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Abstract 
 
 
This thesis is an empirical study of digital television viewing and the use of media 

technology in the home in the context of contemporary parenting in the UK. It is 

concerned with the current diversity and complexity of the ways of accessing and 

viewing television content in the home, and how they are understood, experienced 

and practiced by parents in the context of family everyday life: the domestic space, 

daily routines, family communication and relationships, and most importantly, the 

practice of parenting. The thesis significantly expands the discussion of television 

consumption in the home by including wider aspects of digital television, such as 

the discussion of its diverse technologies - devices, services, applications and 

formats - and complex ways, in which these are negotiated, chosen and used by 

parents as a specific audience group on a daily basis. The study introduces the life 

course approach to the research into everyday media consumption, and examines 

parenting as a unique stage in the life course that alters multiple aspects of 

ƛƴŘƛǾƛŘǳŀƭǎΩ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎΣ ƛƴŎƭǳŘƛƴƎ ǘŜƭŜǾƛǎƛƻƴ viewing and other media practices. 

The findings of this study thus offer an original contribution to both the field of 

television studies, and the field of parenting studies. On the one hand, this study 

reveals that the role that television and media technology Ǉƭŀȅ ƛƴ ŀǳŘƛŜƴŎŜΩs 

everyday life is specific to the ǎǘŀƎŜ ƛƴ ŀǳŘƛŜƴŎŜΩǎ ƭƛŦŜ ŎƻǳǊǎŜΣ ǿith audiences 

appropriating television and media technology to suit their particular circumstances 

and experiences. And on the other hand, this study positions television and media 

technology as central to how parents experience, negotiate and deal with the 

everyday tasks of parenting, and to how they construct and manage their sense of 

parental identity. 
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Prologue 
 

 
Picture 1. Weekend playtime (original ƛƳŀƎŜ ǳǎŜŘ ǿƛǘƘ ǇŀǊŜƴǘǎΩ ǇŜǊƳƛǎǎƛƻƴύ 
 

 

The idea for this thesis came to me when my friends and family members 

started to have children. Visiting their homes on numerous occasions, I witnessed 

multiple situations, where children engaged with media technology, and was 

constantly amazed by their uses of it, particularly by them being at ease with all 

media devices in the ƘƻƳŜΣ ΨƧǳƳǇƛƴƎΩ ŦǊƻƳ ƻƴŜ ǘƻ ŀƴƻǘƘŜǊΣ ǿƛǘƘ ǎƻƳŜ ōŜƛƴƎ ǳǎŜŘ 

jointly, while others being used individually. I observed my niece watching a 

cartoon on television, then going on the iPad and playing a game with the same 

characters, then when realising that cartoon has finished on the TV Channel, 

YouTubing it to watch again. And to top my fascination and confusion up, she 

described all of it ǘƻ ƳŜ ŀǎ ΨǿŀǘŎƘƛƴƎ ǘŜƭƭȅΩΦ !ǘ ǘƘŀǘ ƳƻƳŜƴǘ L ǊŜŀƭƛǎŜŘ ǘƘŀǘ L ƴƻ 

ƭƻƴƎŜǊ ƪƴŜǿ ǿƘŀǘ ΨǘŜƭŜǾƛǎƛƻƴΩ ƻǊ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩ ŀŎǘǳŀƭƭȅ ǿŀǎΣ ŀƭǘƘƻǳƎƘ ƛǘ ǿŀǎ 

something that I did every single day. 
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Such media use, however, was not just there, part of the everyday 

experience, going unnoticed and unquestioned. My friends and family, first time 

parents, often anxiously asked me, media student, about my views on whether they 

should allow their children to use media devices or whether they should take them 

all away and be proper good parents, who do not rely on external help and actually 

communicate with their children, constantly being bombarded by the information 

about the risks of media use for children, their development and wellbeing coming 

from the screens and parenting books. I was always puzzled and fascinated by their 

dilemmas; not being a parent myself, media use has never urged me to question my 

sense of responsibility and never made me feel good or bad, successful or failing - it 

was just simply what I did on a daily basis. And I have never realised that television 

ƻǊ ƻǘƘŜǊ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎƛŜǎ ƻŎŎǳǇƛŜŘ ǎǳŎƘ ŀ ōƛƎ ǇƭŀŎŜ ƛƴ ǇŀǊŜƴǘǎΩ ƳƛƴŘǎΣ ŜǾŜǊȅŘŀȅ 

routines and considerations. What started as an interest in how television is used in 

ǘƘŜ ƘƻƳŜ ŀƴŘ ǿƘŀǘ ōƻǘƘ ΨƻƭŘΩ ŀƴŘ ΨȅƻǳƴƎΩ ŀǳŘƛŜƴŎŜǎ ƳŜŀƴ ōȅ ǘƘŜ ǿƻǊŘ ΨǘŜƭŜǾƛǎƛƻƴΩΣ 

soon became also an interest in how television makes specific audiences, such as 

parents, feel and what it makes them do ς around the house, with their time, with 

their parenting styles. 

When I started my research, I was surprised at how little academic work 

there is on the topic of parenting and media. Of course, there is a lot written about 

ŎƘƛƭŘǊŜƴ ŀƴŘ ƳŜŘƛŀ ǳǎŜΣ ƻǊ ǇŀǊŜƴǘŀƭ ǎǘǊŀǘŜƎƛŜǎ ƻŦ ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ 

ōǳǘ ǇŀǊŜƴǘǎΩ own everyday media use is ǊŀǊŜƭȅ ŀŎƪƴƻǿƭŜŘƎŜŘΣ ǿƛǘƘ ǇŀǊŜƴǘǎΩ 

perspectives and personal everyday experiences being absent from these debates. 

Similarly, in parenting studies, media is not usually seen as anything more than a 

convenient tool, or again a problem to be solved. So this study is my attempt to 

bring parenting and media together, in order to examine television as a lived 

experience, and expose multiple cultural meanings and social consequences of the 

medium, as experienced by parents in their everyday lives. 
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Introduction 

 

This study aims to examine digital television viewing and the use of media 

technology in the home in the context of contemporary parenting in the UK. It is 

concerned with the current diversity and complexity of the ways of accessing and 

viewing television content in the home, and how they are understood, experienced 

and practiced by parents in the context of family everyday life: the domestic space, 

daily routines, family communication and relationships, and most importantly, the 

practice of parenting. However, before I discuss the exact aims of this research, the 

approach that this study is following, and the research questions that this thesis will 

be answering throughout its six chapters, I first want to establish the academic 

fields, as well as wider theoretical arguments and traditions that this study is 

speaking to. No research is produced in a vacuum, and this study has been 

influenced, inspired, informed and shaped, to some extent, by previous conceptual 

developments, and a rich variety of academic works in different subject areas, 

including television studies, media studies and parenting studies. In this 

introduction I will present an overview of the key debates that this thesis is 

speaking to, however, a more nuanced literature review can also be found in each 

of the consecutive chapters.  

 

Television, family and everyday life 

 

There is a long tradition of studying television in the context of the family 

ŀƴŘ ŦŀƳƛƭȅΩǎ ŜǾŜǊȅŘŀȅ ŘƻƳŜǎǘƛŎ ƭƛŦŜ1. From its early beginning, television has been 

associated primarily with the domestic viewing. As Roger Silverstone has argued: 

 

ΨTelevision is a domestic medium. It is watched at home. Ignored at home. 
Discussed at home. But it is part of our domestic culture in other ways too, 
providing in its programming and its schedules models and structures of 
ŘƻƳŜǎǘƛŎ ƭƛŦŜΣ ƻǊ ŀǘ ƭŜŀǎǘ ƻŦ ŎŜǊǘŀƛƴ ǾŜǊǎƛƻƴǎ ƻŦ ŘƻƳŜǎǘƛŎ ƭƛŦŜΩ όмффпΥнпύΦ  

                                                      
1 For an overview of the history of television studies and different research 
traditions, please see Shaun Moores (1996) Satellite Television and Everyday Life: 
Articulating Technology. Luton: University of Luton Press. 



 13 

The reason why the inquiry into the domestic was particularly interesting for the 

early researchers of television is because of the intricate relationship between 

ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ǘƘŜ ŘƻƳŜǎǘƛŎ ŀǊŜƴŀΦ !ǎ 5ŀǾƛŘ aƻǊƭŜȅ ŜȄǇƭŀƛƴŜŘΣ Ψthere is a complex 

symbiosis at play here, as TV and other media have adapted themselves to the 

circumstances of domestic consumption while the domestic arena itself has been 

simultaneously redefined to accommodate their requirementsΩ όнллоΥппоύΦ 

Academic interest in this symbiosis between television and the domestic has led to 

the family audience and their everyday practices being the major object of research 

for many decades (Bausinger, 1984; Gauntlett and Hill, 1999; Lembo, 2000; Lull, 

1988a, 1988b, 1990; Mackay and Ivey, 2004; Moores, 1996, 2000; Morley, 1986, 

1988; Rogge, 1991; Scannell, 1996; Silverstone, 1991, 1994; Spigel, 1990; 1992)2. 

James Lull explained this research interest in ŦŀƳƛƭȅΩǎ television viewing by arguing 

that: 

Ψ¢elevision viewing is constructed ōȅ ŦŀƳƛƭȅ ƳŜƳōŜǊǎΤ ƛǘ ŘƻŜǎƴΩǘ Ƨǳǎǘ ƘŀǇǇŜƴΦ 
Viewers not only make their own interpretations of shows, they also 
construct the situations in which viewing takes place and the ways in which 
acts of viewing, and program content, are put to use at the time of viewing 
ŀƴŘ ƛƴ ǎǳōǎŜǉǳŜƴǘ ŎƻƳƳǳƴƛŎŀǘƛƻƴǎ ŀŎǘƛǾƛǘȅΩ όмфууa:17, my emphasis).  

 

Similarly, Jan-¦ǿŜ wƻƎƎŜ Ƙŀǎ ŀǊƎǳŜŘ ǘƘŀǘ Ψǘhe media form a part of the family 

system, a part many can no longer imagine living withoutΧ For this reason, 

everyday media activities within the family context cannot be reduced to a simple 

medium-receiver relationshipΩ ό1991:169). Indeed, over the years, researchers have 

uncovered diverse and complex features of the relationship between television and 

the family. For instance, in his work, James Lull (1980, 1988a, 1988b) investigated 

what happens around the television set and the ways it fits into the social relations 

of the household to which it belongs, bringing family members together in some 

instances, and causing conflict in others. David Morley (1986) looked at the 

different relations, which men and women had to the television set in the family 

context, the use of which was symptomatic of the gendered roles adopted in the 

                                                      
2 Please refer to Matt Briggs (2010) Television, Audiences and Everyday Life for a 
useful overview of these works. 
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ŦŀƳƛƭȅΦ !ƴƴ DǊŀȅΩǎ ǿƻǊƪ όмфутΣ мффнύ ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ ±/wΣ ŀƴŘ ŜȄǇƭƻǊŜŘ ǿƻƳŜƴΩǎ 

distinctive everyday experiences of and attitudes towards this television 

technology. Different researchers (Gauntlett and Hill, 1999; Gray 1992; Morley 

1986; Silverstone 1994) have pointed out that gender struggle is one of the main 

characteristics of television use in the family context, with male members of the 

family most often being in charge of the decisions about media use. 

Research into the domestic family television viewing has always also been 

research into the everyday life. Everyday life is a concept with a long history that 

can be defined as the routine aspects of the social world with which all individuals 

engage, including elements of ordinary life, such as domestic activities, but also 

those outside the home, such as routine forms of work, travel and leisure (Felski, 

1999:16; Green et al., 2011:1). As Rita Felski has put it: 

 

Ψ!ŦǘŜǊ ŀƭƭΣ ŜǾŜǊȅŘŀȅ ƭƛŦŜ ǎƛƳǇƭȅ is, indisputably: the essential, taken-for-
granted continuum of mundane activities that frames our forays into more 
esoteric or exotic worlds. It is the ultimate, non-negotiable reality, the 
unavoidable basis for all other forms of human endeavour. The everyday, 
wrƛǘŜǎ Dǳȅ 5ŜōƻǊŘΣ Ψƛǎ ǘƘŜ ƳŜŀǎǳǊŜ ƻŦ ŀƭƭ ǘƘƛƴƎǎΩΩ όмфффΥмрύ3.  

 

Roger Silverstone explained academic interest in the everyday television viewing by 

ƘƛƎƘƭƛƎƘǘƛƴƎ ΨǘŜƭŜǾƛǎƛƻƴΩǎ ǾŜǊƛǘŀōƭŜ ŘŀƛƭƛƴŜǎǎΩ, and arguing that television as a 

ƳŜŘƛǳƳ ŀƴŘ ŀǎ ŀ ǘŜŎƘƴƻƭƻƎȅ Ƙŀǎ ŦƻǳƴŘ ƛǘǎ ǿŀȅ ǇǊƻŦƻǳƴŘƭȅ ŀƴŘ ƛƴǘƛƳŀǘŜƭȅ Ψƛƴǘƻ ǘƘŜ 

ŦŀōǊƛŎ ƻŦ ƻǳǊ Řŀƛƭȅ ƭƛǾŜǎΩ όмффпΥнύΦ !ǎ {Ƙŀǳƴ aƻƻǊŜǎ ŦǳǊǘƘŜǊ ŜȄǇƭŀƛƴŜŘΣ ǘŜƭŜǾƛǎƛƻƴ 

ǎƘƻǳƭŘ ōŜ ǳƴŘŜǊǎǘƻƻŘ ŀǎ Ψan institution in everyday life ς part of the social fabric 

that goes to make up our routine daily experiencesΩ ό2000:12). For that reason, in 

his work, David Morley (1986, 1988, 1992) has focused on the activity of television 

viewing, and particularly stressed the need to study television in the social context 

ƻŦ ŀǳŘƛŜƴŎŜΩǎ Ŝveryday lives. As he has argued: 

 

                                                      
3 For more on the concept of the everyday, see Michel De Certeau (1984) The 
Practice  of  Everyday  Life. Berkeley: University of California Press; Henry Lefebvre 
(1991) Critique of Everyday Life. Vol. 1: Introduction. London: Verso; and Susie Scott 
(2009) Making Sense of Everyday Life. Cambridge: Polity Press. 
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ΨIt is necessary to consider the context of viewing as much as the object of 
viewingΧ Wǳǎǘ ŀǎ ǿŜ ƴŜŜŘ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǇƘŜƴƻƳŜƴƻƭƻƎȅ ƻŦ άƎƻƛƴƎ ǘƻ 
ǘƘŜ ǇƛŎǘǳǊŜǎέΣ ǎƻ ǿŜ ƴŜŜŘ Ŝǉǳŀƭƭȅ ǘƻ understand the phenomenology of 
domestic television viewing ς that is, the significance of various modes of 
physical and social organisation of the domestic environment as the context 
iƴ ǿƘƛŎƘ ¢± ǾƛŜǿƛƴƎ ƛǎ ŎƻƴŘǳŎǘŜŘΩ (Morley, 1988:47, original emphasis).  

 

Similarly, wƻƎŜǊ {ƛƭǾŜǊǎǘƻƴŜΩǎ όмффпύ ǿƻǊƪ in particular has focused on the 

relationship between television and specific elements of the everyday life, such as 

the domestic space and temporal organisation of everyday life, emphasising 

ǘŜƭŜǾƛǎƛƻƴΩǎ ŀōƛƭƛǘȅ ǘƻ ǎƘŀǇŜ ƛƴŘƛǾƛŘǳŀƭǎΩ ΨǎŜƴǎŜ ƻŦ ŘŀȅǎΩ όŀƭǎƻ ǎŜŜ {ŎŀƴƴŜƭƭΣ мффсύΦ 

Research conducted by David Gauntlett and Annette Hill (1999), as well as by Hugh 

Mackay and Darren Ivey (2004), also demonstrated that audiences use television 

and other media to manage time and space in their everyday lives; further 

emphasising the importance of analysing media as being set against the backdrop 

of everyday life, being lived and experienced daily, as well as being used to cope 

with everyday problems and challenges (Rogge, 1991).  

The research focus on family everyday life has always meant a particular 

exploration of the home4 as a specific site of television viewing, as it has been 

argued that the home is one of the central sites of everyday life, where most of the 

media consumption takes place (Bakardjieva and Smith, 2001:69; also see 

Bakardjieva, 2006; Heller, 1984; Silverstone, 1994). As Roger Silverstone has 

ŀǊƎǳŜŘΣ ΨǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƻǘƘŜǊ ƳŜŘƛŀ5 are part of the home ς part of its idealisation, 

ǇŀǊǘ ƻŦ ƛǘǎ ǊŜŀƭƛǘȅΩ όмффп:29; also see Green et al., 2011). By focusing on the home, 

                                                      
4 For more on the study of the homeΣ ǎŜŜ aŀǊȅ 5ƻǳƎƭŀǎ όмффмύ ΨThe idea of home: a 
ƪƛƴŘ ƻŦ ǎǇŀŎŜΩΦ Social Research, Vol. 58(1), pp. 287-307; and Siri Norve όмффлύ Ψ¢ƘŜ 
home ς ƳŀǘŜǊƛŀƭƛǎŜŘ ƛŘŜƴǘƛǘȅ ŀƴŘ ƘƻǳǎŜƘƻƭŘ ǘŜŎƘƴƻƭƻƎȅΩΣ ƛƴ YΦ IΦ {ƻǊŜƴǎŜƴ ŀƴŘ !Φ J. 
Berg (eds.) Technology and Everyday Life, Oslo: Norwegian Research Council for 
Science and Humanities, pp. 4-21. 
 
5 Television is of course not the only media studied in the context of the home and 
everyday life. Previous research has also examined radio and everyday life 
(Mendelsohn, 1964; Moores, 1988; Scannell, 1996); telephone and mobile media in 
everyday life (Fischer, 1992; Hjorth et al., 2012; Moyal, 1989); Internet and 
computer technology in everyday life (Colley and Maltby, 2008; Bakardjieva and 
Smith, 2001; Hughes and Hans, 2001; Lally, 2002; Meyen et al., 2010; Robinson and 
Kestnbaum, 1999; Watt and White, 1999). 
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researchers of television have recognised the importance of studying both 

television viewing and its use, devoting attention to television technology, as well 

as television texts. As David Morley Ƙŀǎ ŀǊƎǳŜŘΣ ΨŦǊƻƳ this perspective, we perhaps 

also need to treat TV not so much as a visual medium, but as a visible objectΩ 

(2003:444, my emphasis; also see Geller, 1990; Morley, 1995). And as critics have 

observed on multiple occasions (Bakardjieva, 2006; Bell et al., 2005; Morley, 2000; 

Silverstone, 1991), studying television as technology in the home opens research up 

to the discovery of diverse functions and meanings of television for the audience, 

which often exceed the industry conceptions and initial predictions of use. As Maria 

Bakardjieva has argued: 

 

Ψ²ith respect to communication technology, then, home is interesting in 
that it allows for varied perspectives on the meaning and practical 
usefulness of a device, and its pertaining content and functionality, to be 
discovered and enacted. It is the point where the powers of technologies 
meet with the meaningful activities and self-affirming projects of ordinary 
ǳǎŜǊǎΩ όнллсΥсфύΦ 

 

What all the works discussed above have in common is their call for the 

ƛƴŎƭǳǎƛƻƴ ƻŦ ǘƘŜ ǎƻŎƛŀƭ ŜƴǾƛǊƻƴƳŜƴǘΣ ƻǊ ǿƘŀǘ wƻƎŜǊ {ƛƭǾŜǊǎǘƻƴŜ Ŏŀƭƭǎ ΨǘƘŜ ŜȄǇŜǊƛŜƴŎŜ 

ƻŦ ǘŜƭŜǾƛǎƛƻƴΩ όмффпΥнύΣ ƛƴǘƻ ǘƘŜ ǎǘǳŘȅ ƻŦ ǘƘŜ ƳŜŘƛǳƳΣ ŀǎ ǿŜƭƭ ŀǎ ŀ ǎǇŜŎƛŦƛŎ ŦƻŎǳǎ ƻƴ 

audiences, their own personal experiences and practices of and attitudes towards 

television viewing in everyday life; the theoretical tradition, which I am continuing 

with my own research. However, although this current study is following the 

tradition of research on television in the context of family everyday domestic life; 

television is no longer the same television that researchers, whose work I have 

discussed above, were writing about in the late 1980s, throughout the 1990s, and 

in the early 2000s. Consequently, this thesis also speaks to academic works that 

have been conducted in the last ten years (which have arguably been the most 

dramatic for the development of television as a medium), and which focus its 

inquiry on the analysis of television as digital media. In the sub-section that follows, 

I will offer a brief overview of the key debates in digital television studies, after 

which I will discuss the approach to the study of digital television that I am taking in 
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this thesis, and which has been influenced by both these traditions in television 

studies research. 

 

Television as digital media 

 

Before I start the discussion of the changes that digitalisation has brought to 

the medium of television, I first want to emphasise that the debate about the 

changes happening to television is not new, and is not specific to television of the 

ƭŀǘŜ нлллǎΦ !ǎ DŜǊŀǊŘ DƻƎƎƛƴ Ƙŀǎ ŀǊƎǳŜŘΣ ΨƴŜǿ ǘŜŎƘƴƻƭƻƎȅ Ƙŀǎ ōŜŜƴ ŀ Ŏƻƴǎǘŀƴǘ ƛƴ 

ǘƘŜ ƘƛǎǘƻǊȅ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘŜƭŜǾƛǎƛƻƴΩ όнлмнΥфнΤ ŀƭǎƻ ǎŜŜ .ǊǳƴǎŘƻƴΣ нллуύΣ with 

every new technology, such as the remote control, the VHS, the DVD, cable or 

satellite, destabilising the object of television (Hills, 2007:41; also see Bennett and 

Brown, 2008; Booker, 2002; Briggs, 2010; Parks, 2004; Sinclair, 2004; Thomas, 2011; 

Uricchio, 2009)6. As William Uricchio Ƙŀǎ ǇƻƛƴǘŜŘ ƻǳǘΣ ΨŎŀǳƎƘǘ ōŜǘǿŜŜƴ ǘƘŜ άǘŀƪŜƴ-

for-granted-ƴŜǎǎέ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ŀ ƭƻƴƎ-domesticated audiovisual delivery system 

and the recurrent innovation and sometimes radical redefinition that seems 

emblematic of its tŜŎƘƴƛŎŀƭ ŀƴŘ ŜȄǇǊŜǎǎƛǾŜ ŎŀǇŀŎƛǘƛŜǎΣ ǘŜƭŜǾƛǎƛƻƴΩǎ ƛŘŜƴǘƛǘȅ ƛǎ ŀ ƘƛƎƘƭȅ 

unstable affairΩ ό2004:166). Many researchers have therefore argued that 

digitalisation has not dramatically revolutionised television, by tracing the changes 

ǘƘǊƻǳƎƘƻǳǘ ƳŜŘƛǳƳΩǎ ƘƛǎǘƻǊȅ. As such, Derek Kompare has noted that since 1976 

the VHS has been offering viewers a possibility of recording and re-viewing of 

television content (2005:206); and therefore, as Matt Hills has argued, gave rise to 

ǘƘŜ ŘŜōŀǘŜǎ ŀǊƻǳƴŘ ΨǘƛƳŜ-ǎƘƛŦǘƛƴƎΩΣ ǎǳƎƎŜǎǘƛƴƎ ǘƘŀǘ Ψŀ collective social and 

ǘŜŎƘƴƻƭƻƎƛŎŀƭ ǇǊŀŎǘƛŎŜ ǇǊŜǾƛƻǳǎƭȅ ƪƴƻǿƴ ŀǎ ΨǘŜƭŜǾƛǎƛƻƴΩ ǿƻǳƭŘ ŦǊŀƎƳŜƴǘ ƛƴǘƻ ŀ 

plurality of privatised and consumer-led viewing activitiesΩ ό2007:42-43; also see 

Cubitt, 1991; Levy, 1989). As John Sinclair pointed out, the viewer empowerment of 

the video recorder has later been followed by the cable and the satellite 

                                                      
6 For the detailed discussion of the development of television technology, please 
see Erik Barnouw (1990) Tube of Plenty: The Evolution of American Television. 
Oxford: Oxford University Press. For a review of the history of the medium, see 
Helen Wheatley (2007) Re-viewing Television History: Critical Issues in Television 
History. London: I.B. Tauris. 
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technology, which have created a multichannel television environment; all leading 

to viewers having an increasing choice of content, being liberated, to some extent, 

from the restrictions of the fixed programming schedules and the limited number of 

broadcast channels (2004:42-43). As Julian Thomas has further argued, what all 

ǘƘŜǎŜ ǇǊŜǾƛƻǳǎ ǘŜŎƘƴƻƭƻƎƛŎŀƭ ŘŜǾŜƭƻǇƳŜƴǘǎ ƘŀǾŜ ŀŎƘƛŜǾŜŘΣ ƛǎΣ ƛƴ ŜǎǎŜƴŎŜΣ Ψexactly 

the underlying aim of digital broadcasting today: an extraordinary increase in the 

amount and diversity of information accessible for ordinary viewers through a 

television setΩ ό2011:52). Similar arguments have also been made about digital 

ǘŜƭŜǾƛǎƛƻƴΩǎ ŎƭŀƛƳ to interactivity and participation, as Su Holmes has demonstrated 

how these concepts can also be traced to television content produced in the 1960s 

όнллфΥрύΦ ¢Ƙǳǎ Ψŀǎ ǘŜƭŜǾƛǎƛƻƴ ς a medium with a long history of entanglements with 

other media, from the telephone to film to the radio ς continues its latest pas de 

deǳȄ ǿƛǘƘ ǘƘŜ ƴŜǘǿƻǊƪŜŘ ŎƻƳǇǳǘŜǊΩ (Uricchio, 2011:32), it is important to keep in 

mind the forms of television that anticipated and, to some degree, pre-empted 

digital television (Thomas, 2011:52). 

