Reflective teaching, inclusive teaching and the teacher’s tasks in the

inclusive classroom. A literary investigation.

The broad purpose of this literary investigation is three-fold. One, to continue the
process of giving credence to reflective teaching, which is integral to effective
teaching and learning. Two, to make explicit the connections between reflective
teaching and inclusive teaching. Three, to infer key tasks for teachers in the
inclusive classroom.

Single searches of keywords and phrases took place during a selected month of the
year. Searches occurred during the first, third and last weeks of that month.
Through a process of winnowing and the use of various search criteria, relevant
articles were selected for inclusion in the review.

The literature review reveals that the following features of reflective teaching
connect with and are fundamental to inclusive teaching: giving careful
consideration or thought; questioning personal assumptions, values, and beliefs;
taking initiatives; using intuition; taking part in development and change; and the
use of journal writing. Examples of teachers’ tasks in the inclusive classroom
include giving careful consideration to what is to be taught and how it is to be
thought—rather than who is to learn; considering the learning needs of all
students—not just those with additional needs; questioning beliefs and rejecting
deterministic and associated ideas; reflecting on the classroom situation; constantly
seeking out and trying new things to support all learners; discussing with
colleagues new initiatives in order to receive feedback; examining, framing and
attempting to solve dilemmas of the classroom; using journals to track students’
learning; and taking responsibility for one's professional growth and
understanding.
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Introduction

In recent decades, the inclusion of children with special educational needs (SEN)
in the regular classroom has become an area of research interest and debate. This has led

to terms such as inclusive teaching—which Rafferty, Boettcher and Griffin (2001) define



as the process of educating students with disabilities in the regular education classroom—
and inclusive pedagogy, inclusive education and inclusion in education. The works of
Florian for example, Florian and Linklater (2010), Florian and Black-Hawkins (2011)
and Florian and Spratt (2013) have been frequently cited and contributed to a developed
understanding of inclusive teaching. These and others of Florian’s work are extensively
referenced throughout this paper.

The need to be inclusive has also impacted the education and training of teachers.
Teacher education providers must now equip student teachers to function in inclusive
classrooms and school environments (Lambe, 2007). The United Nations Educational,
Scientific and Cultural Organisation (UNESCO), through its Salamanca Statement in
1994, also helped to drive interests in inclusive teaching in the classroom and give it
importance. The statement uses the word ‘change’ a number of times. It points out that
for inclusion to occur, this will involve changes in curriculum, lesson content, teaching
approaches, structures and strategies for all students.

Reflective teaching, on the other hand, has not only emerged as a dominant form
of teaching but is perennial and worldwide. See for example Schén, (1983) and (1987);
Valli, (1997); Zeichner & Liston, (1996); Ghaye & Ghaye, (1999); Spaulding & Wilson,
(2002) and Minott, (2009). Despite the importance of reflective teaching and inclusive
teaching, there are few writings which clearly and vividly connects these two teaching
approaches and display the role of reflection in inclusive teaching.

To aid in filling this seeming literary shortage, | carried out an investigation of
literature on both subjects. The main question occupying my thoughts throughout the
investigative process was, ‘What is the connection between reflective teaching and

inclusive teaching?’ Providing answers to this question also aid in continuing the process



of giving credence to reflective teaching as being integral to effective teaching and
learning.

The results of the literary investigation revealed that there are features of reflective
teaching that connects with and are fundamental to inclusive teaching. This paper outlines
and discusses the finding of the investigation and the inferences made about the tasks of

teachers in the inclusive classroom.

Literature search and selection procedure.

During March 2017 article searches took place. Single searches took place during
the first, third and last weeks of the month. This was done with the hope that new articles
added during that month would be captured. Unfortunately, no new articles appeared.

The library browser includes many databases. Among these are Elton, B. Stephens
Company (EBSCO), British Education Index (BEI), Education Resources Information
Centre (ERIC), Australian Education Index (AEI), JSTOR, Wiley, and Directory of Open
Access.

