€Stoll, 1984) Because Peru had also started to import oil in 1964, it
decided to invest in the subterranean exploration of dhesf, which would become the
countryo6s main sour cRarclayf 199LF hisragain desnaneleddreaten d e |
control over the territory and its peoples. All over the ¢guithe State combined agrarian and
educational reforms aiming to integrate Indigenous peoples as cifizesell & Zavala,

2013) Similarly, in Amazonia the Law of Native CommunitiéReru, 194) determined

|l ndi genous peangtheS 5 & tegdansilllity foi thge provésion of schools.

While the law was a landmark of Indigenous Amazoniangespb | and ri ght s, i
limitations that impacted how the text was implemented. Firstly, the law granted rights to
organised communities, and not to peoples. In other words, only sedentary settlements could
request a land title, which in practiceeamt that people living among missionaries were the
ones most benefitted by the la@@ee Gow, 1991 p.59. Subsequently, it privileged a
segmentation i nto vi c)inmsteaddfarsethfididerdity fhe Ghipibor e c o
people). The | aw also stresses that I ndigeno
territory, while reaffirming that the remainder of the forest is State property and available for
cattle farmingoil, and mining (Art. 30 and 31). Thus, it acted adedactodispossession of
spaces beyond the borders of a native commyBgpinosa, 2019)

Lastl vy, the Statedbs change of treatment of
with economic growth than cultural diversity. In the 1970s piyeular Dependency Thegry
(see Galeang 20141971]), ar gued t hat a countryds conditi
sustained by a dependency on developed countrieshiamaequality was perpetuated by the
social stratification insideeach country The ensing educational approach perceived
Indigenous illiteracy as a sign of their social marginalisation. Hence, bilingual eduwason
signalled as the means to end social exclusion by buildimflyaSpanish speaking anabt

Indigenous Per(Arguedas, 2011)
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2.2. 2. l ndi genous education and youthoés 1 n-

The Settler occupation of Amazonia led toexponentibpopulation growthThe city of
Pucallpa, built intraditionally Shipibo territory,grew from a thousand residents in 1940 to
50,000 twenty years later, and 250,000 at the turn of the cefManyn, 19, p.73. The
Shipibo became a minority in their ovand, representindess tharl3% of the population in
Ucayali as of 2017INEI, 2017b) This meant a significant loss of food resources, particularly
due to commercial fishing and timber extractialgng withincreased exposure to recurring
epidemicgBelaunde, 2007; Dev, 2020)he situation of Amazonian urban centres was equally
deteriorating. The rapid population growth was not followed by infrastructure investments, and
cities lacked basic sanitation and services such as a rieamtitospital. The social tension
led to a massive protest known as Pucallpazo in {968in, 1998) In a context of precarity
and dispossession, teachers and students represented the frontline of a new form of organised

Indigenous resistance.

Secondargchools were at this time concentrated in Pucallpa, and the search for education
was a main driver of migration for Shipibo families that often ended up in poverty. Therefore,
the protest had active participation of Shipibo students organised asivbéetid Nativa
RevolucionarigRevolutionary Native Youth or JUNAR). Shipibo students not only occupied
the urban picket lines but also served as emissaries that shared information about the protests
with rural native communities (Morin, 1998, p.402). The Fpeab was successful in all its

claims, and even led to the creation ofanew $tatdh at i s t odayoés Ucayal.l

The positive outcomes of the protesit only reinforced the power of unions for the
Shipibo, butalsothe instrumental role of scheetlucategouth. Thereafterthe Shipibo started
to see value in the establishment of a more permanent and comprehensive political
organisation. This was first done through tentative mobilisations in which again schoolchildren
acted as emissaries, and later in djal® with unionised teachers from neighbouring
Indigenous peoples. In 1980, the Interethnic Association of Peruvian Amazonian Development
(Asociacion Interétnica de Desarrollo de la Selva Pery&nawn as AIDESEP), was created
to represent the shared graexces of all Indigenous peoples in Peru. Shortly after, AIDESEP
members from Ucayali formed the Federation of Native Communities of Uckgdi acion

de Comunidades Nativas de UcayiaFECONAU)® with a more localised focu&Espinosa,

15 Appendix | present the current hierarchies between Indigenous organisations in Amazonia, from
regional to international level.
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2012). While the youth movement was somehow incorporated by these larger organisations, it
remained activeYouth leadersvereparticularly concerned with the diffusion of news in the
native language via rad{&spinosa, 1998 nd the cultural change that was happening through

¢ hi | dormmmledusationEspinosa, 202).16

Despite the many perceived benefitshifngual education, schools still concentrated
children inside an institution that did not exist for earlier generations. This had transformative
impacts on experiences of childhood and broader processes of social @hasglke 2016b)

Even after the Law of Native Communities, the educational material available in Shipibo was
highly dependent on the work of missionary lingu(Staiddl, 1990). Its pedagogyvasguided
by the same aims of SiLthat is, to introduce the dominant culture to Indigenous children in

a nonconflictive way(Aikman, 1999, p. 20)’

The Shipibo were aware of the negatagpect®of schoolng anddislikedthe shedding of
customs associated with the arrival of scHoamdéed governmentality. With AIDESEP, debates
about education gained traction as Indigenous children rgecgnised tde at the epicentre
of largescale processes of culturalatiye. A study done by AIDESEP itself indicated the
failure of the bilingual model of education, since childrdéduency inSpanishwas insufficient
for them to achieve any social mobilifyrapnell, 2008) Studenthad low levels of literacy
and numeracy, and an overall inabilitydomplee their studies. More importantly, children
were ashamed of sallentifying as Indigenous and of speaking their native langu@gds.
This diagnosis made evident the strong consequences of Spehiskducation and the
importanceof developing curricula that valued traditional knowledge.

Throughout Amazonia unionised Indigenous teachers became representatives of
Al DESEPGs concerns, campaigning for the deve
(Educaciénintercultural Bilinglie known as EIB). The same concerns were then amplified by
the I nternational Wor k Group for I ndigenous
on Indigenous and Tribal Peoplés 1989 The latter documentwarranted the rights of
Indigenous peoplest an international level, including the idea of culturally sensitive education
as a core principl@Aikman, 1999; Gray, 1997 Despite all efforts, the Peruvian Ministry of

16 |n the 1980s, the surge of armed groups in Peru led thedNRdtr op t he term 6Revo
assume a new name: Organisation of Indigenous Youth in the Ucayali Regiamizacion de Jévenes

Indigenas de la Regién Ucayélown as OJIRU).

17 To date, SIL remains active in the region, whilst tacitly, through alliances established with the first
Evangelical communities and political leadersKipaprean, 2021)
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Education dismisseaheducational reform for yearand onlychanged its postuwterstrong
pressure from key international agmsc such as the World Bank, Int&merican
Development Bank and Oxfaf®Garcia, 2005; Zavala, 2007)he interestof development
banks in Indigenous issuesimedto ease ethnic tensiday including the previously excluded
in the global market economiRadcliffe 2018). This would arguably preventa potential

disruption in the socioeconomic ordsdrdeveloping countries.

EIB was first guaranteed by the Peruvian government in 1988thlkuprinciple of
intercultural dialogugvas implementednly superficially, without confronting the root causes
of social asymmetryTubino & Zariquiey, 2005) In theory, EIB policies questioned the
assumed neutrality of the school curriculum aathdnded a rethinking of methods and forms
of knowledge for Indigenous audiences. But in practice there were hardly any mechanisms to
implement this. The task of converting indigenous knowledge to textbooks and combining
them with Western ontology posed otless epistemological and practical challen(gese
Llorente & Sacona, 2013Moreover, EIB was an alien element in tt@90s refornof the
Peruvian curriculum thatemmed fronthe World Conference Education for Afl.Ironically,
cultural diversity became a core principle of Peruvian education at the very moment that an

idea of homogenisation of the global school curricula became central to national development.

The term O6intercul t ur adssioh of équality when is factthe gi v e
broader political and economic structure in which Indigenous students were inserted still
valued one form of knowledge over the otljarkman, 1999) This was expressed in the
making of the EIB curriculum, when most Indigenous spetsatibose to combine literacy,
numeracy and religious knowledges, and therefore reproduced the previous form of schooling
(Trapnell & Zavala, 201,30.72. But EIB had other challenges. It put forth an outdated idea of
culture as a set of traits that fixed peoples in ancient portraits of them@glapsell, 2003)

Students left school with a view of two entirely separate cultutbe modern and the Shipibo

i and theirs was the only one frozen in time.

The essentialisation of Indigenous cultures through EIB brought two challenges: it harmed
theseltesteem of students, by painting them as anachronic suf@ectseiro da Cunha, 1995)

and it disconnected their lived experiences from political and historical processes, blaming

18 The conference was held in Thailand in 1990 and marked the definition of education as a key element
of the international development agenda. At this event, the World Bank sketched the target to increase
access to primary education globahgat would set the ground for the MDGs and for a globalised model

of schooling. Seénsell (201®).
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their growing reality of poverty on their cultural backwardrn(@sdagopalan, 2002, p. 22)his

was instrumental tohe passive acceptanoé a development pro that conflatedSettler
colonialism(vialand appropriation aneésource extractionyith progressThe differentvalues
attributed tdndigenousultures visavis the Peruvian State kept Shipibo language at bay even
inside the EIB project, as the only purpose of Indigenous languages was to support school
learning for children and hence their productive inclusion in Peruvian sqdiebino &
Zariquiey, 2007, p. 44)

Thenationalproject of inclusion vigducatiorreached its pedketweer1980-2000,during
theinternal conflict between the Communist Party of Peru, popularly known as Shining Path
(Sendero Luminogpand the national armed forc¥sThe violent guerrilla movement aimed
to achieve a communist revolution led by the people, inspired byaaisiMrevolutionary
ideology (Villasante Cervello, 2019)he harsh realities of Amazonia gained relevancy when
the guerrillasexpanded into the mountainous region of the rainforest, seducing various
Indigenous settlements with promises of social justice, and forciblyptog Indigenous
children in villages that resisted their advan@gR, 2003; Villasante Cervello, 2019)

Nonetheless, the Shining Pé&thnitial promise of a social revolution quickly became
violent. The guerrillaorganisatiorused terror tactics to expand its preseiceughout Peru,
predominantly in peasant and I ndigenous vil/l
equally brutal, leading to a conflict betwesenderistagthose who supported the Maoist
group) andonderos(patrolmen who formed clusters of locesistance against therBecause
the Maoist guerrilla gained strength shortly after ithplementation of thé.aw of Native
Communities, many Indigenous villages in Amazonia were divided: on one side, there was the
attractiveness of a promise of popular education for all and fairer land divisions; on the other,
that would mean giving up on a land demarcationhibdttaken centuries to be granted by law
(Villasante Cervello, 2019).

The promise ofpopulareducation was central 8 h i n i n gaccépimricd dmeng the
poorest fractions of thBeruvianpopulation(Garcia, 2005; Varese, 2006}onsequentlyit
also became centréb policies aiming to contain the expansiontbé guerrilla When the

authoritarian government of Alberto Fujimori (192000) bok power, it praised EIB for its

19 The internal conflichad another party, known as the Tupac Amaru Revolutionary Movement (or
MRTA by its Spanish acronym). This guerrilla, albeit also present in Amazonia, was not cited by my
informants.
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potential to integrate Indigenous children as good Peruvian citizens, and invested in the
production of school materials and teacher training for native commuitegenell & Zavala,

2013) NonethelessFuj i mor i viewed Amazonia as a oOco
i ndu s(Barrantess&dGlave, 2014, p. 3lat could prospectively concentrate all processes

of industrial production, from extraction to export manufacturiffte unexplored @mnomic

potential of Peru was again blamed on the lack of a disciplined workforce, a problem that was
profoundly racialiseqDrinot, 2011) In an eugenic attempt to contain the growth of poverty,
Fujimori promoted théorcedmas sterilisation oR72,000indigenous women, disguised as a

family planning programm¢Huaman, 2018; Vasquez del Algy 2014)%° As | will argue

further in chapter 6where | discusc hi | drends f ear diséembavelsWhi t e

Indigenous peopléhis policy left profound mark®n the Shipibo people.

Following the fall of Fujimori, President Alejandro Toledo (2€806) looked atthe
inequalitieghat had powered the conflict of previous ye@arrantes & Glave, 2014Aiming
to address extreme povertys l[ygovernmentreatedthe conditional castransfer programme
Juntosn 2005 which | will discuss in chapter. S'he political attention tsocial and economic
inclusion was propitious for aninternationaldevelopmenproject focusing onintercultural
bilingual education ilAmazoniaknownasEIBAMAZ (acronym forEducacién Intercultural
Bilinglie para laAmazonid EIBAMAZ was funded between the government of Finland and
UNICEF, and implemented in partnership with regional governments and Indigenous
organisations between 2005 and 2009Sotz, 2010f' It combined linguistic and
epistemological researth collaboraively developamore culturallysensitive EIB curriculum
in Ecuador, Bolivia and Perhe Peruvian part of theroject was conducted among the
Shipibo, Yine and Ashaninkand produced school materials that are still used tddajso
consolidated UNICE6s r el ationships with Indi(@genous
UNICEF, 2012a)

20 These numbers were taken from the Quipu Project. Availablattps://interactive.quipu
project.com{accessed on 15 July 2022).

21 The Peruvian part of EIBAMAZ cost over 1 million USlidos to the Finnish government, 550,000
to UNICEF and 689,655 to the regional government of Uc&$aliz, 2010, p.183)
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2.2.3. The compensatory State and children as human capital

As argued in chapter 1, the s ulkidggcanbat t ent
partially traced to the UNCRC and to international pressure aligned with the global
development agenda. In Peru, Byrogrammes also became an urgent matter in response to
the political crisis and violence associated with extreme inequalities, as discusses®atitme
above However, n the context of Amazonia, programmes were also-ive#dto addresshe

social dssatisfaction that stemmed from oil exploration in the region.

From the early 2000sleft-leaning governments in Latin America returned their
attention to extraction of nerenewable resources due to a growing global demand for raw
materials. The commeget exploration of mineral reserves was argued to be the route towards
poverty reduction and national developméboureiro, 2018 Lang, 2019. Unproductive
territories rich in natural resources became the focus of extrdetveevelopment and any
opposition to this commodity conseng8sampa, 2015 as dismissed as being aptogress.
Amazonia became the utmost example of this, as expressed by@apewarticle written by

Peruvian president Alan Garcia (262811):
There are millions of idle hectares of timber, other millions that communities have not
cultivated nor will ever cultivate, in addition to hundreds of mineral deposits that cannot be
exploited ( é )Riversthat run down the mountains are a fortune that goes to the sea without
producing electricity. There are also millions of workers who do not exist theeighthey

labour, because their work does mgitze them social security or pens®randthey do not
contribute what they coulid multiply national savinggGarcia Perez, 200%.d)

In 2007, the Congress granted special power for the president to smooth the
implementation of a Trade Agreement between Peru and the United States, and the president
passed 11 laws allowing the exploration of Amazonia without any consultation with Ingsgeno
peoplegSvampa, 2013)This was a marker of the second oil boom in Amazonia, Vé4éa
of theforest territory went under sonod or gas contragtand 88% of these terrains overlapped
with native communitie¢Finer & OrtaMartinez, 201Q)Figure 3 illustrates how prospective

extractive terrains intersect with native communities in the Ucayali region as of Marck2021.

22 Map created by the author combining data from the AmazorReéerenced Soci&nvironmental
Information Network (RAISG, as per the acronym in Spanish) and GADM (Global Administrative
Areas Database).
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Figure 31 Overlapping of gtractive inerestsand Indigenous territorieg Ucayali

(Source: authordés own)

Contrary to he St a hagrdétige of social progress via extractive prolitdigenous
people experienceail extractionasdirectly detrimental taheir welltbeing(Merino, 2015)
In regions affected by ofpills, suchas the Achuar territorgf Baguain Northern Amazonia
food and water resourcegrecontaminatedy lead and cadmiunvhich causedew illnesses
in children (PUINAMUDT & Campanario, 2016)De s pi t e urfgentmeedl foreasip
access to the conditional cashnsfer programmduntoswas still patchy in the regiof.

P e o pdissafisfaction explodkinto a massie protestn 2009 popularly known as Baguazo

The protest was articulated by AIDESE®a blockage @ highway linking the region
of Baguato the rest of the countnA military intervention to reopen the road without dialogue
ended in violence, with dozens of deaths on both sides and over a hundred wounded protesters.

The Baguazoprotestwas villainised by the national mediésee Espinosa, 2009a)and

23 | discuss social protection in more detail in chapter 5.
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il lustrated how the Stateds rel at iasensetofi p wi t
national vereignty oveAmazonianterritories(Drinot, 2014) However, after this massacre,
internationalpressure and national protests of solidarity forced the government to revoke the

most controversial decrees and approve the Lawof Consultatior{Ley de Consulta Prevja

in 2011 This lawdeterminedhat anypolitical decision affecting the territorgf demarcated

native communities shoulobtain thé& consenprior to operatior{llizarbe, 2019)

Anot her common t r ai-éxtractivismlsate investremenrsociala 6 s n

policy focused on the poorest, epitomised by famous programmes of coneitashatransfers

Bolsa Familia (Brazil) and Progresa (Mexiddpureiro, 2018) Social policies of poverty

reduction reaffirmed the commodity consensampa, 2013)y establishing that profit from

extractives would fund the economic inclusion of the masses, and weoeubiagfor national
development. This confirmed a pattefrState compensatiq@udynas, 2016through which

the inpoverishment of sustainable livelihoods as a consequence of pollution and resource
depletion was alleviated by increased access to the market economy and funding for social
programmesg? In Amazonia this culminaed in a decree that universalisaccess tsocial

protection fodocal Indigenous peoples in 201deeFigure4).

24 Nonetheless, throughout Latin Ameritt@g money invested in conditional casfansfers represented
roughly 1% of each national gross domestic prof@adynas, 2016)
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The expansion of childensitive social protection in Amazonia marked a shift from
sovereigntytg over nment al ity in native communitieso
also positioned the child as the focus of government interventions, as most services that reach
rural areas are designed for childh@déd@his is epitomisedy the National Plaof Action for
Childhood and Adolescenc®léin Nacional de Accion por la Infancia y la Adolecenaria
PNAI A), which def i neentretl deeclogmen argetsimmea gived period. h i | d
The first PNAIA was created with the national Code of Chiidamd Adolescents (Law n.
27337) in 1992 to articulate Peruds commit me
on national child indicators (s&g&gure4). During my research, PNAIA was in its third version
and set the plan of action for the period between 2012 and(RP@flivian Government, 2012)

Given how child indicatorsn rural areas angbarticularly in native communities lagged
considerably behind that of otheegions, as mentioned in the introduction to this thesis,
i mproving Indigenous <childrends access to s

opportunities for children in Latin Ameri¢aee Morlachetti, 2013)

Childrend sverrepresemtion in regional poverty indexedespitet he r egi onds ec
growthled to the development of a dense networkhold-sensitivesocial protectiofCSSP)
(Rossel, 2013)It was also argued thatCSSPcould promote importansocial change by
disrupting the intergenerational reproduction of povéusisquez H., 2020)it was in this
context thathe Peruvian government creatd@ nationwide school meals programm@ali
Warmaand the conditional casihansferJuntos which | will analyse in chapter 5. However,
a a time when the childbés best interest bec:
critical reflection on the different meanings of chitd and childwell-being risks
reproducing a colonial moral imperativerfState intervention in Indigenous territories
(Nieuwenhuys, 2010)

Examples othe St a tueréntinderstandig of childhood and child welbeing are
several. For instance, 2012report analysing the demographics of Indigenous Amazonia
estimated that children up to the age of 14 comprised nearly 48% of the population in native
communities, anthisdata was intgretedas anet drain rather than a resou(tdNSA, 2012)

However,this assumption contrastvith the perspective of many members of the Shipibo

25 The Ministry of Development and Social Inclusion (MIDISkigmed a social development plan that
allegedly has a life course lens. However, there are more programmes focused on childhood than in any
other age group. | discuss this further in chapter 5.
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community?® As Peluso201%, p. 47)not ed i n r el atdtherrtharttie edich e E s ¢
being that children are not considered complete persons until they reach adulthood, the tenet is
that households are not complete households witholdrehd Moreover,the national Code
of Children and Adolescents (Law n. 2738ityiated thathe wellbeing ofchildren fromethnic
minoritiesshouldonly beprioritisedwhenin agreementvith dominant social norm#rticle 7
expresses that:
when dealing with children and adolescents that belong to ethnic groups or ndtidiggenous
communities, it shall be observed, apart from this Code and the current legislation, their customs,

whenever those are not contrary to theegibf public order(Government of Peru, 2000, p[&y
emphasis]

If any doubt is left about the definition of proper child rearing, the code also dictates that
children must know and respect the national values and symbols (Article 24) apdtttzat
patestad(parental authority) is suspended if parents gole modelsand advice that corrupt
children (Article 75). Therefore, the law sets a dangerous precedent for the implementation of
child-centred interventions in Indigenous territories, as will sth&r discussed in chapter 5.