However, just as important as it is not to overplay the changes that 

digitalisation has brought to the medium of television and its viewing experience, it 

ƛǎ ŀƭǎƻ ƛƳǇƻǊǘŀƴǘ ƴƻǘ ǘƻ ŘƻǿƴǇƭŀȅ ǘƘŜǎŜ ŎƘŀƴƎŜǎΣ ǊŜŘǳŎƛƴƎ ǘƘŜƳ ǘƻ ΨǿŜ ƘŀǾŜ ǎŜŜƴ ƛǘ 

ŀƭƭ ōŜŦƻǊŜΩ ŘƛǎŎƻurse (Morley, 2012:80). Digital television7 broadly refers to 

ǘŜƭŜǾƛǎƛƻƴΩǎ convergence8 with the Internet and other digital media forms - Ψthose 

generated with computers as the primary instrumentation responsible for the 

structure and appearance of certain ƻōƧŜŎǘǎΩ (Murphy, 2011:11; also see Bennett,  

                                                      
7 {ŜŜ ŀǇǇŜƴŘƛȄ м ŦƻǊ ŀ ŘƛǎŎǳǎǎƛƻƴ ƻŦ Ƙƻǿ ǘƘŜ ǘŜǊƳǎ ΨŘƛƎƛǘŀƭΩ ŀƴŘ ΨŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴΩ 
are used in this study. 
 
8 For more on the concept of convergence in relation to media and television, see 
Tim Dwyer (2010) Media Convergence. UK: Open University Press; Henry Jenkins 
όнллмŀύ Ψ/ƻƴǾŜǊƎŜƴŎŜΣ L 5ƛǾŜǊƎŜΩΦ Technology Review, Vol. 104(5), p. 93; Henry 
Jenkins όнллпύ Ψ¢ƘŜ /ǳƭǘǳǊŀƭ [ƻƎƛŎ ƻŦ aŜŘƛŀ /ƻƴǾŜǊƎŜƴŎŜΩΦ International Journal of 
Cultural Studies, Vol. 7(1), pp. 33ς43; Henry Jenkins (2006) Convergence Culture: 

Where Old and New Media Collide. New York: New York University Press.Ο 
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2011:8; Brunsdon, 2008:131; Goggin, 2012:82; Parks, 2004:134)9. As Gabriella 

Coleman Ƙŀǎ ǇƻƛƴǘŜŘ ƻǳǘΣ ΨǘƘŜ ǘŜǊƳ ŘƛƎƛǘŀƭΧ ŜƴŎƻƳpasses a wide range of 

nonanalog technologies, including cell phones, the Internet, and software 

applications that power and run ƻƴ ǘƘŜ LƴǘŜǊƴŜǘΣ ŀƳƻƴƎ ƻǘƘŜǊǎΩ ό2010:488). 

Digitalisation has allowed information to be standardised for multiple applications 

and transmissions (Green, 2004:49), leading to what counts as television 

diversifying, across media technologies and viewing experiences (Hartley, 2009:20), 

Ψchanging what it is that television can do, for whom it can do it, and under what 

conditionsΩ (Turner and Tay, 2009:3; also see Strangelove, 2015:5). Some critics 

have referred to dƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴ ŀǎ Ψ¢ŜƭŜǾƛǎƛƻƴ нΦлΩ ƻǊ Ψ¢±LLLΩΣ Ψpositioning the 

medium as another software version, upgraded in the latest programming language 

and thus more efficient and easy to runΩ (Parks, 2004:133; also see Hills, 2007:51-

52). As Elizabeth Evans has pointed out: 

 

ΨThe most recent cycle, involving technologies such as the internet and 
mobile phone, has seen an explosion of changes within both the television 
industry and the daily lives of viewersΧ The technologies, content and 
spaces of television are more numerous than they were at the end of the 
twentieth centuryΩ όнлммΥмύΦ  

 

Jennifer Holt and Kevin Sanson provide a good example of that, discussing how 

Ψǘoday, second-screen content, social networking, apps, cloud-based services, and 

over-the-top (OTT) technologies have all evolved to provide content for a 

multiscreen ecosystem [of television] that is constantly reinventing itselfΩ ό2014:8). 

²ƛǘƘ ŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴΣ ŎƻƴǘŜƴǘ Ŏŀƴ ōŜ ΨǿŀǘŎƘŜŘ ƻǊ ƭƛǎǘŜƴŜŘ ǘƻ Ǿƛŀ Ƴŀƴȅ ǇƭŀǘŦƻǊƳǎΣ 

on a range of devices, at the time and place ƻŦ ŀ ǾƛŜǿŜǊΩǎ ŎƘƻƻǎƛƴƎΩ όDƻƎƎƛƴΣ 

2012:65, my emphasis; also see Dawson, 2007:239-242; Marshall, 2009:43); and 

ǿƘŀǘ ΨǿŜ refer to as the modes of viewing associated with digital television are 

boundary practices, in which established modes overlap with emerging onesΩ όBury 

and Li, 2015:594). Many critics suggest that television as digital media is a 

                                                      
9 For the history of digital television, see Martin Bell (2007) Inventing Digital 
Television: The Inside Story of a Technology Revolution. London: The London Press. 
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ǎƛƎƴƛŦƛŎŀƴǘ ǎƘƛŦǘ ƛƴ ǘŜƭŜǾƛǎƛƻƴΩǎ ŎǳƭǘǳǊŀƭ ŦƻǊƳ ό.ŜƴƴŜǘǘΣ нлммΥрύΦ !ǎ Lynn Spigel 

ƻōǎŜǊǾŜŘΣ Ψƛƴ ǘƘŜ ǇƻǎǘƴŜǘǿƻǊƪΣ ǇƻǎǘǇǳōƭƛŎ ǎŜǊǾƛŎŜ ƳŜŘƛŀ ǎȅǎǘems, television as we 

ƪƴŜǿ ƛǘ ƛǎ ǎƻƳŜǘƘƛƴƎ ŜƭǎŜ ŀƎŀƛƴΩ όнллпΥмΤ ŀƭǎƻ ǎŜŜ aƻǊƭŜȅΣ нлллΥнсΤ {ǘǊŀƴƎŜƭƻǾŜΣ 

2015:4-5). And as James Bennett has argued: 

 

Ψ/oncerns about treating television as new media or old media are therefore 
slightly misplacedτtelevision, like so much of our contemporary 
mediascape, is now a digital media, and we must work to theorize it as such. 
LǘΩǎ ǘƛƳŜ ŦƻǊ ǘŜƭŜǾƛǎƛƻƴ ǎǘǳŘƛŜǎ ǘƻ Ǝƻ ŘƛƎƛǘŀƭΩ ό2008:164).  

 

Thus contemporary television and media scholarship has been trying to chart the 

movements and shifts of new television forms, as well as to come up with new 

ŎƻƴŎŜǇǘǳŀƭ ŦǊŀƳŜǿƻǊƪǎΣ ƛƴ ƻǊŘŜǊ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ΨǿƘŀǘ ƛǘ ώǘŜƭŜǾƛǎƛƻƴϐ ƳƛƎƘǘ Řƻ ŀƴŘ 

Ƙƻǿ ƛǘ ǿƛƭƭ Řƻ ƛǘΩ ό¢ǳǊƴŜǊΣ нлммΥпмΤ ŀƭǎƻ ǎŜŜ Smith, 2008:129).  

As such, it has been noted on numerous occasions by different theorists that 

television should no longer be primarily analysed as a mass media and as a 

collective mode of address (Hartley, 2009:26; Lotz, 2007:247; Strangelove, 2015:4; 

Turner, 2011:41), as it has begun to lose this fundamental component of its earlier 

ŎƘŀǊŀŎǘŜǊΣ ŀƴŘ ǎƘƻǳƭŘ ƴƻǿ ōŜ ŘƛǎŎǳǎǎŜŘ Ψas a highly personal medium of 

individualized, privatized consumptionΩ (Turner and Tay, 2009:2; also see Rizzo, 

2007:112; Turner, 2011:41), where the previously mass audience of television is 

fragmented into a series of personalised choices (Bennett, 2011:2). As John Sinclair 

has argued: 

 

Ψ¢ƘŜ ΨƎƻƭŘŜƴ ŀƎŜΩ ƻŦ ǘŜƭŜǾƛǎƛƻƴ ŀǎ ǿŜ ƘŀǾŜ ƪƴƻǿƴ ƛǘΣ ǘƘŀǘ ƛǎΣ ŀǎ ŀ ƴŀǘƛƻƴŀƭƭȅ 
ōŀǎŜŘΣ ōǊƻŀŘŎŀǎǘ ΨƳŀǎǎΩ ƳŜŘƛǳƳΣ ƛǎ ŎƻƳƛƴƎ ǘƻ ŀ ŎƭƻǎŜΧ ¢ƻ ǘƘŜ ŜȄǘŜƴǘ ǘƘŀǘ 
the new services cultivate ever more varied and specialised tastes and 
interests, they become a force for social differentiation rather than 
ǳƴƛŦƛŎŀǘƛƻƴΩ όнллпΥпн-43; also see Bennett, 2011:4; Carlson, 2006:111; 
Goggin, 2012:67; Uricchio, 2009:35; Whitaker, 1999:135).  

 

Both Lev Manovich (2001:41) and Helen Kennedy (2008:313) have argued that 

digital media and therefore digital television stand in contrast to the old logic of 

ΨƳŀǎǎ ǎǘŀƴŘŀǊŘƛǎŀǘƛƻƴΩ ŀƴŘ ǊŀǘƘŜǊ ŎƻǊǊŜǎǇƻƴŘ to the post-industrial logic of 

ΨƛƴŘƛǾƛŘǳŀƭ ŎǳǎǘƻƳƛǎŀǘƛƻƴΩΣ ΨǇǊƻŘǳŎǘƛƻƴ ƻƴ ŘŜƳŀƴŘΩ ŀƴŘ ΨƧǳǎǘ ƛƴ ǘƛƳŜΩ ŘŜƭƛǾŜǊȅΦ 
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Similarly, although it has already been established that the increasing choice and 

interactivity of television content and control over it have been gradually becoming 

more and more available to audiences with every new technological development 

in television, it has been argued that digitalisation has given way to even more 

choice and more control over content, scheduling, flow, platform and format of 

delivery (Alexander, 2016; Parks, 2004; Shapiro, 1999; Smith, 2008; Turner, 2011), 

as well as leading to a more interactive television viewing experience that 

potentially encourages new levels of audience participation (Bennett, 2006; Evans, 

2008; Green, 2004; Holmes, 2004, 2008, 2009; Jenkins, 2001b, 2003, 2004; Jensen 

and Toscan, 1999; Kim and Sawhney, 2002; Kiousis, 2002; Marshall, 2004; Ryan, 

2001). 

Lƴ ƻǊŘŜǊ ǘƻ ŘŜŀƭ ǿƛǘƘ ǘŜƭŜǾƛǎƛƻƴΩǎ ǇƻǘŜƴǘƛŀƭƭȅ ƴŜǿ ƳƻŘŜ ƻŦ ŀŘŘǊŜǎǎ ŀƴŘ 

viewing experience, over the years, digital television scholars have come up with a 

few new conceptual frameworks to make sense of the digital television 

environment - user engagement, television business models, policies, technologies, 

and infrastructuresΦ CƻǊ ƛƴǎǘŀƴŎŜΣ ΨƳǳƭǘƛǇƭŀǘŦƻǊƳƛƴƎΩ ƻǊ Ψосл ŘŜƎǊŜŜ ŎƻƳƳƛǎǎƛƻƴƛƴƎΩ 

are the terms that are often used in the discussion of digital television, in order to 

refer to television programmes and services that are developed across multiple 

platforms and distribution outlets (Caldwell, 2003; Holt and Sanson, 2014; Johnson, 

2015; Roscoe, 2004; Strange, 2011). As Catherine Johnson has explained, the 

ŎƻƴŎŜǇǘ ƻŦ ƳǳƭǘƛǇƭŀǘŦƻǊƳƛƴƎ ΨǇƻǎƛǘƛƻƴs the internet as an extension of linear 

television ς a means of multiplying the television programme through content 

produced for specific platforms (a website, an app, a mobile game etc.)Ω ό2015). 

Some theorists go as far as arguing that television has bŜŎƻƳŜ ΨǇƭŀǘŦƻǊƳ-

ƛƴŘƛŦŦŜǊŜƴǘΩ όfor instance, see Boddy, 2007). As James Bennett has argued: 

 

Ψ¢elevision as digital media must be understood as a non-site-specific, 
hybrid cultural and technological form that spreads across multiple 
platforms as diverse as mobile phones, games consoles, iPods, and online 
ǾƛŘŜƻ ǎŜǊǾƛŎŜǎ ǎǳŎƘ ŀǎ ¸ƻǳ¢ǳōŜΣ IǳƭǳΣ WƻƻǎǘΣ ŀƴŘ ǘƘŜ ../Ωǎ ƛtƭŀȅŜǊΣ as well 
as computer-ōŀǎŜŘ ƳŜŘƛŀǇƭŀȅŜǊǎ ǎǳŎƘ ŀǎ aƛŎǊƻǎƻŦǘΩǎ ²ƛƴŘƻǿǎ aŜŘƛŀ tƭŀȅŜǊ 
ŀƴŘ !ǇǇƭŜ ¢±Ω όнлммΥн-3).  
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Other scholars have been using the concepts ƻŦ ΨǘǊŀƴǎƳŜŘƛŀΩκΨǘǊŀƴǎƳŜŘƛŀ 

ǎǘƻǊȅǘŜƭƭƛƴƎΩκΨǘǊŀƴǎƳŜŘƛŀ ŜƴƎŀƎŜƳŜƴǘΩ ǘƻ ŀƴŀƭȅǎŜ ǘƘŜ ŎƻƴǘŜƳǇƻǊŀǊȅ ǘŜƭŜǾƛǎƛƻƴ 

viewing experience. As a conceptual framework, transmedia aims to explain how 

ΨŜƴƎŀƎŜƳŜƴǘΩ ǿƛǘƘ ƴŀǊǊŀǘƛǾŜ ŎƻƴǘŜƴǘ ƛǎ ǎǘǊǳŎǘǳǊŜŘ ŀŎǊƻǎǎ ŘƛŦferent media and 

technological platforms in numerous ways (Evans, 2011, 2016). According to 

Elizabeth Evans, transmediality is the default mode for the media industries, 

especially television; and transmedia storytelling can be defined as 

 

ΨΧthe deliberate creation of narratives that are coherent but spread over 
multiple media forms, is a part of this broader strategic approach, but sits 
alongside other strategies of distribution, marketing or branding that 
position the work of the television industry ς and ŀǳŘƛŜƴŎŜǎΩ ŜȄǇŜǊƛŜƴŎŜǎ 
with that work - as inherently sitting in multiple technological spacesΩ (2016; 
also see Carroll, 2003; Evans, 2008, 2011; Jenkins, 2003, 2006).  

 

hǘƘŜǊ ǎŎƘƻƭŀǊǎ ƘŀǾŜ ŀƭǎƻ ǳǎŜŘ ŎƻƴŎŜǇǘǎΣ ǎǳŎƘ ŀǎ ΨǎǇǊŜŀŘŀōƭŜ ƳŜŘƛŀΩ όWŜƴƪƛƴǎ Ŝǘ ŀƭΦΣ 

нлмоύ ƻǊ ΨŎƻƴƴŜŎǘŜŘ ƳŜŘƛŀΩκΨŎƻƴƴŜŎǘŜŘ ǾƛŜǿƛƴƎΩ όIƻƭǘ ŀƴŘ {ŀƴǎƻƴΣ нлмпύΣ ƛƴ ŀƴ 

attempt to describe and analyse the social and cultural trend across the media 

industries to integrate digital technology and socially networked communication 

with traditional screen media practices, such as watching television, with a 

particular focus on the ƛƳǇƻǊǘŀƴŎŜ ƻŦ ΨŜƴƎŀƎŜƳŜƴǘΩ ǘƻ ǘƘŜ ǎŎǊŜŜƴ ƛƴŘǳǎǘǊƛŜǎ. As 

Jennifer Holt and Kevin Sanson have ŀǊƎǳŜŘΣ Ψŀs the media industries adapt to 

technological change and consumers continuously resist and reshape institutional 

imperatives, the term connected viewing points to an impending revolution in how 

screen media is creaǘŜŘΣ ŎƛǊŎǳƭŀǘŜŘΣ ŀƴŘ ŎƻƴǎǳƳŜŘΧΩ όнлмпΥмύΦ Lƴ ŀ ŘƛŦŦŜǊŜƴǘ ǾŜƛƴ ƻŦ 

argument, Michael Curtin conceptualises the transition from the one-to-many 

distribution strategies of the broadcast network era to this current moment 

Ψcharacterized by interactive exchanges, multiple sites of productivity, and diverse 

modes of interpreǘŀǘƛƻƴ ŀƴŘ ǳǎŜΩΣ ōȅ ŘŜǎŎǊƛōƛƴƎ ǘƘƛǎ ƧǳƴŎǘǳǊŜ ŀǎ ǘƘŜ ΨƳŀǘǊƛȄ ƳŜŘƛŀΩΣ 

ŀǊƎǳƛƴƎ ǘƘŀǘ ΨǘŜƭŜǾƛǎƛƻƴ ƘŀŘ ōŜŎƻƳŜ ŀ matrix medium, an increasingly flexible and 

dynamic mode of communicationΩ όнллфΥмоΤ ŀƭǎƻ ǎŜŜ Iƻƭǘ ŀƴŘ {ŀƴǎƻƴΣ нлмпΥпύΦ 
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Other scholars are adopting the concept of personalisation10 to the discussion of 

television and argue in favour of personalised or personal television. As Lisa Parks 

has pointed out: 

 

Ψtersonal television is a set of industrial and technological practices that 
work to isolate the individual cultural tastes of the viewer/consumer in 
order to refine direct marketing in televisionτthat is, the process of 
ŘŜƭƛǾŜǊƛƴƎ ǎǇŜŎƛŦƛŎ ŀǳŘƛŜƴŎŜǎ ǘƻ ŀŘǾŜǊǘƛǎŜǊǎΧ Lǘ ƛǎ ŀ ƳƻŘŜƭ ƻŦ ǘŜƭŜǾƛǎƛƻƴ ǘƘŀǘ 
promises to tailor packages of content to individual choice, and thus it is 
ultimately a move toward what miƎƘǘ ōŜǎǘ ōŜ ŘŜǎŎǊƛōŜŘ ŀǎ άǘƘŜ 
ǇǊƻƎǊŀƳƳƛƴƎ ƻŦ ǘƘŜ ǎŜƭŦέΩ όнллпΥморύΦ  

 

{ƛƳƛƭŀǊƭȅΣ !ƴƴŜ CǊƛŜŘōŜǊƎΩǎ ŀƴŀƭȅǎƛǎ ŦƻŎǳǎŜǎ ƻƴ ƛƴŎǊŜŀǎƛƴƎƭȅ ǇŜǊǎƻƴŀƭƛǎŜŘ 

experiences of television, which are enabled by the multiplicity of options, the 

changing mode of address and new forms of audience engagement and control 

(2006:243; also see Carlson, 2006; Forgacs, 2001). 

What all of the works, theoretical frameworks and conceptualisations 

discussed above have in common is the fact that they are discussing and analysing 

the same ŘŜǾŜƭƻǇƳŜƴǘΥ ǘƘŀǘ ΨǘŜƭŜǾƛǎƛƻƴ ƛǎ ƴƻǿ ōƛƎƎŜǊ ǘƘŀƴ ǘƘŜ ¢±Ω όEvans, 2011:1), 

as well as pointing at the complexity and difficulty of the task of defining the 

medium. As {ƘŜƛƭŀ aǳǊǇƘȅΩǎ Ƙŀǎ ǊƛƎƘǘƭȅ ǇƻƛƴǘŜŘ ƻǳǘΣ ΨάǘŜƭŜǾƛǎƛƻƴέ ƛǎ ŀ ǿƻǊŘ ǿƘƻǎŜ 

meaning has been expanded and applied to so many different things that using the 

term precisely can be difficultτǘƘŜ ǿƻǊŘ Ƙŀǎ ōŜŎƻƳŜ ŀƴ ŀōǎǘǊŀŎǘƛƻƴΩ όнлммΥрύΦ The 

literature review has demonstrated that television is examined in a variety of ways, 

with a focus shifting from its content, to its distribution practices, to industries, 

viewers and viewing practices. To quote Sheila Murphy once again: 

 

 

 

                                                      
10 ¢ƘŜ ǘŜǊƳ ΨǇŜǊǎƻƴŀƭƛǎŀǘƛƻƴΩ ŎŀƳŜ ǘƻ ŀŎǉǳƛǊŜ Ƴŀƴȅ ŘƛŦŦŜǊŜƴǘ ŘŜŦƛƴƛǘƛƻƴǎΣ ŦƻǊ 
ƛƴǎǘŀƴŎŜΣ ΨƴŀǊǊƻǿŎŀǎǘƛƴƎΣ ŀŘŀǇǘƛǾƛǘȅ ŀƴŘ ǾŀǊƛŀōƛƭƛǘȅΩ ƻŦ ŘƛƎƛǘŀƭ ƳŜŘƛŀ όYŜƴƴŜŘȅΣ 
2008:308); interactivity used to adapt media content to user preferences (Thurman, 
2011:395-396); and the growing amount of individual technologies that are 
increasingly customisable and user-driven (Hjorth, 2012:190-191; also see Goggin, 
2012). 
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ΨLn ŎƻƳƳƻƴ ǇŀǊƭŀƴŎŜΣ άǘŜƭŜǾƛǎƛƻƴέ Ŏŀƴ ǊŜŦŜǊ ǘƻ ŀ ǘŜƭŜǾƛǎƛƻƴ ǊŜŎŜƛǾŜǊ ƻǊ ǎŜǘΣ ƻǊ 
a particular program, or the entire field and history of media made for and 
broadcast or relayed and delivered via television technologies, or particular 
television networks, prodǳŎǘƛƻƴ ŎƻƳǇŀƴƛŜǎΣ ƻǊ ŘƛǎǘǊƛōǳǘƛƻƴ ŎƻƳǇŀƴƛŜǎΩ 
(2011:5).  

 

For decades, television has been understood and therefore defined based on its 

mass broadcasting nature, as a medium that reaches out over distance to the mass 

audience, offering a continuous flow of content (Carroll, 2003; Ellis, 1992; Gripsrud, 

1998; Williams, 1974). However, this understanding of the medium has been 

gradually shaken by the technological changes that have been happening to the 

medium, which adds further complexity to academic understanding of it. Similarly, 

throughout the history of the medium, the discussion of what defines television has 

caused disagreements in academic debates, with theorists often being located in 

ƻƴŜ ƻŦ ǘƘŜ ǘǿƻ ƻǇǇƻǎƛƴƎ ΨŎŀƳǇǎΩ ς those who study television as a text, and those 

ǿƘƻ ǎǘǳŘȅ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ǘŜƭŜǾƛǎƛƻƴΩǎ ǳǎŜΣ ǿƘƛŎƘ ǊŜǎǳƭǘǎ ƛƴ ŘƛŦŦŜǊŜƴǘ ŀŎŀŘŜƳƛŎ ǿƻǊƪǎ 

ƻƴ ǘŜƭŜǾƛǎƛƻƴ ǇǊƻŘǳŎƛƴƎ ΨǘŜƭŜǾƛǎƛƻƴΩ ŀǎ ŀ ŘƛŦŦŜǊŜƴǘ ƪƛƴŘ ƻŦ ƻōƧŜŎǘ όEvans, 2011:6; 

Frith, 2000:34; Hartman, 2006:81). However, this, too, has been problematised by 

television texts moving across a range of media platforms (Hills, 2007:45), and the 

ŎƻƴǘŜȄǘǎ ƻŦ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ōŜŎƻƳƛƴƎ ƳƻǊŜ ŀƴŘ ƳƻǊŜ ΨƳŜǎǎȅΩΣ ŎƻƴǾŜǊƎŜŘ ŀƴŘ 

ƛƴŘƛǾƛŘǳŀƭƛǎŜŘ ό.ŜƴƴŜǘǘΣ нлммΥтύΦ !ǎ /ƘŀǊƭƻǘǘŜ .ǊǳƴǎŘƻƴ Ƙŀǎ ŀǊƎǳŜŘΣ Ψǘhere is much 

more of "it" to study, and it is much less clear what the "it" is when it stops being 

roughly the same thing in moǎǘ ƭƛǾƛƴƎ ǊƻƻƳǎ ƛƴ ŜŀŎƘ ŎƻǳƴǘǊȅΩ ό2008:132; also see 

Spigel, 2004:21; Strangelove, 2015:7). This idea expressed by Charlotte Brunsdon is 

the point of departure for this thesis, the overall aim of which is to make sense of 

the complexity of contemporary digital television, its viewing experience and 

meanings in a specific context of family everyday life and contemporary parenting. 