Each time a search occurred the following actions and results followed. Using the
advanced feature of the library browser, | typed in the following key terms Reflective
Teaching, Inclusive Pedagogy, Inclusive Teaching, Inclusion in Education and Inclusion
in Teaching and Reflection. This combination of keywords resulted in 367 articles. To
select relevant articles, they had to be published between 2007 and 2017. | wanted to
review recent studies. This added search parameter brought the total articles retrieved
down to 344. The articles also had to make specific reference to reflective teaching and
inclusive teaching or pedagogy. This added parameter returned 2 articles. While these
were important to the investigation, others addressing general teaching practices in

inclusive teaching and reflective teaching were consulted.



Rationale for the investigation

There are four reasons why this investigation is important. First, both reflective
teaching and inclusive teaching are important to teachers and students. Since its
introduction through the celebrated works of Donald Schon, the literature which focuses
on the reflective teaching approach has grown exponentially. The approach is now a
dominant pedagogical approach and a perennial and worldwide topic. Increasingly, the
application of inclusive teaching has become the dominant trend when addressing
students' difference in the classroom (Florian and Linklater 2010; Florian and Black-
Hawkins 2011; Florian and Spratt 2013; Mintz and Wyse 2015; de Boer, Pijl & Minnaert
2010 and Ferguson, 2008).

Second, the investigation is important because it contributes to filling a seeming
literary shortage. There seem to be few local and international writings which explicitly
address the connection. As indicated in the foregoing discussion, only 2 articles with
combined reference to ‘inclusive pedagogy or teaching’ and ‘reflective teaching’
emerged during searches.

Third, the results of the investigation could be a useful teaching resource for
lectures of both subjects and teachers in general. This is so because it makes clear what
should be the tasks of the teacher in the inclusive classroom.

Fourth and most important, the investigation continues the process of giving
credence to reflective teaching as integral to effective teaching and learning.

The investigation reveals 5 features of reflective teaching that connects with and
are fundamental to inclusive teaching. These are outlined here and use as a framework to
guide the discussion of the findings in the next section of this paper.

Feature of reflective teaching 1: Giving careful consideration or thought, being

involved in disciplined intellectual criticism; combining balanced judgement with



knowledge of context (Minott, 2009). Feature of reflective teaching 2: Questioning
personal assumptions, values and beliefs (Hatton & Smith, 1995; Zeichner & Liston,
1996). Feature of reflective teaching 3: Taking initiatives and using intuition (Zeichner
& Liston, 1996). Feature of reflective teaching 4: Taking part in development and
initiating changes (Zeichner & Liston, 1996). Feature of reflective teaching 5: Utilising

Journals (Clarke, 2004; Chitpin, 2006; Uline, Wilson, & Cordry, 2004).

Connecting reflective teaching and inclusive teaching

The essence of this paper is summarized in the thought that one way teachers
improve and create classroom and school level practices for all students is via self-
reflective and collaborative strategies (De Vroey, Struyf, & Petry, 2016).

This section displays, explains and demonstrates this idea by making clear the
features of reflective teaching that connects with, and are fundamental to inclusive

teaching.

Feature of reflective teaching 1

Giving careful consideration or thought

Giving careful consideration or thought is a feature of reflective teaching that
connects with and is fundamental to inclusive teaching. This is so because, firstly, it is
argued that to teach inclusively require teachers: shifting the focus from one that is
concerned with only students who have been identified as having ‘additional needs’ to
the learning of all children in the classroom, locating problems in the environment, rather
than as deficits in learners, focussing on what is to be taught (and how) rather than who is
to learn it and engaging in reflective responses to supporting difficulties students
encounter in their learning (Florian and Black-Hawkins 2011, Florian & Spratt, 2013).