The Stateds rindigenoushodres ¢omgs fulvaf comditionalitigdlanarelliet

all, 2007)thatpush families to aquiesce to State rule, whid®ernment personnel are free to

use their judgement to define,ahwlldscessmi ng o1
chapter 5.

My research was inspired by the complex meanings of State intervention on behalf of
children in Settler colonial coexts, particularly considering that State absence can also be a
form of violence. Thissectionshowed how child welbeing was often a rationale pushing
foreign interventions in the lives of Indigenous peoples in Ucayali, and therefore strengthened
the justification of my case study. The following section will contextualise the realities of
Shipibo native communities at the time of this research.

26 As | will argue throughout this thesis, children are notyapected to contribute to household
subsistence (see chapter 4) but also considered to be central to the continuity of culture (see chapter 5).
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2.3. Research context

2.3.1. Geography and economy

The Shipibopeople reside predominantbt the margins othe UcayaliRiver and its

tributaries where they have traditionally dwelled. Some small communities have also been

formed in Madre de Dios and Loreto because of dispersion during the rubbe(fbgorab).

There are also nedemarcated Shipibo settlements in Lima and in the outskirts of the city of

Pucallpa where some people have migrated in search of better education and job opportunities

(seeEspnosa, 2009b)However, the vast majority of the Shipibo population dwells in rural

native communitiesAlthoughthis kind of settlemenwas invented by the Peruvian State with

the aid of foreign missionaries, as argued in previous sections of thigiGiaptnow crucial

to how the Shipibo and other Peruvian Amazonian peoples identify them@8iwes 1991;

Slaghenauffi, 2019)Each native community was founded by a fewili@sy and people in a

village have complex kinship ties to each other and often to neighbouring villages as well.
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their economy andocial history. The Ucayali Rivés amassive headstream connecting the
waters of theeastern Andes to the rainforeahd hence served as a key axis of communication
with the rest of Peru and neighbouring Brazil since@o&umbian timegFigure6). It also
exposed the Shipibo to more contact from missionaries and Settlers (Morin, 1998). The control
of this vantage point allowed the Shipibo population to greatly surpass the population of the
other 18 Indigenous nations in this region of the foreslidiso by incorporatingtherPane
speaking groups that nowadays also identify as Shigdrobo, namely the Konibo and
Xetebo?’
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Figure 6 - Map of Amazon basin in Ucayali with location of Shipibo native communities

Source:Oyace-Cruz et al. (2019)

The alluvial plains of Ucayali is a privileged location for the practice of sdastburn
agriculture that permitted the formation of seminomadic settlements in earlier cefMaiies
1998) However,t isalso a region prone to floodShipibolivelihoodsareorganised in relation

to two mainannual eventshedry andwet seasoa Theriver water levelhas an averagef

27 For a more detailed account of interethnic confliddgayali see De\(2020)and Morin(1998)
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sevenmeter fluctuation between these two extreraeslseasonal transformations affeiwer
navigability, agricultural productiorand the overall economy in the regi@®onchail et al.,
2018)

Historically, Shipito settlements would be built in higher groundsafan)instead of
floodplains {ashba) but the choice of settlement location reduced as people were pushed into
floodplains by Settlers (Morin, 1998}loodplainswill have at least one annual flood inside
their territoryand be more susceptible to erosions of the riverbank, which is always moving
and crumbling to the extent of sometimes demanding the relocation of a native community
(Dev, 2020) Evenin settlements mervulnerableto seasonal changehe growth of the river
used to be predictab{between the months of January and Maaestd extreme floods in which
the water levels reaad up to ten meters would only happence each decad@ournon,
2002).This allowed families toremain in the village during a flood for mg&tars angbrepare

for the occurrencef ahazardougventthat demanedtheir temporaryelocation

However, astudy of floods in Western Amazonia (whereayai is located) in the period
of 198520150bserved a growing trend of longer dry seasons with harshesudderfloods
in the rainy seasomarticularlymarked by the extreme events 8011(Ronchail et al., 2018)
(seeFigure 7). This is relatedo the increased intensity of rainfall in the months of November
and Decembehatsubsequentlghortened the periaaf river growth. The newrainfall pattern
is linked to warmer ocears (Wang et al, 2018) and atmosphericchanges ensuing from
deforestation(Espinozaet al, 2022) Climate projections indicate thahe intensity and
unpredictability of floods in Western Amazomall only worsen in the next yea(®uffy et
al., 2015) This poses signifant challenges tahe sustainability offloodable native

communities.
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Figure 7 - Family in a flooded field in 2011

Source:Mai Joshinvideoto ask for help from government authorities

The architecture ofillagesis prepared to endure most floods. All houses, #vetoncrete
buildings constructed by the government, are placed on Stltssistencagricultureused to
be equally adaptable s@asonal changeSbserving episodes of hazardous floods in 1984 and
in 1994, Tournon (2002) notedatthe soil offloodable villagesdid not produce muciuca,
leading these native communities taepemniencyon plantain However,the lattercrop is
easily lost when floodedalong with the river fish that escaaato the forestin preparation
for ahazardousainy seasonfloodable mtive communitiesvould stock up oryucaflour and
fermentgame meat andsh (Tournon, 2002 Peoplecould also rely on higher ground native
communitiedn case ofcarcity, asheirdrier soil enableda moreabundanproduction of yuca
(ibid.). However, climate change has been altering the onset, scale, and duration of floods.
Changes inriver seasonality affect the local economy and m#ke production ofyuca
unviable (sed.angill & Abizaid, 2020) There is an overall tendency of replacemennofe
diversefoods for plantainin native communities, given th#tis crop grows fasterin wet
terrains(Slaghenhaufi2019)andsells easilyin PucallpaCollado Pandura2021, p.69. This
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poses a problem for the sustainability of lower ground native communities in harsher rainy

seasons.

Moreover, floodableillagesarenowmore likely to losesubsistence crogmhiring the rainy
season.Subsequently peoplerely more heavily oralternative sources of incomgvhile
traditional Shipibo handicraftsand ayahuascaceremoniescan potentially contribute toa
familyd s i ¥, toorism@in Amazoniais scarceduring the rainy seasoHence people often
opt to migrake in search ofwagedjob opportunitiesin 2017, over 60% of Shipibo chiefs
reported knowing people who hpdrmanentlyemigratedfrom their villagein that yea(INEI,
2017a)but seasonamigration was not capturedby this census.Recent stueks of Shipibo
livelihood strategiessuggesthat 75% ofthe populatiormight migrateseasonajyl due tothe

floods and in search of temporary waged job opportur(@etiado Panduro, 202%)

Rural job offers vary depending orresource demangddut thegold, logging and oll
industrieshave had a stable pesgce inUcayali formanydecade¢Barrantes & Glave, 2014
see also section abgvdn addition,illegal monocultures of cochave hadan exponential
growth in Ucayali, from 390 to 2,452 hectardsetween 2016 and 20ZDEVIDA, 2021).
Shipibomenin need of waged labour often look for opportunifeeommercial plantations
or logging althoughtheywould prefer to havesafe jobsin the citieswhich are not accessible
due totheir low level of formal educatiofShermanet al, 2016) Consequently,& mi | i e s 6
growing economialependency omrashpushesworkersinto an involvement with thevery

industries thaimpoveristed theirtraditional livelihoods strategi€see alsd\rselet al, 2019)

The economic development &fucallpa with its exponentialpopulation growthand
increase in river traffichad severe impacts @hipibo livelihoodsA deterioratingsanitation
situationaltered thequality of the Ucayali River as exemplified by the 1991992 cholera
epidemicthat | will discuss in more detail in chapte(€ee alsdCueto, 2000; Hern, 1991)
More recently, agovernment report identifiediater contamination bylead and phosphorus
along the Ucayali basin(National Authority of Water, 2018¥°. This is relatel to the

28 This may be truer tsomehouseholdshan to othersAyahuascaceremonies are hosted by just a few

families in a villageand profits are seldom shar&dhile the practice okenéembroideryis widespread

among womepnfamilies without contact with touristaight struggle to make a sal8eeSlaghenauffi

(2019)

29 The study was based on 34 interviews with different Hoalds in four Shipibo rural native
communities. This sample represented roughly 24% of the total number of households.

VUcayali 6s government parameters are: 00,0025 mg/
mg/L for phosphorus (water had over 13 times that amount, and 22 times in regions closer to the city).
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contamination of food resources and thésequentappearance of skin rashetigestive
illnesses and cognitive impairmerih young childrefPUINAMUDT & Campanario, 2016)
Despitethe poor water quality,He latest census of native communities indicates that 70% of
Shipibo villages do not have a water well and offyl#ad a bathroom with sanitation facilities
(INEI, 2017a) Given hav 40% toilets innative communitiesrepit latrines (bid.), the foul
odour of these facilitiesften pustes people to search for natural alternatives, such as bush
areas behind building®\mes, 202). This complicates further the issue of sanitation during
floods.

In recent years, some development projects have aimed to address the lack of water access
and sanitation in Amazonia. Since 2014, 15 floodable native communities received compost
toilets and 27 received solpowered water tanks from UNICEF Peru in partnership with the
Spanish NGO Fundaim Aquae3! Access to services varies widely among Shipibo native
communitieswith the level ofinfrastructure of a village generally predicted bypiteximity
to Pucallpa.Most riverine native communities have an entrance (the port) close to a river
margin and grow inwards, with stores and State buildings located farther from the water (the
centre).State buildings are easily identifialidg their cemated structurdout these are rare.
Moreover, while80% of Shipibo native communitidsave schoolsonly 42%havea medical
unit (INEI, 2017a) Electricity structureand phone linesre even rarerreaching only 20% of
native communities (INEI, 2017&j The village where | based my wonkes part of this small
percentagelthoughaccess to electricitjepended n peopl ed s a,landphontey t o

access was unreliable

Another marked difference among Shipibo villages is the structutteeofbuildings. A
qguick Google search on Skibo houses will display imagdsom the early 200Qswhen
buildingswere mostlycovered with palm leadnd had open porches that remain characteristic
in ayahuascatourist centres. Bt nowadaysmost Shipibo housesneet the UNICEF and
ECLAC (2012) definiton of adequate housingvith fully enclosedwooden walls and
corrugated iron roofsThe State has marked each house with an individual number to monitor

the quantity of households per village and simplify the location of families. However, families

31 Data from: Access on 25 May 2022.

32 These numbers might have changed in the tpasyeass. During theCOVID-19 pandemicjong-
lasting school closures pushetie government to create an online platform for primary school
education known asAprendo en Casé learn from home)ConsequentlyShipibo organisationsave
been requeshg an improvement of internet access in native communiti€ee:
https://aprendoencasa.fecess on 4 August 2022
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tendto be highly dependent on each othes | will discuss in chapter. &hipibo native
communities have a pattern of matrilocal residence, with married daughters generally
remaining in the same village and near their parents, while married sons are myrto like
move out.Slaghenauff(2019 p.39 notes that even where the Shipibo have moved to urban
contexts, their neighbourhoods recreate similar kmbhased networks that end up replicating

the social order of native communitighis is crucial to the cultural transmission of Shipibo

cosmology, as | will detail in the next section.

2.3.2. Shipibo cosmology

The Shipibo refer to themselvesram jorikon, whi ch transl|l ates to
in most Panoan languagéBrabec de Mori,2013)* In contrast, other people arewa
(foreigners), a suffix that is present in the official denomination of many -Baeeking
Indigenous peoples in Amazonia, such as the Kashinawa, Iskonawa and Sharanawa peoples.
Similarly, t h @s probabiye givénSdoa jpnikbnbydheinneighbours, who
would refer to themselves as oOreal peopl ed
(Keifenheim, 1990) These changes in sédffentification, pervasive in the region, suggest that
identity is relational: a person can seléntify asjonikon, nawa,Shipibo or Peruvian,
depending on their interlocutor and the context of conversatiowever,the particularity in
the Amazonian conception of personhood is that beingad persodis not a biological fact,
but the result of an exchange of substances witfMareiros de Castro, 1998, p. 174) other
words, it is he practice okharing foodhat nurtures relationships and comnpmrspective
among humang&osta, 2017F ol | owi ng this | ogic, animal s an

among their own kiiBrabec de Mori, 2013

Anthropologists have long argued that Amazonian societies cannot be understood
simply by an analysis of social structures, given how the saclat @s based on the exchange
of bodily substanceSeegeet al, 1979) While bloodlines can be interpreted as one example
of these shared biy substances, so is foaddhence the importance of eating together (what
anthropologists call commensality) to establish or reinforce kinshifR@esto & Costa, 2013;
Vilaga, 2002) Much of Shipibo shamanism involves a diet that is used precisely to adopt the

perspective of otha@hanhuman beings or feigners(Colpron, 2013 Likewise, Shipibo

33 Pano is one of largest language families in Amazonia and it includes Shipibo language.
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doctors often prescribe diets to foreigners that stabilise mental and physical illnesses by
promoting an O6i ndi gen (Saghenaufin2019,pP4yHisocdronicy s u b
instability of bodiegVilaca, 2005)also means that beings are susceptible to forest spirits, who

can cause illness (known astipa), angstor bad luck in people who take too many resources

or leave food to wast@®ev, 2020, p. 139)

To fully understand this permeability of human bodies, it is useful to look at Shipibo
notions ofniweandkaya Kayai s o6 wh at mBektrargRoussead, 1986epd 106)
vital energy thaiinhabits all living things and is particularly concentrated in certain human
organs(Slaghenauffi, 2019)Meanwhile,niwe is the manifestation of this substance as an
essence or o6windb6 that @abecde &aorid203plifius,d992;d o e s)
Slaghenauffi, 2019)Together, these two components of life can explain how all humans and
otherthanhumans are deeply interconnected through a sharegiVifeg substance:

Everything seems todbhtoe ahedBhvpsbbl|l ebd

animal, a plant or a man, the world around us has a double nature. And each person

knows perfectly well that they should consider this invisible world. (Bertrand
Rousseau, 1986, p.108ny translation)

Colpron (2013) warns that the Shipibo perceive the whole world to be populated by a
humanlike creature nameito,a t er m oft en t r ans |[(Gahagod20@s O o0 wn
The owner of a plant will defend said being from actions that may harm it, and given that these
masters are natonfused with spirit$ rather, they are endowed with human attribiitésey
grant plants and animals with social age(@laghenauffi2019 p.88, and the environment
with social meaningDescola, 2013¥* The social agency of plants constitutesieial part of
socialisation into Shipibo, as certain plant
behaviour and skill§Slaghenauffi, 2019; Tournon & Silva, 1988) Pl ant s6 tr eat m
consequently, be a fundamental componentetjaate child rearing, as | will argue in chapter
4 (see alsaJNICEF, 2012b)

34 The value of interconnectedness is also expressed in Shipibo material culture: the ropenssiaipe of

a plant that is a core componeniaghhuascaalludes to théorm of the primordial anaconda. But the
same can be said about the form&efié the traditional Shipibo pattern, painted and embroidered by
women in ceramics and textil@Belaunde, 202). The plant that allows women to dreankehésvas

made of he ashes of an anaconda, and the very pattern of traditional drawings reproduces the
interlinkages between all thingBelaunde2012 Valenzuela Bismarck & Rojas, 2004, p. 80)
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The perception of the environment as a realm shared with equally powerful creatures
incites the Shipibo to trace clear boundaries between their village and the forest, and treat the
latter withfearful respect{Slaghenauffi, 201,9.89. For instance, plant doctors must ask for
permission ofibo to collect the ingredients for their medicines. Moreover, communities are
filled with examples of humans and animals who changed form, especially before the arrival
of Evangelical missionaries, when interspecies exchanges were more common. A strong
onanyais still able to shift into other species when healing, and it is their knowledge of other
pl ants6é and ani mal sé perspectives Brdbecde enabl
Mori, 2012 Colpron, 2013

This interconnected network is at the basis of Shipibo cosmology and determines much
of everyday practices. For instance, it is believed that an anacomid (s the mother oftte
waters and provider of life, and her reajeng netethe water world) is populated with human
like spirits fene yoshinkhat can be either generous or treacherous, just like the anaconda
herself(Belaunde, 203). If people overfish or pollute the waters, the anaconda might get mad
and move away, which makes the river dry or change shape. This communicates that the shared
vital energy is scarce; because all beings compete for this resourcesivexgasdation is
always punishable with aggression from another predatoe it a animal, plant or spirit
(SantosGranerg2019)

The exchange ofitality between things is invisible to most people tan also be the
cause of diseasadarmfulinterchanges become visiblednanyagspiritual healersy through
the consumption of ayahuasd@ali), which is also used to prescribe the doresuch ailmers
Given that most people fear these visions and the arduous diets that make them possible, only
a few onanyasper village candialogue with otherthanhuman worlds and visualise
interconnections between creatures. Tlumnyasact as intermediaries between this world
(nonnete)and the othethanhumanworlds andhelp other traditional medical practitionérs
like raomis(plant doctor) anddme fixersi to identify the right treatment for an illne¥s.

35| avoid usingthe word s hamand because my interlocutors per
due to deceptive use in commercdglahuascaceremoniegBrabec de Mori, 2014and because of
phonetic similarities with the mestizaon theCShipiboa 0 , a
(Morin, 1998, p.143; Roe, 1982, p.96)

36 This thesis does not focus on shamanic practices, although this has been a topic of growing interest

in academige.g.: Labate & Cavnar, 2014particularly with the riseof ayahuasca tourism and its
socioeconomic impacts on Amazonian socigi@&aghenauffi, 201;9Brabec de Mori, 20041t should

be noted that while there is a differentiatioa b we e n odagpya)a ch @ (Oybhb& dhiamags,
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This interconnected framework of | iving r
by Westerners, given our own tendency to see the world as having one nature and multiple
cultures In contrat, the Shipibo see the world as having one cuitireh at of adr e al p
and multiple natureéViveiros de Castro, 2014 his ontology has various repercussions in
peopl ebs | iveli hoods,-beiognandvdventin the hsteugturecobthes i d e r
rainforest. Archaeological evidence has shown thairedased cultural practices, such as
traditional burials and temporary arrangement of settlements, were responsible for the
composition of A niBakte 2013 6 sa n O e rpteiaipdadics sddials e mi
organisation contributed to the extension of the current forest strjPlece et al., 201.7n
sum, the complex social organisation of native Amazonian societies created the rainforest as

we have come to know it.

The Amerindian political economy of lif&antosGranero, 2019 based on a notion
of scarcity of vitality, a framework that is crucial to understand Shipibo relations with other
peoplesTo survive in a world of predation, it is necessary to learn the me#adlincorporate
the technol ogical power from oneods enemies
incorporate external elements, such as electr{€ittpron, 2013and gungBrabec de Mori,
2017) and treatments tend to operate inside a duality.oha@yaonly has the power to give
ortakelifeiwhi ch i s essentially a r(\daca d@inthat i on
history of many Indigenous peopléle assimilatiorof inimical forces was interpreted as a
willingness to become civilisefLévi-Strauss2016 Viveiros de Castro, 2014What [will
argue in the following section is that this apparent aparmedness is also a strategy of
predationwhen foreign technological power becomes an assetctdtural and physical

survival.

2.3.3. Syncretism and cultural change

The effects of transforntian in Shipibo territories were not constricted to the space of
native communities. Rather, interethnic contact, missionary advances and State presence also
impacted cultural expressions in Amazor@aw (1993, 2003)who studied two Amazonian

peoples who selidentify as mestizosdespite being recognised as Indigenous by others

respectively those who cause harm and those who heal, the two practices are not easily separated as the
act of healing is inherently predatory (ebec de Mori, 2014, p.13) I n ot her words,
onanyami ght be sgameone el sebs
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(namely, the&Kokama andrine peoples), showed that cultural change was a strategy to mingle

with mestizdSettlersin a political and social context that is dominated by the latter. However,

Gow al so argued that these all egéaeapractice§accul
and beliefs that could only be explained through Amazonian cosmologies. Adding to this,
SantosGranero (2009xlaimed that Indigenous performancesnoéstizonesare not even

permanentinsteadthey aresimply an openness to the Other.