In what follows, I will discuss what this thesis is examining; the approach that I have 

chosen for this study, and how it speaks to the two research traditions in television 

studies reviewed above; introduce the research questions that this thesis aims to 

answer; and offer a brief introduction into the chapters.  
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Aims, approach and research questions  

 

This research has four main aims, which are achieved by taking specific 

approaches to the study of digital television. Firstly, this thesis aims to examine 

digital television and its everyday viewing experiences from the perspective of the 

audience by using an audience-centred approach to the study of the medium. In 

ƻǊŘŜǊ ǘƻ ƳŀƪŜ ǎŜƴǎŜ ƻŦ ŀǳŘƛŜƴŎŜΩǎ ŎƻƳǇƭŜȄ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ ŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴΣ ǘƘƛǎ 

study is taking a non-medium specific position on television, examining both 

television and media technology in the home. Secondly, the aim is to combine two 

research traditions introduced earlier: the study of television as a domestic family 

medium and the study of television as digital media. Thirdly, the aim is to examine 

family digital television viewing and the use of media technology from the 

perspective of parents, whose voices are often absent from the debate, by using an 

interdisciplinary approach of bringing together television studies, media studies and 

parenting studies. Finally, the aim is to introduce the life course approach to the 

study of television consumption and proving its utility for television and media 

studies. The following discussion will address these aims and approaches in more 

detail.  

 

Audience-centred study of digital television  

 

In this thesis, I am first and foremost concerned with how digital television, 

as a technology, as a cultural institution, and as a part of everyday life, is 

experienced, understood and discussed by its audiences, who are both the viewers 

of content and the users of technology of television. By focusing on the audience 

and their understanding and experiences of digital television, I am contributing to 

the audience-centric investigation of digital television, which is a much smaller 

cluster of academic work, than those works that focus on the industry or television 

texts, despite its significant contribution to the knowledge of the medium in its 

current state. According to WiƭƭƛŀƳ .ƻŘŘȅΣ ΨŘŜǎǇƛǘŜ ŀ ŘŜŎŀŘŜ ƻŦ ōƻǘƘ ŀǇƻŎŀlyptic 

ŀƴŘ ǳǘƻǇƛŀƴ ǇǊŜŘƛŎǘƛƻƴǎ ŀōƻǳǘ ƭƛŦŜ ƛƴ ǘƘŜ άǇƻǎǘ-ǘŜƭŜǾƛǎƛƻƴ ŜǊŀέΣ ǘƘŜ ŜŦŦŜŎǘǎ ƻŦ 

technological and industrial realignmentǎ ǳǇƻƴ ŀŎǘǳŀƭ ǾƛŜǿƛƴƎ ǇǊŀŎǘƛŎŜǎΧ are still 
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ǉǳƛǘŜ ǳƴŎŜǊǘŀƛƴΩ ό2004:136). Similarly, as Elizabeth Evans has discussed in relation to 

the research that has been conducted over the next seven years after William 

.ƻŘŘȅΩǎ ƛƴƛǘƛŀƭ ŀǊƎǳƳŜƴǘΣ ŀƭǘƘƻǳƎƘ ŀ ƎǊƻǿƛƴƎ ŀƳƻǳƴǘ ƻŦ ǊŜǎŜŀǊŎƘ Ƙŀǎ ŦƻŎǳǎŜŘ ƻƴ 

the so-ŎŀƭƭŜŘ ΨǇƻǎǘ-ǘŜƭŜǾƛǎƛƻƴ ŜǊŀΩΣ ΨƳuch of this research has tended to focus on 

textual and industrial changes within the United States; little has focused on the 

impact of changes on the daily lives of audiences or industries outside of the United 

StatesΩ ό2011:2). Thus this thesis is particularly concerned with how digital 

television is understood and experienced by audiences in the British television 

context. The literature review of the work on digital television explored above has 

indeed started to demonstrate that the industry- and text-focused perspectives 

tend to prevail and dominate the field. As such, critics examine the circulation and 

distribution of digital media, and the migration of viewers to mobile and multiple 

screens (Bennett and Strange, 2011; Gerbarg, 2009; Gripsrud, 2010; Kackman et al., 

2010; Spigel and Olsson, 2004; Turner and Tay, 2009); the proliferation of second-

screen applications (Lee and Andrejevic, 2014); ǘŜƭŜǾƛǎƛƻƴ ƛƴŘǳǎǘǊȅΩǎ ōǳǎƛƴŜǎǎ 

strategies aimed at reconnecting advertisers with viewers (Boddy, 2011; 

Cunningham and Silver, 2013); broadcasters reimagining the traditional creative 

and industrial practices (Gillan, 2011); and the extension of television 

entertainment content across screens and platforms (Marshall, 2009). And while 

these works provide a productive framework, in which to examine digital television, 

shedding light on the television industry structure and business models, adopted 

technology and platforms, and the resulting content (Holt and Sanson, 2014:9); 

they do not offer any actual data on the ŀǳŘƛŜƴŎŜΩǎ consumption practices or 

contemporary digital television viewing experience. On the contrary, the audience 

ƛǎ ƻŦǘŜƴ ŀǎǎǳƳŜŘΣ ǿƛǘƘ ǊŜǎŜŀǊŎƘŜǊǎ ƳŀƪƛƴƎ ŎƭŀƛƳǎ ŀōƻǳǘ ŀǳŘƛŜƴŎŜΩǎ ŎƻƴǎǳƳǇǘƛƻƴ 

practices, television experiences and expectations that are not based on empirical 

ǿƻǊƪΥ Ψŀudiences [are] being unwilling to wait for programmes to be screenedΩ 

(Goggin, 2012:28)Τ Ψfundamental shifts in the interface between viewer and 

television, and thus in the viewing experienceΩ (Uricchio, 2004:165)Τ Ψǎuch a mode 

of ŎƻƴǎǳƳǇǘƛƻƴΣ ŘƻƛƴƎ ŀǿŀȅ ǿƛǘƘ άŀǇǇƻƛƴǘƳŜƴǘ ǾƛŜǿƛƴƎΣέ ŦǳƴŘŀƳŜƴǘŀƭƭȅ ŎƘŀƴƎŜǎ 

the relation between the audience and its selection of contentΩ ό¢ǳǊƴŜǊΣ нлммΥпмύΤ 

Ψthe promise of greater control invites the media consumer to contribute their time, 
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attention and labour to emerging media products that subsequently expose the 

consumer to new modes of social regulation and normalizing regimesΩ (Smith, 

2008:130); and so on. As these examples illustrate, and as Sonia Livingstone has 

argued, ΨǘƘŜ ΨƛƳǇƭƛŜŘ ŀǳŘƛŜƴŎŜΩ ς the audience as presumed, imagined or 

mythologized ς plays a key, if often unacknowledged, role in the discourses 

surrounding new mediaΩ (1999:63; also see Livingstone, 1998). And despite the 

ŎƭŀƛƳǎ ŀōƻǳǘ ǘƘŜ Ψtransformations in the practice we call watching ¢±Ω ό{ǇƛƎŜƭΣ 

2004:2; also see Bird, 2011), there are still gaps in academic knowledge of how 

exactly these transformations are experienced by audiences, pointing to the 

importance of conducting empirical studies of digital television. 

While the literature review of the work on digital television has shown that 

it is in fact possible to observe the changes that are happening to television from 

ǘƘŜ ǎǘŀƴŘǇƻƛƴǘ ƻŦ ǘƘŜ ƛƴŘǳǎǘǊȅ ŀƴŘ ǘŜƭŜǾƛǎƛƻƴ ŎƻƴǘŜƴǘΣ ƛǘ ƛǎ ƴŜǾŜǊǘƘŜƭŜǎǎ Ψalso 

necessary to ascertain the extent to which viewŜǊǎ ŀǊŜ ŜƳōǊŀŎƛƴƎ ǘƘŜǎŜ ŎƘŀƴƎŜǎΩ 

(Evans, 2011:2). According to Sonia Livingstone: 

 

ΨEmpirical research on audiences is ever more important for new media 
research. As audiences become less predictable, more fragmented or more 
variable in their engagement with media, understanding the audience is 
even more important for theories of social shaping, design, markets and 
diffusion than, perhaps, was true for older mediaΩ όмфффΥсоύΦ  

 

Similarly, as Elizabeth Evans has pointed out: 

 

ΨΧif multiple types of content are available through the same source (the 
television set) and traditional televisual content is available elsewhere, then 
ǘƘŜ ǘŜŎƘƴƻƭƻƎƛŎŀƭ ŦŀŎǘƻǊǎ ƻŦ ΨǘŜƭŜǾƛǎƛƻƴΩ ŀǎ ŀ ƳŜŘƛǳƳΣ ŀƴŘ ǘƘŜ ǊƻƭŜ ǘƘŜȅ Ǉƭŀȅ 
ƛƴ ŀǳŘƛŜƴŎŜǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎǎ ƻŦ ΨǘŜƭŜǾƛǎƛƻƴΩ Ƴǳǎǘ ōŜ ǊŜŎƻƎƴƛǎŜŘΩ όEvans, 
2011:6).  

 

And this is particularly what my study aims to examine ς how parents, as an 

audience group, make sense of the diversity of ways of accessing and watching 

digital television, and why and how certain choices with regards to television 

viewing are being made, as these choice cannot necessarily be explained by the 

technical characteristics of television technology or its presumed functionality. 
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Indeed, the work that Elizabeth Evans has been doing on audience engagement 

shows that very often there are significant differences in how the industry and 

audiences understand digital television experience, in the particular case of her 

research, how practitioners discuss engagement and how audiences relate to the 

notions of transmediality (Evans, 2016; also see Evans and McDonald, 2014). Thus 

9ƭƛȊŀōŜǘƘ 9ǾŀƴǎΩǎ ǿƻǊƪ ƻƴ ǘǊŀƴǎƳŜŘƛŀ ǘŜƭŜǾƛǎƛƻƴΣ ŀƴŘ ƛƴ ǇŀǊǘƛŎǳƭŀǊ ƘŜǊ ōƻƻƪ 

Transmedia Television: Audiences, New Media, and Daily Life (2011), is the clearest 

precedence for the research in this thesis, as it aims to explore ŀǳŘƛŜƴŎŜΩǎ 

experiences and understandings of digital television in its current form. In her work, 

Elizabeth Evans empirically considered Ψthe industrial changes that have occurred 

within British television culture since the emergence of the internet and mobile 

phone as audio-visual platforms and the ways in which those changes are being 

ǳƴŘŜǊǎǘƻƻŘ ōȅ ŀǳŘƛŜƴŎŜǎΩ όнлммΥнΤ ŀƭǎƻ ǎŜŜ Evans, 2008). Similarly, in my research I 

am also interested in the technologies of television, and in how they shape the 

ways, in which audiences consume television, and the meanings and purposes of 

the medium.  

In order to make sense of digital television at this particular stage in its 

ŘŜǾŜƭƻǇƳŜƴǘΣ ŀƴŘ ŀƭǎƻ ǘƻ ǊŜŦƭŜŎǘ ǇŀǊŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ everyday television 

viewing, in this thesis I will be approaching television from a non-medium-specific 

position. Throughout the chapters I will be demonstrating that in the contemporary 

digital television environment, it is increasingly difficult to separate or define where 

television starts and where it stops, or to filter out the unique properties that are 

essential to the medium, as it increasingly means different things for different 

people (Murphy, 2011:9). Hence in my own research on television I will include the 

discussion of all media technology, from which television content can be and is 

accessed by my participants (media devices, applications, television services), and 

not just the ones that are directly associated with television, such as the DVD or the 

DVR (for the discussion of the terminology that this study is using in relation to 

digital television and its technology, see appendix 1). Similarly, I will not be 

imposing boundaries around television content on the study, being attentive to 

how participants themselves talk about television content and what it entails for 

them. Quite often this means that the discussion will not only include television 
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programmes, but also films and shorter videos, as all of these have been referred to 

ŀǎ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩ ōȅ ǇŀǊǘƛŎƛǇŀǘƛƴƎ ǇŀǊŜƴǘǎΣ ǇƻƛƴǘƛƴƎ ǘƻ ǘƘŜ ƘȅōǊƛŘ ǎǘŀǘǳǎ ƻŦ 

television in the contemporary cultural imagination (also see Smith, 2008). As 

James Bennett has argued, contemporary television is so complex and dispersed 

that it is no longer useful to police the boundaries of television and television 

studies and trying to formulate exactly what it is that television scholars should be 

studying (2008:163). !ǎ 9ƭƛȊŀōŜǘƘ 9Ǿŀƴǎ Ƙŀǎ ǇƻƛƴǘŜŘ ƻǳǘΣ Ψǘelevision must be fully 

ǊŜŎƻƎƴƛǎŜŘ ŀǎ ŀ ΨƳŜŘƛǳƳΩΣ ƴƻǘ Ƨust as a technology or as a form and style of 

ŎƻƴǘŜƴǘΣ ŀƴŘ ǿƘŀǘ ƛǎ ƳŜŀƴǘ ōȅ ǘƘŜ ΨƳŜŘƛǳƳΩ ƻŦ ǘŜƭŜǾƛǎƛƻƴ ǿƛǘƘƛƴ ŀƴ ƛƴŎǊŜŀǎƛƴƎƭȅ 

cross-platform landscape requires further consideration and explorationΩ ό2011:8).  

 

The study of digital television in the context of everyday domestic family life 

 

!ǎ ±ƛǊƎƛƴƛŀ bƛƎƘǘƛƴƎŀƭŜ ŀƴŘ YŀǊŜƴ wƻǎǎ ƘŀǾŜ ŀǊƎǳŜŘΣ ΨǘƘŜ ƴŀǘǳǊŜ ƻŦ 

ŀǳŘƛŜƴŎŜǎ ƛǎ ŀƭǿŀȅǎΧ ōŜƛƴƎ ǊŜŘŜŦƛƴŜŘ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ƴŜǿ ǎƛǘǳŀǘƛƻƴǎ ƻŦ 

ŜƴƎŀƎŜƳŜƴǘΩ όнллоΥнύΦ !ƴŘ ŀǎ DǊŀŜƳŜ ¢ǳǊƴŜǊ Ƙŀǎ ǇƻƛƴǘŜŘ ƻǳǘΣ ƴƻǿ ǘƘŀǘ ŘƛƎƛǘŀƭ 

teƭŜǾƛǎƛƻƴ ŎƻƴǎǳƳŜǊǎ ŦŀŎŜ ŀƴ ŀǎǎŜƳōƭŀƎŜ ƻŦ ƳŜŘƛŀ ŎƘƻƛŎŜǎ ǘƘŀǘ ΨƎŜƴŜǊŀǘŜǎ ŘƛŦŦŜǊŜƴǘ 

ƪƛƴŘǎ ƻŦ ŜƴƎŀƎŜƳŜƴǘΣ ƛƴǾƻƭǾƛƴƎ ŘƛŦŦŜǊŜƴǘ ƳƻŘŀƭƛǘƛŜǎ ƻŦ ǎǳōƧŜŎǘƛǾƛǘȅΩΣ ΨōƻǘƘ ǘƘŜ 

importance of the family and the implied domesticity of the discursive regime 

within which the ƳŜŘƛǳƳ ŀŘŘǊŜǎǎŜǎ ƛǘǎ ŀǳŘƛŜƴŎŜ ƘŀǾŜ ŘŜŎƭƛƴŜŘΩ όнлммΥпнΤ ŀƭǎƻ ǎŜŜ 

Turner and Tay, 2009). Whereas previously the traditional model of television was 

seen as being addressed to the family (which also implied the home as a particular 

ǎƛǘŜ ƻŦ ŎƻƴǎǳƳǇǘƛƻƴύΣ ǘƘŜ ΨƛŘŜŀƭ ŀŘŘǊŜǎǎŜŜΩ ƻŦ ŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴ ƛǎ ƴƻ ƭƻƴƎŜǊ ǘƘŜ 

family (Turner, 2011:42), but the fan (Green, 2008) or technically competent youth 

(Groening, 2008, 2010; Marshall, 2009; Newman, 2011). In contemporary academic 

debate, the family audience and the family television are often presented as 

obsolete concepts (Livingstone, 1999:62). /ǊƛǘƛŎǎ ƴƻǘŜ ǘƘŀǘ ŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴ ΨƘŀǎ 

ǇƘȅǎƛŎŀƭƭȅ ƳƛƎǊŀǘŜŘ ƻǳǘ ƻŦ ǘƘŜ ŘƻƳŜǎǘƛŎ ƭƛǾƛƴƎ ǊƻƻƳΩΣ ōŜŎƻƳƛƴƎ ǇŜǊǎƻƴŀƭƛǎŜŘ ŀƴŘ 

ǇƻǊǘŀōƭŜ όIŀǊǘƭŜȅΣ нллфΥнлύΤ Ψshifting instead towards smaller, more mobile and 

interactive screensΩ ό¦ǊƛŎŎƘƛƻΣ нлммΥ34ύΤ ƭŜŀŘƛƴƎ ǘƻ ǘŜƭŜǾƛǎƛƻƴΩǎ ŦŀƳƛƭȅ ŀǳŘƛŜƴŎŜ ƛƴ 

the living room also becoming increasingly dispersed ς Ψinto the kitchen, into the 

den, study or computer room, into the home theatre, into the bedroom and, finally, 
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out of the home altogether: into the street and onto their mobilesΩ (Turner and Tay, 

2009:2; also see Sinclair, 2004:44); and thus threatening to upset assumptions that 

have been made previously about the medium and its role in the organisation of 

everyday life (Bennett, 2011:4). These arguments reveal a clear dissonance 

between the two traditions of studying television, which I have reviewed in this 

introduction, with many critics putting forward an argument that digital television 

simply cannot be studied in the traditional context of the family domestic everyday 

life. 

In contrast to these claims, in this research I am arguing that it is still, if not 

ever so, important to address everyday digital television viewing in the context of 

the home and the family audience. As Virginia Nightingale and Karen Ross finished 

their ŀǊƎǳƳŜƴǘΣ ΨǘƘŜ ƴŀǘǳǊŜ ƻŦ ŀǳŘƛŜƴŎŜǎ ƛǎ ŀƭǿŀȅǎ ǘƘŜǊŜŦƻǊŜ ōŜƛƴƎ ǊŜŘŜŦƛƴŜŘ ƛƴ 

ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ƴŜǿ ǎƛǘǳŀǘƛƻƴǎ ƻŦ ŜƴƎŀƎŜƳŜƴǘΧ Yet we sometimes forget that the 

new situations may possess parallels with past modes of media engagementΩ 

(2003:2, my emphasis). I am therefore arguing that it is possible and useful to draw 

parallels and bridges between the current studies of television as digital media, and 

previous studies of television in the context of the everyday domestic family 

ǾƛŜǿƛƴƎΦ wƻƎŜǊ {ƛƭǾŜǊǎǘƻƴŜΩǎ ŀǊƎǳƳŜƴt, which he has made about the new media 

environment of the 1990s can be applied for the discussion of digital television 

ǘƻŘŀȅΥ ΨLǘ ƛǎ ǊŜŀǎƻƴŀōƭŜ ǘƻ ǎǳƎƎŜǎǘ ǘƘŀǘ ƛǘ ƛǎ ƛƴ ǘƘŜ ŘƻƳŜǎǘƛŎΣ ǘƘŜ ƘƻǳǎŜƘƻƭŘΣ ǘƘŜ 

family ς it is in the home ς where this new media environment will be worked with 

ŀƴŘ ŀǇǇǊƻǇǊƛŀǘŜŘΩ όмффмΥмплΤ ŀƭǎƻ ǎŜŜ Mackay and Ivey, 2004). As James Bennett 

(2013), one of the main scholars of digital television, himself has argued, what 

makes television a particularly significant object of research and what makes 

ǘŜƭŜǾƛǎƛƻƴ ǎǘǳŘƛŜǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ŀŎŀŘŜƳƛŎ ŦƛŜƭŘ ƛǎ ǇŀǊǘƛŎǳƭŀǊƭȅ ǘŜƭŜǾƛǎƛƻƴΩǎ 

relationship with everyday life, which the previous tradition of television studies 

learned to capture and research so successfully, the research tradition that I find 

worth both preserving and developing further. By looking only at specific ΨǳƴƛǉǳŜΩ 

situations and contexts, in which television viewing happens, the research is likely 

to abstract television viewing from the social environment, in which it takes place, 

and it is particularly this social everyday environment that this thesis is concerned 

with. The focus on the home as the context for television viewing and use still has 
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the potential to open multiple opportunities to discover and examine the varied 

perspectives on the meaning and practical usefulness of television and television 

technology, as home is an important point where media and media technologies 

ΨƳŜŜǘ ǿƛǘƘ ǘƘŜ ƳŜŀƴƛƴƎŦǳƭ ŀŎǘƛǾƛǘƛŜǎ ŀƴŘ ǎŜƭŦ-ŀŦŦƛǊƳƛƴƎ ǇǊƻƧŜŎǘǎ ƻŦ ƻǊŘƛƴŀǊȅ ǳǎŜǊǎΩ 

(Bakardjieva, 2006:69). This thesis thus uses the focus on everyday digital television 

consumption in the home to examine what Maren Hartmann (2006:88) refers to as 

ΨōŜƛƴƎ-in-the-ǿƻǊƭŘΩΥ ƘǳƳŀƴ ŜǾŜǊȅŘŀȅ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ōŜƛƴƎ ŀƴ ƛƴŘƛǾƛŘǳŀƭΣ ŀ 

consumer, a citizen, and in the case of this particular study - a parent (also see Bell 

et al., 2005). 

 

Digital television, media technology and parenting  

 

In this thesis I am approaching the study of the family audience from a 

slightly different angle. Researchers into television and the family have pointed out 

ƻƴ ƴǳƳŜǊƻǳǎ ƻŎŎŀǎƛƻƴǎ ǘƘŀǘ ΨŦŀƳƛƭȅΩ ƛǎ ŀƴ ƛƴŎǊŜŘƛōƭȅ ŘƛǾŜǊǎŜ ŀƴŘ ŎƻƳǇƭƛŎŀǘŜŘ 

notion, with there being no single or preferred type or definition (Godfrey and 

Holmes, 2016; Lull, 1988a; Silverstone, 1994). As James Lull further pointed out: 

 

Ψ¢ƘŜǊŜ ŀǊŜ άŦŀƳƛƭƛŜǎέ ƻŦ Ƴŀƴȅ ǾŀǊƛŜǘƛŜǎΣ ŜǾŜƴ ǿƛǘƘƛƴ ƴŀǘƛƻƴŀƭ ŎǳƭǘǳǊŜǎΦ 
Generally, families are composed of persons who are related by blood or 
marriage, but not always. Sharing the same roof, food, dining table, money, 
material goods, or emotions couƭŘ ŘŜŦƛƴŜ ŀƴȅ ƎǊƻǳǇ ŀǎ ŦŀƳƛƭȅΩ ό[ǳƭƭΣ 
1988a:10).  

 

In my own study of the family audience I follow the argument put forward by Roger 

Silverstone, who has emphasised that the family is a system of relationships that 

can change over time (1994:32). Following this idea, I am arguing that a study of the 

family should be a study of the different processes of change that it is gradually 

ǳƴŘŜǊƎƻƛƴƎΦ IŜƴŎŜΣ ƛƴǎǘŜŀŘ ƻŦ ŜȄŀƳƛƴƛƴƎ ǘƘŜ ΨŦŀƳƛƭȅ ŀǳŘƛŜƴŎŜΩΣ ǿƘƛŎƘ ƛǎ ǉǳƛǘŜ ŀƴ 

abstract concept, in this thesis I am examining ǘƘŜ Ψparenting audienceΩ, considering 

ǇŀǊŜƴǘƛƴƎ ƻŦ ŎƘƛƭŘǊŜƴ ǘƻ ōŜ ŀ ƳƻǊŜ ǎǇŜŎƛŦƛŎ ǎǘŀƎŜ ƛƴ ǘƘŜ ŦŀƳƛƭȅΩǎ ǎȅǎǘŜƳ ƻŦ 

relationships, which can provide a narrower and more precise context for the study 

of digital television in the home. 



 32 

Parenting is the object of study in multiple fields, all of which approach it 

from different perspectives, particularly when it comes to the exploration of 

ǇŀǊŜƴǘƛƴƎ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ƳŜŘƛŀΦ tŀǊŜƴǘƛƴƎ ǎǘǳŘƛŜǎ ŘŜŦƛƴŜ ΨǇŀǊŜƴǘƛƴƎΩ ŀǎ ǘƘŜ ŎƻƴŎŜǇǘ 

that has emerged in both the UK and the ¦{ ƻǾŜǊ ǘƘŜ ƭŀǎǘ ǘǿŜƴǘȅ ȅŜŀǊǎΣ Ψto 

characterize the activity that parents do in raising childrenΩ (Faircloth and Lee, 

2010:1)Φ tŀǊŜƴǘƛƴƎ ǎŎƘƻƭŀǊǎ ǎǘǊŜǎǎ ǘƘŀǘ ΨǇŀǊŜƴǘƛƴƎΩ ǎƘƻǳƭŘ ƴƻǘ be seen as simply a 

new word for child rearing, or a neutral term used to refer to a single activity. 