Teachers' ability to give careful consideration or thought is required if these facets of



inclusive teaching are to be realised. For it is only through the act of considering or
thinking that a decision by the teacher to embrace these facets of inclusive teaching will
be reached. This connects with reflective teaching when Elder and Paul (1994) and
Halpern (1996) point out that, by carefully considering classroom issues, reflective
teachers look for alternatives. The fact that alternatives are sought, imply an inclination
or willingness—on the part of the reflective teacher—to shift focus, see things differently
and embrace new perspectives.

Secondly, in the inclusive classroom the teacher locate problems in the
environment—teaching style, the content being taught and how it's being taught and
classroom arrangements—not in the child (Florian & Spratt, 2013). To achieve this
requires not only a shift in thinking but also an understanding of the dynamics of teaching
and the classroom environment. One key facet of the reflective process involves teachers’
developing an understanding of the dynamics of teaching and learning and the classroom
environment by using self-directed critical thinking and ongoing enquires in their practice
(Calderhead 1992).

Thirdly, I can infer from the work of Florian & Spratt, (2013) that a reflective
response such as a teacher's decision to help a child develop confidence in a subject results
from the teacher’s careful consideration and thought. The use of the phrase ‘reflective
responses’ by Florian & Spratt, (2013) not only help to give credence to this thought but
is also an indicator of the connection between reflective teaching and inclusive teaching.
This is so because embedded in the phrase ‘reflective responses’ and central to the
example cited is the idea of engaging in careful consideration or thought, recalling and
evaluating information, and being involved in a process of disciplined intellectual

criticism, which utilizes balanced judgement (Minott, 2009).



So what does this mean for the teacher in the inclusive classroom? This means
that in the inclusive classroom the teacher should give careful consideration about what
Is to be taught, ‘how’ rather than ‘who’ is to learn, and to the learning needs of all
students— not just those with ‘additional needs’, classroom environment as well as
engage in reflective responses to support difficulties which learners encounter in their

learning (Florian and Black-Hawkins 2011, Florian & Spratt, 2013).

Feature of reflective teaching 2
Questioning personal assumptions, values and beliefs

Questioning personal assumptions, values and beliefs is another feature of
reflective teaching that connects with and is essential to inclusive teaching. This is so
because teaching inclusively requires the examination of beliefs and being able to reject
some.

Florian & Spratt (2013), argue that to teach inclusively require that the teacher
reject “deterministic beliefs about ability as being fixed and the associated idea that the
presence of some will hold back the progress of others and believe that all children will

make progress, learn and achieve”(p. 124 & 127). Zeichner and Liston (1996) stated:

If a teacher never questions the goals, values and beliefs that guide his or her work,

the context in which he or she teaches, or never examines his or her assumptions,

then it is our belief that this individual is not engaged in reflective teaching (p. 1).
The connection between reflective teaching and inclusive teaching is obvious from the
foregoing discussion. What then are tasks of the teacher in the inclusive classroom? One
task of the teacher is to question his or her goals, values and beliefs that guide his or her
work, the context in which he or she teaches and examine his or her assumptions. The

other is to provide learning opportunities which require students to engage in



conversations, ask each other questions and interact to work out answers (Florian and

Linklater, 2010).

Feature of reflective teaching 3
Taking initiatives and using intuition

Similar to reflective teaching, inclusive teaching involves taking initiatives and
using one’s intuition. This is because fundamentally, the very act of teaching inclusively

requires creativity. For example,

creating learning opportunities that are sufficiently made available for everyone, so

that all learners are able to participate in classroom life; extending what is ordinarily

available for all learners (creating a rich learning community) rather than using

teaching and learning strategies that are suitable for most alongside something

‘additional’ or ‘different’ for some who experience difficulties; and using a variety

of grouping strategies to support everyone’s learning rather than relying on ability

grouping to separate (‘able’ from ‘less able’ students); and using formative

assessment to support learning (Florian and Back-Hawkins, 2011).

The connection between reflective teaching and inclusive teaching can be seen in the fact
that Markham (1999) stated that to teach reflectively requires the use of intuition,
initiatives, values, and experience during teaching, and exercising judgment about the use
of various teaching and research skills. This results in improved classroom encounters
and activities for students.