The Amerindian openness to tbhéher is an idea presented hgvi-Strauss(2016) to
express a pattern of Indigenous willingness to mimic and appropriate Settler cultural elements,
originally described in colonial documents and traveller testimonies of gterfirasions of
the Americas. Taussi(R018)interprets this mimetic behaviour as an attempt to adopt the
perspective of others a theory sustained by recent ethnographic accounts among various
Amazonian people&Killick, 2019; Vilaca, 2016)For instance, a comparison oépand post
Columbian ceramics can illustrate how cultural hybridisation reconciles ontological
antagonisms. Walking throughe LarcoMuseumin Lima, Dev 02Q p.43) noticed that pre
Col umbian ceramics portraying esentpdrbgajaguanr 6 s ¢
god in position of power over human figures), were substituted by images of humans carrying
a dead jaguar after the arrival of Spaniards. Apart from the evident humanisation of power in
these depictions, what is also at stake is theuramte of the predatgrey dynamic in
understandings of the world order.

Many aspects of contemporary Shipibo customs can be traced back to interethnic exchange.
The Shipibo had a history of trade and conflict with other Amerindian peoples long before th
arrival of the first European travellers in Amazonia. Incan influences are noticeable in their
language (e.g.: numbers above two that are counted in Quechua) and cosmology, with myths
about an ambivalent Inca figure being used to admonish individualstabof or ei gner s 6 |
greed and generositfCalavia Saez, 2000; Valenzuela Bismarck, 2618Yowever, the
frequency and form of intet@tic contact would change greatly with the occupation of

Amazonia, as argued earlier in this chapter. The essential art of embrokiemingnd the

3’This is |likely to have influenced the Shipibobo:
Upon the arrival of Franciscan missionaries, the Shipibo approached them to obtain iron tools yet
systematically resisted religious conversiowhich drase them to recurrent conflicts with the priests

(Varese, 2006)When the independence of Peru led to the expulsion of Spanish missionaries in 1811,

it left the Shipibo with material needs. This dependency was then exploited by extractive settlers who
persuaded them to work peonesn exclange for cotton fabrics, machetes, and other items (Morin,

1998). See section 2.2.1.
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elaborate skirt and blouse that elder women traditionally wear stem ffboea@ury contacts
with missianaries, who provided the needles and taught women to embroider the patterns that

they used to paint in textiles with natural dye (Dev, 2020).

Similarly, the habit of drinkinqayahuasca itself also a Quechua woiidis probably a
consequence of interetltncontact. Gow(1994) theorises that it was probably the close
interethnic contact insid€atholicmissions in the late 19century that allowed ayahuasca to
spread among different pples while cultivating elements of Christianity. Although Morin
(2015) notes that missionaries who visited Konibo villages in th& déhtury had already
describedchyahuascaractices and that the plant was likely paftpre-Columbian commerce
between Andes and Amazonia, she also acknowledges that the Shipibo healing practices have

been deeply influenced by Christianity.

The proximity to missionaries increased significantly after the arrival of SIL and several
other potestant missions in the 1940s (see section 2.2.1). The consequences of this have been
several in the social organisation and political dynamics of Shipibo villages, as discussed
earlier in this chapter. However, it is also worth stressing the influeat&th missionaries
had over I ndigenous peoplesd schooling in Am
such institutions afforded few opportunities, apart from learning the Bible, many pupils later
converted to Christiaty. Capredon (2021hotesthat in 2007 nearly 44% of the Shipibo
population seHdentified as members of an Evangelicahurch. Cosidering that the
Evangelical religion had a growth of 25% in Peru since (i¢&l, 2017b) it is likely that this
percentage would be even higher today.

However, religious conversion is not necessarily akin to a shedding of customs. Literature
on Amazonia has given substantial evidence that traditional practicé cyncretised with
Westernvaluesf or i nstance, by des c(Slaghenaugfi, 20®re st s p
offering shamanic apprenticeships to wealthy new age forei¢jbatsBrabec de Mori, 2014)
T and yet remain stronglperspectivis{see alsd/ilaca, 2016) A more statistical evidence of
this coexistence of cultures can be found in the latest census of native communities, according
to which65% of the Shipibo populatidamneats iness with a combinatioaf medicinal plants

andWestermallopathy,and 13% uses exclusiveladitional Shipibo treatmen(iNEI, 2017a)

The incorporation of foreign cultural elements without an abandonment of local traditions
indicatesthat the Shipibo display an inconsistenperformance ofdentity that is essentially

Amazonian. People adopt different perspectives as it becomes necessary to resist against
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harmful forces which is the same perspectivist logic found in traditional shamajisabec
de Mori, 2017; Slaghenauffi, 2019)onetheless, this hybridistakes place in a context of
unequal polical powerthat Tubino & Zariquiey(2007, p.1§ c a | | 6cul tur al di gl
how the Peruvian Statevaluesthe urban literacybased,and Spanisispeakingculture of
mestizoverall others,interculturality implies arunequal social prestige apalitical level.
Unless people learn the ways considered legitimate by the State, they cacupy certain
spaces. The imbalance caused by the overbearing power of Settler culture is illustrated by
Shipibo EIB teacher Lener Guimaraes:
The Shipibo do not have a magrteeyhave two: the magnet that they have placedour
outside and the magneside ourselvesWhat happens is that sometimes the outside
magnet is stronger than one's oa@ngdsometimes there athe two(é ) | think one has to
understananeself through thiswn magnet more thaamything, tofeel, live, think freely
as Shipibawvithout alienaing other people's ideas and thougfis.feel good until the day
you die. So we neetthis [internal magnetio take care of everything that can come from
outside; but we also need that otfexternallmagnet, but we don't need to put itaar

centre. We need to put it, perhaps, at our side or perhaps in oéhpe need to reflect
much more from ouown spaceqTubino & Zariquiey, 2007, p. 61)

The quote above presents the perils of hybridisation in adomberemestizaculture
acts as a magnet decentring onebés internal
interculturality would have a controlled degree of mixing, allowing one to discern between
what i s external and wsedaidnhas giveropteetyosevideacs that c e .
hybridisation is a complex, reversible phenomenon, it is also worth noting that the argument
of acculturation has been long used by Latin American States to deny rights to Indigenous
peoplegCarneiro da Cunha, 19959)he Shipibo not only remained faithful to their beliefd, bu
adapted their healing practices to respond to the succession of epidemics and slave raids that
disassembled significant portion of the original native Amazonian socigti@sdpron, 2013)
However, they are also wary about pressures for Indigenous er@spmosa, 2012)
Proximity tomestizovaysof-being is a conflicting possibility: on the one hand, it grants access

to gatekept spaces; on the other, it threatens theanaimte of ethnic rights vésvis the State.

In this context, what happens whaestizcculture, in the form of chikéensitive social
protection(CSSP)mplemented by the Peruvian State, reaches the core of a native community
to feed and discipline Shipibo childreARd doesthe definitionof child wellbeing enacted
throughCSSPcoincidewith Shipibovalue® These questios guided the empirical focus of

this thesis.
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2.4. Conclusion

This chapter presented a contextual background to the ensuing case study, focusing on
the history and contemporary context of the Shipibo people. Section 2.2 paid attention to how
Amazonian cHdhoods were perceived by the Peruviiate in colonial times, and why this
began to change in the 1950s. The literature suggests that the timing of State interest in
Indigenous child welbeing coincides with oil discoveries and an intent to estabkstoager
governance ofhe national territoryThere is also evidence that the focus on childhood had a
transformative power to Shipibo political organisation, as it was through the education of youth
that people became more engaged with regional polimsethelessducatioralso presersd
an image of Indigenous cultures as static, whereas the natiestizoculturewas portrayed
as enablingrogress.n section 2.2.3 | arguddrthert hat chi | dr e nsénsitive i ght s
social protection in Parstill has some parallels with colonial forms of intervention, as they

reinforce the assimilation of national ideologies over the local culture.

The second part of this chapter offered an overview of Shipibo native communities
nowadays. It started by stiussing how Shipibo native communitiesare enduring
environmentathallenges hat af f ect p e op|aadirerefore pushitowards o d st
cultural changeThe following subsection presented the cosmology that guides Shipibo
peopl ed s swithdthertharbumammtheir own territory, with illustrative examples
from | ocal shamanic practices. Finally, t he
contacts with Western culture (represented by riestizoy is as much a strength as a
vulnerability given the close history of acculturated peoples that surrounds their territory. This
sets the ground fany empiricalanalysisof how children grow up amid developmembjects
in Ucayali.
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3. Methodology

3.1. Introduction

The previous chapters have introduced the theoretical framework and the context of this
research. This chapter presents the methodology that have shaped thid thésssart by
presenting the research design and discussing the philosophy that dnsdezséarch and
shaped its methodolodg.2). In Section 3.31 reflect on my positionality and research ethics
in a context of significant power imbalances and cultural differemcdesailhow consent was
obtained at different levels, and how ethisales shifted during the coronavirus pandemic.
section 3.41 present the set of qualitative methods used in this project and explain why and
how each method was usédpart of this sectiofi3.4.4)is entirelydedicated to explaining the
development ah implementation of remote data collection, and the role of each research

assistant in this. Lastlyn section 3.3 describe how data was analysed.

3.2. Research Design

The methodology presented in this chapter is grounded in a relativist epistemological
approach. Therefore, it approaches knowledge not as universal evidence, but as a social
construction that greatly depends on researcher positionality, relationship with informants and
the context and instruments of resegi@hmner & Tribe, 2008)Social constructivism guided
the research design towards angulation of methods that could provide multiple insights on
the issues at stake, a careful reflexivity embedded in the research process and the inclusion of
collaborative and participatory methods. Such research practices are particularly valuable to
grsp the perspectives ofdoWwnlpreductai@dmeshehcev
& Sumner, 2011p.29.

At all stages, this project was designed following international guidelines of research
involving children(Grahamet al, 2013) insofar as to consider if the research was really needed
and could contribute to new knowledge that could benefit the particidanthapter 1, |
situated how the research problem was identified and developed into research questions. This
chapter discusses further how these research questions led to different methods, and how this
triangulation of methods helped me reach my reseaithof understanding how Shipibo
chil drendés | ived exper-+eang are affecedhy ecplegicad and ct i v

political economic transformations in Amazonist as importantly, it discusses the ethical
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concernsthat were embedded and simff in the research process, particuladlye tothe

coronavirus pandemi®ecause thishesisisi nt er est ed i n Shi pindo chil
context of racialised land disputes, it demanded constant reflexiveness about embodied power
imbalances, surt as the age, gender and cultural differences between researcher and key
interlocutors This has beeronsideredn the development of this methodology, and two
principles guided my approach: thersleofcoteradd t o |
equivocation (Viveiros de Castro, 2004yhich relates to the inappropriate translatioh

apparently similar concepts arosscultural researchl will explain these principles more

detailbelow.
The i mportance of ¢ onsitésuesithatgonaerm thenmdisaecored s 0 [
premise of childhood studiek stems fromanacknowledgemerthatc hi | dr ends per s|

have historicallypeenoverlookedor silencedy researchers and practition@rvarious ways

(Qvortrup, 1994; Roberts, 2013 The premise is based on the idea that children not only have

the cognitive capacity to enunciate their will, but also the right to be ligamkes & Prout,

2005) Giventhatchildred s p e er g rinoavaiveculpuregCoraacoe2003)iterature

has pointed ouheir important role in the production of salcchangégMorelli, 2017; Tanner,

2010) What is, however, less acknowledged isfthe ct t hat chi |l drends utt
and limited by a sociocultural context that must be takenaotmuntto fully understand

chil drends a(8pyrout 2018) clamp acti it @ re swoicesadanotbe tullyl dr e n
comprehended without an understanding of the generational order in place. This gives a sense

of how children are positionealithin the society and how they are perceived and treated by
elders(Mayall & Zeiher, 2003; Punch, 2019It is of equal importance to understand that
children might not be the only intedutors that have a say on childhood, and thus the relevancy

of an ethnographic approach to understand power relationships and various cultural factors

influencing chiSkutr2ebhos experiences

The other principle that guides this study is an awareness that cultural equivocation is a
common product of research among different cult(Waseiros De Castro, 2004J he problem
of studying Shipibo culture through concepts and theories formulated in Western contexts (e.g.

childhood) is that direct comparisons could lead to a false translation of radically different ideas

38This was even more noticeable during the corona
affected by COVIDB19, with access to schools and peers curtailed maimteease in child poverty and

domestic violencdUNICEF, 2020) their opinions and welbeing were seldom considered in large

scale political decisions that were affecting their lig®@gray & Hunleth, 2020)
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(e.g. of child weHbeing). To remain conscioa$ my theoretical tensions, | sought inspiration

in literature thatquestions the oversimplification of cultural relativism and of conceptual
analogies that underpin the universalism of Western philos@ptBlaser, 2013; Viveiros de
Casto, 2014) | also committed to taking my interlocutors seriously by interpreting their lived
experiences and cosmologies literally, rather than figuratiizylLa Cadena, 2010Hence,

this thesis required a certain adaptability ofe@rch questions and methods throughout
participant observation and data analysis, giving space for new issues to gain relevancy
organically and in dialogue with Shipibo knowledge. While this research was far from being
fully participatory and collaboratey since it was moulded by a rigid temporalRpsen, 2021)

and theoretical framework, its methodological openness was strongly influenced by the work
of Indigenous scholar$Smith, 2012; Wilsoret al, 2019) Such an approach was particularly
enriching after the interruption of my first fieldwork, whieredesigedmethods to finish data

collection remotely and working with Shipibo research amsis(see sectio’.3.3).

Some methodological creativity is generally praised in research with children. The literature
acknowledges the importance of flexibility in chtédntred participatory resear@g.Abebe,
2009; Gallacher & Gallagher, 2008y methods have to be tested and adapted to fit the context
and skills of each particular group of childrétowever, the more participatory stage of my
fieldwork took place after disruptions caused bydbenavirugpandemic forced a change of
research plan. Several challenges presented themselves to my project: this rural community
had no phone or internet connection, there was a language barrier as my scarce knowledge of
Shipibo rusted quickly without practice, atmbkts of research assistance and of ensheafih
safety required me to limit the time of commissioned fieldwork to a minimum. Therefore, |
developed my plan for remote data collection using the -dwratiell method that had been

successful during Hperson fieldwork(de Carvalho, 2021)

Although this research was conducted in two parts, the resultirig ih@gitten as a single
monograph. Therefore, | decided to use the same logic to structure this methodology. As with
many projects conducted in the same historical moment, this thesis is a product of a patchwork
ethnography(Gunel, Varma, & Watanabe, 202f)at pieces together different periods and
forms of fieldwork in the process of making thick description. | chose teeitritn the
ethnographic present to build a story that is cohesive to the readers despite the disruptions of

the pandemic.
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3.3. Positionality and research ethics

My identity impacted all stages of my data collection, althoonghpositionality varied at
different stages of this project. Being Brazilian, | originally intended to conduct this research
in my home country but the election of righing president Jair Bolsonaro i®287 and his
plan of repurposing Amazonia for agribusinéseade the prospect of prolonged fieldwork in
this region unsafe. Subsequently, | looked for neighbouring areas where | could pursue the
same project. From my first contact with UNICEF Peru amrdlitidigenous organisations in
Ucayali, my Brazilian identity granted a sense of proximity and solidarity that was heightened
whenever in discussions about the conservation of the forest, the rights of Indigenous peoples
or inequalities of our region. Thigas potentially enhanced due to the political crisis in Brazil
and the direct effects it had on Amazonia. Howergr, i nt er |l ocut orsé perce
innocuous foreigner was aided by other aspects of my idéntignely, the fact that | was a

mestia(mixedr ace woman) doing ressédanmg.ch on their cl

Gow (2003 p.69 has argued that Brazilian surnames are often associated with high social
status in Peruvian Amazonia, given the transnational history afither economy. This could
have been particularly challenging among the Shipibo, who were enslaved by rubber barons
and remain cheated by Brazilians in the commerce of ayahuasca (as exemplified by an
overheard compl aint Ot hhreu Btriaansideriagthssl oleal | t h e
wonderechow muchmy mixedrace descemtbfluencedmy proximity to my host familylnside
the logics of Pangpeaking peoples, who inhabited territories that were arbitrarily delimited
as Peru, Brazil and Boliviamestizosare seen as a closer typenafva(foreigner) than White
people(Keifenheim, 1990p. 92. Themestiza s an ambi val ent figure,
bet ween the Indigenous and the White worl d
also represertherelationshipé expl oi tati on of the first Set
Adults vey early on referred to me asbaasilera (Brazilian) and treated me with more
comradery than White touristgringos) and Peruvianmestizoswho worked for the
government. | received a similar treatment from my research assistants. For instance, Douglas
menti oned at our first online meeting: 61l ask
were fromgringoland or from Limaland, b u t she sai d 0nBrasilande.l a x ,
Meanwhile, tildren grappled with the category that they wanted to asd¢abme. | did not
look like White people, nor like any local Indigenous nation. | resembled Pemnasiizos

but if | was also a foreigner maybe | wagranga? The Brazilian identity settled this: it was
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familiar, yet foreign, and Brazilians were alsestizosas they knew well from their football
heroes®®

The physical transformation that | underwent during fieldwork also symboliseetstézo
in-betweenness. | had arrived from England looking pale, but quickly regained a brown skin
tone. The matrizh from my host family noticed this transformation, which seemed to
correspond my acquisition of skills to dwell
are Shipibising yourself!d. Because I of t e
appearance in shorts was even more confusing: half brown, half pale. Milenayeaddld
girl, once told me: ¢6ités funny, I f we | o0k
look like agringa, but your arms and your face are | ik

It is also probably due to my complexion thatas never mistakefor a tourist or assumed
to be wealthy. In Amazonia, like in most of Latin Americaceis a signifier of class, and
White-looking peoplearesocially read as part of a political and economic ¢tieela Cadena,

2005. Hearing from dter researchers in the area, most of whom Weéhéde, | realised that

race played an important role in my relationships. North American and European researchers
of both genders lived in accommodations &yahuascatourists, were served food and
expectedd contribute with substantial amounts of moinegyx times what | was asked to pay

for rent. Whereas in every community | visited, | always shared the house and its chores with
a family and was expected to share food and financial responsikilittke ssme way For
instance, if | was the only woman in a house, men would simply sit around and wait for me to
cooki it was an implied responsibility that | had to negotiate, as it made me late for school.

Yet | am fully aware of the gendered aspectof mgintl ocut or sé6 expectat.
reflect on the invisible toll of fieldwork on women, particularly when compared to the
experiences of a White man (Caplan et al., 1995). More importantly, gender implied a
particular sort of risk that of sexual violete. In the malelominated offices of Pucallpany
display of friendliness was read as a flirtatious invitation. Men would promptly ask if | was
single, and if | made the mistake of answering the question a couple of times, | rapidly learned
to evade it. Vlen my interlocutors insisted, | pretended to be married, taking advantage of the
hypocritical complementarity betwearachisteandmarianistathinking: while a single female

is a mere object of desire (machismo), a married woman (and a mother) is due\sagn

39 Children cheered for Flamengo, a higimking team from my hometown Rio de Janeiro in which
the Peruvian striker Guerrerd himself amestizoi had played for several years. Guerrero had also
dated a Brazilian woman named Thaisa, and children pronouncadmeylike hers.
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Mary. To cope with this, | searched for sorority in each of these spaces. While my female
friends helped me develop safety strategies, stories of rape were alarmingly banal and made
me wary of situations that | would perceive as harmless anderet read as an opportunity

for men that disregard female consent.

This certainly had an impact on my research. | refrained from interviewing flirtatious male
informants and avoided being alone with meshich resulted ira lot more timespentwith
womenthanwith men in the village. However, my female identity also came with privileges.
Nobody ever questioned my reasons to be interested in childreiijdmarewas assumed to
be a female instinct. I was al sowhchagwhed ea:
the prevalent absence of fathers, was an i mp

However, my age was a barrier to approach children in the beginning of fieldwork. It is a
common anthropological trope to say that the ethnograpliperceived as akin to a child, and
this is particularly true for those of us researching childhood. My female friends mocked me
as one, as | had no knowledge of how to fish, how to kill a chicken or make fire. My food was
often burned or raw, and | gpnetty sure that it was this more than my claims of being late for
school that convinced them to give me other chores. Conversely, my ineptitude could not place
me farther from my school colleagues, as children were skilful-y@aeolds paddled a canoe
alone and came back with at least a basket of small fish to distribute to family. They could also
open a coconut with a single movement of a machete. | lacked any useful abilities for survival
and was too sensitive about killing animals, therefore | caclaoh that | have adopted the
leastadult role(Mandell, 1988) in fact, | was the perfect portrait of a useless urban grown
up. Children often mocked me for my character: too frail, too dependent and tresiadsa

like human people.
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Figure 81 Schooltildren examinehalf of avenomous snake after choppitgghead

Attending the school as a student, and requesting to learn with and from cliidngal,
2000)in their daily activities, was my main strategy to break this barrier. Like Coi2203)
myeffot s to be part of chil dr endsiwhieddefinidelycul t ur
have the physical characteristics and social authority of a grown woman, in many ways | did
not behave Iike one. O&Nor mal 6 safchidremsrplayoul d n
with them. From a very young age, women become mothers, and started to share the obligations
of other parents, instead of behaving as chi
school was also rare. Those that visitt thaace are there to teach or discipline children; in
contrast, | would sit in the small desks with students, and attempt to do the same aictivities
often asking them for help with my limited Shipibo.