Rather, as Esther Dermott and Marco Pomati ƘŀǾŜ ŀǊƎǳŜŘΣ ǘƘŜ ǘŜǊƳ ΨǇŀǊŜƴǘƛƴƎΩ ƛǎ 

Ψreally a multifaceted notion comprising parenting behaviours/styles; the quality of 

the parentς child relationship; parenting activities; and more general caring 

activitiesΩ ό2015:4; also see Lee et al., 2010). However, the investigation of the role 

that the media in general, and television in particular, play in the complex process 

of parenting is rarely addressed by parenting scholars, which does not allow for a 

full understanding of all of the components of parenthood and the nature of this 

experience (Araujo Martins et al., 2014:122). Similarly, although media studies 

scholars have long recognised that media and media technology are essential parts 

of the contemporary experiences of childhood and parenthood (Livingstone, 2016; 

Nelson, 2010); in television studies and media studies parenting is not a common 

object of research, and studies of parents tend to be limited to a narrow range of 

academic inquiries. For instance, there is a recent trend of focusing on mothers and 

ǘƘŜƛǊ ǎƻŎƛŀƭ ƳŜŘƛŀ ǳǎŜΣ ǇŀǊǘƛŎǳƭŀǊƭȅ ΨǇŜǊǎƻƴŀƭ ƳƻƳƳȅ ōƭƻƎƎƛƴƎΩΣ ŀƴŘ ƛǘǎ ŀǎǎƻŎƛŀǘƛƻƴ 

with aspects of maternal well-being (Hall and Irvine, 2009; McDaniel et al., 2012; 

Morrison 2010, 2011, 2014). Fathers are largely absent from these works though, 

and the focus on mothers and mothering roles breaks down the practice of 

parenting, rather than considering it as a whole, leaving many questions about 

what role media and media technology play in the practice of parenting 

unanswered (also see Plantin and Daneback, 2009ύΦ 5ŜǎǇƛǘŜ ǘƘŜ ƛƴŘǳǎǘǊȅΩǎ ǊŜŎŜƴǘ 

recognition of parents as the key audience, particularly for On Demand television  
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services (Grainge, 2016)11, this trend has not yet been reflected in the academic 

ŘŜōŀǘŜǎΦ Lƴ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƳŜŘƛŀ ǎǘǳŘƛŜǎΩ ǊŜǎŜŀǊŎƘ ƻƴ ǇŀǊŜƴǘǎ ŀƴŘ ƳŜŘƛŀ ǳǎŜΣ 

parents as an audience group continue to be examined primarily in relation to their 

ƳŜŘƛŀǘƛƻƴ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ǿƛǘƘ ŎƘƛƭŘǊŜƴΩǎΣ ǊŀǘƘŜǊ ǘƘŀƴ ǇŀǊŜƴǘǎΩΣ ƳŜŘƛŀ ǳǎŜ 

ōŜƛƴƎ ǘƘŜ ǇǊƛƳŀǊȅ ƻōƧŜŎǘ ƻŦ ƛƴǾŜǎǘƛƎŀǘƛƻƴ όŦƻǊ ƛƴǎǘŀƴŎŜΣ ǎŜŜ [{9Ωǎ ŎǳǊǊŜƴǘ ǇǊƻƧŜŎǘ 

Preparing for a Digital Future, LSE, 2015a, 2015b; also see Blum-Ross and 

Livingstone, 2016; Carlson et al., 1994; Lim, 2016; Livingstone, 2007; Nikken and 

Schols, 2015; Paus-Hasebrink et al., 2013; Schaan and Melzer, 2015; Walsh et al., 

1998). ¢Ƙǳǎ ǇŀǊŜƴǘƛƴƎ ŀǎ ŀ ǇǊŀŎǘƛŎŜΣ ŀƴŘ ǇŀǊŜƴǘǎΩ own media use and how it fits in 

with the practices and everyday realities of parenting are overlooked or not 

examined in a particular detail12Φ ²ƘƛƭŜ ŀŎƪƴƻǿƭŜŘƎƛƴƎ ǘƘŀǘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ 

an important cultural and social issue, in this study I have given priority to the 

everyday media experiences of parents, which gives my study a different focus and 

produces a new set of data needed for the understanding of the meaning of digital 

television for parents, and the uses of television for the purposes of answering the 

needs and demands of contemporary parenting. The thesis therefore analyses 

parenting as a complex process, in which decisions about various aspects of 

everyday life (including media consumption) of both parents and children have to 

constantly be made; the decisions that parents make against the contemporary 

                                                      
11 In his recent conference paper, Paul Grainge (2016) has observed a change in On 
Demand television services promotion in the UK, with brands such as the BBC 
iPlayer moving away from focusing their marketing campaigns on the availability of 
television in various circumstances, times of the day and places, towards focusing 
on everyday uses of parents, recognising them as the target audience. 
 
This can be illustrated by the most recent BBC iPlayer advert If You Love Something 
Let It Show, available on YouTube 
(https://www.youtube.com/watch?v=D9G6bQSCGBk). 
 
12 ¢ƘŜǊŜ ŀǊŜ ŀ ŦŜǿ ŜȄŎŜǇǘƛƻƴǎ ǘƻ ǘƘƛǎΣ ŦƻǊ ƛƴǎǘŀƴŎŜΣ tƘƛƭƛǇ {ƛƳǇǎƻƴΩǎ ŜŘƛǘŜŘ ŎƻƭƭŜŎǘŜŘ 
titled Parents Talking Television: Television in the Home (1987) London: Comedia. 
¢Ƙƛǎ ŎƻƭƭŜŎǘƛƻƴΩǎ ŦƻŎǳǎ ƛǎ ƻƴ ǇŀǊŜƴǘǎΣ ŀƴŘ ƴƻǘ Ƨǳǎǘ ƻƴ ŎƘƛƭŘǊŜƴΩǎ media use and its 
mediation in the home. However, the articles within this collection are written 
primarily as observational auto-biographies, with little or no academic analysis of 
the role of television viewing and the use of media technology in the practice of 
parenting and parental identity. 
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context of cultural expectations and discourses surroundinƎ ΨƎƻƻŘΩ ŀƴŘ ΨōŀŘΩ 

parenting. 

 

Life course approach to the study of television consumption 

 

In this study I am therefore approaching parenting as both a practice and a 

ǎǇŜŎƛŦƛŎ ǎǘŀƎŜ ƛƴ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ ƭƛŦŜ ŎƻǳǊǎŜ, which has a powerful influence on 

media consumption. Life course approach to media consumption is not common in 

television and media studies13. It has previously been adopted by some researchers 

for the study of family relationships and marriage (Becker and Moen, 1999; Moen, 

2001; Moen and Firebaugh, 1994) and, more recently, in fandom studies 

(Harrington and Bielby, 2010; Harrington et al., 2011), rarely, however, has this 

approach been used for the study of cultural practices or television consumption. 

For instance, in television studies, age or aging are the concepts that have been 

used much more broadly and widely than the life course (Chayko, 1993; Harwood, 

1997, 1999; Mares et al., 2008; Mares and Sun, 2010; Mares and Woodard, 2006), 

quite often in the discussion of generational differences in media use. In both 

television and media studies, when it comes to the research that explores 

ŀǳŘƛŜƴŎŜΩǎ ƳŜŘƛŀ ǇǊŀŎǘƛŎŜǎΣ ŀǘ ƭŜŀǎǘ ǎƻƳŜ ŀǘǘŜƴǘƛƻƴ ƛǎ ƻŦǘŜƴ ǇŀƛŘ ǘƻ ǘƘŜ ŀƎŜ ƻŦ ǘƘŜ 

studied audience, whether it is children and young people (Harwood, 1997; Mares 

et. al, 2008; Mundorf and Brownell, 1990), or the elderly (Harrington and Brothers, 

2012; Mares and Woodard, 2006; Riggs, 1998; Tulloch, 1989), and age is used to 

broadly signify what is going on in ǊŜǎŜŀǊŎƘ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƭƛǾŜǎΦ IƻǿŜǾŜǊΣ ŀŎŎƻǊŘƛƴƎ 

to Simone Scherger, although cultural practices are closely bound up with age, it is 

ƛƳǇƻǊǘŀƴǘ ǘƻ ōŜŀǊ ƛƴ ƳƛƴŘ ΨǘƘŜ ŎƻƳǇƭŜȄƛǘȅ ƻŦ ǘƘŜ ς at first glance simple ς 

ŘƛƳŜƴǎƛƻƴ άŀƎŜέΩ (2009:27; also see Hunt, 2005:2; Mares and Woodard, 2006:598). 

As Stephen Hunt haǎ ǇƻƛƴǘŜŘ ƻǳǘΣ ΨǘƘŜ ƭƛŦŜ ŎƻǳǊǎŜ ƴƻǿ ǎŜŜƳǎ ƭŜǎǎ ǇǊŜŘƛŎǘŀōƭŜ ŀƴŘ 

ŘŜǘŜǊƳƛƴŜŘΩΣ ŀƴŘ ΨǘƘŜ ƻƴŎŜ ŀǎǎǳƳŜŘ ΨǎǘŀƎŜǎΩ ƻŦ ƭƛŦŜ ǎǳŎƘ ŀǎ ΨŎƘƛƭŘƘƻƻŘΩ ŀƴŘ 

ΨŀŘǳƭǘƘƻƻŘΩΣ ŀƴŘ ǿƘŀǘ ǘƘŜȅ ŜƴǘŀƛƭΧ ŀǊŜ ƴƻ ƭƻƴƎŜǊ ΨŦƛȄŜŘΩΩ όнллрΥоύΦ !ƭǘƘƻǳƎƘ ōȅ ǘƘŜ 

                                                      
13 Life course or life cycle approach to human existence is dominant in sociological 
and anthropological thinking. For an overview, see Stephen Hunt (2005) The Life 
Course: A Sociological Introduction. New York: Palgrave Macmillan. 



 35 

age of 30 many individuals have their first child, and by the age of 65 many 

individuals retire, being 30 is not synonymous with being a parent, and being 65 is 

not synonymous with being retired. Thus Simone Scherger pointed out that 

ΨŎhronological age, taken as an indicator of ageing, and the socially constructed life 

ŎƻǳǊǎŜ Ƴǳǎǘ ōŜ ŘƛǎǘƛƴƎǳƛǎƘŜŘΩ όнллфΥнсύΦ Christine Fry has argued that the life 

ŎƻǳǊǎŜ ŀǇǇǊƻŀŎƘ Ŏŀƴ ōǊƻŀŘƭȅ ōŜ ŘŜŦƛƴŜŘ ŀǎ ΨǳƴŘŜǊǎǘŀƴŘƛƴƎ ƭƛǾŜǎ ǘƘǊƻǳƎƘ ǘƛƳŜΩ 

(2003: 271). Similarly, Lee Harrington and Denise Bielby have pointed out that all 

ƳǳƭǘƛǇƭŜ ŀƴŘ ŘƛǾŜǊǎŜ ŀǇǇǊƻŀŎƘŜǎ ŀƴŘ ǇŜǊǎǇŜŎǘƛǾŜǎ ƻƴ ǘƘŜ ƭƛŦŜ ŎƻǳǊǎŜ ǎƘŀǊŜ Ψŀ ŦƻŎǳǎ 

on issues of time and timing, intersections of social context and personal biographyΩ 

(2010:430; also see George, 2003:672; Mortimer and Shanahan, 2003). Hence, life 

ŎƻǳǊǎŜ ƛǎ ŀƴ ŀǇǇǊƻŀŎƘ ǘƘŀǘ ƛǎ ƛƴǘŜǊŜǎǘŜŘ Ψin patterns and pathways at all ages and 

stages, as well as the strategies individuals, couples, and families adopt in the face 

of expected and unexpected cƘŀƴƎŜΩ όaƻŜƴΣ нллмΥфтΤ ŀƭǎƻ ǎŜŜ IǳƴǘΣ нллрΤ YƻƘƭƛ, 

1986). 

Although the life course in itself is not the key object of my inquiry (I am not 

investigating the ongoing changes in the lives of my participants), I nevertheless 

ŀǊƎǳŜ ǘƘŀǘ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨƭƛŦŜ ŎƻǳǊǎŜΩ Ŏŀƴ ōŜ ŜȄǘǊŜƳŜƭȅ useful for the 

contextualisation of the audience group under examination in the study of media 

consumption, as it offers a significant improvement on the concept of chronological 

age, providing more ŘŜǘŀƛƭ ƻŦ ǿƘŀǘ ƛǎ ƎƻƛƴƎ ƻƴ ƛƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ƭƛŦŜΣ and shedding 

more light on what is leading to specific media consumption practices. Previous 

research, although limited, have already started to show how cultural practices can 

potentially be linked to certain transitions and phases of the life course (Harrington 

and Bielby, 2010; Mares and Sun, 2010; Mares and Woodard, 2006; Scherger, 

2009), and in this thesis I want to continue this work, and offer empirical data to 

support this hypothesis by examining the relationship between parenting, as a 

specific stage in the life course, and television viewing and the use of media 

technology in the home in the context of everyday life. According to Cristina Araujo 

Martins et al.: 
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Ψ¢he birth of a child is usually considered one of the most important events 
and milestones in the lives of pŀǊŜƴǘǎ ŀƴŘ ŦŀƳƛƭȅΣ ǿƘƛŎƘΧ marks the 
beginning of a new transition phase in the life cycle, moving from a marital 
to a parental roleΩ όнлмпΥмннύΦ  

 

{ŎƘƻƭŀǊǎ Ŏŀƭƭ ǘƘŜ ǘǊŀƴǎƛǘƛƻƴ ǘƻ ǇŀǊŜƴǘƘƻƻŘ Ψŀ ƭƻƴƎ-ǘŜǊƳ ǊŜǎǘǊǳŎǘǳǊƛƴƎ ǇǊƻŎŜǎǎΩ 

(McDaniel et al., 2012:1509; also see Perren et al., 2005ύΣ ǿƘƛŎƘ ǊŜǉǳƛǊŜǎ ΨǘƘŜ 

ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ƳƻǊŜ ƻǊ ƭŜǎǎ ŘƛŦŦƛŎǳƭǘ ŀŘŀǇǘƛǾŜ ǎǘǊŀǘŜƎƛŜǎΩΣ ŀƴŘ ƭŜŀŘǎ ǘƻ ƴŜǿ 

ǇŀǘǘŜǊƴǎ ƻŦ ƭƛǾƛƴƎΣ ƛƴŎƻǊǇƻǊŀǘƛƻƴ ƻŦ ŀ ƴŜǿ ƛŘŜƴǘƛǘȅΣ ǊŜŘƛǎǘǊƛōǳǘƛƻƴ ƻŦ ǇŀǊŜƴǘǎΩ 

investment in other roles, and redefinition of family relationships (Araujo Martins 

et al., 2014:122; also see Glabe et al., 2005). As I am arguing in this thesis, 

ƛƴŘƛǾƛŘǳŀƭǎΩ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ƛǎ ŀƭǎƻ ǳƴŘŜǊƎƻƛƴƎ ŀ 

process of transformation when individuals transition to parenting, acquiring new 

uses, purposes and meanings. The study is therefore looking to examine a specific 

audience ς parents ς and the intricate relationship between digital television 

viewing, the use of media technology in the home, and the practice of 

contemporary parenting. Throughout the thesis I will be exploring both how 

television and media technology is affecting the practice of parenting, and how 

parenting as a unique stage in a life course is affecting television viewing practices 

and the use of media technology in the home. As Shaun Moores has argued, from 

its early days ǘŜƭŜǾƛǎƛƻƴ ǎǘǳŘƛŜǎ ƘŀǾŜ ƻŦǘŜƴ ǎƻǳƎƘǘ ǘƻ ŜȄǇƭŀƛƴ ΨƘƻǿ ǿŜ Ǝƻǘ ǘƻ ōŜ ǿƘƻ 

ǿŜ ŀǊŜΩ όмффсΥнύΦ ¢Ƙƛǎ ǘƘŜǎƛǎ ŘŜŦƛƴƛǘŜƭȅ ǿƻǊƪǎ ǘƻǿŀǊŘǎ ǇǊƻǾƛŘƛƴƎ ŀƴ ŜȄǇƭŀƴŀǘƛƻƴ ǘƻ 

this complex and vitally important question, by empirically examining the lived 

experiences of contemporary parents, and the ways, in which these experiences are 

influenced or shaped by television and media technology. 
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Research questions and thesis structure 

 

As David Morley has observed: 

 

ΨWe are surrounded by discourses telling us what new technologies are 
going to do to us, for better or for worse. However, we must be wary of 
such a media-centric focus on the supposed effects of technologies because, 
as the uses and gratifications theorists observed many years ago, we need 
also to think about what people do with mediŀ ǘŜŎƘƴƻƭƻƎƛŜǎΩ όнлмнΥтфΤ ŀƭǎƻ 
see Morley, 2003:443) and when they do it.  
 

In this study I am arguing that while a lot of emphasis is put on studying how media 

is shaping the everyday life of individuals, there is not a sufficient amount of 

ǊŜǎŜŀǊŎƘ ƻƴ Ƙƻǿ ŀǳŘƛŜƴŎŜΩǎ ǎǇŜŎƛŦƛŎ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ŀƴŘ ƭƛŦŜ ǎǘŀƎŜǎΣ ǎǳŎƘ ŀǎ 

parenting, are influencing media practices. In my research I am thus interested in 

how television and media technology become integrated into the everyday life of 

parents; how television and media technology are used by parents for the purposes 

ƻŦ ŘŜŀƭƛƴƎ ǿƛǘƘ ŎƘŀƴƎŜǎ ǘƘŀǘ ǇŀǊŜƴǘƘƻƻŘ ōǊƛƴƎǎ ǘƻ ƛƴŘƛǾƛŘǳŀƭǎΩ ƭƛǾŜǎ, and pressures 

of parenting; and Ƙƻǿ ǘƘƛǎ ǳǎŜ ǊŜƭŀǘŜǎ ǘƻ ǇŀǊŜƴǘǎΩ ǿƛŘŜǊ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ƳŜŘƛŀΣ 

home, family relationships, childrearing and parenting. There are four main 

research questions that this study aims to answer:  

 

1) How do television and media technologies fit into domestic spaces, temporal 

routines and the everyday practice of parenting?  

 

2) How do parents make decisions regarding various ways of accessing television 

content: devices, applications, formats?  

 

3) What is the connection between television viewing, the use of media technology 

in the home and everyday communication and relationships between parents, 

parents and children?  

 

пύ ²Ƙŀǘ ƛǎ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎΣ ƳŜŘƛŀ ǳǎŜ ƛƴ the 

home and parenting? 
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¢ƘŜ ǘƘŜǎƛǎ ƻǇŜƴǎ ǿƛǘƘ ŀ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǿƘŀǘ ΨŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴ ƛƴ ǘƘŜ ƘƻƳŜΩ 

actually is, by looking at the space and functionality of television technology, and 

how it is negotiated by parents on a day-to-day basis. The chapter will propose the 

concept of the domestic digital estate, as originally theorised by Elizabeth Evans 

(2015a, 2015b), for the examination of the process of sense-making ς parents 

making sense of the variety of media technology in the home and the diversity of 

ways of accessing and watching television content ς as well as how these different 

options are organised and negotiated to offer a coherent and logical home 

entertainment system. The discussion then moves to the examination of how digital 

television relates to the temporal organisation ƻŦ ǇŀǊŜƴǘǎΩ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎ ƛƴ Ŏhapter 

2. This chapter will address the specific characteristics of parenting as a unique 

stage of the life course, and explore their connections with the ways, in which 

digital television is used and viewed in the context of busy everyday lives and 

constant time pressures. Chapter 3 addresses the complexity and diversity of 

television technology in the home, by exploring how parents make the decisions 

regarding different ways of accessing and viewing television content, including 

media device, application, television service and format of content, in order to 

answer specific family needs. 

Chapter 4 is looking at how television and television technology fit into 

everyday family interactions, communication, relationships and often gendered 

parenting rolesΦ Lǘ ŜȄŀƳƛƴŜǎ ǿƘŀǘ ǇŀǊŜƴǘǎ ƳŜŀƴ ōȅ ΨŦŀƳƛƭȅ ǘƻƎŜǘƘŜǊƴŜǎǎΩ ŀƴŘ Ƙƻǿ 

this relates to the use of media technology in the home by both mothers and 

fathers. The final two chapters of the thesis will be looking at parental attitudes 

ǘƻǿŀǊŘǎ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ǘƘŜ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻgy in the home. 

In particular, cƘŀǇǘŜǊ р ŜȄŀƳƛƴŜǎ ǇŀǊŜƴǘŀƭ ǾƛŜǿǎ ƻƴ ǘƘŜ ǾŀƭǳŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ 

use, and how it is encouraged and enabled by parents. Contrastingly, chapter 6 

positions parental mediation as central to the responsibilities of parenting and 

parental identity, revealing the operations of the contemporary ideology of 

intensive parenting, which constructs ŎƘƛƭŘǊŜƴ ŀǎ ōŜƛƴƎ Ψŀǘ ǊƛǎƪΩΣ ǇǳǘǘƛƴƎ ǇŀǊŜƴǘǎ ƛƴ ŀ 

position of being constant managers of risk to children, which includes television 

and media technology to a great extent.  
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However, before the thesis moves to the empirical chapters, it will first offer 

a discussion of the research methodology adopted by the study, in order to provide 

the reader with a better understanding of how the data has been gathered, as well 

as both the affordances and the limitations of the chosen research method for the 

findings of this study.  
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Methodology 
 
 

This thesis examines digital television viewing and the use of media 

technology in the home in the context of contemporary parenting. Put in simple 

ŀƴŘ ƎŜƴŜǊŀƭ ǘŜǊƳǎΣ ǘƘƛǎ ǎǘǳŘȅ ƛǎ ŎƻƴŎŜǊƴŜŘ ǿƛǘƘ ǇŀǊŜƴǘǎΩ ŜǾŜǊȅŘŀȅ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ 

living in the contemporary multimedia homes, and the role of digital television in 

how parents deal with everyday pressures of parenting. The introduction has 

already demonstrated how this study has been shaped, to some extent, by previous 

theoretical and conceptual developments in the study of television. This 

methodology chapter will in turn show how the study has been influenced by 

previous methodological developments in the field of television studies, and discuss 

the methods employed for the generation and analysis of the research material, as 

well as their strengths and limitations. 

 

Researching television audiences  

 

Research into television audiences has been approached by using both 

quantitative and qualitative research methods by academia, industry and 

governmental organisations. As Shaun Moores has argued, for the media industry, 

primary concern has always been to quantify consumption (for obvious economic 

ǊŜŀǎƻƴǎύΣ ǿƛǘƘ ǊŀǘƛƴƎǎ ŦƛƎǳǊŜǎ ōŜƛƴƎ ŎŀƭŎǳƭŀǘŜŘ Ψƻƴ ǘƘŜ ōŀǎƛǎ ƻŦ Řŀǘŀ ƎŀǘƘŜǊŜŘ ŦǊƻƳ 

ŜƭŜŎǘǊƻƴƛŎ ΨǎŜǘ ƳŜǘŜǊǎΩ ŀƴŘ ŘƛŀǊȅ ŜƴǘǊƛŜǎ ƛƴ ŀ ŎƘƻǎŜƴ ǇŀƴŜƭ ƻŦ ƘƻǳǎŜƘƻƭŘǎΩ όмффсΥрύΦ 

Similarly, Ien Ang in her book Desperately Seeking the Audience (1991) observes the 

ƛƴŘǳǎǘǊȅΩǎ ǉǳŜǎǘ ǘƻ ǘǳǊƴ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ƛƴǘƻ ŀ ƪƴƻǿƴΣ ƻōƧŜŎǘƛŦƛŜŘ ŎŀǘŜƎƻǊȅ όŀƭǎƻ 

see Morley, 1992). In the UK today quantitative data on the use of television and 

other media comes from the communication regulator Ofcom (for most recent 

reports on television use, see Kantar Media, 2016; Ofcom, 2016a, 2016b, 2016c), as 

well as from the marketing body for commercial television Thinkbox, which issues 

frequent reports and latest figures on television consumption (for instance, see 

Thinkbox, 2016). There is also a tradition of academic quantitative audience 

tracking studies. For instance, One Day in the Life of Television ΨƳŀǎǎ ƻōǎŜǊǾŀǘƛƻƴΩ 
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ǇǊƻƧŜŎǘΣ ǿƘƛŎƘ ƛƴǾƻƭǾŜŘ ннΩллл ǇŜƻǇƭŜ ŦǊƻƳ ŀǊƻǳƴŘ ǘƘŜ ¦YΣ ŜȄŀƳƛƴŜŘ ǿƘŀǘ ǘƘŜ 

nation had to say about television in 1988 (Day-Lewis, 1989); and the BFI Audience 

Tracking Study, which consisted of 15 questionnaire diaries that 427 respondents 

have filled in over a five-year period (1991-1996), examined ŀǳŘƛŜƴŎŜΩǎ ǊŜƭŀǘƛƻƴ ǘƻ 

television and how it changes over time (Gauntlett and Hill, 1999). However, as 

Hugh Mackay and Darren Ivey have argued with regards to statistical quantitative 

research: 

 

Ψvuestionnaires, diaries, set meters, people meters and passive people 
readers provide a wealth of quantitative data, but fail to distinguish 
between levels of engagement with the medium; nor do they tell us 
anything about the forms of viewing (or not viewing) or the significance of 
such activity ς there is an assumption that having the television switched on 
ƛǎ ǘƘŜ ǎŀƳŜ ŀǎ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩΣ ƻǊ ǘƘŀǘ ΨǿŀǘŎƘƛƴƎΩ ƛǎ ǘƘŜ ǎŀƳŜ ŀǎ ΨǇŀȅƛƴƎ 
ŀǘǘŜƴǘƛƻƴΩΦ aƻǎǘ ƻŦ ǘƘŜ Řŀǘŀ ƛǎ ǳǎŜŘ ǘƻ ƎŜƴŜǊŀǘŜ ŀǾŜǊages and to identify 
ǊŜƎǳƭŀǊƛǘƛŜǎ ŀƴŘ ƎŜƴŜǊŀƭƛǎŀōƭŜ ǇŀǘǘŜǊƴǎ ǘƻ ƛŘŜƴǘƛŦȅ ŀƴŘ ŎƭŀǎǎƛŦȅ ΨǘȅǇƛŎŀƭΩ 
reading, listening and viewing behaviourΩ ό2004:7; also see Moores, 1996:5).  