Additionally, key features of inclusive teaching such as, seeking out and trying
new things to support learners, working collaboratively with various colleagues and
sharing ideas about teaching and learning (Florian and Back-Hawkins, 2011) are also
important out-workings of reflective teaching. Markham (1999) also made the point that

reflective teaching demands the sharing of ideas with others and engaging in various

discourse as a part of a collaborative experience.



In the inclusive classroom, this means that the teacher should reflect on his or her
classroom situation, constantly seeking out and trying new things to support all learners.
He or she should also discuss with colleagues any new initiatives so as receive feedback

(Day, 1999).

Feature of reflective teaching 4
Taking part in development and change

The idea of taking part in development and change is a feature of reflective
teaching that connects with and is also fundamental to inclusive teaching. It seems to be
a task of the teacher as a professional to seek to create space for inclusion and the activities
in the classroom, which facilitate inclusion by clear articulation and demonstration of
facets of the teaching approach (Florian & Spratt, 2013).

The creation of space implies development and change. Development and changes
which result from teachers in the inclusive classroom include: seeking and trying out new
ways of working to support the learning of all children; working with and through other
adults in ways that respect the dignity of learners as full members of the classroom;
forming partnerships with teachers or other adults who work alongside learners in the
classroom; engaging in discussions with other teachers and professionals outside the
classroom, and experimenting and striving to use different strategies to help children learn
(Florian & Linklater 2010 and Florian & Spratt, 2013)

The practical out-workings of creating a space for inclusive teaching—
specifically the acts of seeking and trying out new ways of working, collaboration and
experimenting with different teaching strategies— connects with reflective teaching in
that reflective teaching involves teachers analysing, discussing, evaluating, changing and

developing own practice (Bengtsson, 1993). Integral to these reflective processes are such



activities as trying out new ways of working and experimenting with different teaching
strategies.

The task of the teacher in the inclusive classroom is to examine, frame and attempt
to solve dilemmas of the classroom and by so doing involve him or herself in classroom

development and change which encourage inclusion (Zeichner and Liston, 1996).

Feature of reflective teaching 5

Journaling

Journaling is a feature of reflective teaching that connects with inclusive teaching.
Florian & Linklater (2010) hinted at the use of journals as possibly useful in the inclusive
classroom to note students’ progress. Journaling, however, is featured prominently in
reflective teaching. Writers such as Clarke (2004) and Chitpin (2006) argue that one
means of facilitating and promoting reflective thinking is the use of journals. Riley-
Doucet and Wilson (1997) state that journaling is a means by which students can
scrutinize their own learning experiences and | will add teachers to this process of
scrutinising own learning.

What does this mean for teaching in the inclusive classroom? It is possible,
expedient and beneficial to students that teachers in the inclusive classroom use journals
to track students learning and progress. However, to extricate the tracking of teachers’
own learning via the use of journal would be a missed opportunity for professional growth

and understanding.

Summary

Having said all this, what exactly is the connection between reflective teaching
and inclusive teaching, and what are the tasks for teachers in the inclusive classroom?

Answers to these questions are summarized in Table 1.



Table 1.Summary of the research findings.

This paper reveals that reflective
teaching and inclusive teaching
involve:

Tasks for teachers in the Inclusive
classrooms.

Giving careful consideration or thought
so as to shift focus, see things differently
and support students’ difficulties in a

reflective manner.

In the inclusive classroom the teacher
gives careful consideration or thought
about: what is to be taught, (and how)
rather than who is to learn and to the
learning needs of all students not just
those with ‘additional needs’. They also
consider the classroom environment and
engage in reflective responses to support
difficulties which learners encounter in
their learning (Florian and Black-
Hawkins 2011, Florian & Spratt, 2013).

Questioning personal assumptions,
values, and beliefs which guides
teachers work. Sometimes having to

reject some beliefs.