Gender, national ity apecksoftmlidentiydhdtdost anpantdntedé st a
during remote fieldwork, when a mixepgendered team of Shipilspeaking adults collected
data on my behalf. Having a male research assistant allowed for the inclusion of more male
interviewees, while a Shipibgpe&ing woman could access sensitive information that | would
never have obtained from children in Spanish. Nonetheless, there was a spowger
dynamic in place, as there was no time to build rapport. Activities were proposed as school

tasks for child pdicipants and were in fact perceived as educational by parents because they
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provoked reflections on important aspects of community life. | am also aware that the division
of labour was difficult for the female researcher, who felt burdened by administrativ
responsibilities, and ideally it would have been important to haktwofemaleresearch
assistargto share the load of gendered lab8ur.

While aspects of my identity seemed to fade during remote data collecti@ffilration to
a British universi was equally magnified and became a central marker of economic privilege.
Although my budget was scarce and only allowedafereek of fieldwork, | was still in a
position of hiring help, buying boat tickets and art supplies. The expenses with research
equipment gave the unreal impression of an abundance of funds, and my limitations had to be
candidly communicated to the research assistants and the community before the start of data
collection.

Communication was key not only to express the limitations of my economic condition as
student researcher, but also to ensure that | was not mistaken for a government worker or
UNICEF staff. This is particularly challenging in prolonged fieldwork, as ppaits might
have unrealistic expectations of what this relationship er{sgCrivello & Morrow, 2021)

To solve this, | stressed my absolute lack of power at every stage of consent, making explicit
that | could not promote changes in the community. | also manifested my willingness to make
research relevant, in the sense that it could be usegtessp e o p\isiers sfchild well-

being.

As in all chidcentred research, my main concern
particularly the many subtle ways by which they may express willingness to end a conversation
(Alderson & Morrow, 2011)However, before | could even talk to child particifg | first had
to negotiate access through a series of gatekeepers, such as the chief of the native community,
the parents, the school 6s headmas-pessonamnd t he

remote fieldwork. | detail the ethical issuegddferentphases of this research below

3.3.1. Finding a host native community

As a lone female researcher, having a support network was daom@ decision of
where to pursue fieldwork contacted UNICEF Peru when | was still in Englaftey put me

in contact with their local office in the city of Pucallpa for logistical support in exchange for a

40 This was my original plarhut three potential research assistants healthissuesat the timeand
could not commit to this work.
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summary of my thesisdo findings “tnpaatieslasd ed t o
contacted Shipibo representatives at FECONAU, the Federation iweNadmmunities of

Ucayali and regional branch of AIDESEP. They put me in contact with Shipibo tsasbrae

native communities and with other people and organisations working in the region. One of
these key contacts was Caro. A straniggded and feministnediaactivist, she accompanied

me in scoping visits to native communities where she had previously filmed and introduced me

to other female researchers working in the area.

| never travelled alone in my first visit to a native community, and my compsuiere
always women with previous experience in the village, who could introduce me to each
vill agebs chief. | had a preliminary |l ist of
for this study*? | looked for a rural village where the chuécs pr esence had no
Shipibo culture, and with relatively easy access to Pucallpa in case of an emergency. Another
concern was safety. All villages had territorial disputes with nearby extractive settlements, but
in some cases the tension was &treme and potentially violent. For instance, | avoided
places with recurrent threats of aggression or where children were employed in exploitative
conditions by extractive industrié$Lastly, an important factor in my decision was the first
impressionghat | had from potential host families as to their ability to act as gatekeepers to

the rest of the community.

The native community where | based my reseandfich | will refer to as Mai JosHtfy
was located around 50km by boat from Pucalljreetrip took from 2 to 5 hours depending on
thetypeofboat , weat her, and riverodés volume. The
less than 100km from the closest transnational border. This gave me some common ground at
first, as my host family had rdlaes on the Brazilian side and people were interested in
knowing about my countryds politics regardirHt

that led to Brazil was known as a route for illegal activities, such as drug,teaflitcmining

41 My connection to UNICEF did not interfere in my interactiavith families as | was not associated

with the institution nor had any power. The data collected throughout my fieldwork was also exclusively

mine, and | could choose the format and the level of detail of my reports.

42To safeguard anonymity, | will not disclose the names of these villages.

Al DESEP was aware of these conditions and, wher
signalled the situation to UNICEF Peru.

44 Mai Joshin (red land) was the original Shipibo name for their traditional territory, nowadays occupied

by the city of Ricallpa. | use this pseudonym to protect the anonymity of my host native community

and its inhabitants.

71



andlogging. None of these activitiesseemed taffect life in the communityalthough they

causedconcernas | will discuss in chapter. 6

| was introduced to my host family by Caro, who was doing a short film projédain
Joshin. We stayed with kind-heartedfamily that had agood status in the communitthe
chief ofMai Joshinwna s t h e ma t)randavere recgpive to ony resdamproject At
the end of my scoping visits, | contacted their eldest son and asked for permission\Westay.
agreed on a monthly rent and on a weekly contribution of groceries that | would bring from
Pucallpaln exchange, the men would provide fish aadhg. However,h e f ami | yés po
response wasnly a small step in my consent procebs.stay in Mai Joshin, | had t@quest
t he cpheirenfiosssi on and t h &hechefwasypleasdd yhatd waotedrios e n t
work with children, asocioculturd change was one of his greatest concerns, but explained
thatit was ultimately the community who needed to accept my proposal. Hence, we needed to

organise an assembly.

3.3.2. Communal consent

Authorisation for his research relieshostly on verbal conserdbtanedduring communal
assembes, given that mostfamy interlocutorswere functionally illiterate. Both stages of
fieldwork used the same strategy, as the process is akieagtings regardingigger political
decisiong”® The event was announced to theolehvillage through a speaker over a period of
a few days to gather a relevant number of attend&ben the day arrived, the meetitapk
place ajeman xobqcommunal house), one of the buildings batlthe centre of the village
Although te building is not large enough to house the entire vililagas packed with 80
people during the assembly that accepted my research proplusalasroughly a quarteof
the total populatiorof at least 300 permanent reside(idEl, 2018)*® During the meeting,

female and male attendees were in approximately equal numbers despée bang visibly

45 |n theory, the democratic structure of native communities is protected by law since the recognition

of these settlements. The role of chief is not permanent nor waged, and is observed closely and with
much criticism by people in the native commurigge Surrallés et al., 2016)

My data reiterates the censusd estimati on, but
between the dry and wet seasons. The chief estimated the total narbberimost the double, but his

projection included individuals that were frequengrants or who moved to the city and still had close

ties with the village. A popul ation of over 600
Database of Indigenous Peoples (BDPI). Availabléntts://babi.cultura.gob.péccess on 30 April

2022.
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the majority of permanent residents in the village. Wosarat one side with toddlers (older
children and adolescents did not attend the medtimgpied on us from outsidejhile men

sat on the opposite side and weomsiderablymore verbal. This was not entirely surprising,

as men are traditionally the ones in political and commercial roles throughout Amazonia
(Surralléset al, 2016).

The chief conducted the meeting in Shipildroducing my case and inviting me to speak,
and Ronin sat beside me arelped me to understand what was being discuSdesh, |
candidlydescriled my research purposes in Spangid in the ondeelde Shipibosentence
thatl knew at the timed Wwant to learn with the childréfeara bakebobetan axekakalhe
chief was encouraging after my statement. He emphasisaghaienges ofouth, and how
important it was to look at this. The attendees nodded as he spoke, and men psesesated
di ssatisfaction with childrends education. W
residentsa defiant grandfather called Ismael, conftoed me: &éyou can | earn
but what are you teaching t Ibyaskingwhattheywwauldn ? 6 .
like me to teach them. After a brief argument in Shipibo, in which women beslaghdy
more vocal, Ismael answereldat | should teach themomePortuguese and talk to them
exclusivelyin Spanish, as children leave the school with poor language skills and cannot find
good jobs. O0This way they | earn with you as
In an ensuing debate, the assentidyussedhe issue of tourism inconand how it should
be divided among the communitiRonin argued (in Shipibo) that | was a student and not a
tourist, andhereford should not be charged likegeinga. Healso disclosedhy contributions
towards his family The chief proposed, and | agreed, that | should contribute to communal
expenses as did everybody else. This meant sporadically paying for communal petrol, which
was used to provide electricity, and contributingctiver costsof health emergencie®\
situation like thisonly happened once during my fieldwork, as | will describe later in the thesis,
and everthen,nobody asked me for a specific amoahmoney If someone got badly ilthe
condition was announced on the speaker and people chipfrediyrto send them to Pucallpa
During thepandemic¢| was contacted for hetpvice through my host family
Although the communal assembly was favourable to my research, | was unhappy with
w o0 me silénse,andl tried to get to know mothers in more intimatétisgs. | purposefully
visitedtheir housesvhen men were labouring ajaned sewing sessions. Even thim,some
time women mainly addressed my hgsestricting conversations to Shipibo. Frustrated with

my amateur embroidering skills, which often rdéstdi in a sloppy entanglement of knots, |
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would easilygive up and play with toddlerkbelieve his is how women grew fond of mand
graduallyrevealeda vaster vocabulary in Spanish. They jokbdut what they saw aschild-

like character, but also ppeciated my interest in the children (particularly if | helped them
study) Because children liked me, mothers started to invite me over to their laousdsre
information aboutheir lives in SpanishBy the time my fieldwork was interrupted, | could

barely walkto schoolithout stoppingo chat with motheralong the way.

333. Gat ekeepers and childrends consent

While my research was quickly accepted by the community of Mai Joshin, the same was
not true of the school 6s headmaster. Hi s rul
the community, insofar that he was the first person who requested arbegegerwork that
| carried with mel promptly gavehim a onepage summary of my projec translation of
University of East % aAwmy dordaitscardbut thé gaper heavasp r ov a
looking for was rather specific: a letter from tRegion& Unity of Education Management
(Unidad de Gesfin Educativa Localknown asUGEL). This wasallegedly to make sure that
the government was aware of my presence in the classatboughhisrequest for paperwork
can also beead as aassertion of authay (Allard & Walker, 2016)1 had the impression that
the obstacle was posed to impede my project, as teachers (all of them-agedlShipibo
men) were unamfortable with mypresence andne of them openly said thatwas not

welcome inhis classoom

Left with no alternative, I t ravwithithed t o
paperwork. The journey to obtain this document would certainly hawn tatkuch longer
without their support, aPucal | pads of fi c e sThia simple bhallgrige vy b ur
required me to get the appr ohedftesprotessbdRriyUoés d
request, which could take montlhsstead, wrote a letter to UNICEFand UNICEFwrote me
a letter of supportb notify urgency tahe Directorof DREU, whothenissual a document that
| should file and stampto present toUGEL, and UGEL finally granted me a letter of
acknowledgmentThanks toUNICEFO s s utpepeatiretprocessnly took me one day

UNICEF also provided me with similar letteraddressed tthe teachers, stating that | did not

4“Appendix Il contains a copy of UEAOd6s ethical ar
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have the power to evaluate them and would not interfere in the ¢lassksging them to

support my research

After reading all lettersarefully, the headmaster had no option but to allow me inside his
school. eacherswould thereafter refer tony roleas a 0 s c hestagiariaidenlaer n o
escuely, as my approach was somewhat like what they did in teacher training. In my first day
at each classroom teachers explained my presence to students aartadisgrver of lessons,
and one even attempted to use my presence to threaten students into behaving nicely (in the 6
8 yearage group). At that stage, children already knew who | was to some extent, given the
communal assembly, builso took advantagef school breaks tmtroduce mgelf properly
to students. | also told them where to find outside of the school, as they all knew where

Roninbés family 1lived

The process of gett iwagmoe completsastlwaysequippedr en d s
with coloured pencils and a drawing notebakdusedudic activities as strategies to develop
rapport(Atkinson, 2006; Morelli, 2017)Attending the school helped me to form initial den
with children, as they could help me (and mock me) with Shipibo lessons, and we could draw
and play togethen a more diverse groupcould interact equally withirls and boys, whereas
outsidethe classroom children played mostly in gendered grdbpsng this process, was
attentive t o antrespattedehe evel ofdsdostitaitheynsemetimes nen
verbally, imposed For instance, if a child avoided me or hid a drawing before | saw it, |
promptly ceased the conversation. Childedso knew that my Shipibo was compromised and
chattedn their native language they wanted to keep information privafes | started to learn
the languagel always disclosed my limited understanding of theseversationsTo my
surprise, this was vém they opted fospeakingn full Spanishmore often, and even explained

words in Shipibo that they struggled to translate literally.

3.3.4. Research during the pandemic

In March 2020, when Peru announced the closure of its borders to all international travel
and declared a state of emergency, | was hurriedly repatriated to England. My decision to leave
the country at the time was fuelled by numerous anxieties in relation to the impeding and
unforeseeable crisis. | knew that the precarious health servicesafip@ualready bore the
weight of the dengue epidemic and panic buying could lead to chaos. | also did not want to
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compete for medical attention with locals who rightfully deserved it if | had the privilege of

relocating somewhere with a considerably highenber of hospital beds.

Although my repatriation was arguably an ethical response to an unprecedented health
emergency, | was aware that my disappearing act reproduced exploitative patterns of research
with Indigenous peopleé€Smith, 2012) | took some comfort in thinking that the situation
would soon becontrolled and | would be able to return, insofar thatdd left half of my
belongings in Ucayali. Nonetheless, international travel was restricted for many months and
Ucayali would be devastated by COVID® for months. | grappled with thdeaof risking
fieldwork in-between outbreaks or changing researcitsopntirely. While the former option
sounded irresponsible, the | atter felt I i ke
allowed in the community if | were to write about something other than childhood? And would
it be ethical to dismiss months déta, albeit incomplete, and of conversations with children?
Ultimately, is it ethical when researchers exit a fieldsite to avoid involvement with struggles

affecting people with whom they spent months building tff&ntworth & Kalsrap, 2020)

Throughout this whirlwind, | had many reasons to believe that my research was still relevant
and needed to include children. In the village, schools had been closed since the beginning of
the floods in December and remained so for one more year. Througtioet wor | d, chi |
lives were now more vulnerable, with the lossfamily members, increased economic
insecurities and heightened domestic violgfigICEF, 2020) Yet children were absent from
the news since they were not part of the risk group for this di¢Spsay & Hunleth, 2020)
The silence abouthildhood was also due to the ethical challenges of conducting research with
children in a context of health hazards, médical anthropology literatuiafered plenty of
evidence that this could be done sensibly and sdgllyebondLangner, 1978; Briggs &
Mantini-Briggs, 2016; Hunleth, 2@).48

Notwithstanding,there were several challenges to adapt research methods. Although
workshops about fieldwork adaptation were abundant, they mostly relied on good internet
access and more generous research gfaugtsMarzi, 2021) An affordable alternative would
need to be rapid and less dependent on technology. The resultingdoietly (see section
3.4.4) was envisioned after lots of communication with local informants and a clear

understanding of the situation in Ucayali. But research would need to be approved again by the

48 Appendix Il contains a copy of the ethical approval for this research.
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community and ensure a safe participation for all cardifter Amazonia became the epicentre
of the pandemic and infections remained greatly associated with internationalfraselas
particularly viYoméduedodann « loen ulstaydams coqmunity),
organisedn partnership beteenacademics, Indigenous activists, and Amazogiassroots

organisationsand published in several Indigenous langs4ge

YO ME QUEDO
EN MI
COMUNIDAD

Figure9i Framesf r om campai gn 61 stay in my comi

Despite all efforts, Shipibo workekept travellingto and from Pucallpaven atthe peakof
Peruvian lockdowsince they had no other income source if not through government benefits
or selling resources such as plantain. Indigenous organisations also travelled to and from
communities, adey transported information about the virus and plants to treat the disease
Goupil, 2020) It was after observing these dynamihat | decided to conduct fieldwork
remotely, by hiring Shipibepeaking research assistants who were involved in the COVID

response.

49 Available at:https://www.youtube.com/user/TVambulante/vidégeess on 27 Sep 2022.
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This alternative was only possible thanks to my established network in Peru at the time of
my departur®, and tothe availability of Gésica Pérez (Yantawi), Danny Chavez (Panshin
Jabe) and Douglas Tangoa (Isa Sina) to take part in this projedhrEeeresearch assistants
were familiar with technology artthd previous researexperiencealbeit not with artdbased
interviews (see section 3.4.4). Whikesestants have long been paraothropologicatesearch
(Middleton & Cas, 2014)theywereseldom as vital am this pandemicl offered armonline
training guidanceand 24-hour support during fieldwork, howevehey colleced data alone
and unsupervisedhis bioughtup issues of authorshgnd research power imbalan¢€sipta,

2014) especially since | had budget limitations and a rigid deadline that restricted how much
they could be invited to contribute. Ultimately, thisdiseremained a lonely endeavour as |
was the only one involved in the project from start to finish and responsible for its eventual

flaws.

Nonetheless, this nearbpllaborative experience was valuable opportunity toethink
colonial structures akeseachby allowing for more participation of interlocutors in the process
of formulating research tools and translating datg. Smith, 2012) Although this has been
brilliantly done in recent yearge.g. Kopenawa & Albert, 2013)it demands arenhancd
exercise of reflexivityto think of research as a product of a complex, unequal and yet
collaborative procegMiddleton & Pradhan, 2014along with a much more generous funding
tooompensate research assistantso | abour thro
collaboration in this thesis was limited by budgetary and time constraints, some of the data in
this thesis (particularly in chapter 6) was only possible due talterd work ofmy research

assistants, and particularly the letigpe commitment of translator Danny Chavez.

The second round of fieldwork only started after COMI®outbreaks were under control
and a particularly harsh flood season had passed in Jdy EQrthermore, unlike my previous
research phase in Ucayali, this one was done during a health emergency and in a context where
both children and family had to work extra hours to replant the crops lost to the floods.
Therefore, the notion of reciprocityas entirely reframed, as severe economic impacts in
familiesd |ivelihoods made a mor eCrivelon8&cr et e

Favara, 2021)However, compensation is still seen as a taboo in the social sciences due to their

50 | am particularly thankful to Prof. Oscar Espinosa, who generously put me in contact with Carolina
Rodriguez Alzza, andbtthe latter who introduced me to her former research assistants. | am also

thankful to the extra commitment of Danny Chavez, who led me to Douglas when my original research
assistant had a family emergency.
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coercive potential, and research relationships are expected to be based on amicable reciprocity

and a genuine interest of research particip@laisnson & Searles, 2021)

To find a balance in this dilemma, compensation was alwayseguasitif relation to research
needs. For instance, research assistants carried petrol for electricity in the community because
they needed to charge their phones and computers. They also brought art supplies and face
masks to be distributed to all children primary school, but only those willing to be
interviewed would be visited for individual conversations. All major research encounters,
including the communal assembly, served healthy snacks and beverage for attendees,
regardless of their answer to ouquests. These steps aimed to make the process of research
respectful and abiding to Shipibo traditions, in which sharing is a valued courtesy. Finally,
because gifgiving happened independently from research activities, children were in no way

pressuredd participate.

3.4. Aim, Objectives and Methods

The triangulation of methods used in this thesis is directly related to the objectives of each
research question. This project aims to unct
perspectives oivell-being are affected by ecological and political economic transformations
in Amazonia. To examine this, | produced three research questions that gradually help to
answer the main puzzle. Each of these questions had different objectives and demandked dist
methods, as can be seenTiable 1 However, while the first two questions were answered
mostly with participant observation, with the second question also including document
analysis, the third question demanded a different approach. Below, | adkgunt to explain
each method separately.
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Tableli Overviewof Research Ais) Methods, and Stage of Fieldwork

Research Aim

Research Questions

Methods

Stage of fieldwork

Understand how Shipiboc hi | d livechedperiences and
perspectives of well-being are affected by ecological and political
economic transformations in Amazonia

How do Shipibo
children experience

childhood, and how are

these experiences
shaped by age and

gender?
(chapter 4)

Mostly participant

observation,

complemented with
draw-and-tell.