 

{ƛƳƛƭŀǊƭȅΣ ŀǎ 5ŀǾƛŘ aƻǊƭŜȅ Ƙŀǎ ŀǊƎǳŜŘΣ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ƛƴ ǇŀǊǘƛŎǳƭŀǊΣ ƛǎ ŀ ΨŎƻmplex 

and variable mode of behaviour, characteristically interwoven with other, 

ǎƛƳǳƭǘŀƴŜƻǳǎ ŀŎǘƛǾƛǘƛŜǎΩΣ ŀƴŘ ǘƘƛǎ ƛǎ ŜȄŀŎǘƭȅ ǿƘŜǊŜ ǘƘŜ ǳǎŜŦǳƭƴŜǎǎ ƻŦ ǘƘŜ ǉǳŀƴǘƛǘŀǘƛǾŜ 

studies often reaches its limits (1992:177). There is also an added challenge of the 

volume of data being gathered by quantitative studies, for instance, the BFI 

Audience Tracking Study Ƙŀǎ ǇǊƻǾƛŘŜŘ ǊŜǎŜŀǊŎƘŜǊǎ ǿƛǘƘ оΩрллΩллл ǿƻǊŘǎ ƛƴ ǘƻǘŀƭΣ 

which had to be organised and analysed (Gauntlett and Hill, 1999:16). In contrast 

with the aims of quantitative research, my interest in this study was less with 

demographics and large populations, and more with the diversity of a particular 

group of television viewers (parents) and their individual personal stories, 

something that is really difficult for quantitative research to grasp. Similarly, 

although quantitative audience research is an important tradition within the studies 

of television and media use, it is difficult for quantitative studies to examine how 

television is used in context, and its signiŦƛŎŀƴŎŜ ŦƻǊ ƛƴŘƛǾƛŘǳŀƭΩǎ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎ ŀƴŘ 

everyday practices, such as parenting (Hoover et al., 2003:20; Mackay and Ivey, 

2004:9). Because of these difficulties, this research builds upon a long tradition of 

qualitative research, which focuses on the livŜŘ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ŀƛƳǎ ǘƻ Ψprovide 
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insight into cultural activities that might otherwise be missed in structured surveys 

or experimentsΩ (Tracy, 2013:5). However, this is not to say that quantitative 

research methods cannot contribute to a qualitative research project, and this 

study was using both the survey and interviews to generate data and facilitate its 

validation, as will be further discussed in the data collection and sample sub-

section.  

Since the late 1980s, academic researchers who studied television viewing 

and the use of media technology in the home tended towards qualitative, and most 

often, ethnographic research designs. The examples of such early studies have been 

ǊŜǾƛŜǿŜŘ ƛƴ ǘƘŜ ƛƴǘǊƻŘǳŎǘƛƻƴΥ 5ŀǾƛŘ aƻǊƭŜȅΩǎ ǊŜǎŜŀǊŎƘ όмффнύ ƻƴ ǘŜƭŜǾƛǎƛƻn and 

ŀǳŘƛŜƴŎŜǎΤ !ƴƴ DǊŀȅΩǎ ǿƻǊƪ όмфутΣ мффнύ ƻƴ ǘƘŜ ƎŜƴŘŜǊŜŘ ǳǎŜǎ ƻŦ ǘƘŜ ±/w 

ǘŜŎƘƴƻƭƻƎȅΤ ŀƴŘ WŀƳŜǎ [ǳƭƭΩǎ ǿƻǊƪ όмффлύ ƻƴ ŦŀƳƛƭȅ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎΦ !ǎ 5ŀǾƛŘ 

aƻǊƭŜȅ Ƙŀǎ ǇƻƛƴǘŜŘ ƻǳǘΣ ŜǘƘƴƻƎǊŀǇƘƛŎ ǊŜǎŜŀǊŎƘ ǎǘǊŀǘŜƎȅ ΨǊŜǎǘǎ ƻƴ ŀƴ ŀōƛƭƛǘȅ ǘƻ 

understand how social actors themselves define and understand their own 

communication practices ς their decisions, their choices and the consequences of 

ōƻǘƘ ŦƻǊ ǘƘŜƛǊ Řŀƛƭȅ ƭƛǾŜǎ ŀƴŘ ǘƘŜƛǊ ǎǳōǎŜǉǳŜƴǘ ŀŎǘƛƻƴǎΩ όмффнΥмуоύΦ {ƛƳƛƭŀǊƭȅΣ ŀǎ 

Roger Silverstone has pointed out, research into media use in the home 

 

ΨΧrequires a commitment to specific empirical enquiry. The requirement to 
generate an understanding of the contextual embedding of media use and 
to understand media use as embedded within the daily practices of 
everyday life suggested to us a predominantly ethnographic research 
strategy, designed to provide a detailed account of the domestic 
consumption and of the nature and significance of media and information 
consumption within the homeΩ ό1991:137). 

 

It is important to emphasise though that what television scholars refer to as 

ΨŜǘƘƴƻƎǊŀǇƘȅΩΣ ƻŦǘŜƴ ŘƛŦŦŜǊǎ ŦǊƻƳ Ƙƻǿ ŜǘƘƴƻƎǊŀǇƘȅ ƛǎ ǳƴŘŜǊǎǘƻƻŘ ŀƴŘ ǇǊŀŎǘƛŎŜŘ ƛƴ 

sociology and anthropology, the disciplines where it originates from.  

Scott Vanderstoep and Deirdre Johnston define ethnography as 

understanding of a culture from the perspective of the members of that culture, 

arguing that it Ψinvolves the observation and recording of conversations, rituals, 

performances, ceremonies, artifacts, jokes, and storiesΩ (2009:201-202). Similarly, 

{ŀǊŀƘ ¢ǊŀŎȅ Ƙŀǎ ŀǊƎǳŜŘ ǘƘŀǘ Ψƭong-term immersion into a culture is a hallmark of 
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ŜǘƘƴƻƎǊŀǇƘȅΧ As they write and describe people and cultures, ethnographers tend 

to live intimately beside aƴŘ ŀƳƻƴƎ ƻǘƘŜǊ ŎǳƭǘǳǊŀƭ ƳŜƳōŜǊǎΩ όнлмоΥнфύΦ !ƴd as 

Marie Gillespie has argued: 

 

Ψ5espite the widespread interest in ethnography among TV researchers and 
the proliferation of theoretical writings proposing it as a panacea for 
ŀǳŘƛŜƴŎŜ ǊŜǎŜŀǊŎƘΣ ǾŜǊȅ ŦŜǿ ŜȄƛǎǘƛƴƎ ǎǘǳŘƛŜǎΧ ƎŜƴǳƛƴŜƭȅ ŘŜǎŜǊǾŜ ǘƻ ōŜ 
described as ethnographies. Rather, the term ethnography has come to be 
associated with one method in social research, the in-depth, open-ended, 
semi-ǎǘǊǳŎǘǳǊŜŘ ƛƴǘŜǊǾƛŜǿΧ ¢ƘŜ ΨƴŀǘƛǾŜΩ ǾƛŜǿ ŜƴǾƛǎƛƻƴŜŘ ōȅ ŎƭŀǎǎƛŎŀƭ 
ethnographers is hardly to be grasped through a series of one-off Ψƛƴ-ŘŜǇǘƘΩ 
ƛƴǘŜǊǾƛŜǿǎ ƻǊ ōǊƛŜŦ ǇŜǊƛƻŘǎ ƻŦ ƻōǎŜǊǾŀǘƛƻƴΩ όмффрΥрп-55).  

 

Thus Sarah Tracy has argued that it is more accurate to refer to the research 

ƳŜǘƘƻŘǎ ǳǎŜŘ ōȅ ǘŜƭŜǾƛǎƛƻƴ ǎŎƘƻƭŀǊǎ ŀǎ ΨŜǘƘƴƻƎǊŀǇƘƛŎ ƳŜǘƘƻŘǎΩ ƻǊ ΨŜǘƘƴƻƎǊŀǇƘƛŎ 

ŀǇǇǊƻŀŎƘŜǎΩΣ ǊŀǘƘŜǊ ǘƘŀƴ ǊŜŦŜǊǊƛƴƎ ǘƻ ǘƘŜƳ ŀǎ ΨŜǘƘƴƻƎǊŀǇƘȅΩΥ ΨThe phrase 

άŜǘƘƴƻƎǊŀǇƘƛŎ ƳŜǘƘƻŘǎέ ǇǊƻǾƛŘŜǎ ŀ ƘŜƭǇŦǳƭ ǿŀȅ ǘƻ ŘŜǎŎǊƛōŜ ƻƴŜΩǎ ƳŜǘƘƻŘƻƭƻƎƛŎŀƭ 

approach and to sidestep potential criticism from scholars who want to reserve the 

term ethnography for long-term, side-by-side, immersed, and holistic studies of a 

cultureΩ όнлмоΥнфύΦ hǘƘŜǊ ǊŜǎŜŀǊŎƘŜǊǎ ƘŀǾŜ ŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ΨŜǘƘƴƻƎǊŀǇƘƛŎ ƳŜǘƘƻŘǎΩ 

ŀǎ ΨǉǳŀƭƛǘŀǘƛǾŜƭȅ ƻǊƛŜƴǘŜŘ ŦƛŜƭŘ ǿƻǊƪΩ - Ψa type of research which relies on direct or 

indirect, systematic or unsystematic participant observation as well as on 

structured or unstructured narrative interviewingΩ (Rogge, 1991:174). 

Based on these methodological nuances, the method my own study has 

ŜƳǇƭƻȅŜŘ Ŏŀƴ ŀƭǎƻ ōŜ ŘŜŦƛƴŜŘ ŀǎ ΨŜǘƘƴƻƎǊŀǇƘƛŎ ŀǇǇǊƻŀŎƘΩ ƻǊ ΨǉǳŀƭƛǘŀǘƛǾŜƭȅ ƻǊƛŜƴǘŜŘ 

ŦƛŜƭŘ ǿƻǊƪΩΦ L ŘƛŘ ƴƻǘ ŎƻƴŘǳŎǘ ŜǘƘƴƻƎǊŀǇƘȅ ƛƴ ƛǘǎ ǇǳǊŜ ǎŜƴǎŜ όǎȅǎǘŜƳŀǘƛŎ ƭƻƴƎ ǘŜǊƳ 

observation), because of the difficulties of gaining prolonged sustained access to 

the private settings of home media consumption, as well as well recorded effects of 

ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǇǊŜǎŜƴǘǎ ƻƴ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ōŜƘŀǾƛƻǳǊ ό.ǊǳƴǎŘƻƴΣ мффмΥомΤ [ǳƭƭΣ 

1990:181; Mackay and Ivey, 2004:163; Moores, 1996:30-32). Instead my study 

included an online questionnaire, qualitative semi-structured interviews in 

ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƘƻƳŜǎ ǿƛǘƘ ƻǇŜƴ-ended, non-directive questioning, and elements of 

participant observation during the interview process. Such research design has 

been tried and tested by previous researchers into television and everyday life (for 
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example, Mackay and Ivey, 2004Τ ŀƴŘ wƻƎƎŜΣ мффмύΦ !ƴŘ ŀŎŎƻǊŘƛƴƎ ǘƻ LŜƴ !ƴƎΣ ΨǘƘƛǎ 

type of qualitative empirical research, usually carried out in the form of in-depth 

interviews with a small number of people (and at times supplemented with some 

form of participant observation), is now recognized by many as one of the most 

ŀŘŜǉǳŀǘŜ ǿŀȅǎ ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ǘƘŜ ŘƛŦŦŜǊŜƴǘƛŀǘŜŘ ǎǳōǘƭŜǘƛŜǎ ƻŦ ǇŜƻǇƭŜΩǎ 

engagements ǿƛǘƘ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƻǘƘŜǊ ƳŜŘƛŀΩ όмфуфΥфсύΦ 

 
Data collection and sample 
 
 
Aims 
 
 

Before I start the discussion of data collection and sampling, I first want to 

briefly introduce the overall aims of this study. The main aim of the data collection 

process has been to gather responses rich in personal insight that reflect on the 

media environments in contemporary homes, with a specific focus on television 

and its technology, and on how they were understood and experienced by parents, 

with a specific emphasis on the everyday experiences and practices of parenting. 

The survey aimed to paint a broader picture of what media technologies parents 

used every day in relation to television viewing, and what were the wider attitudes 

towards television viewing and the use of media technology in the family context 

and in the context of contemporary parenting. The following interviews aimed to 

address the issues raised in the survey in more depth, focusing on a larger range of 

questions and getting views from both parents where possible. The study also 

involved elements of participant observation (with the written consent from 

parents), the aims of which have been to reflect on how certain issues were 

discussed and by whom, as well as to reflect on the surroundings, and the place of 

media technology in the family home. In what follows, I will address the process of 

data collection in more detail, looking at its various stages, and explain how I went 

about meeting these aims of the research. 
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Ethical considerations 
 
 

Data collection had three stages: pilot study of the online survey, online 

survey and interviews. Prior to the first stage of the study being conducted, I have 

applied for and was successfully awarded the ethical approval from the General 

Research Ethics Committee at the University of East Anglia, as well as the Enhanced 

Certificate from the Disclosure and Barring Service to do research with children and 

adults. Throughout the whole duration of the research I have been following the 

ethical rules and standards of conduct. Participants have been treated with respect, 

and were not harmed or distressed in any way. I have always been honest and 

transparent about the aims of the research with my participants, and always 

emphasised and respected their right to pull out from the study at any time without 

having to provide an explanation. All research participants took part in the survey 

and interviews voluntarily and free from any coercion. Prior to conducting the 

interviews, all participants were provided with clear information (in a language 

which they could understand) about all aspects of the research project, which 

might have had influence on their willingness to participate (also see Wiles, 2013); 

and I have obtained informed consent from all participants in writing. Children 

were never approached on their own, they were only interviewed in the presence 

of parents. Parents were made aware about the content of the interview and the 

topics that would be covered in advance to make sure that they found them 

appropriate and suitable for children; parents were made aware that they and/or 

their children can decline to participate in the research at any point in the process 

without having to provide an explanation.  All data has been fully anonymised, with 

all names being replaced by pseudonyms. I have always made sure that there was 

accuracy in reporting the findings, that the results were understandable and 

accessible, and that all of the diverse accounts given by my participants were 

included into the discussion, never purposefully or intentionally keeping any of the 

responses out.  
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Pilot study 

 

The online survey was created on Survey Monkey platform. Before launching 

the online survey, in August 2014 I first conducted a pilot study, in which 10 

participants took part. ¢ƘŜ ǘŜǊƳ ΨǇƛƭƻǘ ǎǘǳŘȅΩ ǊŜŦŜǊǎ ǘƻ the specific preparation and 

pre-testing of a particular research instrument, such as a questionnaire (Van 

Teijlingen and Hundley, 2001). I have approached the parents that I knew 

personally (university colleagues, friends and family), and asked them to fill in the 

draft of the survey and reflect on their experience of answering the questions: how 

long filling the survey took them, and whether all of the questions were logical and 

easy to understand. The pilot study has been a crucial part of my study design, as it 

allowed me to test the adequacy of the survey questions; assess whether the time 

taken to complete the questionnaire was reasonable; assess (to a degree) the 

feasibility of the survey; collect some preliminary data, and assess its relevance to 

the main research questions (whether each question gives an adequate and useful 

range of responses). ¦ǎƛƴƎ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŦŜŜŘōŀŎƪΣ L ƘŀǾŜ ƛŘŜƴǘƛŦƛŜŘ ambiguities and 

difficult questions, refined the questions and launched the final version of the 

survey in September 2014. 

 

Participant recruitment 

 

Although previous research on television use in the home sometimes used 

pragmatic sampling ς ŎƻƴǘŀŎǘƛƴƎ ΨŦǊƛŜƴŘǎ ƻŦ ŦǊƛŜƴŘǎΩ ŀƴŘ ǳǎƛƴƎ ǊŜǎŜŀǊŎƘŜǊΩǎ ǇŜǊǎƻƴŀƭ 

network of people for the reasons of convenience (Mackay and Ivey, 2004:161) ς in 

this study my aim was to maintain a greater distance from my participants than 

would be possible if the researcher already knew the research subjects, as well as 

to avoid sampling bias. The survey was thus advertised through online media, such 

as Facebook groups (Babes With Babies, Mam UK, Tiny Talk, Baby Centre, Dads 

House and others) and forums for parents (Netmums, Mumszone, Made For Mums, 

Dad Info and others) (see appendix 2 for the full list of online spaces targeted, as 

well as the advertising text used). Many of the online spaces targeted were specific 
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to the geographical area of the researcher ς East of England, but I have also 

targeted forums and groups that were not limited to a narrow area, but rather  

open for all14. The survey was available online for 3 months: September, October 

and November 2014.  

It is important to reflect on participant recruitment process, as it had 

significant implications on this research and on the data presented in it. Firstly, the 

study only recruited participants from the UK, due to the physical location of the 

researcher, time and financial constraints, which makes it a British (and 

predominantly English) study. Therefore, the research I am presenting in this thesis 

is not about television, media technology, parenting and the intersections between 

these generally, but it is about all of that in a specific UK television context, with a 

specific focus on television services that are available in the UK and relevant to 

British television audiences. This sample worked well with the key objectives of the 

research, which goal was not to look at other national contexts and conduct a 

comparative analysis, but rather examine in depth digital television viewing, the use 

of media technology in the home and parenting in the UK. Secondly, the decision to 

use an online survey and advertise it online through forums and groups for parents 

also had implications on who ended up participating in the study. It can be 

suggested that the nature of the recruitment process helped to self-select people 

who were more au fait (or at least comfortable) with a range of media technology, 

already aware of at least some of the technological options available to them. It is 

also possible to suggest that these were the people who engaged with parenting 

forums and groups on a regular basis, and therefore were more aware of the 

ŘŜōŀǘŜǎ ŀǊƻǳƴŘ ΨƎƻƻŘΩ ŀƴŘ ΨōŀŘΩ parenting, which in turn influenced the answers 

that they have provided. It has to be mentioned that in the recruitment stage of the 

research, I made an attempt to recruit participants offline by using printed out 

flyers (see appendix 2 for the flyer), however, I did not get any response following 

                                                      
14 However, as my participants have mentioned to me themselves, they were often 
motivated to take part in the study by the fact that I was a researcher from their 
local university ς University of East Anglia ς to which they felt a symbolic 
connection, even if they have never attended it themselves; the motivation that 
participants from other parts of the UK did not share. This can potentially explain 
the fact that the majority of participants come from the East Anglia region. 
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this recruitment strategy (one potential reason can be that of convenience and 

different time demands ς it was much easier for parents to immediately follow the 

link to an online survey, rather than to contact the researcher by email listed on the 

flyer). Once again, although online recruitment and the consequent sample did 

work well for the purposes of the research, as I wanted my participants to discuss 

the use of media technology in the home and their attitudes towards parenting and 

contemporary parenting discourses, it is nevertheless important to keep these 

nuances in mind when reading the thesis, and not to attempt to generalise the data 

presented in it. 

 

Survey 

 

The online questionnaire aimed to examine the diversity of media 

technology and ways of accessing television content in the home, and how 

television was used by participants in the context of everyday family life. It 

consisted of 23 questions, and included different types of questions, such as 

multiple-choice, closed-ended, partially open-ended and fully open-ended (see 

appendix 3 for the list of questions used in the survey). The survey was anonymous, 

except for the last question asking participants to provide their name and contact 

details if they were interested in further research participation. Before participants 

could start to fill in the survey, on the first page they were provided with brief 

information about myself as a researcher, the overview of the project, and some 

details about the questionnaire they were about to fill in. The first question 

required all participants to indicate their consent and agree with the following 

ǎǘŀǘŜƳŜƴǘΥ ΨI have read the information above. I know that my participation in this 

questionnaire is voluntary and that my responses will be anonymous. By ticking this 

box, I agree to take part in this studyΩ. The participants were free to leave the 

survey at any time simply by closing the page. In a few instances when the 

questionnaires were not complete, they were deleted and not included into the 

final sample. Similarly, the condition for the participation in the survey was that 

participants had children, as this was a study of parents, children and their 

television use. Due to the fact that my survey had been picked up by UEA marketing 
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team and advertised on UEA Facebook and Twitter pages, some of the responses I 

got were from individuals who were not parents, mainly from students. When that 

was the case, these responses were deleted and not considered for the study. Apart 

from these two criteria (questionnaire had to be completed, and participants had to 

have at least one child), there were no other limitations for participation in the 

survey, and all of the responses that met that criteria were included in the sample. 

All of the participants who took part in the study were first recruited for the 

survey (meaning that filling in the survey was compulsory, and everyone who was 

interviewed had filled in the survey first). The survey was used as a way to map the 

research field (for instance, examine the range of media devices in the homes, or 

applications used on such devices to access video content), get access to a larger 

number of respondents, recruit participants for the interviews, and prepare the 

interview questions. In other words, the data collected through the survey acted as 

a backdrop for an in-depth analysis pursued through the interviews. 

 

Survey sample 

 

The final survey sample included 152 participants. While gathering the 

survey data, I have followed the general rule of audience research, and gathered 

data until I met the criterion of redundancy, or in other words, empirical saturation 

(Adler and Adler, 2012:8-9; Becker, 2012:15; Vanderstoep and Johnston, 2009:188) 

ς a point, at which getting more survey responses would not have dramatically 

changed the findings of the research. Although the initial idea was that both 

parents and in some cases even children (given that they were old enough) would 

fill in the questionnaire, in reality this was very difficult to achieve, and in the 

majority of cases only one member per family would fill in the questionnaire (there 

were only 5 cases of more than 1 member of the family filling in the questionnaire). 

Similarly, although I hoped that both mothers and fathers would fill in the 

questionnaire, and I was targeting online spaces for fathers as well as mothers, 

women were much more likely to respond to the advertising and fill in the 

questionnaire ς 91.45% of respondents were female (139 participants) and only 

8.55% were male (13 participants). However, in their answers the participants 
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would always discuss television use in their family more broadly, reflecting on the 

viewing practices of all family members, which meant that the data I got was very 

useful and relevant to the project. The majority of respondents to the survey were 

from the geographical location of the researcher - East of England (74.17% or 112 

participants), other areas included South of England including London (13.25% or 

20 participants), Midlands (6.62% or 10 participants), North of England (2.65% or 4 

participants), Scotland (1.9% or 3 participants) and Wales (0.6% or 1 participant). 

The majority of participants were between 24 and 44 years of age: 46.05% were 25-

34 years old, and 38.16% were 35-44 years old. In the questionnaire I did not ask 

participants for their exact age, and used broader age categories instead, in order 

to minimise the chances that participants would prefer not to provide an indication 

of their age.  