One task of the teacher in the inclusive
classroom is to question his or her beliefs
and to reject deterministic beliefs and
associated ideas (Florian & Spratt, 2013).
Another task is to provide learning
opportunities which require students to
engage in conversations, ask each other
questions and interact to work out

answers (Florian and Linklater, 2010).

Taking initiatives and using intuition.

Fundamentally, teaching inclusively
requires creativity or initiative. For

example, creating learning opportunities

In the inclusive classroom, the teacher
should reflect on his or her classroom
situation, constantly seeking out and

trying new things to support all learners.




that are sufficiently made available for
everyone, so that all learners are able to
participate in classroom life. Reflective
teaching also involves using one’s
intuition, initiatives, values, and
experience during teaching, which can
result in improved classroom encounters

and activities for students.

Discussing with colleagues any new
initiatives so as receive feedback (Day
1999).

Encouraging and enabling change in

thinking, systems and structures.

A task of the teacher as a professional in
the inclusive classroom is to seek to
‘create space’ for inclusion and the
activities in the classroom which
facilitate inclusion, by clear articulation
and demonstration of facets of the
teaching approach (Florian & Spratt,
2013).

It is also the task of the teacher to
examine, frame and attempt to solve
dilemmas of the classroom and by so
doing involve him or herself in classroom
development and changes which
encourage inclusion (Zeichner and
Liston, 1996).

The use of journaling.

It is possible, expedient and beneficial to
students that teachers in the inclusive
classroom use journals to track students
learning and progress. However, the
tracking of teachers’ own learning via the
use of a journal is also expedient for

professional growth and understanding.




Conclusion

This literary investigation makes clear the connections between reflective
teaching and inclusive teaching. In this sense, the aim of the paper has been achieved.
Additionally, the broader purpose to continue the process of giving credence to reflective
teaching as integral to teaching and learning has also been achieved.

Having said all this, it is the combined use of all five features of reflective teaching
that make inclusive teaching possible. The fact that this conclusion can be supported by
the findings in this investigation suggest that teachers are already employing these
features of reflective teaching in the inclusive classroom, may be even unknowingly and
without regards for the label under which such actions are placed. This occurrence is both

positive and beneficial for all students irrespective of their learning and other needs.

References

Bengtsson, J. (1993). Theory and practice: Two fundamental categories in the philosophy

of teacher education. Educational Review 45, no. 3: 205-11.

Calderhead, James. 1992. The role of reflection in learning to teach. In Reflective Teacher
Education — Cases and Critiques, ed. Linda Valli, 139-46. New York: State
University of New York.

Chitpin, S. (2006). The use of reflective journal keeping in a teacher education program:
A Popperian analysis. Reflective Practice, 8(1), 73-86.

Clarke, M. (2004). Reflection: Journals and reflective questions: A strategy for
professional learning. Australian Journal of Teacher Education, 9(2), 11-23.

Day, C. (1999) Developing teachers, the challenges of lifelong learning (London,
Falmer).



de Boer, A., Pijl, S. and Minnaert, A. (2010). Attitudes of parents towards inclusive
education: a review of the literature. European Journal of Special Needs
Education, [online] 25(2), pp.165-181. Available at:
http://dx.doi.org/10.1080/08856251003658694 [Accessed 17 Apr. 2017].

De Vroey, A, Struyf, E & Petry, K. (2016) Secondary schools included: a literature
review, International Journal of Inclusive Education, 20:2, 109-135,
DOI:10.1080/13603116.2015.1075609

Elder, L., and R. Paul. 1994. Critical thinking: Why we must transform our teaching.
Journal of Developmental Education (fall): 34-35.http://www.kcmetro.cc.mo.us/

longview/ctac/definitions.htm (accessed 22 March 2004).

Ferguson, D. (2008). International trends in inclusive education: the continuing challenge
to teach each one and everyone. European Journal of Special Needs Education,
[online] 23(2), pp.109-120. Available at:
http://dx.doi.org/10.1080/08856250801946236 [Accessed 17 Apr. 2017].