In-person

(July 2019-March

2020), later

complemented with
remote (July 2021)

3.4.1. Participant observation

How are current forms
of child-sensitive social
protection affecting the

lives of children?
(chapter 5)

Mostly participant
observation and
document analysis.
Complemented with
semi-structured
interviews, draw-and-
tell and one focus

group.

In-person

(July 2019-March
2020), later
complemented with
remote (July 2021)

How do children make
sense of well-being
amid the development
of Amazonia?
(chapter 6)

Mostly collaborative
mapping, semi-
structured interviews
and draw-and-tell.
Complemented with

participant observation.

Remote (July 2021),
complemented with In-
person (July 2019-
March 2020)

Previous research has shown that ethnographic methods can be an effective means to obtain

infor mat. i

on on

chi

drenods

e X p EHunleth,2@1&; Kaiz

c hi

2004; Morelli, 2017) This is even more true in research on complex and sensitive topics, when

ethnography can shed liglin less visible and intersecting factors that contribute to the

existence of a problern for instance,ts usewith working children(Nieuwenhuys, 1994;

Punch, 1998and child sexual exploitatiofMontgomery, 2001)

Originally following Malinowskian idea of fieldwork, | aimed to live in a Shipibo

grasp
in the community and at school. While the duration of my fieldwork neaslyhalved by the

community

unprecedented COVHR9 crisis,| still managed to spend months in Ucayali. | divided my

for

12

mont hs to

an

e mi

c

Vv

time between children, their families and the institutions that affected their lives, such as the

local UNICEF office, the Regional Direction of Educeti (known as DREU) and local

Indigenous organisations (e.g. ARIAP and FECONAU). The network that | was able to create

in this period was essential for the success of my remote methodology, as it provided me with
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the knowledge and support to find researskisiants, obtain consent and plan activities

complying with the local response to COVID.

Participant observationan bes u mmar i sed as ©6éa production o
act {Shah,@017, p. 45 practice, joinedmy interlocutorsn theiractivities tolearnfrom
their techniques and observed both routine and abnormal phenontiesiadaily lives. To be
present in the lives of children, | pursuedr@éfold approach: | went to the school as a student
during the morning, which helped me to access children from a closer angle than that of a
teacher(Corsaro, 2003; Morrow, 1998) visited families in the early afternoon to observe
generational dynamics and knowledge transmisfBaskins, 2003; Punch, 200E)inally, |
played with children after lunch to obtain a sense of their interpretive reproduction of social
and cultural normgMorelli, 2014) Although my plan was to work with children in late
childhood(commonlydefined aghe ages betweenXl years old)| was requested by the
headmaster to circulate among different classrodims primary schodhad 73 students with
ages from 6 to 16 years old. In practice, | spent more time where my presence was welcomed
by the teachegs others often invented reasons to keep me out of their classrooms. This meant
that | spent more time with students in thd38age range. While this influenced my data
collection to some extent, children were seldom segregated by age outside therolaastb
| was able to increase the age range of my samplettamily life was profoundly marked
by intergenerational relationships, particularly among young siblings and cousins of the same

gender (see chapter 4).

Some skills were helpful assets duringpgrson fieldworkWhile | was already fluent in
Spanish, | also studied Shipibo with an experierioeglist from ARIAP. Despite my best
efforts, my language skills remainedtherlimited because people would rathtalk to me in
Spanish (see sectiondy. My basic Shipiboknowledgelimited interactios with the village
elders given that theydid not speakmuch Spanishand were more reservedan younger
generationsTheseconversatios had torely on a third pary acting as translatpgenerally a
child or youngeradult Neverthelesshaving some knowledg® Shipibo language, along with
the ability to understand tGowe, 1l99]))enabledaswide f Uc a

range of elationships in the field could engagéo some extenin conversations that were

51 Appendix Il details my sample at both stagéslata collection.
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initiated in Shipibodemonstrateespect teelders and interest in local knowledgabitsthat

werealwaysappreciated.

Another importantkillset came from routindodily techniqueghat illustratelp e o pl e 6 s
relational dynamic with objects and the environm@sordas, 1990)Some contributed
considerably to my understanding $hipibo livelihoods andosmology For instance |
devoted timeao sew and pairkené(a traditional &ipibo drawingpattern) with womenAs
mentioned in chapter Xenéis a gendered manifestatiai Shipibomaterial culture and as
such offeed an opportunity for building rapport witmothers, who were initially quite
restraired. But kené also helped me tovi sual i se the concept of
frequently presentimy i nt er |l ocut or s 6 .thé&igueed( tpetlimepthas of w
link the waer, the sky and all beings materialise the mutual dependency and shared vital energy
of all beingg(Belaunde, 2012; Borea & Yahuarcani, 2020)

Figure 107 Kené

Other bodily techniques were acquired more naturally, esssaryskills to thrive in the
community. For instancehildren taught méo only swim in certain parts of the river, not to
annoy river dolphins and anacondas, amait o st ep i nto the mangr o\
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inhabited by piranhas and alligatofiheseroutineswere a valuable source of information
about childrends ¢lngold, 200Q)an éwilltdiacuss ik chaptet 4e d g e

The description of my first fieldwork by its overarching method (participant observation)
may conceal the importance of other relevant maofesghquiry, particularly interviews
(Hockey & Forsey,2012) Whenever my curiosity was sparked, | pbsgpenrended and
unstructured questions impromptuinformal interviews. The answers to these questions
gained depth and length as | developed intimacy with my interlocutors, especially women and
children These informal interviews often happened during group activities, as in the sewing
sessions with women or during group play with child@nfewer occasions, | also conducted

semistructured interviews in individual and group settirgsdetailedhelow.

3.4.2. Semi-structured interviews and focus groups

When key informantswere harder to reach scheduled meetings amalannedsemi
structured interviews$or either individual or group context§his methodwasusedon a few
occasionswith FECONAU representativesUNICEF staff, Shipibo teachers that work
Intercultural Pedagogy Suppoe gpecificteaching evaluationnit for EIB school$, the EIB
specialist inPucallpaandthe nursesn Mai Joshin Although | aimed for a fair representation
of gender, he high predominance afienin office-based work in Ucayalnade it difficult to
achieve this goaln most cases, participants were sampled based on their role and experience

The exceptiorwasthefocus group witlShipibo teachers

Thefocus groupvasorganisedwvith the support of UNICEF staff and the EIB specialist in
DREU. While the EIB specialistltimately selected the informantsasked her to invite an
equal number of women and memo identified themselvesas Shipibo andhad experience
working in rural Shipibo native communitieEhe focus groupad a total o6 women and 6
menand took place in the UNICEF offickiring acoffee break that | had organised to provide
food and beverages to participaritbis was done to follow& Shipibo etiquette of sharing food

in retribution for oneds generosity.

| presented the research and distributed consent forms to all participants, who had the right
to withdraw at any timaVhile no one chee to leavethree participanteemained mostlgilent

(two men and one womaninainly acquiescing to what others sdiglanned a series of
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guestions for this meetingostly focusing on theoutines of theiwisits tonativecommunities,
the ethics ofEIB teachersand their perception @hipibo chidrenand familiesWomenwere
particularly vocal abougender normsnfluencing the behaviour omale teachersand all
participantsemphasisedhe strugglesof Shipiboeducationin anincreasingly more religious

and economically precarious contekhese inputenrich respectivelychaptes4 and 5

3.4.3. Draw-and-tell®2

Although the value of elicitingonversation through the productionmfgesis well-argued
in research with adultsP(nk, 2013 Prosser, 1998Mitchell (2006)warns against the
assumption that drawings are essentially efriehdly. In fact, one has to be attentive to the
cul tural understandings of o6childhoodé that
how we list& to informants Alldred, 2013. In my in-person fieldwork | observed that
drawing was in fact an enjoyable activity for childrandart led my research to unfaeen
directionssincedrawingsallowedchildrento gobeyond the visible to explore fantastical and
future possibilitiesNorelli, 2015. Yet this was an activitgnostly restricted to the classroom
as coloured pencils and blank notebooks were luxury itdimes.activity attracted a large
number of childrerto drawing sessions on my porch, which were the most fruitful for my
research. At sunset, when boys returned from setting traps in the river and girls had finished
all their household chores, they would come askingnipsketchbook.

Arts-based methods are not novel to cluihtred ethnographies, and have served as an
insightful strategy to vi sua l(Husleth, 2019; Tbrenr e n 6 s
2007) Artistic methods arean interesting approach to chibéntred research because they
avoid dependence on litera@hhomson, 2008)children are often short of vocabulary and may
have some difficulty in expressing themselves in written or spoken form. Drawingdsoan
bridge the gap between languages, as shvviorelli's (2015)researchvith Matses children
in Northern Amazonia this close precedenalsomotivated me to pursue the same approach.

To enrich mydatg I foll owed the techniques of prev
drawings asevidencandl al ways t ook not e o fanddheircbntexte n6s
of creation(Crivello et al., 2008; Marshall, 2013; Van Leeuwen & Jewitt, 2011)

52 This section was previously published as the methodology for a journal article (see De Carvalho,
2021)
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The porch was a more privatettsgy thana crowded classroom, and children there were
eager to work together. If an uninvited group approached the house, they were quickly expelled
by the artistan-charge. Because both boys and girls had caring responsibilities, they brought
younger kn in these visitsTheywould constantly consult with peers about their aesthetic
choices and share the same sheet of paper. Most artworks were a collective creation sketched
by the oldest of the group. Since | was the only adult and did not speak Shhieibiby,
children chatted freely in both languages, expressing in Spanish only what they wanted to share
with me. This collective and bilingual process of creation produced a drawing in mediation
bet ween 6the drawer, thd tvhiehagssigsR0Q9R6s). Toend t h e
latter, asHunleth (2019 167) wiselynoted, are less hypothetical when therensadience

observing and contributing to the drawingos

Noting thevalueof theseencountersl used the dravandtell technique Driessnack, 2006
to initiate indepth conversations. Art served as a buffer to talk about sensitive topics, giving
children freedom to direct, elaborate on and lzoitversations\arshall, 2013Van Leeuwen
and Jewitt, 2011 Particularly during collaborative artwork, draandtell was insightful
because it fomented debates that hel ped me s
group setting, as if my interlocutors were empowered by peers. The same group dynamic was
then used to bld trust in research assistants during remote fieldwork before an individual
stage of interviews (see sectiod.S).

3.4.4. Document analysis

As discussed in previous chapters, contemporary research on childhood is filled with
examplesbhow chil drend6és | ived experiences are f
processes, such as economic restructufatz, 2004), and political and environmental
changes (Klocker & Ansell, 201.6Moreover, childhood is in many ways governed by
policymakers and policy implementers at regional, national and global [@Velts, 2011)

This thesis is interested in understandihgse processes, and hemezded tcanalysethe

experiences of childran relation tolaws and policies that directly interfere in their liv€kis
workalsoengages with UNOGs rledijdnasdhiidre(Milleo, B003)thh e r i g'f
review and criticise the globaédstandards set farhildhood in subaltersed territories

A series of documents were essential for this analysis. Firstly, the Peruvian Constitution

(Peruvian Government, 1993nd ensuing policies concerning children and Indigenous
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peoples were fundamental to get a comprehensive idea of the political context of these two
issues in the country. This included readings on @Bruvian Government, 2013b, 2018)
where both topics Iintersect, s i ncledigegagauth e nat
student s 0] cul tur al h e r (Pervsag @oveanment2@18:3) Bhe f i r m t
thesis analysed policies, decrees, reports and resolutions published by four different ministries,

all popularly referred to by their acronynisdigenous matters appeared at MIDMir{istry

of Development and Social dtusion) and MINEDU inistry of Education, while issues

concerning children are discussed by the above ministries as well but are mainly concentrated

at MIMP (Ministry of Women and Vulnerable Population$he content of these documents

were assessed imelation to what was observed in the field, with special attention to the
National Plan of Action for Childhood and Adolescence, known as PN{@@&ruvian

Government, 2012) whi ch i nfluences UNICEFO0OsSs projects

Other important sources of infornat at this stage were produced by the UN and support
global ideas of childhood anddigeneity As mentioned in the justification, the UNCRC
(United Nations, 1989hand UNDRIP (United Nations, 2007)provided a basis for the
discussions presented in this research. Other relevant UN documesateeports on the state
of childrenat bothglobal and national level(UNICEF, 2017, 2019, 2020pn Indigenous
children (ECLAC & UNICEF, 2012; EIBAMAZ, 2008; UNICEF & INEI, 2010and o
Amazoniarchildhoods in PergAnderson, 2016; UNICEF, 2012a, 2012b, 2017, 2019a, 2021)

Lastly, some public database were used to gather demographic and geographic
information: ESCALE, for educational statistg; the National Instituteof Statistics and
Informatics (NEI), to get an overview ohational, regional, and ethnaemographicsthe
Database on Indigenous Peopl&DPI), for information on land rights and geographic
distribution of native communities; and the Amazonian Network of Georeferenced
Socioenvironmental Information (RAISG) and the Database of Global Administrative Areas
(GADM) for the georeferenced inforniamh necessary to examine the intersection of extractive

interests and Indigenous territories in Amazonia (see Chapter 2).

3.4.5. Remote interviews and collaborative mapping

Since my fieldwork was abruptly interrupted, 1 could not conduct the participatory
workshops | had originally envisioned to answer question 3. Instead, | devised a research plan

that could be commissioned with little margin for mistakes, limited funding, and respecting
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COVID-19 protocols. Since | knew by experience that children would stragdtest adult
researchers in a formal interview setting, an impression shared by all my research assistants, |
opted to repeat an activity that was familiar and associated with our time together: the draw
andtell. Drawings had been proven to be a valeabethod of interview with children during

my first stage of fieldworkde Carvalho, 2021)ut there \as a crucial difference between the
activities pursued then and the form that encounters would take place in commissioned
research. Previouslynost artwork resu#td from a playful dare proposed by me or one of the
children in a ludic context;now, drawarnd-tell would be coupled with sersiructured
interviews. This is not an entirely novel methodology, as it has been tesemhderstand
chil dr en 6 s(Hunleth, 2019) ahanging haeisehold dynami¢Soren, 2007)and
chil dr ends paprateetipntprogramsébBards, 2@814)Tthe challenge in my case

was to commission an activity that would make sense to researchers with whord haweil

little contact during fieldwork.

As argued in chapter 1, most research on childhoodimazoniancontexs i including
UNI CEFO0s ( 201 2endsupadoptiAgan adultentreklens This methodological
limitation is oftenjustified on the base of cultureéspect sinc&hipibosocial normsdemand
a diligent respect for the eldess a result fromhis logig childrenare expected to b&lent
in mostspaces in which adults are presentcept perhaps for tteehooli which reinforces
the idea that thigs the only space where their opinions magfersell, 2009) But even there
the asymmetri cal power of 't each ¢okenisticfHéart, pupi |
2008) An example of thisvas the EIBanniversary, a festivity that is celebrated ascagnition
of an important political right, whethe teacher orderestudentsto paint posters with the
saying O wespeakingtwplamguaggs od 6éLong | ive EI B6, and
village displaying their work while wearing traditional Ship garmentsTo counterthis
tendency of tokenistic participatipwe would need tbsten to children in contexts where they
felt confident and comfortable to speak for themselves. Research dynmaeeidsd to be
planned cautiously to allow children to gain confidence in their interlocutargery different

settingto theonewe hadin my previous months of fieldwork

The limited budget and tight timeline for the completion of my PhD did not allow a fully
collaborative methodology nor a long fieldwork. This impacted the size of the sample and the

number of questions | could request as a minimtihhad to be precise about the research

53 Appendix IlI details my sample at both stages of data collection.
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guestions, methods, and sample size for each exercise, as interviews atsbéneranscribed

and translated. These restraints, combined with the fact that internet in the community was
patchy and research assistants had never worked with children in-aasatsproject before,

led us to develop a stdyy-step guideline of fielwork. The toolkit was inspired by other
commissioned research projects designed to be applied with child participants, such as Young
Lives (Crivello et al., 2008and GAGE(Jones et al., 2018put edited to refleckomeof
resear ch as s iegatdiagthe seSearthegeedtibf&ar lnstancein the exercise
aboutchildren withgood and batl ves, Gésicaincludedthe questiondvith who are theythe

child in the drawing?d which ended up being crucial to understandithgact of parental
migration asdiscussed in chaptet®e al so changed the phrase of
not s ogivewthdtthedattervariation wouldbe morelikely to promptresponses about
subjectiveill-beingin Shipiba

The final guidelines indicated all activities that were necessary fofaek, including a
shopping list of art supplies and health equipment (seé fa3Ethics). It also indicated the
order of exercises that should be pursued to make children more comfortable, starting with a
collective activity and moving towards individlinterviews that started with an ibeeaker®
This order is based on the fact thabp-based worlkcanempower children to speak up and
reduceagebasedower imbalanceBoyden & Ennew, 1997however recatings of in-depth
interviewsin large group contexts are incomprehensible due to the noisy backgtaund
contrastmdi vi dual interviews facilitate the obse
is essential to the interpretation of drawili@sristensen & James, 201They are also more

respectful of privacy aroungensitive topics that may cause discomfort or withdrawal.

All activities planned forthis stage of fieldwork had been used praslyg byresearcton
children.Col | aborative mapping is |l argely wused t
environmeniAlerby, 2000; Ansell, 20da Holloway, 2014) andalsofor visualisation of the
symbolic meanings of territorie@Marshall, 2013) Cartographies can also indicatew

chil drenbés i ndi vi darainflueecedpls rlargernpolitcal, sacill arpl| a c e

54 Young Lives is a longitudinal study of 12,000 children ardrttiansitions to adulthood in Ethiopia,

India, Peru and Vietham. Available attps://www.younglives.org.uk

GAGE (Gender and Adolesence: Global Evidence) is aygae (20152024) ODI project that follows

the lives of 20,000 adolescents in countries of East Africa, South Asia and MENA sregion
https://www.gage.odi.org/

55 The methods toolkit, including order of activities and research questions, can be found in appendix
V.

88


https://www.younglives.org.uk/
https://www.gage.odi.org/

environmental process(Ansell, 2009) The good and bad life exercise is a strategy to discuss
chil dr enbds p-leeingdevpldpedanryoungfLiveeiviello et al., 2008)It stared

with anice-breaker activitta b o ut ¢ fhvouritd obeatsftisat had been segsfully used

by GAGE (Pincock & Jones, 202@p elicit conversations about whadrticipantgerceive as

meaningful intheir contexts. After this, the activity explores other prompts aboutlvestig

being by asking the child to draw someone with a bad/good life. Using the third person in this
queston (6someoned) eases tihgairybuuensdiegndebatds cam mo r e
gradually lead the child to identify elements of a good/bad life in their own experiences.

Finally, the soryboard exercise was proposed as an alternative to-eolifiesetimeline,
given thatreviews of studies using thisdicate that children might have difficulties talking
about the future with this exercig@rivello et al., 2008)This could be even more challenging
in the Shipibo context, givemow children are taught to associate thaitive communities
with the pastas mentioneth chapter 2In comparison,he storyboaravas intended toffer a
link with a hobby beloved by childrethe movies. Children wetbenasked to depict how the
community was in the past, and how the community would be in the future. Most children
opted fordrawing twoimages (a past and a futurepmpounding all elements of the narrative
that they considered relevant, insteadusfng a frameby-frame approachThe different
temporalities were later explained verbally by the participddgardlessthe exercise led to
novel i nformation about <chil dr e ofthe futurglasas of
discussed in chapter 6

While the focus of the project is arhildhood we also collected data through short
interviews with parents to assd®swv theirperspectives on child welleingdiffered from that
of children Questions were again sestructured, and research assistdnatdthe freedom to
expand on them or reformulate when neces$anyinstance,n the methodological guidelines

the questions for parents appeared as follows (adapted from the Shipibo translation):

How s a childthat has a good life

How is a childthatdoes not have a good life

Whatvaluesare importanto teach youchild?Do you teach the same to your boy
and girl child? (if pertinent)

1 Whatdo you wishfor your childd s  f?Da you weshthe same for your boy and
girl child? (if pertinent)

Do you have anyworriesaboutthe future? Why?

Is thereanyserviceor projectin the community thatelps children?