90.07% of participants were married or in a domestic relationship, which 

means that the study mainly represents nuclear family type, with less than 10% of 

participating families being single-parent households. In the recruiting stage of the 

research I tried to make sure that all family types would be represented, and 

targeted forum threads and Facebook groups for single parents and same sex 

parents, however, the response was low or non-existent. 61.18% of the 

respondents to the survey were in full-time or part-time employment, and 22.37% 

described themselves as being homemakers (see appendix 4 for more details). All 

participants had at least one child (40.6% of participating families had 1 child, 

49.3% had 2 children, 10.1% had 3 or more children). Although parents of children 

of all ages were invited to participate, the majority of families that took part in the 

study had young children under the age of 5 (76% of participating families had at 

least 1 child under the age of 5, while for 61% of participating families all children in 

the household were under the age of 5). This sample, however, worked particularly 

well for this research, as the early stages of parenting require the most adaptation 

and negotiation of various aspects of everyday life by parents, including media use, 

and it is particularly these experiences of negotiation of everyday parenting that 

this study was interested in. Similarly, increasingly, ŎƘƛƭŘǊŜƴΩǎ ŦƛǊǎǘ ƛƴtroduction to 

television and media technology occurs during the early months and years of 

infancy and early childhood, however, there is currently an uneven coverage of 
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ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ōȅ ŀƎŜΣ ǿƛǘƘ ǘƘŜ ƳŀƧƻǊƛǘȅ ƻŦ ǊŜǎŜŀǊŎƘ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ 

media technology being conducted on teenagers (70%), with only a small fraction 

of studies looking at children under the age of 5 (6%) (Olafsson et al. 2013: 20; also 

see Roberts and Howard, 2005:91). Therefore, my sample allowed me to address, 

to some extent, this gap in the study of families and their media use. 

The survey did not include questions regarding the income of the family or 

the profession of the participants, which means that it was not possible to 

determine what social class participants belonged to. The following interviews did 

not directly ask participants about their social class belonging either (although all of 

the participants mentioned what they did for a living, so it was possible to assume 

their social class belonging), and it was only when participants themselves brought 

the issue of class up, that it was considered. This decision was made purposefully 

and had both advantages and limitations. The main limitation is that I could not 

draw direct connections between the issues I have uncovered in the study and 

class, which is a break in the tradition of researching media in the home that in 

most cases tended to draw connections between viewing practices and 

ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǎƻŎƛŀƭ Ŏƭŀǎǎ belonging. However, this limitation was also an advantage 

of the analysis pursued in the study. Researchers in family and parenting studies 

have argued that contemporary parenting scholars are too preoccupied with 

ƭŀōŜƭƭƛƴƎ ŀƭƭ ǇŀǊŜƴǘƛƴƎ ǇǊŀŎǘƛŎŜǎ ŀƴŘ ŎƘƻƛŎŜǎ ŀǎ ŜƛǘƘŜǊ Ψmiddle-class parentingΩ ƻǊ 

Ψworking-Ŏƭŀǎǎ ǇŀǊŜƴǘƛƴƎΩΣ ǿƛǘƘ Ŏƭŀǎǎ ƻŦǘŜƴ ōŜŎƻƳƛƴƎ ŀƴ ƻǾŜǊǿƘŜƭƳƛƴƎ ŀƴŘ 

exclusive prism through which data is seen and analysed (Dermott and Pomati, 

2015:14). This is done despite there being no conclusive evidence that working-

class families do not ŜƴƎŀƎŜ ƛƴ ΨƎƻƻŘΩ ǇŀǊŜƴǘƛƴƎ ǇǊŀŎǘƛŎŜǎ or make different 

parenting choices due to their social class or education (Dermott and Pomati, 2015; 

Gillies, 2008), with there being a range of other factors that influence parental 

choices and practices, which become overshadowed by the inquiry into parenting 

and class, and therefore remain understudied. Thus in my analysis I did not want to 

impose class labels on the responses of my participants. I was not interested in 

working-class parents or middle-class parents, just as I was not interested in 

mothers or fathers ς the aim throughout this thesis has been to study parenting, 

and be open to how parents themselves articulate their experiences and explain 
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them. And the issue of class was mentioned by my participants, some of whom self-

identified as belonging to working-class or middle-class, and connected this 

belonging to their own experiences of being a parent. Similarly, on a few occasions 

participants did raise an idea that their experiences might be influenced by gender, 

discussing the differences in fathering and mothering roles that they have 

themselves felt and experienced. And when that was the case, the analysis 

reflected this, however, I intentionally did not make class or gender the key objects 

of investigation and the main prisms, through which data was viewed and 

understood.  

 

Interviews sample 

 

The following interviews aimed to address the issues raised in the survey, 

and examine them in depth with both parents being present where possible. 

Participants were recruited for the interviews via the survey. The last question in 

ǘƘŜ ǎǳǊǾŜȅ ǿŀǎ ΨWould you be interested in being interviewed on this subject? If so, 

please provide your name and email addressΩΣ and 32 participants have provided 

their contact details (the initial response rate of 21%). I have then contacted all of 

the participants who have provided their contact details via email; some have 

gotten back to me straight away, others either changed their mind about further 

research participation or did not respond (I made up to 3 attempts to contact each 

non-responsive email address). 12 interviews were arranged and conducted in 

October and November 2014 (see appendix 5 for the details of the families who 

took part in the interviews). This sample size is in line with the scale of research 

considered to be sufficient by previous studies on media use in the home: for 

instance, Hugh Mackay and Darren IveyΩǎ όнллпύ ǎǘǳŘȅ ƛƴǾƻƭǾŜŘ мл ƘƻǳǎŜƘƻƭŘǎΤ 

/ƘǊƛǎ {ƘŜǇƘŜǊŘ Ŝǘ ŀƭΦΩǎ όнллсύ ǊŜǎŜŀǊŎƘ ǿŀǎ ƛƴŦƻǊƳŜŘ ōȅ ǘƘŜ ǎǘǳŘȅ ƻŦ мн ŦŀƳƛƭƛŜǎΤ 

ŀƴŘ {Ƙŀǳƴ aƻƻǊŜǎ όмффсύ ŀƴŘ 5ŀǾƛŘ aƻǊƭŜȅΩǎ όмфусύ ǎŀƳǇƭŜs both consisted of 18 

households. As Patricia Adler and Peter Adler have argued, such medium size 

ǎǳōƧŜŎǘ Ǉƻƻƭ Ψoffers the advantage of penetrating beyond a very small number of 

people without imposing the hardship of endless data gathering, especially when 

researchers ŀǊŜ ŦŀŎŜŘ ǿƛǘƘ ǘƛƳŜ ŎƻƴǎǘǊŀƛƴǘǎΩ όнлмнΥу-9).  
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While the aim was to recruit parents from diverse social, economic, cultural 

and racial backgrounds, particularly for the in-depth interview part of the project, it 

was not always possible, as there was no control over who chooses to expresses 

the interest in further research participation (see appendix 5 for the details of the 

interviewed families). Two family types were represented in the interviews: nuclear 

family (83.3%) and single-parent family (16.6%). The participants were of either 

middle class (66.6%) or working class backgrounds (33.3%) (this was determined 

ōŀǎŜŘ ƻƴ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǇǊƻŦŜǎǎƛƻƴ ǘƘŀǘ ǘƘŜȅ ƘŀǾŜ ǇǊƻǾƛŘŜŘΣ ƻǊ 

ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƻǿƴ ǎŜƭŦ-identification with a certain social class that they brought up 

during the interviews). While the majority of participants were British (75%), a few 

came from other ethnical and/or cultural backgrounds (25%). Due to the 

geographical location of the researcher, it was also difficult to target vast areas, 

especially in the interviewing part of the research. The majority of the participating 

families resided in Norfolk (66.6% or 8 families), but interviews were also 

conducted in Suffolk (8.3% or 1 family), Nottinghamshire (8.3% or 1 family), Kent 

(8.3% or 1 family) and East Sussex (8.3% or 1 family). While this sample does not 

allow to produce representative and generalisable results, it was sufficient to elicit 

deep and personal accounts from respondents, giving them voice, and exploring the 

individual reasons for media practices, and how they are imbedded in everyday 

lives of family members and the practice of parenting, which answered the aims of 

the research. 

 

Interviews  

 

Conducted interviews were semi-structured, with open-ended, non-

directive questioning, lasted on average for 1 hour and were digitally recorded. This 

interview design was chosen, because, as Jan-Uwe Rogge has argued, while 

ǊŜŦƭŜŎǘƛƴƎ ƻƴ Ƙƛǎ ƻǿƴ ǎǘǳŘȅ ƻŦ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ ŦŀƳƛƭȅ ŎƻƴǘŜȄǘΣ ΨƻǇŜƴ ǉǳŜǎǘƛƻƴǎ 

encourage the informants to supply specific infoǊƳŀǘƛƻƴ ƻƴ ǘƘŜƛǊ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎΩ 

(1991:174), providing narrative responses rather than brief answers, which was the 

overall aim of the data collection process. Participants were encouraged to speak 

from experience and to provide examples from their everyday lives. The survey 
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responses family members have provided prior to the interviews were used to 

prepare the interview questions, and served as a way to map the media 

environment in each home (I would go to the interviews already having some idea 

as to what media technologies parents had and used, their general attitudes 

towards television viewing, how many children there were in the household and 

their ages etc.). Although, in order to make the data comparable, all interviews 

followed a similar structure and included a similar set of questions (see appendix 6 

for the list of interview questions used), I would often follow up the specific 

responses given in the survey to contextualise them and find out more information 

on them. The interviews were coƴŘǳŎǘŜŘ ƛƴ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƘƻƳŜǎ at their 

convenience, and all members of the family were invited to participate, including 

children (although in the majority of cases they were either too young to 

participate, or not interested in research participation).  

The fact that all of the interviews were conducted in the homes of those 

interviewed was central to this study, as it has been for previous studies of 

television use in the home (Gray, 1992; Hoover et al., 2003; Morley, 1992). When 

making this research decƛǎƛƻƴ όƛƴǘŜǊǾƛŜǿǎ ǘƻ ōŜ ŎƻƴŘǳŎǘŜŘ ŀǘ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƘƻƳŜǎύΣ L 

ǿŀǎ ŦƻƭƭƻǿƛƴƎ 5ŀǾƛŘ aƻǊƭŜȅΩǎ όмффнύ ƛƴǘŜǊŜǎǘ ƛƴ ǾƛǎƛǘƛƴƎ ŘƻƳŜǎǘƛŎ ǎŜǘǘƛƴƎǎ ǘƻ ǎŜŜ ǘƘŜ 

spaces that television and media technology occupy, as well as learn about what 

people do and say about television. The interviews usually took place in the living 

ǊƻƻƳΣ ǘƘŜ ŎŜƴǘǊŀƭ ΨƘǳōΩ ŦƻǊ ŦŀƳƛƭȅ ƳŜŘƛŀ ŎƻƴǎǳƳǇǘƛƻƴΦ {ƻƳŜ ƻōǎŜǊǾŀǘƛƻƴŀƭ ǿƻǊƪ 

was therefore possible during the interviews (participants were aware of my 

intensions to take observational notes where relevant, and signed the consent form 

prior to the interview to state that they agreed to that). I took notes on the 

ƘƻǳǎŜƘƻƭŘΩǎ ƛƴǘŜǊƛƻǊ ƭŀȅƻǳǘ ŀƴŘ ŘŜŎƻǊŀǘƛǾŜ ƳƻŘŜΣ ŘǊŜǿ quick sketches and in some 

ƛƴǎǘŀƴŎŜǎ ǘƻƻƪ ǇƘƻǘƻǎ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƭƛǾƛƴƎ ǊƻƻƳǎ όŀƭǿŀȅǎ with permission and 

prior consent). Similarly, the decision to conduct interviews with the entire family, 

rather than with its individual members, was also due to the fact that the presence 

of all household members during the interview allowed me to get some insight into 

ŦŀƳƛƭȅΩǎ ƛƴǘŜǊǇŜǊǎƻƴŀƭ ŘȅƴŀƳƛŎǎΣ ƻōǎŜǊǾŜ ŀƴŘ ǊŜŎƻǊŘ ǎƻƳŜ ƻŦ ǘƘŜ ƛƴǘŜǊŀŎǘƛƻƴǎ 

between family members (Moores, 1996:34; Rogge, 1991:174). I also witnessed and 

took notes of ǎƻƳŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ΨǎŎǊŜŜƴΩ ǇǊŀŎǘƛŎes, as in the majority of cases 
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parents gave their children media devices to keep them occupied during the 

interview. 

As Ann Gray has pointed out, the research method that I have chosen ς 

interviews with parents and limited participant observation ς can be criticised for 

ǊŜƭȅƛƴƎ ƘŜŀǾƛƭȅ Ψƻƴ ǊŜǎǇƻƴŘŜƴǘǎΩ ŀŎŎƻǳƴǘǎ ŀƴŘ ŜȄǇƭŀƴŀǘƛƻƴǎ ƻŦ ǘƘŜƛǊ ƻǿƴ ŀŎǘƛƻƴǎΣ 

ŦŜŜƭƛƴƎǎ ŀƴŘ ŀǘǘƛǘǳŘŜǎΩ όмффнΥооύΣ ǿƘƛŎƘ ƴŜŎŜǎǎŀǊƛƭȅ ƛƴŎƭǳŘŜ ŀ ŘŜƎǊŜŜ ƻŦ 

ΨǇŜǊŦƻǊƳŀƴŎŜΩ ŦƻǊ ǘƘŜ ōŜƴŜŦƛǘ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΣ ǊŀǘƘŜǊ ǘƘŀƴ ōŜƛƴƎ ōŀǎŜŘ ƻƴ ŀŎǘǳŀƭ 

impartial observation of participantsΩ ŜǾŜǊȅŘŀȅ ƭƛŦŜ όǿƘƛŎƘ ƛƴ ƛǘǎŜƭŦ ƛǎ ŀ ǉǳŜǎǘƛƻƴŀōƭŜ 

ƴƻǘƛƻƴύΦ IƻǿŜǾŜǊΣ ŦƻƭƭƻǿƛƴƎ !ƴƴ DǊŀȅΩǎ όмффнύ ƧǳǎǘƛŦƛŎŀǘƛƻƴ ƻŦ ƘŜǊ ƻǿƴ ǊŜǎŜŀǊŎƘΣ L 

want to argue that even if what parents said to me does not directly reflect their 

experience, it is nevertheless their own way of articulating that experience, and it 

matters. When parents discussed television viewing and the use of media 

ǘŜŎƘƴƻƭƻƎȅ ƛƴ ǘƘŜƛǊ ƘƻƳŜǎΣ ǘƘŜȅ ǿŜǊŜ ŘŜŦƛƴƛǘŜƭȅ ŀǿŀǊŜ ƻŦ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ΨǇǊƻǇŜǊ 

ǇŀǊŜƴǘƛƴƎΩΣ ŀ ǘŀǎƪ ŦƻǊ ǿƘƛŎƘ ǘƘŜȅ ŦŜƭǘ ǊŜǎǇƻƴǎƛōƭŜ ŀƴŘ accountable, and this 

awareness did shape the accounts of family media use that they provided me with, 

and the ways, in which these accounts were presented. However, while this can be 

seen as a potential limitation of the data (parents not necessarily providing a true 

account of media use), this is also one of the biggest strengths of my data: it is from 

these ways, in which parentsΩ ŀŎŎƻǳƴǘǎ ƻŦ ǘŜƭŜǾƛǎƛƻƴ ǳǎŜ ǿŜǊŜ inflected with their 

assumptions about ΨproperΩ parental behaviour in relation to media, that the 

understanding of how parents themselves experience everyday parenting in 

relation to television and media technology, could be derived. 

 

Using the data from survey and interviews 

 

Although the survey allowed me to set questions to be put to a larger and 

more diverse group of participants, my interest was never in the statistical factual 

data. For instance, I was not interested in measuring how many hours or minutes 

children spent watching television or engaging with other screens (and I realised 

that it would be next to impossible to get access to this data, as both parents and 

children are often not aware of how many hours they spend consuming different 

media; ƻǊ ŘǳŜ ǘƻ ǘƘŜ ǎǘƛƎƳŀ ǎǳǊǊƻǳƴŘƛƴƎ ΨǎŎǊŜŜƴǎΩ, parents will potentially want to 
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downplay the amount of time their family spends on them). Rather, what I was 

looking for were personal accounts and insights, and qualitative rather than 

quantitative data from parents about the affordances of media technology or 

difficulties that they were facing when it came to parenting with or around media 

technology. This is why I designed the survey in a way that would allow participants 

some space to describe and discuss their experiences, and this is why often such 

survey responses are used together with the interview data in the thesis, as they 

are equally qualitative in nature.  

Using a mixed method approach (combining surveys with interviews) and 

triangulation definitely enhanced the validity and reliability of the research, as 

interviews allowed me to check the survey data for validity, and vice versa. For 

instance, many parents in the survey responded that they did not allow their young 

children to watch television, however, the interviews demonstrated that there was 

ŀ ǿƛŘŜ ǎǇŜŎǘǊǳƳ ƻŦ ǿƘŀǘ ǇŀǊŜƴǘǎ ŎƻƴǎƛŘŜǊ ǘƻ ōŜ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩΣ ǿƘƛŎƘ ƘŀŘ ǘƻ 

be taken into account when analysing such responses (see chapter 2 for this 

discussion). Such internal validity of the findings ς ΨǘƘŜ ǳǎŜ ƻŦ ƳǳƭǘƛǇƭŜ ǎǘǊŜŀƳǎ ƻŦ 

information converging within a particular study to construct an account of a 

ŎƻƳǇƭŜȄ ƛƴǾŜǎǘƛƎŀǘƻǊȅ ǘƘŜƳŜΩ ό[ǳƭƭΣ мффлΥмфΣ ƻǊƛƎƛƴŀƭ ŜƳǇƘŀǎƛǎύ ς helps my study to 

address the common criticism of qualitative empirical research ς ΨƛƴǎǳŦŦƛŎƛŜƴǘ 

generalisabilitȅΩΦ !ǎ WŀƳŜǎ [ǳƭƭ Ƙŀǎ ǇƻƛƴǘŜŘ ƻǳǘΣ ǘƘŜ ƛƴǘŜǊƴŀƭ ǾŀƭƛŘƛǘȅ ƛǎ ƳǳŎƘ ƳƻǊŜ 

ƛƳǇƻǊǘŀƴǘ ǘƘŀƴ ƎŜƴŜǊŀƭƛǎŀōƛƭƛǘȅ ƛƴ ǉǳŀƭƛǘŀǘƛǾŜ ǊŜǎŜŀǊŎƘΣ ōŜŎŀǳǎŜ ΨǘƘŜ ǇǊƛƳŀǊȅ 

ƻōƧŜŎǘƛǾŜ ƻŦ ǉǳŀƭƛǘŀǘƛǾŜ ŜƳǇƛǊƛŎŀƭ ǊŜǎŜŀǊŎƘΧ ƛǎ ƴƻǘ ǘƻ ŀǎǎǳǊŜ ǘƘŀǘ ŀƴŀƭȅǘƛŎŀƭ ŀŎŎƻǳƴǘǎ 

produced about certain families, peer groups, or subcultures can readily be 

generalized to other groups or settings (indeed, they often cannot be), but to 

ŜȄǇƭŀƛƴ ǿŜƭƭ ǘƘŜ ǇƘŜƴƻƳŜƴŀΣ ǎǳōƧŜŎǘǎΣ ŀƴŘ ŎƻƴǘŜȄǘǎ ŀǘ ƘŀƴŘΩ όмффлΥмфύΦ 

 
Organisation, presentation and analysis of data 
 
 

After all the interview data has been gathered, I transcribed it myself and 

started the analysis process. In order to organise the data from the survey and the 

interviews, and make sense of it, I was using coding software NvivoΣ Ψassigning tags 

or labels to data, based on concepts. EssentiaƭƭȅΧ ŎƻƴŘŜƴǎƛƴƎ ǘƘŜ ōǳƭƪ ƻŦ data into 
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analyzable unitsΩ όCoffey and Atkinson, 1996:26). The coding process had multiple 

stages. Firstly, the data was carefully read, main themes and issues were identified, 

and each assigned a code. These codes were noted, and later statements were 

organised under its appropriate code (see appendix 9 for the list of themes and 

codes). Secondly, using the codes developed in the first stage, I reread the data, 

and searched for statements that could fit into any of the categories. At this stage 

further codes were developed to make sure that nothing was missed, and all 

different perspectives and responses were included into the findings (see appendix 

10 for the list of additional codes). The full and final set of codes was then used to 

code all of the data gathered again. Thirdly, after the first two stages of coding have 

been completed, I became more analytical and looked for patterns and 

explanations in the codes. Finally, I read through the raw data for cases that 

illustrated the analysis or explained the concepts. I was looking for data that was 

contradictory, as well as confirmatory, in order to build a comprehensive picture 

and avoid confirmation bias. Coded data was then organised in a way that similar 

statements were clustered and grouped into common themes. I interpreted the 

findings, established how they helped to explain the phenomenon under study and 

linked the findings to the body of related knowledge to construct theory.  

My aim has always been to approach data collection and analysis in a 

flexible and relatively unstructured way, in order to make sure that it was the data 

that raised themes, and to avoid pre-fixed arrangements that would impose 

categories on what my participants said or did. However, at the same time, I do not 

ƳŀƪŜ ŀƴȅ ŎƭŀƛƳǎ ƻƴ ƻōƧŜŎǘƛǾƛǘȅΣ ŀǎ ΨǘƘŜ ǘŀǎƪ ŦƻǊ ŀƭƭ ǊŜǎŜŀǊŎƘŜǊǎ ƛǎ ǘƻ ǊŜŎƻƎƴƛȊŜ ŀƴŘ 

ŎƻƳŜ ǘƻ ǘŜǊƳǎ ǿƛǘƘ ǘƘŜƛǊκƻǳǊ ǇŀǊǘƛŀƭ ŀƴŘ ǎƛǘǳŀǘŜŘ ΨǎǳōƧŜŎǘƛǾƛǘȅΩ ǊŀǘƘŜǊ ǘƘŀƴ ŀǎǇƛǊŜ ǘƻ 

ŀƴ ƛƳǇƻǎǎƛōƭȅ ŘƛǎǘŀƴŎŜŘ ΨƻōƧŜŎǘƛǾƛǘȅΩΩ όCrang and Cook 2007: 13). As Ann Gray has 

ƻōǎŜǊǾŜŘΣ ǉǳŀƭƛǘŀǘƛǾŜ ŀǳŘƛŜƴŎŜ ǊŜǎŜŀǊŎƘ ƛǎ ŀƭǿŀȅǎ ŀ ǎǳōƧŜŎǘ ǘƻ ŀ ΨŘƻǳōƭŜ 

ƛƴǘŜǊǇǊŜǘŀǘƛƻƴΩΥ ŦƛǊǎǘΣ ǘƘŜ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ǿƘƛŎƘ ǇŀǊǘƛŎƛǇŀƴǘǎ ōǊƛƴƎ ǘƻ ǘƘŜƛǊ ƻǿƴ 

experience (as discussed above), and second, the interpretation that the 

ǊŜǎŜŀǊŎƘŜǊǎ ƳŀƪŜ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǊŜǎǇƻƴǎŜǎ όмффнΥооΤ ŀƭǎƻ ǎŜŜ !ƴƎΣ мфуфΥмлсΤ 

Busse and Gray, 2011). My interpretation connected the empirical data to the key 

issues, concepts and theories in the relevant academic literature, and thus was 

influenced by theoretical and conceptual discourses, which constituted the 
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framework of my analysis, as well as my own interests and intuitions (Gray, 

1992:34; Mackay and Ivey, 2004:12). In order to keep to the overall focus of the 

thesis (television viewing and the use of media technology in the context of 

parenting), some of the themes that emerged in the research, but which were not 

relevant to this focus, were not included in the discussion in this thesis (see 

appendix 9 and 10 for the full spectrum of themes and codes). 

It is therefore my hope that the methodological considerations discussed in 

this chapter of the thesis will provide the reader with the needed context for the 

exploration of the empirical chapters that follow.  
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Chapter 1. Parents negotiating digital television: the space of media 
technologies in the home and domestic digital estates 
 
 
Introduction   
 
 

As it has been discussed in the introduction to this thesis, the question of 

why and how audiences accept or refuse the changes to television viewing 

introduced by the industry and the digitalisation of television, remains vitally 

important in both academic and industry debates. This chapter begins to address 

this question by acknowledging the diversity, complexity and multi-functionality of 

home television environments, and by looking at personal individual narratives of 

the negotiation of television technology in the home. It aims to contribute to the 

debate on digital television and contemporary everyday life by bringing more 

ŎƻƳǇƭŜȄƛǘȅ ŀƴŘ ƴǳŀƴŎŜ ǘƻ ǘƘŜ ƴƻǘƛƻƴ ƻŦ ΨǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŜȄǇŜǊƛŜƴŎŜΩΣ ōȅ 

acknowledging and examining the efforts parents put into making sense of, 

organising and managing various media technologies and ways of accessing 

television content in the home. Thus this chapter explores the multi-screen and 

multi-media nature of contemporary homes by looking at what spaces media 

technologies occupy in the home, their functionality, organisation and negotiation 

by parents. It takes the domestication approach to the study of media use in the 

home as a starting point, with an aim to re-conceptualise this framework, in order 

to enable it to better suit the needs of contemporary television scholarship, and to 

fully grasp the complexity of contemporary home digital television environments, 

which now consist of both physical and cloud elements.  