Florian, L. and Black-Hawkins, K. (2011). Exploring inclusive pedagogy. British
Educational Research Journal, [online] 37(5), pp.813-828. Available at:
http://dx.doi.org/10.1080/01411926.2010.501096 [Accessed 17 Apr. 2017].

Florian, L. and Linklater, H. (2010). Preparing teachers for inclusive education: using
inclusive pedagogy to enhance teaching and learning for all. Cambridge Journal
of Education, [online] 40(4), pp.369-386. Available at:
http://dx.doi.org/10.1080/0305764x.2010.526588 [Accessed 17 Apr. 2017].

Florian, L. and Spratt, J. (2013). Enacting inclusion: a framework for interrogating
inclusive practice. European Journal of Special Needs Education, [online] 28(2),
pp.119-135. Available at: http://dx.doi.org/10.1080/08856257.2013.778111
[Accessed 17 Apr. 2017].

Ghaye, T., & Ghaye, K. (1999). Teaching and learning through critical reflective practice

London: David Fulton Publishers.



Halpern, Diane F. 1996. Thought and knowledge: An introduction to critical
thinking.http://www.kcmetro.cc.mo.us/longview/ctac/definitions.htm (accessed
22 March 2004).

Hatton, N. & Smith, D. (1995). Facilitating reflection: Issues and research. Forum of
Education, 50(1), 49-65.

Lambe, J. (2007). Student teachers, special educational needs and inclusion education:
reviewing the potential for problem based learning pedagogy to support practice.
Journal of Education for Teaching, [online] 33(3), pp.359-377. Available at:
http://dx.doi.org/10.1080/02607470701450551 [Accessed 17 Apr. 2017].

Markham, M. (1999). Through the looking glass: Reflective teaching through a Lacanian
lens. Curriculum Inquiry 29, no. 1: 55-76.

Minott, M.A. (2009). Reflection and reflective teaching, a case study of four seasoned
teachers in the Cayman Islands. Germany: VDM Verlag Dr. Miiller,
Aktiengesellschaft.

Mintz, J. & Wyse, D. (2015). Inclusive pedagogy and knowledge
In special education: addressing the tension, International Journal of Inclusive
Education, 19:11, 1161-1171, DOI: 10.1080/13603116.2015.1044203

Rafferty, Y., Boettcher, C. and Griffin, K. (2001). Benefits and Risks of Reverse
Inclusion for Pre-schoolers with and Without Disabilities: Parents' Perspectives.
Journal of Early Intervention, [online] 24(4), pp.266-286. Available at:
http://dx.doi.org/10.1177/105381510102400403 [Accessed 17 Apr. 2017].

Riley-Douchet, C. and Wilson, S. (1997). A three-step method of self-reflection using
reflective journal writing. Journal of Advanced Nursing, [online] 25(5), pp.964-
968. Available at: http://dx.doi.org/10.1046/}.1365-2648.1997.1997025964.x
[Accessed 17 Apr. 2017].



Schon, D. (1983). Reflective practitioner. New York: Basic Books.

Schon, D. (1987) Educating the Reflective Practitioner, San Francisco: Jossey-Bass.

Spalding, E., & Wilson, A. (2002). Demystifying reflection: A study of pedagogical
strategies that encourage reflective journal writing. Teachers College Record,
104(7), 1393-1421.

Uline, C., Wilson, J.D., & Cordry, S. (2004). Reflective journals: A valuable tool for
Teacher preparation. Education, 124(3), 456-461.

UNESCO. (1994). The Salamanca statement and framework for action on special needs
education. Paris, France: Author. Retrieved from
http://unesdoc.unesco.org/images/0009/000984/098427¢e0.pdf

Valli, L. (1997). Listening to other voices: A description of teacher reflection in the
United States. Peabody journal of Education, 72 (1), 67-88.

Zeichner, K.M. & Liston, D.P. (Eds.). (1996). Reflective teaching — an introduction. New

Jersey: Lawrence Erlbaum Associates.