= =4 =

= =
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Most questiors were easilyranslated to Shipibo anthderstoody parentsexcept forthe
last one. As | will discuss in chapter 5, t@mprehension problem ensuedm the fact that
parents did not assocgathe existing programmaesith better adult livesTherefore, mst
parents repliedegatively in which casé@ouglasasked directly laout Qali Warma and Juntos

Research assistant©ok pictures and recoetl activities whenever authorised by
participants. They were also asked to take notes in situations where recording was not possible,
particularly during the collective activity. We lkad briefly during fieldwork, but the
limitations of internet access made communication difficult. Upon their return to Pucallpa, |
had individual meetings with the two fieldworkers to record their experiences and impressions
of the research procedBothresearchers had difficulties around the control of large number of
attendees in the first activity with children and they had little time to discuss the maps in small
groups and take notes. To solve this, they decided to do the question part at tinel @sch a
large group. While not all children felt comfortable expressing themselves, they were vocal
about disagreeing or agreeing with an extroverted peer once they expressed an opinion. The
group discussion used this technique to build meaning in tlageithaps.

The individual interviews also had challenges. Douglas, who was responsible for
interviewing parents, said that he had to divide his time between hiking with fathers and
interviewing mothers at home. He found it difficult to get women to talafely i it was
more common for a daughter or the husband to be presesitaswho was responsilita the
children, felt rewarded by the methodology as children enjoyed talking about their drawings.
This was particularly true during the activities fawvourite objects. There was a substantial
difference in the duration of interviews for adults and children, with the latter being shier and
needing more dedication from the research assistant to obtain information, in addition to the
time spent drawing irach activity. The translator and | were surprised at the quality and
extension of interviews obtained through drawing. Despite their slow pace and initial
hesitation, children grew in confidence quickly and were adamant about what makes them feel

sad andvhat they want for the future.

3.5. Data analysis
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During the first stage of fieldwork, my fieldnotes were recorded into a noteboailtvetd
me to conduct a preliminary data analysis while stilhimazonia The process was helpfid
avoidfalseanalogies in my description of Mai Joshly, adapting my prelefined categories
to their usage in this contex& central example of this imy use ofcchildhoodin this thesis
As argued in chapter 1he globalised definition athildren includes peoelup to the age of
18 years oldUnited Natiors, 1989) Age-basedunderstandingef child developmendrealso
pervasive, particularlyin contextswhere the schodystemperpetuates these divisiofgom
this perspectivef could beargued thathere are significant generational differenbesveen
early childhood0-3 years oldand adolescend@2-yearold and oldey.

As | will explain further in chaptet, the Shipibodistinguishbetweerbabies(binshirbo),
small children hakéboshok andchildren pakeéo) based omnilestones rather thaage(see
alsoUNICEF, 2012a)There are n@reciseequivalents to the category of adolesce(sme
Ames, 2021) Girls with household responsibilities (as young as 9 years o&dyaled
shontakbo (young lades), while boys who attend schamieé ¢ hi | dr e rbékerano eci s e |
or youngmalechildren) for as long as 15 years oMixed-agesibling groups mde it difficult
for meto sustainafocus on a particulastagedof childhood particularlywhenall childrenare
equally encouragedo engage inwork (e.g.,chopping wood witha machete or climbing a
coconut tree)To capturethis,]| use t he c aintleiggthesidp reférdoh widedgee n 6
range from toddlers t@arly adolescen¢enarking age differences where this is releviaaso
includeresearch contributiorfsom all children pakebo) albeitthere is an overrepresentation
of participantdn the9 to 13 age rangdue to more frequent interactiongth studentsn the

3 and 4" yearsof primaryschoo) as discussed section3.4.1

After re-defining the meanings of mgore categoy, | typed up my fieldnoteand added
themto NVivo. This content was then codeahd the themes that arose there were used to code
other data, such asterviewt r ans cr i pt idreawrgsandgphotofseerAppandlis/
for a coding tree)images were coded manualiy, a passworgbrotected folder inside One
Drive, anddocuments wre categorised using the Mendeley tag sysiéme choice of these
three parallel software NVivo, Mendeley and OneDrive was done to use the best features
for each file format. For example, NVivo does not read well scanned PDFs or image files, and

Menddey only works well for citable documents.

My data analysis, like the rest of this research, also had to be divided in two ¥tages.
the preliminary analysis of my first fieldnotes was fundamental to define the questions and
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methods that would be usedthe second round of data collectignvasinsufficient tomake

sense of theecond fieldworkThe new data was originaloded in relation to my previous

work, but it demanded revision of my codhg hierarchiesFor instanceland invasios had
beeninitialyc onsi der ed part of ldutaétertheseécondfieldwotkia d o1 i Vv
category becamessentially connected to-lleing(see Appendix V)l alsorevisiteddata that
previouslydid notreceive as much attentiosuchaslei | dr endés dr,andweregs o f
now directly associated to wellne§herefore chapters2, 3, 4 and 5 had to be rewrittém

i ncorporate the relevancy of environment al [

being To preserve the idengitof my interlocutors, all names in this thesis are pseudonyms.

3.6. Conclusion

This chapter introduced the research design and methodology for my case study. It started
by presenting the rationale guiding the design of this research, namely the need to listen
childrendés voices and a concern with cultura
cultures based on assumptions about the universality of certain concepts). Then, | presented
the various steps towards selecting a native community and olgtammsent for this research,
along with the several gatekeepers that authorised my presence in Mai Joshin. | also discussed
how I sought <childrenbés consent andmestzapport,
and adult woman affected data colleatiFinally, the section described the context of the
coronavirus outbreak in March 2020 and the ensuing ethical dilemmas that stemmed from a
potential shift of research topics (which was eventually discarded) or a return to fieldwork amid
the unprecedenteand fasthanging COVID19 pandemic. The choice to develop a remote
methodology was based on medical anthropology literdBniggs & MantiniBriggs, 2016;
Hunleth, 2017Xhat underpinned the possibility of doing sensible and ethical research with

children during a health crisis.

The ensuing section lists the research aims and objectives and presents the methods that
were used to address each research question. Given how this research aimed to examine
Shipibo childrenods experi enc e-Beingp & quadtvel d h o o d
methodology was crucial. The research required daily interactions with children in various
environments, such as their school, their families and their activities with peers. Hence,
participant observation was a key method that contributed to arstadding of the context

in which childrends | ives are embedded. Docu
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policy frameworks shaping the action of State agents and the governance of childhood in Peru
(a topic also discussed earlier in Chapter2). na |l | vy, to grasp chil dr el
being, we implemented a set of avsed participatory methods with children, with additional
semistructured interview with parents. | argue that the support of research assistants was
essential to thisakest stage of research, however, budgetary and time constraints restricted
collaboration and length of data collectidine data analysis section gives an example of how
the concern with cultural equivocation shapeav | defined the core category of thesearch
(namely, childhood) and describes how coding changed after the second round of data
collection. Datavas analysed using NVivo, but the key codes developed through this software
were then used to analyse image files and{BJg. laws) separatelifhe following chapters

will present the result of this analysis in three empirical chapters, each of them answering a

different research question.
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4. Growing up Shipibo

4.1. Introduction

This chapterpresentsShipibo childhood experiences with attention to age and gender
differences andocusing onthe contrast betweeiamily and schooddynamics Section 4.2
explains how an understanding of care as the responsibility of whole families can expand the
spaces othild rearing and discusses the values of personhood that are communicated to
children through this form of care. Since children divide themselves in gendered groups from
an early age, section 4.3 discusses the role of peer interactions in the socthlategnoof
gendered livelihoods, and how social and economic changes in the village are particularly
burdensome for girlsSection 4.4 discusses the shared environment of children by considering
how their livelihoods are dependent on the river and affdayesieasonal changes. Finally,
section 4.5 scrutinises the customs that children learn at school and identifies potential clashes
between traditional wisdomoiar) and school learningaketi). This chapter argwethat
childhoodexperiencesire embedded iBhipibo values buare also being affectedby social

and environmentaransformationsn Mai Joshin

4.2. Expanding the family micro-system

The family is eating an early lunch whety@arold Biri enters the house with a caimiféouteria
caimito) that e brought from outside. She opens the fruit with her fingers and eats avidly, the
gluey juice quickly covering her face and hands. When Biri is done eating her mother interrupts
her embroidering and washes the toddler straightaway. She then wraps e rdaugtowel and
gently scratches the now solid cai mit.ohegl ue
toddler is left naked for a while, and the mother checks her legs, groins and buttdskados
(Trombicula autumnalisaharvesimite). Finally, she wraps Biri in a hammock and takes a broom

to sweep the kitchen. Biridéds uncl e, sat at on e
he finishes his plate. After he is dofthe eatin

hammock while sewing. Soon after, Grandpa Jose arrives from a hunt and trades places with his
wife who goes clean up the game. He gently opens the cloth wrap then looks up at me with a smile:
6shebs already as|l eep @randdaughtéfieldnotts 9 AugustB049) on ¢

Childcare in Amazonia is seldom the exclusive responsibility of mothers and is often a
collective task. From a very early age, children are placed under the care of aunts, grandparents,
older siblings, and couss. Toddlers spend most of the day with these extended relatives and
will often only return home to be fed or to sleep, with some children even liviagnidlwith

aunts or grandparent¥he shared responsibility for child rearing, known as allopamgnitn
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not exclusive to this Shipibo village and can be found among several other peoples in Amazonia
(Anderson, 2016; Walker, 2012)

To fully understand how al | oglesantdonrétirnnty af f €
older ethnographies and reflect on the traditional organisation of Amazonian villages. Until the
1960s, sororal polygynfsisters married to the same husbaard) matrilocality were common
traits of Shipibo familiegAbelove, 1978; Hern, 1992Fonsequently, itages were organised
by maternal kinship ties, and nuclear families wgpically composed of multiple wives who
were often sistarliving inside the same house. The spread of Evangelical missionaries led to
an interdiction of polygyny, deemed to be sinfndthe establishment of native communities
reducedp e o pdutendray oforganisation in the territorgiven the scarcity of tad (Morin
& Saladin DO6Angl ur e, 2 0 0Déspitel ehbngastiesedrhd@ionBi s mar
left lasting imprints in the sociarderof villages and, more importantly for this thesis, in the

environments that children inhabit.

In all villages visited at the scoping stage of this research, there was a noticeable pattern
of matrilocality. While longhouses are rare, new families commonly build houses near the
residence of the new motherods parentnstoor col
which kinship remains crucial, as will become evident throughout this chapter. Apart from
offering a solid support network for women, who often raise their children alone while men
migrate (see alsoBelaunde, 2007)the physical proximity of maternal relatives provides
children with a lengthy extension of their own households. Before they can even walk, children
circulate through these different spaces, and relyilyean the care of extended family to the
extent of living fulitime with aunts or grandmothersee alsoMezzenzana, 2020)The
importance of this broader network of care is such that toddlers wiustlearning to speak
often refer to fteamalaemdkitro am | fEpdkehmy G s( 6 dadd)

56 In the 1960s, Abelove (1978) noted that Shipibo babies could recognise various degrees of kinship
before they could even speak. Albeit some termmie® for maternal and paternal relatives have
changed(see UNICEF, 2018 and children are now muamore immersed in Spanish language,

chil drendéds capacity to discern complex kinship t
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Figure 117 Atoddler observes her grandmother as she cooks

Practices that are prof oundlIsyh as allbpardntirg,d 1 n
are more likely to resistr adapt tgporocesses of cultural chan@&nderson, 2016)For the
Shipibo, the role of extended kin in child rearing is closely connected to the dangers of the
exterior environment in a world where spidtuand physical ailments are profoundly
interconnected. A babybinshin in Shipibg is vulnerable to spiritual inflictions, known as
cutipas,caused by plant and animal spirits and manifested through diarrhoea, vomit, fever or
pain. Parents undergo seaestrictions to protect the maturing spirit of a Aearn: a father
refrains from hunting, eating fish and bathing in the river, and a mother avoids certain meat
and work in thehacra(field) (Valenzuela Bismarck & Rojas, 2004)his form of care, known
ascouvadeis based on the principle that human substance is not fully secured inside a new
bornés body, and can b e(Viagh2@2, p.855b ySi enxctee rpmaa le |
labour is restricted in this period, the involvement of kin in the provision of food becomes
essential. It is also common for grandparents to prescribe and execute protectiweitbaths
different types ofao (medicinal plants) andaste(plants that promote the development of

skills and adequate behaviowor)using tobacco smoke.

The importance of extended family will increaas babies growWeaned toddlers
(bakeshokoin Shipito) spend increasingly less time with their mothers and can even be sent
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to live full-time with other relatives, as was the case of many children in the village. Childcare
is never the exclusive responsibility of parents; conversely, the circulation difrerhil
(Leinaweaver, 2008among different hoses seems to reinstate and strengthen family ties
among different relative<hildren (bakebo)of different agesormed affective bonds during
their motheré sewingreunions andook toddlers to explore the village togeth&eldom
supervised by adultyoung childrenare instead found in the company of cousins, siblings,

aunts, or uncles who are only a few years older than themselvésgas=l2).

Figure 127 A 9-yearold aunt peelsaiguaje(Mauritia flexuosa for her niece

Clusters of children of various ages allow an experience of childhood that is constantly
supervised by peers, but independent from adult watchfulness. Research on Amazonian child
rearing practices suggest that cHad alloparenting is not only wedlpreal in the region but
has specific social and cultural functiofMezzenzana, 2020fcrowing up amid peers that
roam around freely strengthensh i | dr enés soci al agency by all
own relationship wi(Mdrellit201@) Childled alogassedtmg alse r r i t o
guaranteesthathi | dr ends s o c i lanited bydieradhicapageedynamids.On n o t
their own, clildren are not expected to be obedient and can express themselves more freely.
They are alsdhelped to grow(Pelus@, 2015 p.50 by joining more skilled children in their
activities.For instance, bbserved while group of 8 and 9 yeanlds held atod | er 6 s | egs
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help them stan@see alsdWalker, 2012, p. 96)or how toddlers were incited to climb coconut
trees after their more skilled peeShildhood was then organically expanded from the

constriction of the household to the entire g#a

The expaded socicecology of Shipibo ¢ h i | dintimatedliwes challengesthe
supposedly universal spatialised structure of child developrmsntliscussed in Chapter 1,
Br onf e n {1O®listiectiod setween spheres of influence in child development placed
emphasis on the nuclear family and gave less importance to other relatiodshis
childhood This was based on an assumed primacy of the nuclear family over other social
influencs. The childdés household was envisioned
of society. But in a context where children are encouraged to leave the household and learn
from others who are not their parentanight be difficultto maintain a distction between

micro- and mesosystems of influence

In rural Shipibo villages, the nuclear familyis just a part of a much more complex
environment for child development. Children are expected to bendedfed learnergLancy,
2016)who can only develop by practicing tasks and appropriate social behaviour. In fact, the
Shipibo verb for learningaket)al s 0 me ggn acc @ estt toime d 6 , in a dir
relatedness of practice and acquisition of knowledge. Adultsavélyinterfere in potentially
hazardous learning experiences, as children need experience to gain acuity in their skills.
Children arealso encaraged tdake risks andcan beseen swimming and paddling alosiace
the age of 4 years al&amilies expect children tehow initiative andsocial responsibility by
being helpful at home without being asked, and therefore praise their social tiegevihap
a display of independence. By becoming apprentices of slightly older and more skilled peers,
children acquire the social responsiveness needed for effective teamwork and early autonomy

from adult care (sekigurel3).
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Figure 137 Cousins working together

Crosscultural studiesf child rearing practices have argued that parental ethnoth&ories
the choices that parents make based on their culturally informed notion of good child care
are based on an understanding of what childreffHagkness & Super, 202Rd~or instance,
in a context where children are perceived as profoundly reliant on adults, the actions of parents
tend to reinforce dependency (Bohs & laquierdni | i ng
2009) The social construct of nuclear family as detached from and superior to tiedem
of society also contributes to the formation of an independent notion of self, with few ties as
vital as that of the nuclear fami(}darkness & Super, 2020a)hese character traits might be
highly valued in Wester, educated and industrialised societies, but are not necessarily desired
elsewherdRogoff, 2003) In fact, crosscultural studies support the idea that different patterns
of child rearing and parental resporeiess can generate different styles of attachment
(Harkness & Super, 2020a; Keller & Otto, 2014)

In her research in Ecuadorian Amazonia, MezzenZ@020)observed Runa parents make
a distinction betweemestizaand Indigenous children as being, respectively, weak and strong.
The weakness ahestizachildren is blamed upon exdively parental and indulgent caran
idea that directly challenges attachment theory. Similarly, Shipibo parents want to raise strong

(kosh)chi | dr en, and therefore tend to value an
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bravery, autonomy, and siéience. Even before children are strong enough to actively
contribute to the familybés workforce, childr
members. One morning, when the family went to ¢hacrg two-yearold Pietra wilfully

grabbed a mdnete and attempted to chop a large bunch of plantain that was lying in the forest
floor. No one interfered. While the girl failed, she did not give up. Every time her family laid

down new bunches, Pietra attempted to lift them until she found a bunch waight that she

could carry all the way home. Her grandmother was proud of her dispkslofand retold

this story to family members several times.

My Shipibo informants claimed that early displays of prowess in work indicated that a
child was health and had good character. That is because a healthy pemgpected to be
hardworking and resilient, a sign of havikgshi shinanyga strong good judgemert).in
contrast, people who cannot endure physical labour are consises@a(frail), and ths is a
flaw that must be fixed with plant treatments that improve physical strength. Lazihissh(
is seen as @rave character deviation and essentially different from lacking the physical
capacity to labour: whilgosmaare people who lack strengtthikish afflicts strong people
who avoid work. Childrends beh ahikislmdefmediass cons
an illness that weakensThesulestaice tbabcdustskisiocana f f e c t
be extracted from thibody usinga cleansing tobacco pagtetimmediately provoke vomit
and diarrhoea, but afterwards sets thoughts and spirdsder.lt is generally mothers who
apply the treatment on their childresimultaneously agunishmenand medicatioiSarmiento
Barletti, 2015b)

The above set of character traitstrength, willingness to work and good judgemient
comprisethe definition ofjfakon joniboas good people who nurture reciprocity. The literature
is full of examples of how good judgemershifanya) is partially a predictive social
responsiveness, a state of mind from which people can assess the needs of others and contribute
to their bestcapacities to achieve social harmofsgeEspinosa, 2012; UNICEF, 2012b)
Hilario (201Q p.145 notes thattraditionally, Shipibo leadership used to be granted to men
who fished abundantly to share food with the entire village. While sharing may not be always
possible in terms of resources, It must be d

from fieldwork can elucidate this distinction. In my first week in thagg, | once cooked an

57 Koshi shinanyavoul d | iterally translate as O6strong th
optimism or the ability to cope with whatede gives you.
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individual amount of porridge in a morning when | was late for school and the family was still
asleep. Tita (the nmesticom® socstinly, always doingnthimgslferd me :
your sel ves, I t i s moniliahewhichavas veéryosucselssfurirecorrectiigh e a «
my behaviour, did not request me to share my now insufficient portion of food, as the oatmeal

and bananas that | brought had already been given to the entire household. Instead, Tita

suggested that | shoullchve woken up earlier to cook breakfast for all.

The capacity toconsciouslyant i ci pate peopleds needs and
household is a decisive featurgakon jonibo(good people), and an equally important element
of communal welbeing. Stidies of Amazonian conviviality have shown that the development
of an independent self is directly related to the collective unit, as it is precisely individual
agency that allows social harmony to thr{@vering & Passes, 20Q0)hat is why notionsf
strength, health and shared vitality are profoundly embedded in an idea of communal wealth,
as they provide a kind of living social insurance in precarious t{®a&stosGranero, 2015)
Drawing from such analyses, it is possible to think of social responsiveness as an essential
characteristic for living well together.

The expansion of the family micigystem plays a key role in this, as it allows children to
develop attachments throughout the g#ainstead of dyadic bonds with parents. Albeit this
does not reduce the emotional importance of parental bonds, it provides children with a wider
support network through extended kin. The literature on childhood teaching and learning in
traditionally folaging contexts is particularly attentive to the ways that peer relationships, child
|l ed care and imitation of older childrenods
autonomous and cooperative behavidiamer, 2021; Lancy, 2016The next section will
reflect on how children embody gendered behaviour and skills through a particular attention to

siblinghood.

4.3. Gendered livelihoods

The excessive focus on parafiild relationship in Western contexwssults in relative
silence about sibling relationships in studies of kinship, despite the recognised importance of
peer interactions for child development (see chapter 1 and also Corsaro, 2003). Siblinghood
can be defined and maintained in different wagpehding on context, but is broadly
summarised bylhelen et al(2013) as the shared experiences of childhood that last for a

prolonged period of life and in intimate settings. Considefhg onf enbr enner 6s
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definition of the school as one the crucialmisry st ems i n a chil dbs | if
that the school became the mainstream substitute of sibletgprships in contexts with a low

density of children. But in Mai Joshias in other traditional societies with numerous children
(Kramer, 2021; Peluso, 2015a)bling relationships are the predominant form of sociality in

childrendés | ives.