CƻƭƭƻǿƛƴƎ 9ƭƛȊŀōŜǘƘ 9ǾŀƴǎΩǎ όнлмрŀΣ нлмрōύ ǿƻǊƪ ƻƴ ǘƘŜ ŘƻƳŜǎǘƛŎ ŘƛƎƛǘŀƭ 

estate, this chapter proposes this concept as a framework for the discussion of the 

digital television environment in the home and its individual negotiation by 

audiences. The chapter examines the diversity of television technology in 

contemporary homes, both physical and cloud, and explores how it is made sense 

of and negotiated by parents on a day-to-day basis by the means of formation and 

management of domestic digital estates. This chapter highlights the importance of 

investigating how parents, as a specific audience group, make sense of the 
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technologically complex home environments, in order to answer family needs and 

ǎǇŜŎƛŦƛŎ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ƻŦ ǇŀǊŜƴǘǎΩ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎΤ exploring the diverse and complex 

ways, in which parenting intersects with the domestic digital estate. The chapter 

thus draws special attention to the importance of considering individual personal 

ways, in which media technologies are used and made sense of, as the increasing 

multi-functionality of media technologies means that their use cannot be predicted 

ƻǊ ƎǳŀǊŀƴǘŜŜŘΣ ōŜƛƴƎ ŘŜǇŜƴŘŜƴǘ ƻƴ ƛƴŘƛǾƛŘǳŀƭΩǎ specific personal preferences, 

needs, experiences and circumstances. 

 
Literature review 
 
 

Before I start the discussion of how parents, who participated in my study, 

have negotiated media technology and various ways of accessing and watching 

digital television content in the home, it is first important to discuss how the issue 

ƻŦ ŀǳŘƛŜƴŎŜΩǎ ƴŜƎƻǘƛŀǘƛƻƴ ƻŦ ǘƘŜ ŘƻƳŜǎǘƛŎ ƳŜŘia technology in an increasingly 

mediated home has been discussed in academic literature to date. As it has been 

noted on multiple occasions, media technologies in the home have been 

diversifying and growing in numbers over the past decades, becoming an essential 

part of the home environment, in which families now live. Over twenty years ago 

wƻƎŜǊ {ƛƭǾŜǊǎǘƻƴŜ Ƙŀǎ ŀǊƎǳŜŘ ǘƘŀǘ ΨǿƛǘƘƻǳǘ ŘƻǳōǘΣ ǘŜƭŜǾƛǎƛƻƴ ƛǎ ƴƻ ƭƻƴƎŜǊ ǎƛƳǇƭȅ ŀ 

ōǊƻŀŘŎŀǎǘ ƳŜŘƛǳƳ ŀƴŘ ƘƻǳǎŜƘƻƭŘǎ ŀǊŜ ƴƻ ƭƻƴƎŜǊ ŎƻƴŘŜƳƴŜŘ ǘƻ ŀ ǎƛƴƎƭŜ ǎŜǘΩ 

(1991:136). Almost ten years later Joseph Kayany and Paul Yelsma have pointed out 

that if traditionally families and households have been defined as social systems, 

ǘƻŘŀȅ Ψmodern households possess an additional technological dimensionΩ 

(2000:216) brought about by multiple television sets, video players, video 

recorders, computers, gaming systems, and most recently tablets and mobile 

phones, meaning that any study of family everyday life or the home has to 

acknowledge this technological element of everyday experience, and study the 

ƘƻƳŜ ŀƴŘ ǘƘŜ ŦŀƳƛƭȅ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ƛǘΦ !ǎ 5ŀǾƛŘ aƻǊƭŜȅ Ƙŀǎ ŀǊƎǳŜŘΣ Ψƛn this vision of 

the household, the technologies are no longer merely supplementary to, but 

constitutive of, what the home itself now isΩ ό2003:450).  
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Consequently there is a wide range of academic works that examine the 

constantly growing and changing amount of media technologies in the home: Moira 

Bovill and Sonia Livingstone talk about contemporary homes having multiple media 

ǘŜŎƘƴƻƭƻƎƛŜǎ ŀƴŘ ōŜƛƴƎ ΨƳŜŘƛŀ-ǊƛŎƘ ǎǇŀŎŜǎΩ ŦƻǊ family members (2001:3), something 

ǘƘŀǘ DŜǊŀǊŘ DƻƎƎƛƴ ŀƭǎƻ ǊŜŦŜǊǎ ǘƻ ŀǎ ΨƛƴŎǊŜŀǎƛƴƎƭȅ ŘƛƎƛǘŀƭƭȅ ǎŀǘǳǊŀǘŜŘ ƘƻǳǎŜƘƻƭŘǎΩ 

(2012:87); Joseph Kayany and Paul Yelsma describe contemporary homes as 

Ψtechnologically complex environmentsΩΣ ǿƘŜǊŜ ŦŀƳƛƭȅ ƳŜƳōŜǊǎ ƘŀǾŜ to make 

sense of the growing and changing number of media technologies, and learn how 

to live with them (2000:219); while David Morley particularly highlights the shift 

ŦǊƻƳ ŦŀƳƛƭƛŜǎ ƘŀǾƛƴƎ ΨƻƴŜ ōƻȄ ƛƴ ǘƘŜ ƭƛǾƛƴƎ ǊƻƻƳΩ ǘƻ ƘŀǾƛƴƎ ƳǳƭǘƛǇƭŜ ǎŎǊŜŜƴǎ ƻƴ ƻŦŦŜǊ 

tƻ ŦŀƳƛƭȅ ƳŜƳōŜǊǎΣ ǊŜŦŜǊǊƛƴƎ ǘƻ ŎƻƴǘŜƳǇƻǊŀǊȅ ŦŀƳƛƭƛŜǎ ŀǎ ΨΩƳǳƭǘƛǎŎǊŜŜƴΩ 

householdǎΩΣ ŀƴŘ ǇƻƛƴǘƛƴƎ ǘƻ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǘƘƛǎ ŀƭǘŜǊǎ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ŀǳŘƛŜƴŎŜǎ 

have with media (2003:448). While of coursŜ ƴƻǘ ŀƭƭ ƘƻǳǎŜƘƻƭŘǎ ŀǊŜ ΨƳŜŘƛŀ-ǊƛŎƘΩΣ 

according to Sonia LiǾƛƴƎǎǘƻƴŜΩǎ όнллтύ ǊŜǎŜŀǊŎƘ ŦƛƴŘƛƴƎǎ ōŀǎŜŘ ƻƴ ŀ ƭŀǊƎŜ ǎŀƳǇƭŜ ƻŦ 

ŦŀƳƛƭƛŜǎΣ ф ȅŜŀǊǎ ŀƎƻ пр҈ ƻŦ ƘƻǳǎŜƘƻƭŘǎ ǿŜǊŜ ŀƭǊŜŀŘȅ ΨƳŜŘƛŀ-ǊƛŎƘΩΣ ǿƛǘƘ нф҈ ōŜƛƴƎ 

ΨƳŜŘƛŀ-ǇƻƻǊΩ ŀƴŘ нс҈ ōŜƛƴƎ ΨǘǊŀŘƛǘƛƻƴŀƭΩΦ {ƛƳilarly, as more recent Ofcom long term 

qualitative study of peoplŜΩǎ ƳŜŘƛŀ ǇǊŀŎǘƛŎŜǎ ŀƴŘ ŀǘǘƛǘǳŘŜǎ όнлмоύ ōŜƎƛƴǎ ǘƻ 

demonstrate, due to the constant development of technologies, their increasing 

ŀŦŦƻǊŘŀōƛƭƛǘȅ ƻǾŜǊ ǘƛƳŜΣ ŀƴŘ ǘƘŜ ƛƴŎǊŜŀǎƛƴƎ ǎƻŎƛŀƭ ǇǊŜǎǎǳǊŜǎ ǘƻ ōŜ ΨƻƴƭƛƴŜΩΣ ƳƻǊŜ 

ƘƻǳǎŜƘƻƭŘǎ ŀǊŜ ōŜŎƻƳƛƴƎ ΨƳŜŘƛŀ-ǊƛŎƘΩΣ ŀŎǉǳƛǊing new media technologies to access 

ƛƴŦƻǊƳŀǘƛƻƴ ŀƴŘ ƳŜŘƛŀ ŎƻƴǘŜƴǘΦ Lǘ Ŏŀƴ ōŜ ŀǊƎǳŜŘ ǘƘŀǘ ΨƳǳƭǘƛ-ǎŎǊŜŜƴΩ ƘƻǳǎŜƘƻƭŘ ƛǎ 

now the norm, especially due to the fact that the content that formerly could only 

be accessed via the television set, is now available on many more media devices, 

such as PCs, laptops, tablets and mobile phones.   

However, previous research inquiry has not stopped at merely observing the 

multimedia nature of the home. These observations have often been followed by a 

further inquiry into how media technologies fit into or transform the domestic 

space, and how they are being appropriated by family members (for instance, see 

Mackay and Ivey, 2004). It has been widely acknowledged that when new 

technologies enter the home, they often do not have an obvious location, and 

therefore have to be appropriated by families and integrated into the domestic 

environment: ΨǘƘŜ ǇǊƻŎŜǎǎ ƻŦ ŎƻƴǎǳƳǇǘƛƻƴ ŀƴŘ ƻŦ ŜƳōŜŘŘƛƴƎ ǘƘŜ ƻōƧŜŎǘ ƛƴǘƻ ǘƘŜ 
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household is one of sense making, of transforming the alien object to ascribe it 

ƳŜŀƴƛƴƎ ƛƴ ǘƘŜ ǎȅƳōƻƭƛŎ ǊŜŀƭƛǘȅ ƻŦ ǘƘŜ ƘƻǳǎŜƘƻƭŘΩ ό.ŜǊƪŜǊ Ŝǘ ŀƭΦΣ нллсΥт; also see 

Hartmann, 2013; Morley, 2003). For instance, Sonia Livingstone discussed how the 

computer, when it first entered the home, during the process of its appropriation 

by families, could be found in living rooms, dining rooms, studies, bedrooms and 

even hallways (2007:7). Similarly, in their discussion of On Demand television, Rich 

[ƛƴƎ Ŝǘ ŀƭΦ ƘŀǾŜ ŀǊƎǳŜŘ ǘƘŀǘ ŀƴȅ ƴŜǿ ǘŜƭŜǾƛǎƛƻƴ ǘŜŎƘƴƻƭƻƎȅ Ƙŀǎ ǘƻ ōŜ Ψplaced 

physically in the home and fitted into an understanding of the users and their 

lifestyleΩ ό1999:87). The idea that it is not enough to simply examine what the 

creators of media technology have intended, and what uses and features they 

predicted the media technology to have, is at the heart of the domestication 

approach to home media consumption, which many previous researchers into 

television in the context of the everyday life have followed. Thus in my own inquiry 

into how parents make sense of the multiple ways of accessing and viewing digital 

television content in the home, I am following the tradition of the domestication 

research.  

As Roger Silverstone, one of the founders of this theoretical framework, has 

argued, domestication Ψƭƻƻƪǎ ŀǘ Ƙƻǿ ǘŜŎƘƴƻƭƻƎƛŜǎ ŀǊŜ ƴŜƎƻǘƛŀǘed within the 

household or within the more general structures and patterns of oǳǊ ŜǾŜǊȅŘŀȅ ƭƛŦŜΩ 

(2005:167), stressing that although all new technologies arrive already more of less 

clearly marked in terms of their functions (through their marketed images, design, 

ǘŜŎƘƴƛŎŀƭ ŎŀǇŀŎƛǘƛŜǎ ŀƴŘ ǇǳōƭƛŎ ǇƻƭƛŎȅύΣ ΨǘƘŜƛǊ ƛƴŎƻǊǇƻǊŀǘƛƻƴ ƛƴǘƻ ŜŀŎƘ ƘƻǳǎŜƘƻƭŘ 

along these predefined lines or claims cannot be guaranteed nor is it always 

ǎƛƎƴƛŦƛŎŀƴǘ ƻǊ ǳƴŎƻƴǘŜǎǘŜŘΩ όмффмΥмпуΤ ŀƭǎƻ ǎŜŜ Burgess, 2012; Cummings and Kraut, 

2002; Haddon, 2006; Hjorth, 2012; Hughes and Hans, 2001; Silverstone, 2006). A 

substantial evidence of previous research indicates that people do not merely react 

to technology, but actively shape its use and influence by generating 

interpretations and applications of technological systems that often diverge from 

the ones, which were originally inscribed in them (Bakardjieva and Smith, 2001:68; 

Fischer, 1992; Hughes and Hans, 2001:788). The ways, in which media technologies 

will be used and appropriated will, amƻƴƎ ƻǘƘŜǊ ŦŀŎǘƻǊǎΣ ŀƭǎƻ ŘŜǇŜƴŘ ƻƴ ǳǎŜǊΩǎ ƻǿƴ 

ǇŜǊǎƻƴŀƭ ŜȄǇŜǊƛŜƴŎŜǎΣ ŀǘǘƛǘǳŘŜǎ ŀƴŘ ǇǊŜŦŜǊŜƴŎŜǎΥ ΨƳŀŎƘƛƴŜǎ ŀƴŘ ǎŜǊǾƛŎŜǎ Řƻ ƴƻǘ 
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come into the household naked. They are packaged, certainly, but they are also 

ΨǇŀŎƪŀƎŜŘΩ ōȅ ǘƘŜ ŜǊǎǘǿƘƛƭŜ ǇǳǊŎƘŀǎŜǊ ŀƴŘ ǳǎŜǊΣ ǿƛǘƘ dreams and fantasies, hopes 

ŀƴŘ ŀƴȄƛŜǘƛŜǎΥ ǘƘŜ ƛƳŀƎƛƴŀǊƛŜǎ ƻŦ ƳƻŘŜǊƴ ŎƻƴǎǳƳŜǊ ǎƻŎƛŜǘȅΩ ό{ƛƭǾŜǊǎǘƻƴŜΣ нллсΥнопΤ 

also see Haddon, 2006; Ling et al. 1999; Rogge and Jensen, 1988; Silverstone, 1991; 

Silvio, 2007; Sorensen, 2006). However, although I find the domestication approach 

to home television consumption incredibly useful, I want to argue that this 

theoretical framework needs to be re-worked and re-conceptualised, in order to 

grasp the complexity of contemporary home digital television environment.  

The tradition of research on television, which focused on how television and 

its technologies have been domesticated by audiences, have largely revolved 

around the study of television as a physical object, with an idea that television, like 

all other objects, ΨǎƘŀǇŜǎ ƛǘǎ ƛƳƳŜŘƛŀǘŜ ǎǇŀŎŜ ǘƘǊƻǳƎƘ ƛǘǎ ƳŀǘŜǊƛŀƭ ŦƻǊƳΩ όaŎ/ŀǊǘƘȅΣ 

2001:96; also see Morley, 2000). As Anna McCarthy has argued, that  

 

ΨΧinvolved bothering to think about the very basic and barely noticeable 
physical form of television-inquiring into the assumptions behind the 
placement of TV sets in hotel bathrooms; wondering why people often 
decorate TV sets with plastic flowers, or posters, and why they cover them 
with cloths as if televisions are precious iconsΩ ό2001:97).  

 

However, as a result of teleǾƛǎƛƻƴΩǎ ŘƛƎƛǘŀƭƛǎŀtion and convergence with digital 

ƳŜŘƛŀ ŀƴŘ ǘƘŜ LƴǘŜǊƴŜǘΣ ǘŜƭŜǾƛǎƛƻƴ ƛǎ ōŜŎƻƳƛƴƎ ƭŜǎǎ ƳŀǘŜǊƛŀƭ ŀƴŘ ΨǎƛǘŜ-ǎǇŜŎƛŦƛŎΩ 

όaŎ/ŀǊǘƘȅΣ нллмΥффύΣ ŀƴŘ ƳƻǊŜ ŦƭŜȄƛōƭŜΣ ŦƭǳƛŘ ŀƴŘ ΨŦƻǊƳƭŜǎǎΩ όaǳǊǇƘȅΣ нлммΥфΤ ŀƭǎƻ 

see Hartmann, 2013). Vital components of digital television today are online 

ǎŜǊǾƛŎŜǎΣ ǿƘƛŎƘ ŀǊŜ ƴƻǘ ƳŀǘŜǊƛŀƭ ŀƴŘ ǇƘȅǎƛŎŀƭΣ ōǳǘ ΨŎƭƻǳŘΩΣ ŀƴŘ ǘƘŜ ŘƻƳŜǎǘƛŎŀǘƛƻƴ 

framework does not offer a way of making sense and analysing these immaterial 

technologies of television. And as many theorists have argued, these online services 

ŀǊŜ ōŜŎƻƳƛƴƎ Ǿƛǘŀƭ ǘƻ ŀǳŘƛŜƴŎŜΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ ǘŜƭŜǾƛǎƛƻƴΦ CƻǊ ƛƴǎǘŀƴŎŜΣ ŀǎ 

/ŀǘƘŜǊƛƴŜ WƻƘƴǎƻƴ Ƙŀǎ ŀǊƎǳŜŘ ƛƴ ƘŜǊ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ƻƴƭƛƴŜ ǘŜƭŜǾƛǎƛƻƴΥ Ψthe rhetoric of 

online TV speaks to a moment in which the internet is emerging as an integral part 

of providing television services, whether through a television set, PC, laptop, tablet 

or mobile phoneΩ όнлмрύΦ {ƘŜ ǘƘŜƴ ŎƻƴǘƛƴǳŜŘ ōȅ ǇƻƛƴǘƛƴƎ ǘƻ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ƛƴ нлмр 

broadcast television viewing saw a decline of 12 minutes from the previous year, 
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which could be accounted for by viewing on Catch Up, Video On Demand (VOD) and 

subscription services, such as bŜǘŦƭƛȄΥ ΨCertainly, non-traditional viewing has risen 

over the past year; viewing of non-subscription catch-up services (such as BBC 

iPlayer) has increased by 26% and 16% of UK housŜƘƻƭŘǎ ƴƻǿ ǎǳōǎŎǊƛōŜ ǘƻ bŜǘŦƭƛȄΩ 

(Johnson, 2015). Similarly, as recent OfŎƻƳΩǎ Communications Market Report 

demonstrates, at the end of 2014, 56% of UK households already had a TV 

connected to the internet, either via a set-top box or smart TV, and 83% of UK 

premises were able to receive superfast broadband (Ofcom, 2015a). This statistical 

data proves the importance of online television services for the digital television 

viewing experience, however, tells us nothing about how audiences actually make 

sense of the increasingly complicated home digital television environment. Thus 

there is clearly an urgent need for research that looks at how audiences make sense 

of and negotiate digital television technology in the home, both physical and cloud, 

the need that this chapter is looking to address. However, as it has been already 

noted, the domestication framework does not offer the tools for addressing this 

issue, which means that a new theoretical and conceptual framework is required. 

As I will discuss in the remaining part of this chapter, the concept of the domestic 

digital estate can offer the needed framework for the discussion of the digital 

television environment in the home and its negotiation by audiences. In what 

follows, I will examine the diversity of television technology in contemporary 

homes, both physical and cloud, and investigate how it is made sense of and 

negotiated by parents on a day-to-day basis, exploring the diverse and complex 

ways, in which parenting intersects with the formation and management of 

domestic digital estates. 

 

Negotiating digital television in the home: domestic digital estate 

 

In order to discuss how the concept of the domestic digital estate can be 

ǳǎŜŘ ŦƻǊ ǘƘŜ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ŀǳŘƛŜƴŎŜΩǎ ƴŜƎƻǘƛŀǘƛƻƴ ƻŦ ŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴ ǘŜŎƘƴƻƭƻƎȅ ƛƴ 

the home, I first want to briefly discuss the origins of the concept. Elizabeth Evans, 

who has introduced the concept of the digital estate to the academic discussion of 

digital television, has argued that although the concept of digital estate is not 
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common in academic discussions, it has been used by the industry for quite some 

time: ΨǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨŘƛƎƛǘŀƭ ŜǎǘŀǘŜǎΩ Ƙŀǎ ŜƳŜǊƎŜŘ ŀŎǊƻǎǎ ǘƘŜ ǎŜŎǘƻǊΣ ōƻǘƘ ƛƴ ǘƘŜ 

rhetoric of key executives and distribution-ǊŜƭŀǘŜŘ ǎǘǊŀǘŜƎƛŎ ŘŜŎƛǎƛƻƴǎΩ όнлмрōΤ ŀƭǎƻ 

see Evans, 2015a). Similar to the argument made by Catherine Johnson (2015) 

ŘƛǎŎǳǎǎŜŘ ŀōƻǾŜΣ 9ƭƛȊŀōŜǘƘ 9Ǿŀƴǎ Ƙŀǎ ǇƻƛƴǘŜŘ ƻǳǘ ǘƘŀǘ ǿƘƛƭŜ ǘŜƭŜǾƛǎƛƻƴ ƛƴŘǳǎǘǊȅΩǎ 

initial strategy was to get content everywhere fast, there has recently been a shift 

towards integration of broadcast television and online services for a more coherent 

and organised user experience (Evans, 2015a). In particular, Elizabeth Evans used an 

ŜȄŀƳǇƭŜ ƻŦ /ƘŀƴƴŜƭ п ŀƴŘ пh5Ωǎ ǊŜŎŜƴǘ ǊŜ-ōǊŀƴŘƛƴƎΥ ΨChannel 4 are attempting to 

create a fundamental shift in the way they see themselves. Rather than a television 

broadcaster they are becoming managers of content that is spread across multiple 

distribution outlets but still form a coherent unitΩ ό9ǾŀƴǎΣ нлмрōΤ ŀƭǎƻ ǎŜŜ WƻƘƴǎƻƴΣ 

нлмрύΦ Lƴ Ƙƛǎ ǎǇŜŜŎƘ ƻƴ ΨAssessing the health of broadcast TVΩΣ Channel 4 chief 

executive David Abraham said: 

 

Ψ¢Ƙƛǎ ƴŜǿ ǾŜǊǎƛƻƴ ƻŦ ǘƘŜ п ƭƻƎƻ ǿƛƭƭ ƛƴŎƻǊǇƻǊŀǘŜ ƻǳǊ ŜƴǘƛǊŜ ŎƘŀƴƴŜƭ ŀƴŘ 
digital estate into one universe for the first time. All 4 represents a complete 
reframing of our digital estate, to provide a more joined-up online content 
and brand ŜȄǇŜǊƛŜƴŎŜΩ ό/ƘŀƴƴŜƭ пΣ нлмпύΦ 
 

¢Ƙǳǎ ǘƘŜ ǘŜǊƳ ΨŘƛƎƛǘŀƭ ŜǎǘŀǘŜΩ ǊŜŦŜǊǎ ǘƻ ǘƘŜ ƛƴǘŜƎǊŀǘƛƻƴ ƻŦ ƳǳƭǘƛǇƭŜ ǘŜƭŜǾƛǎƛƻƴ ƻǳǘƭŜǘǎ 

ƛƴǘƻ ŀ ŎƻƘŜǊŜƴǘ ǳƴƛǘΣ Ψa single entity made up of multiple componentsΩΣ ǿƘƛŎƘ 

significantly changes the logic of television content provision, with the digital being 

positioned as equal to linear broadcasting, and with television industry providing 

more transmedia content to audiences in a coherent and user-friendly way (Evans, 

2015b; also see Johnson, 2015). 

However, as Elizabeth Evans has pointed out, this change is not only 

happening on the level of the television industry, but parallel changes are also 

occurring at a domestic level ς Ψin the behaviour and attitudes of audiences towards 

transmedia modes of engagement and the expansion of television onto digital 

technologiesΩ ό9ǾŀƴǎΣ нлмрōύΦ {ƘŜ Ƙŀǎ ǘƘǳǎ ƛƴǘǊƻŘǳŎŜŘ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨŘƻƳŜǎǘƛŎ 

ŘƛƎƛǘŀƭ ŜǎǘŀǘŜΩ ŦƻǊ ǘƘŜ ŘƛǎŎǳǎǎƛƻƴ ƻŦ Ƙƻǿ ŘƛƎƛǘŀƭ ŜǎǘŀǘŜǎ ŀǊŜ ŦƻǊƳƛƴƎ ƛƴ ǘƘŜ ƘƻƳŜΣ ƛƴ 

order to explore the ways, in which digital technologies are managed to create 
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transmedia experience not only by the industry, but also by audiences in their 

everyday lives (Evans, 2015a, 2015b). While in her own work Elizabeth Evans uses 

ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨŘƻƳŜǎǘƛŎ ŘƛƎƛǘŀƭ ŜǎǘŀǘŜΩ Ƴŀƛƴƭȅ ǘƻ ƳŀƪŜ ǎŜƴǎŜ ƻŦ Ƙƻǿ ŀǳŘƛŜƴŎŜǎ 

experience transmedia television content, with an emphasis on the ways, in which 

audiences negotiate television viewing experience in the home, in my discussion I 

want to appropriate the concept to refer largely to the ways, in which audiences 

make sense and negotiate the complexity of digital television technology in the 

home, both physical and cloud. By doing this, my aim is to use the concept of the 

domestic digital estate to address the limitations of the domestication framework 

discussed earlier in the chapter, and to examine how television and its technologies 

are appropriated and domesticated by parents in the context of contemporary 

everyday domestic family life and parenting. 