As argued in the previous section,kiased child clusters take shape at a very young age,
as toddles are encouraged to follow slightly older relatives in their everyday activities. The
importance of these relationships is such that when children were asked to draw a good life or
an important memory of their early childhood, most of them depicted gsband cousins
(Figure14). In Shipibo languagdyoththese relationshipshare the same denominatiofiten
translated a s 0 esiblingd i'he main differenceexpressed by the vocabulary relatesato
gender relatiorldy: the wordwetsarefers to coushsiblings of the same gender, whiei is
used for cousksiblings of the opposite gend@&ihe importance acdame gender coussiblings
is such that they are often i nt e.rForimstancgge abl e
scenes of wetsablaying togetherdrawn in exerciseaboutwell-being were ofterchosen as

girlsbdepictiors of beingwith family (Figurel4).
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Figure 14- Wetsabo in children's depictions of family
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The distinction between the expressiopsi and wetsagoes beyond relative gender
differentiation In practice wetsabears the significance of a close friendship, whergas ia
a distant relativé® This division between male and femaletsao clusters offes the ideal
network for a gradual embodiment of skills and, subsequently, the performance of gendered
behaviour.As they age, tys and girls will occupy different spag, engage with different
elements in the territory, and have a substantially different statasvigsadults as wellThis
can be exemplified by a descripti orseealso chi | d
Ames, 2021)

In the season when the river grows, boys are seen rushing to their canoes to collect a gooey
substance from the river floor. The Amazonian caffidendorinelepis genibariknown as
ipo lays its eggs with the early rains of November, and boys entéraimselves with the task
of finding ipo nests. Groups of matusinsiblingsfill up canoes: while the younger paddle
and keep the boat afloat, the older ones stretch their armbéntiveri it takes experienc®
def | ect spikkymrmdbur(sedFigwe 15). When their plastic bowls are filled with
translucid yellow globes, boys return to deliver their treasure to female kin, who will be
responsible for prepeng the delicacy. Girls help seasipo eggs with red onion and herbs,
while their mothers patiently wrap the mixture in plantain leaves and smoke it slowly in the
embers of the woodstove. Fishing in the village is a predominantly male activity, although
women and girls will be seen fulfilling the role of fishers in the absence of men. On the other

side of reproductive labour, cooking is an exclusively female task.

58 Tournon (2002, p.194) notes th@ia | so means Odéexcrementd to commu
incest.
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Figure 157 Howto collect ipo eggs

Drawn by Jacob (13 years gldnd his younger wetsabo-fyears olds)

As in most norindustrial societies, a marked gendered division of labour becomes visible
during middle childhoogMontgomery, 201Q)This is manifested in different chore curricula
(Lancy, 2012) the inventory of skills that boys and girls are expected to master. As soon as
children begin to demonstrak®shi, expressed as resilience and ability to work, they start
joining olderwetsabdn subsistence tasks. Their expected contributions wielsrdepend on
a chil dbés al anbgwothanyotbenbd(man),nto tleeextent that older family
members will shame boy toddlers who show interest in sewing, or older girls who refuse to
care for older children. In the village, notionsfgfmalem e s s 6 wer e constantly
the allocation of care and domestic labour to women. Female persons are perceived as naturally
nurturing, and therefore girls are expected to raise younger children, support their family with
domestic choreand cardor thechacra In contrast, maleness is viewed as untameable and
restless, which incites boys to engage with more physical activities. As argued byZa®r

gender is gradually learned through repeaitbrmativity.
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The production of gendeén Amazonian societies mlsoexperienced as fabrication or
enhancememf female and mal&aits As explained in chapter 2, the Shipibo cosmological
order perceives oneds st at.dleremforcementohgsogiat y as
ties, appropriate diets and gendered behavi
status visxvis potentially harmful othethanhuman creatures (see also McCallum, 2002;
Valenzuela Bismarck & Rojas, 2004 hisisep t omi sed by the preparat
for genderappropriate labour. Between the ages -oatd 8yearold, children receive plant
treatments to enhance their ability to di@wemale) fish and hunt (if male). The treatment is
done with differenkinds ofwaste(piri-piri, in Spanish), a pladtased extraanostly applied
as eye drops to improve visual acuity and instinct for specific Agkach kind ofvastewill
demand a diet, along with behaviour restrictions for the person undergoingemeator
instance, in the case kéné wasteused to spark the vision of traditional Shipibo patterns, girls

cannot cook or stand under the sunlight for several days.

The process of genderingccompanies that odsserting personhoomhsomuch that
becoming an adult is directly associavgth the apacity to labour in gend@ppropriate ways
(see alsd/cCallum, 2002 SantosGranero, 2012, p. 184Consequently, childhood transitions
are also deeply gendered. The wbatkebo (children) will be seldom employed for a group of
older girls, although it is often used in reference to miyedder or male peer groups up until
teenage year®\ 9-yearold girl is often called @&honta,a vocative commonly translated as
0 mi sefidita, ih Spanish)Conversely boys wi | | be rakdm)rumtled t o
much later, and alsakeranobo(male children) once their voices breaikd until theyleave
school or become parenithis imbalance in the ages that mark the transitiom aoculthood
can be a remnant of tlaai xeati(big drinking).Before the arrival o§IL missionariesn 1950
this ceremony would take plasbkortlyaftera g imenkréhs, with ages varying from 10 to
15 year oldValenzuela Bismarck & Rojas, 2004, p. 6&he event lasted roughly a week and
demanded months of preparation, as the girl
celebration, grow enough food, and prepare sufficientndergots to offer beverages to
numerous guests. Manioc besrasatg inciteda collective celebration @linging and dancing
and led the transitioning girl to an unconscious inehri€he girl would therundergo &ull

clitoridectomy, while boys who feleady to be socially validated as adults underwent duels

59 See Tournon et al. (1998)r a description ofvastebo.
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(see

Mor i n

& Sal a®®¥Theg i D ékédieg Was tater, acc@npénied by a

fringe cutthat identified the recovered young women as being ready for mafRage 1982,

p. 93)

Although te ani xeatiis no longer practiced, it stillliminatesgendered childhood

transitions andlivisions oflabour among h e

uncontroll

abl

e

Shipibo.
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girlso
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S ( menar

element of choice and mental preparednegdlifigness to duel). Thinking about these

gendered age transitions catso deepen an understandingtioé levels of maturity and

responsibility that girl and boy children are expected to assume as they growTlaliler2

belowshowsa

TYPE OF
LABOUR

di vi si

Table21 Typesof work per age and gender

YOUNGER BOYS
(3-7 YEARS OLD)

on

YOUNGER GIRLS
(3-7 YEARS OLD)

OLDER BOYS
(8-12 YEARS OLD)

o f gendemnd stage af éhikdhowdo r k

OLDER GIRLS
(8-12 YEARS OLD)

by

SUBSISTENCE

Fishing

Fruit collection

Food garden
Fruit collection

Chicken coop

Fishing / Hunting
Wood procurement

Plantain extraction

Food garden
Wood procurement

Chicken coop

Plantain extraction
Fetching water
(larger buckets)

REPRODUCTIVE | Fetching water Fetching water Fetching water

(larger buckets)
Chopping wood Chopping wood

Chopping wood Chopping wood

Picking up Small cooking jobs
garbage Burning trash Burning trash
Cleaning
Covering holes Covering holes
Picking up
garbage Cutting grass Cutting grass
Building houses Cooking
Childcare
Cleaning

Washing clothes

PRODUCTIVE Driving Embroidering kené

Selling plantain/crafts

60 The sociopolitical and symbolic meaning of the excision has been extensively discussed by
anthropologists whalid fieldwork before the expansion of evangeligeg.: Morin & Saladin
D6ANngl ur e, 2007; R o e , Durin@ @y2fieldwprk rhyladult infdiheantsoften 1 9 9 4 )
reminisc& about the importance ahi xeatifor social cohesion between different villagesomething

that was lost to the newer generatidiswever, theyvould alwaydalk about the end afitoridectomy

as somethingositive, acknowledging thairls sufferedduring the ceremonyVhile this response may

have been influenced by my manifested interest in child-esilg, it is also present in other
descriptions of the ceremoiisee Valenzuela Bismaré&Rojas, 2004)
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In a process of social reproduction, older girls take over household chores, embroider
kenés and care for thehacrg meanwhile, older boys go fishing and hunting, assist with
construction work and drivenotocarros(autorickshaws) The division of male and female
domains makes explicit two different spheres of livelihoods: the domesticated world (the house
and thechacrg is mostly female, whereas dealings with Others (foreigaaisals and forest
spirits) are predominantly male jobs. Traditionally, these mutually dependent spheres fostered
a complementarity between the two genders, as both men and women paitediyon the
labour of their spouses or cregender kin(Gow, 1991, p. 120; Siskind, 1975, p. 108)der
ethnographies suggested that men were likely to concentrate political power in relation to
Others, butthe matrilineal structure of villages meant that women could have more social
support and a stronger internal network than rffmelove, 1978; Seymot8mith, 1991)
Nonetheless, the growing importance of the market economy ekpeosmen to more

precarious conditions than men.

The commodification of culture creates new spaces of power for men, who are the ones
intermediating contact with touris{Slaghenauffi, 2019)While women are responsible for
craftsmanship of Shipibo artwork, suchkases and jewellery, men act as trade intermediaries
and are ofterresponsible for selling products made by wonerbigger citie* More
importantly, the need to produkeriki (money) is underlined by more frequent floatige to
climate changeAs discussed in chapter Iai Joshinhasfaced ahigh increasan occurrace
of hazardous floodstt{e kind that disrupts or impede crop productid@ytreme floodghat
only used to take place once a decade (Tournon, 2002) and always in the sarsaraoaotin
happeing suddenly and nearly every yedhe unpredictability othese events creating a
strong patternof human mobility with a recent studyestimatingthat 75% of Shipibo
households have at least one member whgrated seasonallin the last yeafCollado
Panduro, 2021%

Men are generallynore likely to migrate for work ilAmazonia albeit the types of
employment may vary depending on the opportunities availablglai Joshin, there was a
noticeable tendencfpr migratingmen and oldeboys (above the age of 9) to wadrkcoca

plantations This tendency is echoed by other studies that rapatiabourin commercial

61This is less true for urban villages, and Puca
neighbouring communities are often seen selling art in the streets.

62 The sample varied betweer97household in each villagavhich were indifferent regions of the

river. This represented roughly a quarter of the total populatidmese native communities
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plantationgo bethe man incomegenerating stratedpr nearly 90% ofural Shipibo families
followed by otheractivities such as fishing, hunting anat a much smaller scale (5%),
employment in logging compani¢Sherman et al., 201€ollado Panduro, 2021All these
activities are predominantly pursued by men, while woarermore likely tesell handicrafts

for a living (Collado Panduro, 2021

Male migration overloads the family with subsistence labour and responsibilities for
childcare, which are then shared by the children of the faifiilg.division of labour among
siblingswill undoubtedly depend on family comgition (Punch, 2001)while an exclusively
female household might not ladle to rely on male kin, mixegender families reproduce a
traditional division of tasks. But what do t

Figure167 Girl steaming fish
Createdby Lina (aged 10).

Firstly, subtleties between obligatory tasks and leisure may affect what girls and boys

experience as Ol abouré. While in normative
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that work and play are the opposite of each otheratitee on children in traditional societies

is filled of examples of how work and leisure can be sometimes enmeshed in the same routine
activity (Katz, 2004; Lancy, 2016; Nieuwenhuys, 199%he same was true in Mai Joshin.

0PIl ay 6 woedlbgchildren ofibeth genders as a time enjoyed wétsa,outdoors

and unsupervised, either in structured activities such as volleyball and football or simply in
activities by the river. Given the ntleture o
household involved precisely spending time witsaban the river, and was often treated as

an alternative to boredom. As boys went to set traps in the riverythég playfully challenge

wetsaboto swim, pretend to sink the boat or simply chatlevtactively contributing to
household subsistence. Il n contrast, girl soé ¢
inside the house and alongside their mothers. This conveyed a more noticeable distinction
bet ween | ei sur e and arevalsp koneltern imelationGo theirsn@ale t a s k
counterparts, as they are less collaborative, particularly when they lack -@sades sibling

with whom to share their workload.

Consequently, girls6é chores were &rclusiyv
and would not be mistaken with play. For example, whegekzold Wendy skipped school
to care for her sick baby sibling, she described this as responsibility that comes with a close
emotional bond to youngaretsabo &éwhen a «c¢ hi | afsyoutoseag thdyare y ou
already your babyo. Boysdé work can also be i
Every member of Mai Joshin is expected to contribute to the community by assuming
responsibilities of territorial maintenance, and ¢hir a penalty of 10 soles (2.60 USD) for
those who fail to do so. Working in security (patrolling the borders of the village at night) was
an exclusively male task, but children of multiple ages and both genders would pitch in to keep
the village neat. Aldren are the ones responsible for filling up holes in the main street after a
flood, cutting grass and cleaning the school. Notwithstanding the shared sense of duty in such
activities, even in these tasks the nature of male labour is more sociabldlaipodratve, as
men work inpeergroups.In contrast, glsbagencywasoftenlimited by adult supervisioiffe.g.,

in sewing sessions)

Construction work is another example in w
a sense of duty. Male children Wil contri bute to their fat her
intensive manual labour around the village, such as building a house or a canoe. In those
circumstances, they can work extensively for several days in a context in which their task

cannot be easilyremeshed with play. Construction work is only paid when people hire
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someone from outside their kin, but it implies a sense of social debt in the sense that one relative
owes the other for their help and is expected to pay with diligent work when req(ssted
alsoSarmiento Barletti, 2015a)A construction project can start at 6am and finish at 5pm, but

it will only last for a week or so, after which boys tend to have an open schedule. In contrast,
girl sé I abour is unremitt i needsdang. Thisheprodeices s al
a pattern of di vi saleaovork i® discohtiaunus,ucontrastimg reldtivielg h 6 m
short periods of intense activity with varying intervals of leisure. Female labour however is
unremitting and repetitive and is regattdey women themselves dsoring and exhaustirdy
(SeymourSmith, 1991, p. 638) Girls also have a larger number of tasks, as they tend to

combine their share of mixegender activities with exclusively female roldable?2).

Women are responsible for the reproduction of Shipibo material culture, as they are the
ones who makeenés,ceramic pots, jewellery anlushmas(the traditional male robe)
(Belaunde, 202). The cultural importance of their labour is not diminished by men, who
acknowledge women are the keepers of culture, and the real owners of thé hquesiern
also observed biezzenzana2018) Nonetheless, it is also women (particularly younger
ones) who are blamed for the loss of material culture, such as the making of ceramic pots, how
almost entirely substituted for cheap but tisaing plastic contaers. Male adults complain
that their daughter s nowa gang guieréndhacermadin wa nt
Spanish because they will not engage as much with the food garden or learn ceramics. But in
fact, the natur e oKethgridiigensedesswnoticdableitssothérs. k el vy t o

Girls wash clothes for the entire family, cook meals, and often use their lunch break at
school to care for younger siblings. However, adults often underestgn® wor k|l oad
(Punch, 2001)and generally did not consider domestic work to be as tiresome, worthy or time
consuming as the external work of boys. Teecsl uded nature of girl so
make their labour less visible, but girls also spend more time caring than their male
counterparts, and this activi t(sgeasErivelled t her
EspinozaRevollo,2018) I n Mai Joshin, childrends contri
t o be phr as eapgoyamnsSpanishy, butitipegact that the ajority of these activities
were performed by girls results 1in(seaalsbi ghl y
Leinaweaver, 2008; Punch, 2001)

Girlsé work is also profoundly <connected
argued by Campoam@2019) given that girls are the ones doing most of the care activities,
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they tend to be more overburdened when their parents need extensive hours of labour in order
to provide for the househol d. It i s also gir
allows their mothers to produce income, especially in families where fathers are (gbsent

also Rosen & Twamley, 2018)This is particularly noticeable in the rainy season, when
frequent floods damage the crops and push adults and older boys to migrate, while girls assume

most of the subsistence labour, including fishing.

The migration of women igarer for two reasons. Firstly, single mothers may lack the
budget to relocate an entire family to the city. Secondly, they might need to remain in the
village to sustain children and elders. And ultimately, older girls often mentioned a sense of
safety povided by family, as they associated urban centres with a heightened risk of rape. Girls
who migrate tend to stay with family and help with domestic work, a pattern also observable
in the AndeqAnderson, 2013; Leirveeaver, 2008) In contrast, boys travel more frequently
to work in bigger cities, particularly during the rainy season. While | did not follow their
trajectories during school break, they described working with family in Lima, Pucallpa, Ica or
Cuzco, lut their sources of income varied. Boys who have old¢sabcestablished elsewhere
will generally join older brothers or cousins working in factories and farms. Only a couple of
children knew beforehand what they would do when moving in with relativesoter
common activity involves the selling of Shipibo art to tourists or working as load carriers in
Pucallpa, or as shoe shiners and street vendors in®ima.

The kinds of labour in which boys are engaged exptiesm to considerable risks,
particularlywhen it involves informality in urban centres, where access to a support network
is scarce. However, boys talk about their seasonal migration prospects with excitement, as an
opportunity to leave Mai Joshin and explore other regions. The sudden appedmmegaant
teenagers after the rgirseason also suggests that this circulation may facilitate romantic
encounters for young people. Seasonal migration can also be a means for children to expand
horizons and social networks in a context where moving éok &wnd education is increasingly
common (see alsoCrivello, 2015) But boys6é wider mobil ity poc
advantage to girls, as it allows them to earn money autonomously and build a sense of economic
independence from aarly age. In contrast, even if girls sk@nédor many hours, they cannot
obtain income without the mediation of male adults. Girls might pursue small paid jobs in the

63 while 1 did not follow children to the capital, Aufsee$2021)provides insights on the livelihoods
of Amazonian children who migrate to work as street vendors in Lima during school vacations.
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village such as sellingumitas(corn paste, slow steamed inside a corn husk) or popbat
they deliver their earnings to their mothers or grandmothers. Meanwhile, boys keep the small

cash they obtain driving people im®tocarra

Figure 1771 Boysdriving a motocarro ina field

Despite the gendered differences in time allocation, nature of labour and adwess to
(money), there are also similarities in the shared space and culture of boyhood and girlhood.
As mentioned in the previous section, children of both genders aged tai®ekoshi(strong)
andshinanya(to have good judgement) and to be autonomous beings with strong ties to their
extended family. The following section will return to the commonalities in the lives of boys
and girls, by paying attention to the similaayg through which children experience their

connections with their territory.

4.4. Riverine socio-ecology

The river is of utmost importance to any rural Shipibo village. It is the main door to most
native communities, a source of nurturance amagiery playground for childrerwho often
start their days there. At the earliest hours, before the sun is even shoyagyill jump on
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their canoes and paddle towards the fishnets that were set up the night before. Children are also
fond of bathing irthe river. Morning routines bring young caregivers to wash toddlers, while
schoolchildren autonomously get ready for school. Children will be absent from the river for
most of the morning, during their classes, but reclaim the landscapelatabaé&ernan. In

smaller clusters, it seems like all children of the village occupy the riverbank with volleyball
matches and games of catch, climbing coconut trees, and swimming rapidly across the river in
competition with peers. The end of the day again seesguadugder boys and young families
heading to their boats, either to set tisenetsfor the following morning otaking hooks or

harpoons to catch sonfish before dinnertimeNigure18).

Figure 187 Returnfrom fishing at sunset

The everyday life itMai Joshinindicates just how vital the riverirezasystem is for rural
Shipibo childrenés nurturance and sociality

villages is connected to a traditionally riverine dwelling, and the rhythm and repertoire of
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Shipibo subsistence labour follows the patterns of theemourse. Nowadalfs a year is
generally split into four seasons: from April to May itjeme tsosinaitian(when the water

dries), a season to sow plantain, papaya, watermelon and corn, and ferment fish in preparation
for the following season. From J& to Septembeit is baritian, the dry season. The sun is
unforgiving, and travel becomes difficult along the river tributaries, but fishing gets easier. The
terrain is also good to plant yuca, and it is when most crops begin to sprout. [Buméng
beaitan when water grows, plants bloom, fishes lay eggs, and there is plenty of yuca and
mango. Finally, the period from January to March is known as water sgasetiaf), when

90% of Shipibo villages are prone to be floodidEIl, 2017a)

The river can grow tenfold durirg bad flood seasofifournon, 2002)andt he vi | | age
activities were traditionallyplanned around that annual variati®dut the foods that ae
generally expected between January and March are now happening either too early (in
December) or too latest@arting in late March)and usually for a longer periotihe bad floods
that used to happen every ten yesnd result irthe loss of croparenow alsohappeningon
anannual basi¢see chapter 25tudies of livelihood strategies in tlheodplains of Peruvian
Amazonia have already shown that adult experiences of floods vary depending on the intensity
and duration of these events, as inundation can be positive if their extension does not threaten
crops but still bringabundant amounts @&h (Langill & Abizaid, 2020; Tournon, 2002But
a badflood brings risks that go beyond the losssabsistence agricultur@redators such as
snakes, alligators and rats can enter peopl e
and other domestic animals. Apart from the evident issueartity, health issues become
more prominent as mosquitoes abound. The same river water that is used for cooking becomes

an open toilet for families that rely on small canoes to circulate in between houses.

While studies have disaggregatexstizop e 0o p éxpediences of river seasonality by
gender to show how men and women are differently affected by a badlflmogill, 2021)
childrenbés activities are also subject to c
children described theftood experiences in Mai Joshin in a collective mapping exercise
During jenetianthe rivercaninvade Mai Joshiffior a periodthat can lasbetween several days

to over a monthThis affects the school year, as teaclvarsnot open the classroommenthe

64 The seasons presented heeze describelly schoolchildren in a classroom context, aretlifferent

from the 7 seasomecountedy Tournon(1994) It seems the current number of seasons is equated to
Western standards, with the extrenwdgenetianand barianof t en ref erred t o as
6verano6 in Spanish (respectively, winter and su
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village is flooded, and also food production (see chapter [2y Bpacessuch as the football

field, canalsobecome inundateifl the whole landscape transforms into a waterway. Despite
this, a 6lowbé flood is stildl associated wit!l
canoes andwim in-between houseand the less experienced have a chance to catch plentiful
fish with a hook from inside their houses. H
no Il onger safe to swim. Children report that
their houses. The river can also bring odd currents from upriver that kill fish and leave a putrid

smell in the air, in which case the floating schools of fish can only serve as a target for small
children who are learning to use a spsatheyshould nobe eaten. Children also report falling

sick more oftenr{oa isana) which they associate with river pollution.

The extent to which the river dictates the semittural and economic life in the village
makes evident how c¢hi |l awoeetdogy the iclimates affexts the hi g h |
intensity of rains, which in turn affects the length and extension of floods, and the subsistence
of families. As discussed earlier in this chapter, the unpredictability and precariousness of
floodsworsen a tendenayf seasonal migratigras it becomes hard to foresee the season and
prepare for severe inundatiofsee alsd&spinosa, 2019)Adults and older boys relocate to
wherever there is a temporary job offer, with many schoolchildren going to Lima keree|
or do small jobs, as discussed in the previous section. The peak of the ram gEasally
lasts from December to March, and at this time Mai Joshin is emptied of most male adults and
young men. Households are then much more reliant on the work of children, given how schools
are closed duringenetianand families are divided by theeed for cash. Therefore, in this
context the children who remain in the village become a reserve labou(lfaregy, 2015a)
particularly involved in fishingsee Figure 19)

115



Figure 197 Play with makebelieve canoes

The i mportance of the river for peopleds |
from this environment at a very early ageglrel9). As argued in previous sections, this form
of learning is promoted by a child rearing tradition that incites the youngest to learn from more
experiencedvetsaboHowever, it is also produced by the riverine landscape, as this ecology
constitutes the base for many everyday practices in Mai Joshin. Thisesotogical rationale
is supported by literature that considers interactions with nature to be a cruoidlleaming
during childhood(Hadfield-Hill & Zara, 2019a; Taylor, 2013b)l have already shown in
chapter 2 that the Shipibo cosmology challenges the classic Enlightenment distinction between
nature and culture, as for the Shipibo people plants and animals have agentid pesvalso
Dev, 2020) Considering this, | ok a't childrends entangl ed ex
environment as a means to acquire knowledge and skills about the environment in which they
dwell (Ingold, 2000)

Unlike otherforesb ased peoples, for whom chil drenods
a desie for outward mobilityseeMorelli, 2017) Shi pi bo parents Vview cC
the river as precisely what guarantees the potential continuity of custafigitibns of
6Shi pi bonessd are expr ess edkeaésanduseea bogat, tathei | i t y
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extent that children who showed no interest in these activities were a source of concern. From
this perspective, c doibéydnd peerosscialityi amdesuhsistesnce &oc t i v
represent a potential replenishment of culture (Bravo Diaz, 2019, p.53). To fully understand

the importance of riverine environments, it is necessary to delve into Shipibo cosmology and

its complex socieecologi@l understandings.

As argued in chapter the Shipiboperceiveour world fion net¢ as an environment
sharedby humans with other forest creatures. Each creature has domain over their realms, and
the various coexistent environments are interdependentin many other Amazonian
cosmologies(Borea & Yahuarcani, 2020Yhe river world (jene netg is another crucia
environment for the survival of our worlshhabited bya life-giving anacondarpnin) andother
humanlike river spirits known agenen yoshinboThese creaturgsunishhumanbehaviours
that endanger collective survivdlhereforewe can circulate between different environments,
by swimming in the river or trekking through the fordsif we must do so with respect, as
disrespectful behaviours (e.g. overfishing) can causeeatls such as theutipa mentioned
earlier in this chapter.

While the interconnected cosmological order described by my informants has less
components than earlier attempts to schematise the Shipibo world ordel 9R3ep.128;
UNICEF, 2012k, some vital elements endure. Firstly, the Shipibo share aspects of their
cosmology with other Indigenous peoples such as a perception of the world as a web of
interdependent socioatural environments, which reiterates the relevance of thinking about a
interconnectedocicecological ordefDescola, 2013; Ullrich, 2019Fach realm is essaat
for the survival of anothegndlife is viewed as a scarce resource that is transferred between
different species by predatiosee alsd@SantosGranero, 2019)lnside this logic, othethan
humansi such as riverine and forest spirit@are viewed agqually agentic and powerful in
relation to humans, a common feature of a perspectivist ontQloggiros de Castro, 2014)
This can be exemplified by chil dr é&iguwe0).depi ct
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Il - Mermaid(jenen yoshinjn the village,drawn byDercy (7%yearold girl)

Il - Forest spiritthullachgﬁ{)drawn byYully (9 yearold IV i Encounter wittchullachaki drawn by Manuel (19earold boy).

Figure207 Theenvironmentn Mai Joshin
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Chil drends drawings depicted the closer
consequently, that of othémanhuman creatures. The creatures woshinbo, spirits of
anthropomorphic appearance that dominate different environments to regulateopréldai
river dolphin Figure 20I) is particularly infamous for its capacity to adopt a human form and
seduce women, to the extent of conceiving seaman children with them before disappearing
into the river. Like the mermaidrigure 20l1l), who is alsoa jenen yoshir(river spirit), the
dolphin can kidnap people who overfish or pollute the river. Finallycthdlachaki(Figure
2011 and V) is a forest spiritr{iin yoshir) that protects animals and trees from predation. It
kidnaps people to mimic tiveappearance and trick hunters, who then walk into the depths of
the forest searching for t heir relatives u

chullachakiis always ahild.

The high rate of religious conversion among the Shipibo has notinalied
perspectivist thinkingseechapter 2 an¥ilaca, 2016)However, it has to some extechanged
the representation ofoshinbo.Slaghenauffi (2019) noted that the potentially dangerous
character of forest and river spirits offered an easy association betese@nboand demons,
and her Shipibo interlocutors referred to these entitiesias 8ut manyyoshinboactually
have an ambiguous character, as they befmyago heal spiritual inflictions and attacks from
foreign sorcerergseeBrabec de Mori, 2017)n this context, one can think of the forest and
river spaces as ambivalent, as otthemhuman creatures constantly react to human action.

Human life is also profoundly dependent on the resources of these environments. When

explaining this interdependency to UNI CEF,
[ Shi pi bo] people vision of their | ibkirdshg env
ani mal s, stars, spiritual bei ngs, and every

(UNICEF, 2012k p.37.

When asking children about their experiences in their territory, we also noticed a
recognition of this interconnectedness among different spaces. Bohatage children who
mapped Mai Joshin demarcated the territory as having four interdependent realms: the main
village, the forestthe river and thehacra.Despite sharing some commonalities in landscape,
including potential animgbredators, a crucial difference between the forest anchifierais
that the plants and animals in the latter have been domesticated, and therefore an appearance
of achullachakiis less likely In contrast, the forest and the river incite an ambiguceighfe
of danger and dependency. Following Satgeanero (2019), the duality of these spaces can

be read through the logic of predation, according to which vitality is a scarce substance that is
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disputed by prey and predators. Because the status of hamdnstheithanhumans are
always shifting in these disputes for vitality, their ontological status is undecided: the victim of
one predator i s t h(eee asBeabeg dedMbri, 20h/pt her 6s pr ey

Despite signalling that the trek through the forest is a potentially risky endeavour due
to the presence gaguars, serpents amthullachakis children claim to be unafraid as they
know how to take care of themselve®ifora noa koirametai For instance, trekkers watch
where they step, walk backwards if confronted with a predator, and ask for permissassto cr
the path if they identify ahullachaki(recognisable by their reversed feet). Similar strategies
of selfcare are adopted in the river. Apart from recognigengn yoshinbosuch as dolphins,
mermaids and anacondas, children know where it is safeito and paddle. No one will swim
in the two lakes of the community known to be the house of caimans and piranhas. Only the

older andmore experienced venture their canoes into these watansl never to play.

Chil drends knowl ed g éssoheir entdngled eclationships withe n t
otherthanhumangTaylor & PaciniKetchabaw, 2018and the endurance of a cosmolagy
mutual interdependen¢&antosGranero, 2015)The Shipibo believe thahe environmenis
the main source afisdom pnan)acquired bydwelling experiencer in communication with
plant spirits This is epitomised by thedure of theonanya a healer who learns how to
diagnose ailments in dialogue with plar{tee Dev, 2020) The idea thatwisdom is a
knowledge acquired fronfand in dialogue withhe environment is not exclusive to the
Shipibo(seelngold, 2000; Taylor, 2013aNonetheless, it is essentially different from what is
proposed by formal education, as argued in the following section.
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Figure217 Playin the river during jene beaitian @t of the rain season)

4.5. The house of getting accustomed

The school is calledxeti xobo The expressionis o mmonl y transl ated I
|l earni ng6, aaketiihso umdr & heef tveer bused as &édbecomin
the building referenssan approach to learning as a process of familiarity with a given practice.
Different from the wisdom obtained from the environmemnal), axeébo (customs) are
obtained throuly sociality and bodily disciplineAs quotedby the Shipibo schoolteacher
(axeamis).ener Guimaraesonanis not learned from teachers but from nature itself; a human
teacher canot substitute nature nor communicate its teachimgsy will prepare us téearn
from nature by ofTubino &¥ariquiey2p0d,rpi7FE Thase mthethan
reflecting on education through the curriculum, this section looks at classroom routines to shed

light onto the customs to which children are getting used.

The school is not a novelty in native communities. Since the 1950s, when Indigenous
peoples inAmazonia received their first schools, a generational division became evident:
66childrend are those who go to school and I
who produce food &Rival 200@ p. hld)Congequentlypantiropblagists 6
considered that universal education could lead to a gradual deskilling of younger generations
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and hinder the maintenance of traditional liveliho@dsvinson et al., 2000; Rival, 1997, p.
141) Although this chapter has shown that children continue to learn Shipibo values and
livelihood strategies through interactions with family, peers and in/with the environment,
students spend suelarge portion of their timiaside the classroothatanexploration othis

space becomes crucial to understand their childhoods

From the age @3, children start to spend half of their weekdays inaxii xobg located
a therear endof Mai Joshin The walk takes abo@0 minute for young childrerlocated at
the opposite side of the villagRather than grouping themselves witletsabo the 144
students are separated into three different buildings based on their age and curricular
knowledge: preschool(28 students)primary schoo(76 students)and secondary scho@l0
students)At pre-school the selection of students is agased (from 3 t&-yearolds), but this
is not always true for other levels of education. The primary school building concentrated 52%
of the villagebs students, with ages ranging
are unlikely to be older than 17. Chiirneed to comply with certain rules to progress through
primary schoalThere is an annual assessment of basic knowledge of literacy and numeracy,
along with frequent evaluations of quality of teaching, but the main driver of repetition in a

school years low school attendanée.

Apart from a separation by buildings, spatial divisions take place inside each school
level with classrooms that combine two school years taught by a single tdaebpite the
potential for reproducing peégarning in multiage classroomgAmes, 2018)thedivision of
students reproducesdivision per school year and agghildren in early years of education
shared a large table with th@eers, while children fromi%year onwards sat in gendered pairs
(Figure 22). Here the division does not necessarily represent an age distinction, as'some 3
year students can be older th&hyéars, and the same applies fBrahid & years. Conversely,
this ordeing promotes a differentiation of students almost entirely by regularity of school
attendance. This was more significant than knowledge assessments for school progression,
teachers verbally shastudents that areonsideredbehindthe averageGiven how those

students are generally the ones who work more hours, their status inside the school contrasts

65 Apart from localised school assessments, DREU regularly implements a national system of
evaluation of quality of teachingvhich is done by Shipibo EIR:aching coacheg hese exams are
conducted without much notice, to prevent the teacherfreparing for it, and assess whether children
have reached standardised educational achievements for their ye@ss&tsment moniothequality

of teachingn each institution, but does not hinder studéptegress at school.
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greatly with the appreciative social feedback that they receive elsewhere in Mai Joshin.

oo (=X~

-

0 3rd o 3rd teacher's desk and

o o o o o blackboard

o ard ard

ol oo oo I8 18

o 3rd ard o o o o 1 0
0 0 0 st 0
o] |0 0 10

D teacher's desk and o 0 0 0

Figure 227 Multi-gradeclassrooms at primary school

The school is globally assumed to be a space for children because it is a controlled,
supervised environme(lieuwenhuys, 2003Butaxetixobd eaves | i ttl e space
agency. This is only recovered during school breaks, when children can play freely in the
football field and under the school, hiding bahithe stilts. The hierarchical environment is
also unforgiving to girls, who face harassment from boy péeeshersand government
staff®®St udents cl ai med t hat tjikentas).cThisocould alsodes 06 o0 k 6
due to the fact that was a site of access to processed meals (for which they had developed a
taste) and because their families received a cash benefit dependent on their regular school
attendance, aspects that will be further explored in chapter 5. During school hoursnchildr
manifested physical unrest and boredom by constantly adjusting their posture, sighing, or

searching for reasons to walk around (e.g. borrowing supplies).

In every classroom, rules of decorum are strict and displayed in a sign on the wall: be
punctual ¢ra senemokoti, do not be untidyrion keras imatimg do not steal pencilsgpis

yonetsoatimg, do not lie fansotimg, do not move booksifika petsetima)have a proper

66 | did not witness anphysical punishment, but | question whether this was due to my presence in the
classroom, as teachers knew that | was at some level reporting to UNICEF and DREU. However, | did
witnesswith frequency the sexufilarassment of girls. This hapelespecialy in 5" and &' years of
primary school and in secondary school level.
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haircut (maxkorota it), be silent Qetetib). The intensalisciplining of bodiesalso witnessed

by Morelli (2014, p.277) andRival (1992)in other Amazonian contextsuggesed thatthe

production of desired subjectiviti®gasthe real goal of schooling/Vells, 205, p.240Q. The

set of rulesapprehended atxeti xobadifferedstrikingly fromMai Joshi ndés .commun
They demotivate communion (e.g. pencils and books are school property, and children must
have individual supplies), demand a punctuality that is not upheld by the teacher and set a
rigorous atmosphere in which children do little more than sitting 3tile expansion of
mandatory years of educatfralso results in an expansion of childhood years in a way that

can conflict with the generational understandings of Indigenous sodiatiess 2012) For

instance, | would often hear from parents that children were becoming lazier and ivaaker

point © which | will return in the next chapteBut the rules of behaviour inside the school

may to some extent justify parentsd concer ns:¢
dondt | earn neither Shipi bo n dase Sfattemofseven, t he
children).

Parental claims wersupported by data frostandardised tests in Pefiine percentage
of primary school students with satisfactory educational leveigral Amazonia is lesghan
half of that of students in Pucallph506) and onlya quarter of the national average (26.6%)
(UNICEF, 2017)However, smecontextuadata can help elucidate the limitations of teaching
in native communitiesFirstly, the number ofndigenous teacherllfil s only half of the
existing demandfor bilingual education(Saavedra & Gutierrez, 2020The scarcity of
Indigenous teachers likely relatedto the low number o$tudents that actuallfompletetheir
studies in rural Amazonia, given that nearly 30% of adolescents above the age of 15 years old
drop out of schoglEspinosa & Ruiz, 2017Butit is likely alsoaggravated byhe devaluation
of theteachingprofession, asurrentwages(of around2000soles in 2019} are less thaone
third of what they were worth in the 1960s (ibid., p.128)houghin Mai Joshinthatsalary
was a privilegesince it was oveseventimes higher than the averageome of families,
teachers did not feel th#te moneycompensadd for the total of expectedvork hours.The
pri mar y headmasteevenargued that his professiavas a bad careehoice as one

couldearn the sameith lessdedicatiorworking in tourism

67 60% of all rural secondary schools in Peru were created in the period betwee201894and the
remainder of this percentage are schools built after @d@htero & Uccelli, 2017)

68 Salaries vary depending on the categorieathing, with those with a permanent contract earning
more.
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The frustration with their salaries ledachergo often avoid the task of preparing
lessos. They would arrive latand simply ask students to copgontens from a textbook.
While children obeyedeachersook advantage of that time to fill the register and write lesson
plans thatthey arerequested to presetd DREU during surprisechecks Visits by Shipibo
educatorgreferred to ascompafianteklIB) happen regularly and without a precise schedule.
Ther goal is to offerpedagogical coadfg through observation of school activities, and to
monitor EIB teachesdwork. Despitethese attemptshefocus group with Shipibpedagogical
coaches suggesthat Shipiboteachers can bdismissive othis initiative:

They say it nicely, nddres, teacher, now we are going to change things going to do this

and thab[participants laugh We do it ourselvegven we help them dall the little things but

the foll owi ng .lmaveti hk e d 6fsont het satmegi es here an

wha do youwantDon 6t you want | ocaeteltny bossesatoe thangeoyou?

acompafan® They [ go: ] ©6niot, 64 etalcahtert, hilsh mh asspprernyed,
my chi |l dlaughtetfEe eckday i t dlsucieaShipiteo&IB eduoatdyrs e

If an acompafiantavatchedhim today, theywill put a little stamp there, some observation,
somet hing [ in t hSoytrodce they onfy haventitat oaelessorkplan. You

turn the page, you notice that the lesson plan that yoldeafhly uses for you to see something
ateachvisit Mayp he has two or t hreandhewdllgieyouhlet d oesn
of excuses. Maybe each fifteen days they migtite something [a lesson plan], but you can

tell what they are doing [skipping classes and copying the lesson (#aa] ShipiboEIB

educatoy

The dismissiveness of teachers might ensue frowmpowerdynamics play out during
thesecoachingencountersA 68% of ShipiboEIB teachers are mefiNEIl, 2017a) and at
primary and secondary schdelelt e a ¢ h i n grealiytaldnfalEd (a® arguer by ucia).
More importantly, permanent teachers tend todlder men Given how social norms dictate
thattheirage require respect, coachimgyounger peopléespeciallyif educators arggomen)

is often notwell received

We have a high percentage of maachersand those with secure employment are already
old, over 50 or over 40 [years old}laybe that explains their low disposition [for improving
their pedagogy]. Where | sometimes feel [there is] mot@tivie is with youth that are just
starting[the careerhnd have few years of experienthey have all the will to do things. And

t hey d o nEBtmonitaingestaff] &re nfen or womefEva, ShipiboEIB educato)®®

69 1t should be noted that when missionaries startedraining Shipibo people for teaching, they
taught almost exclusively men. Women also face more challenges to pursue higher education due
to lack of family supportand thefear of gendered violence in the citiesaccording to the women

in this focus group.
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The religioustraining of older teacheréwvho were often educated by missionaries, as
discussed in chapter @jas also adctor ofdisagreemerttetween EIBnonitoring staffandthe
local teachers

Thetypical [ShipibolJteached 0 e s n 6 t [kadibowallwEhipikto]spirituality isand what

is religion If we do somethingsomeactivity] about spirituality, hevill pick up the Bible and
start talkingverses (laughterfRicardo,ShipiboEIB educatoy

There are schools where teachers, despite bei
is, whatlocal knowledgdasé And having local knowledge helps a lot [for the EIB project].
( é It should depart from the cetnuction ofo ur [ S h i p iidentity. Bupteedeadhersd s
in 