Thus, folloǿƛƴƎ 9ƭƛȊŀōŜǘƘ 9ǾŀƴǎΩǎ όнлмрŀΣ нлмрōύ ǿƻǊƪ ƻƴ ŘƻƳŜǎǘƛŎ ŘƛƎƛǘŀƭ 

estates, in this chapter I am arguing that just as important as it is for the industry to 

be able to offer an easy to navigate, follow and use singular entertainment service 

for the audience, it is equally important for audience members to be able to make 

sense of diverse and complex media technologies available to them in their own 

homes, to organise them and use them in a logical and coherent manner to access 

video content. The concept of domestic digital estate can be used to address the 

multiplication of where television can be found in the domestic setting, referring to 

the series of connected but distinct devices and services that can potentially be 

used for accessing television content in the home. It has to be noted that the 

domestic digital estate is not a unified concept though. Although individuals might 

use similar or even identical media technologies, and although all new media 

technologies arrive into the home already more or less clearly marked in terms of 

their functions and capabilities (Silverstone, 1991), there are nonetheless variations 

in how and what for media technologies are used, and consequently variations of 

what the domestic digital estate can look like, and how it can be formed and 

organised. In the words of Jo T. Smith, today individuals are invited to get caught up 

ƛƴ ΨǘŜŎƘƴƻƭƻƎƛŎŀƭ ǘŜŎƘƴƛǉǳŜǎ ŀƴŘ ŜȄǇŜǊƛƳŜƴǘŀǘƛƻƴǎΩ (2008:137) when creating and 

organising their digital estates. There is no singular formula to it, and the way the 

domestic digital estate will eventually look like will largely depend on which media 
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technologies individuals use, the purposes and logic of this use, as well as particular 

personal circumstances, such as employment, age and number of children, place of 

residence and so on. The same argument that Henry Jenkins was making about 

media convergence can now be adopted for the discussion of domestic digital 

ŜǎǘŀǘŜΥ ΨŦƻǊ ǘƘŜ ŦƻǊŜǎŜŜŀōƭŜ ŦǳǘǳǊŜΣ ŎƻƴǾŜǊƎŜƴŎŜ [and domestic digital estate] will 

be a kind of kludge ς a jerry- rigged relationship between different media 

technologies ς rather than a fully integrated systemΩ όнллпΥопύΦ Thus the only way 

to examine the audience level of digital television experience, and to access the 

ways, in which audiences accept of refuse the changes to television viewing 

introduced by the industry, is to look at personal individual narratives of television 

use and the formation of domestic digital estates within individual homes. 

Furthermore, as Henry Jenkins was noticing about media convergence, the 

domestic digital estates are also likely to develop unevenly within a given culture, 

ΨǿƛǘƘ ǘƘƻǎŜ ǿƘƻ ŀǊŜ Ƴƻǎǘ ŀŦŦƭǳŜƴǘ ŀƴŘ Ƴƻǎǘ ǘŜŎƘƴƻƭƻƎƛŎŀƭƭȅ ƭƛǘŜǊŀǘŜ ōŜŎƻƳƛƴƎ ǘƘŜ 

early adapters and other segments of the population struggling to catch upΩ 

(2004:35). My study has shown that those families with larger economic capital and 

more disposable income had richer and better-organised domestic digital estates, 

ŀǎ ǘƘŜȅ ǿŜǊŜ ΨǎǘŀȅƛƴƎ ƻƴ ǘƻǇ ƻŦ ǘƘƛƴƎǎΩ όŀǎ ŘŜǎŎǊƛōŜŘ ōȅ ƻƴŜ ƻŦ Ƴȅ ǇŀǊǘƛŎƛǇŀƴǘs Nick, 

25-34 years old, Norfolk, two children aged 3 and 6 months), constantly upgrading 

ǘƘŜƛǊ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎƛŜǎ ǘƻ ΨǎƳŀǊǘŜǊΩ ƻƴŜǎΦ This goes in line with the argument 

made by Pablo Javier Boczkowski and Ignacio Siles, who pointed out that 

ΨŎƻƴǎǳƳǇǘƛƻƴ ƛs also shaped by the social system or context in which the adoption 

ǇǊƻŎŜǎǎ ǘŀƪŜǎ ǇƭŀŎŜΩ όнлмпΥрснύΣ ǇŀǊǘƛŎǳƭŀǊly at a time when technological 

developments are so rapid. However, what all different versions of domestic digital 

estates share in common is that they have to be created, organised and managed 

by individuals, which takes considerable time and effort on behalf of individuals, 

and there has to be a logic to them, which might also differ depending on the 

household, the specific circumstances of everyday life and a stage in the life course, 

as the following discussion will illustrate. 
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Parenting, the domestic digital estate and the space of media technology in the 
home 
 

In order to provide context for the discussion of parents negotiating the 

domestic digital estates in their home, I first want to briefly introduce the main 

components of the domestic digital estates that parents, who participated in the 

study, had. Families that took part in the study had a rich array of media 

technologies in their homes: 92.76% of respondents to the survey had a TV set; 

82.89% had a laptop (often more than one per household), 59.21% had a game 

console of some kind, 38.16% had a PC, and 32.89% had a Blu-ray player (see figure 

1 in appendix 7 for more details and an extended list of media devices in the home). 

More families participating in my study had a tablet (in most cases it was an iPad), 

than a DVD player - 79.61% and 78.29% respectively. As the survey has shown, the 

majority of these devices were used collectively, with all members of the family 

having access to them. The only device that was likely to be used individually was 

the mobile phone, with 76.97% of respondents saying they consider this device 

their own, rather than shared with other family members (see figure 2 in appendix 

7). On these devices, family audiences were most likely to access Catch Up and On 

Demand video content by the means of iPlayer (73.68%), YouTube (70.39%), 4OD 

(43.42%), and iTunes (39.47%), with the figure for broadcast television being 

39.47%15 (see figure 3 in appendix 7 for the full list).  

My research of parents (particularly parents with young children), as a 

specific audience group, has revealed that having children and the experience of 

parenting play a great role in shaping the domestic digital estate. In the interviews 

parents were making a clear distinction between television viewing and the use of 

ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ΨōŜŦƻǊŜΩ ŀƴŘ ΨŀŦǘŜǊΩ ƘŀǾƛƴƎ ŎƘƛƭŘǊŜƴ όŀƭǎƻ ǎŜŜ Eynon, 2015). The 

change in what television technologies were acquired and used for watching 

television was caused by the change in lifestyle, daily routines and most 

importantly, different attitudes to television and media devices that were brought 

about by having children and feeling a new sense of responsibility.  

                                                      
15 This particular finding (less than 50% of parents reporting watching broadcast 
television) will be addressed in more detail in the next chapter. 
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As such, parents mentioned that having children encouraged them to 

acquire media devices that could allow recorded or On Demand viewing, such as 

digital video recorders and smart TVs with built in applications (such as iPlayer, 

YouTube, Netflix, Amazon Prime), as well as to get a subscription to On Demand 

ǾƛŘŜƻ ǎŜǊǾƛŎŜǎΣ ǎǳŎƘ ŀǎ bŜǘŦƭƛȄ ƻǊ !ƳŀȊƻƴ tǊƛƳŜΣ ƛƴ ƻǊŘŜǊ ǘƻ ōŜ ŀōƭŜ ǘƻ ΨǇǊƻǘŜŎǘΩ 

children from the risks of live broadcasting, such as advertising and unrestricted 

content. Online television services, such as Netflix and Amazon Prime, were 

reported to be particularly supportive of parental mediation, much more so than 

traditional broadcast television:  

 

ΨCƻǊ ƳŜΣ L ǘƘƛƴƪΣ ƛǘ ƛǎ ƳƻǊŜ ŎƻƴǘǊƻƭƭŜŘ ŀƴŘ ǊŜƎǳƭŀǘŜŘΣ ōŜŎŀǳǎŜ L Ŏŀƴ ǊŜŀƭƭȅ 
control and regulate the kind of things that they are watching, and set up 
ǇŀǊŜƴǘŀƭ ŎƻƴǘǊƻƭǎ ƛƴ ŀ ǿŀȅ ǘƘŀǘ L ǇǊƻōŀōƭȅ ŎƻǳƭŘƴΩǘ ǿƛǘƘ ŀ ǊŜƎǳƭŀǊ ǘŜƭƭȅΧ L 
have set parental controls, so something with like sexually explicit content 
or with like a lot of bad language, that gets blocked ouǘΩ (Rachel, 45-54 years 
old, Norfolk, three children aged 16, 12 and 7). 

 

William also talked about Netflix making the process of setting up parental controls 

Ŝŀǎȅ ŀƴŘ ǎǘǊŀƛƎƘǘ ŦƻǊǿŀǊŘΥ ΨbŜǘŦƭƛȄ ƛǎ ǊŜŀƭƭȅ ƎƻƻŘ ōŜŎŀǳǎŜ ȅƻǳ Ŏŀƴ ǎŜǘΧ ȅƻǳ Ŏŀƴ ƘŀǾŜ 

a kids settiƴƎΣ ǎƻ ȅƻǳ ƪƴƻǿΣ ǿƘŀǘŜǾŜǊ ǘƘŜȅ ƭƻƻƪ ŀǘ ƛǎ ƎƻƛƴƎ ǘƻ ōŜ ǎǳƛǘŀōƭŜ ŦƻǊ ǘƘŜƳΩ 

(35-44 years old, Norfolk, two children aged 5 and 2). Parents also discussed 

teaching children how to use the Smart TV and DVR devices, ƛƴ ƻǊŘŜǊ ǘƻ Ψǎǘŀȅ ǎŀŦŜΩ ς 

not being exposed to advertising or inappropriate content:  

 

ΨThey can fast forward the commercials themselves, they can choose things 
on YouTube, ƛŦ ǿŜΩǾŜ ŀƭǊŜŀŘȅ ǎŜƭŜŎǘŜŘΧ ŘƻƴŜ ǘƘŜ ǎŜŀǊŎƘΣ ōǳǘ ƛǘΩǎ ŀƎŀƛƴ 
ǘƘǊƻǳƎƘ ǘƘŜ ǘŜƭŜǾƛǎƛƻƴΣ ōŜŎŀǳǎŜ ƛǘ ƛǎ ŀ ǎƳŀǊǘ ¢±Σ ǎƻ ǘƘŜǊŜΩǎ ŀ ǿŀȅ ƻŦ doing 
thisΩ (Samantha, 25-34 years old, Norfolk, twins aged 5);  

 
Ψ!ƭƭ ǊŜŎƻǊŘŜŘΣ ǘƘŜȅ Řƻ ƛǘ ǘƘŜƳǎŜƭǾŜǎΦ {ƻ ǘƘŜ ƪƛŘǎ ǿƛƭƭ ǎǇƛƴ ǘƻ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ 
ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŀƴŘ ǘƘŜƴ ǘƘŜȅ ǿƛƭƭ ǎǇƛƴ ǘƘǊƻǳƎƘ ǘƘŜ ŀŘǾŜǊǘǎΩ (James, 35-44 
years old, East Sussex three children aged 3, 6 and 10).  

 

Recorded, Catch Up and On Demand television was often chosen by parents as a 

ΨǎŀŦŜǊΩ option than live broadcast television, particularly as children grow older. 

Thus one of the purposes of the domestic digital estate in the context of parenting 
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can be seen as a way of managing childhood, or at least one important part of it ς 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ōȅ ǘƘŜ ƳŜŀƴǎ ƻŦ ŎŀǊŜŦǳƭƭȅ ǎŜƭŜŎǘƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ǎŜǊǾƛŎŜǎ ŀƴŘ 

encouraging their use, or setting parental controls16 (also see Shepherd et al., 

2006). 

Parents also mentioned that having children pushed them towards acquiring 

portable devices, such as tablets, in order to have an option of entertaining children 

Ψƻƴ ǘƘŜ ƎƻΩ ƛƴ any situation, both inside and outside of the family home. They also 

talked about using existent portable devices more and for different previously not 

experienced purposes, such as watching television content. For instance, Mary 

talked about using her phone to play short videos for her daughter (of her favourite 

television shows, such as Peppa Pig) to entertain her for a short while or distract 

her quickly, if she gets upset (35-44 years old, Norfolk, one child aged 1). William 

discussed how his boys were ΨŎƻƳǇƭŜǘŜƭȅ ǘŀƪŜƴ ǘƻ ǘŜŎƘƴƻƭƻƎȅ ŀƴŘ ǘƘŜȅΩƭƭ ǿŀǘŎƘ ¢± 

on your phone or my phone, ƛŦ ǘƘŜȅ ŀǊŜ ŀƭƭƻǿŜŘ ǘƻΦ ¸ƻǳ ƪƴƻǿΣ ǘƘŜȅΩƭƭ Ǌǳƴ ƻŦŦ ǿƛǘƘ 

ƻǳǊ ǇƘƻƴŜǎ ŀƴŘ ǎǘŀǊǘ ǿŀǘŎƘƛƴƎ ǎǘǳŦŦΣ ƻǊ ǘƘŜ ƛtŀŘǎΣ ƻǊ ǘƘŜ ƭŀǇǘƻǇΩ (35-44 years old, 

Norfolk, two children aged 5 and 2); ŀƴŘ Ƙƻǿ Ƙƛǎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǇǊŀŎǘƛŎŜǎ ǿŜǊŜ 

ƛƴŦƭǳŜƴŎƛƴƎ Ƙƛǎ ƻǿƴΣ ŀǎ ǿŜƭƭ ŀǎ Ƙƛǎ ǇŀǊǘƴŜǊΩǎΣ ǿƛǘƘ ǇƻǊǘŀōƭŜ ƳŜŘƛŀ ŘŜǾƛŎŜǎ ōŜƛƴƎ ǳǎŜŘ 

more, and playing a bigger role in the domestic digital estate. As WƛƭƭƛŀƳΩǎ ǿƛŦŜ 

Megan pointed out: 

 

ΨI watch like YouTube videos and stuff on my phone now. And actually if 
ǘƘŜǊŜ ƛǎ ǎƻƳŜǘƘƛƴƎ L ǊŜŀƭƭȅ ǿŀƴǘΧ ƭŀǎǘ ƴƛƎƘǘ ǘƘŜǊŜ ǿŀǎ ǎƻƳŜǘƘƛƴƎ ƻƴ 
Facebook that I really wanted to watch and I started watching on my phone, 
and then I bounced it to the TV, because I wanted to watch it bigger, I 
ǎǳǇǇƻǎŜΩ ό35-44 years old, Norfolk, two children aged 5 and 2). 

 

Lƴ ǘƘƛǎ ŎŀǎŜ ǇŀǊŜƴǘǎΩ ƎǊƻǿƛƴƎ ǳǎŜ ƻŦ ǇƻǊǘŀōƭŜ ƳŜŘƛŀ ŘŜǾƛŎŜǎ ŦƻǊ ǾƛŘŜƻ ŎƻƴǘŜƴǘ 

viewing is leading to home media technologies becoming more connected to each 

othŜǊ όaŜƎŀƴ ǎǘŀǊǘŜŘ ǿŀǘŎƘƛƴƎ ŎƻƴǘŜƴǘ ƻƴ ƻƴŜ ǎŎǊŜŜƴ ŀƴŘ ǘƘŜƴ ΨōƻǳƴŎŜŘΩ ƛǘ ǘƻ 

another), leading in turn to a more connected, coherent and user-friendly domestic 

                                                      
16 CƻǊ ƳƻǊŜ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀƴŘ ǇŀǊŜƴǘŀƭ ƴŜƎƻǘƛŀǘƛƻƴ ƻŦ ƛǘΣ ǎŜŜ ŎƘŀǇǘŜǊǎ р 
and 6. 
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digital estate, where media technologies are connected to offer a coherent 

television viewing experience.  

However, parenting decisions have not only influenced what media 

technologies were acquired, and how they were used, but also how, where and 

why they were placed in the family home. For instance, in order to avoid children 

accessing inappropriate cƻƴǘŜƴǘΣ ǇŀǊŜƴǘǎ ƻŦǘŜƴ ƘŀŘ ŀ ǎǇŜŎƛŦƛŎ ǊǳƭŜ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ 

media use, where television and other media could only be accessed from the 

public spaces of the home, such as the living room, and not from the privacy of 

ŎƘƛƭŘǊŜƴΩǎ ōŜŘǊƻƻƳs. This was done so that parents could be in the same room with 

their children, watching content together or simply keeping an eye on what 

children were doing (also see Walsh et al., 1998). James talked about trying to 

watch television content with his children whenever he could, as then it is not only 

about supervising their media use, but also about sharing media time with them: ΨLŦ 

LΩƳ ƘƻƳŜΣ ƻƴ ǿŜŜƪŜƴŘǎ ƭƛƪŜ ǘƘƛǎΣ LΩƭƭ ǎƛǘ Řƻǿƴ ǿƛǘƘ ǘƘŜƳ ŀƴŘ ǿŀǘŎƘ ƛǘ ǿƛǘƘ ǘƘŜƳΦ LǘΩǎ 

ƻǳǊ ǘƻƎŜǘƘŜǊ ǘƛƳŜΩ (35-44 years old, East Sussex three children aged 3, 6 and 10). 

Donna mentioned listening to her son watching or playing something on the iPod, 

as a way of keeping track of his media activities, even when she could not watch 

the screen with him being busy doing other things: 

 

ΨThere is so much stuff ƻƴ ǘƘŜǊŜ ǘƘŀǘ L ǿƻǳƭŘƴΩǘ ǿŀƴǘ ƘƛƳ ǘƻ ǎŜŜ, that I do 
ƘŀǾŜ ǘƻΧ [ǳŎƪƛƭȅΣ ƘŜ Ƙŀǎ ǘƘŜ ǎƻǳƴŘ ǳǇ ŀƴȅǿŀȅ, so I can kind of hear, so I can 
ƭƛǎǘŜƴ ǘƻ ǿƘŀǘ ƘŜ ǿŀǘŎƘŜǎ ŀǎ ǿŜƭƭΦ Lǘ ƛǎ ǊŜŀƭƭȅ ƛƳǇƻǊǘŀƴǘΩ ό25-34 years old, 
Suffolk, two children aged 2 and 6 months).  

 

Such mediation practices and rules around media use were leading to most media 

technologies in the home being placed in public centralised spaces of the home, 

which in most cases was the living room, thus determining the spatial 

ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƻŦ ŦŀƳƛƭȅΩǎ Řomestic digital estates (also see Aarsand and Aronsson, 

2009). 

In fact, for all 12 families that took part in the interviews, the living room 

was the most important and the most used space in the house, which was also the 

main location of media technologies, both static and portable ones. This finding 

goes against the popular claims that multi-media and multi-screen nature of 
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contemporary homes is unavoidably leading to the decentralisŀǘƛƻƴ ƻŦ ΨǘƘŜ 

traditional television-set-in-the-living-ǊƻƻƳΩ όUricchio, 2011), with media 

technologies becoming spread around the house, inviting family members to access 

media content from different separate spaces around the family home. As William 

has explained: 

 

ΨL ǘƘƛƴƪ ǿŜ ƘŀǾŜ о ƛtŀŘǎΣ ǘƻ Ǉǳǘ ƛǘ ƭƛƪŜ ǘƘŀǘΣ ǎƻΧ {ƻ ǿŜ ƘŀǾŜ ŀƴ ƛtŀŘ ƳƛƴƛΣ ŀ 
ǊŜŀƭƭȅ ƻƭŘ ŦƛǊǎǘ ƎŜƴŜǊŀǘƛƻƴ ƛtŀŘ ŀƴŘ ŀ ƴŜǿ ƻƴŜΣ ǘƘŀǘΩǎ Ƴȅ ǿƻrk one. So they 
ƘŀǾŜ ŜƴƻǳƎƘ ǎŎǊŜŜƴǎ ǘƘŀǘΣ ȅƻǳ ƪƴƻǿΣ ƛŦ ƻƴŜ ƛǎ ŀƭƭƻǿŜŘ ǘƻ Ǝƻ ƻƴ ƻƴŜΧ ǘƘŜƴ 
the other one can as well. And then they will sit at the dining table and play 
ŀ ƎŀƳŜ ƻǊ ǿƘŀǘŜǾŜǊΧ ¢ƘŜ ƪƛŘǎ ƭƻǾŜ ǿŀǘŎƘƛƴƎ ¢± ǇǊƻƎǊŀƳƳŜǎ ƻƴ ǘƘŜ ƛtŀŘΣ 
although it has a ƭƛǘǘƭŜ ǎŎǊŜŜƴΧ ¢ƘŜȅ ǳǎǳŀƭƭȅ ŜƛǘƘŜǊ ǎƛǘ ƘŜǊŜ ώƭƛǾƛƴƎ ǊƻƻƳϐ ƻǊ ƛƴ 
ǘƘŜ ŘƛƴƛƴƎ ǊƻƻƳΣ ŘƻƴΩǘ ǘƘŜȅΚΩ ό35-44 years old, Norfolk, two children aged 5 
and 2).  

 

As this quote demonstrates, despite the multitude of portable media devices 

available, their use mainly takes place in the living room/dining room downstairs, 

which is often regarded by parents as the place to use media, a symbolic centralised 

space for entertainment and information, ǿƘŜǊŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ Ŏŀƴ also be 

monitored for safety (also see Mackay and Ivey, 2004). After the living room, the 

ǎŜŎƻƴŘ Ƴƻǎǘ ǇƻǇǳƭŀǊ ǇƭŀŎŜ ŦƻǊ ƳŜŘƛŀ ǳǎŜ ǿŀǎ ǇŀǊŜƴǘǎΩ ōŜŘǊƻƻƳΣ ǿƘƛŎƘ ǿŀǎ ŀƭǎƻ 

often the location of some media technologies. Here children would often watch 

television content or use media technology, while parents were still sleeping in the 

morning, or getting ready for work or for bedtime: 

 

ΨThe TV in our bedroom we only ever use sometimes at night, although I use 
it quite a bit when he wakes up very early in the morning, just to stick the TV 
on and then he can watch his cartoons, ŀƴŘ ǿŜ Ŏŀƴ ǎǘƛƭƭ ƘŀǾŜ ŀ ōƛǘ ƻŦ ŀ ŘƻȊŜΩ 
(Emily, 25-34 years old, Norfolk, one child aged 5 months); 

 
ΨWe do quite regularly actually watch some programmes on the iPhone, a 
lot on our iPhones. And often itΩs in the morning, when she wakes up a bit 
too early, and we just wanna snooze or, you know, just not get up yet. So 
ǿŜ ǳǎŜ ¸ƻǳ¢ǳōŜ ǉǳƛǘŜ ŀ ƭƻǘΧΩ όaŀǊȅΣ 35-44 years old, Norfolk, one child 
aged 1).  

 

Or as Samantha pointed out: Ψ{ƻƳŜǘƛƳŜǎ ǘƘŜȅ ǿƛƭƭ ǿŀǘŎƘ ǎƻƳŜǘƘƛƴƎ ƻƴ ǘƘŜ laptop 

ƛƴ ǘƘŜ ōŜŘǊƻƻƳΧ ¸ŜŀƘΣ L ǿƻǳƭŘ ǎŀȅ ƭŀǇǘƻǇ ŦƻǊ 5±5ǎΣ ŜǎǇŜŎƛŀƭƭȅ ŀǘ ƴƛƎƘǘ ǘƛƳŜΧ 
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²ƘŜƴ ǿŜ ǿŀǘŎƘ ǘƘƛƴƎǎ ƻƴ ǘƘŜ ƭŀǇǘƻǇΣ ƛǘΩǎ ŀƭǿŀȅǎ ƛƴ ǘƘŜ ōŜŘǊƻƻƳΩ (25-34 years old, 

Norfolk, twins aged 5). Once again, despite the portability of the laptop, it 

nevertheless had ŀ ǎǇŜŎƛŦƛŎ ΨƭƻŎŀǘƛƻƴΩ ƛƴ ǘƘŜ ŦŀƳƛƭȅ ƘƻƳŜ όΨŀƭǿŀȅǎ ƛƴ ǘƘŜ ōŜŘǊƻƻƳΩ), 

instead of being constantly moved around the house, and this location was 

determined by the specific experiences of parenting and the need to have media 

ǘŜŎƘƴƻƭƻƎȅ Ψŀǘ ƘŀƴŘΩΦ 

In the households with young children under the age of 5, parents also often 

had to hide all media technologies, including the television set, out of reach of 

children for the reasons of safety, using child locks on media storage cupboards and 

drawers, as well as TV wall mounts. Donna (25-34 years old, Suffolk, two children 

aged 2 and 6 months) explained how her husband had to mount the television set 

to the wall, because their 2-year-old son was poking the television set and driving 

toy cars along it, which was not safe for the child, and could also mean potential 

damage for an expensive piece of media technology. Similarly, Samantha explained 

the reason why they only had 1 television set mounted to the wall and no other 

television sets in the house by saying: 

 

Ψ²Ŝ used to have a TV in there [bedroom] but it broke. It fell on one of 
ǘƘŜƳΣ ǎƻΧ LǘΩǎ ŀ ōƛǘ ǎŎŀǊȅΦ .ŜŎŀǳǎŜ ǘƘŜ ǘƘƛƴƎ ǿƛǘƘ Ŧƭŀǘ ǎŎǊŜŜƴ ¢±ǎ ƛǎΣ ǳƴƭŜǎǎ 
they are bolted to the wall, they are quite dangerous, because they are 
quite heavy, so it sort of just slipǇŜŘ ƻƴ ŦƻǊǿŀǊŘΧΩ ό25-34 years old, Norfolk, 
twins aged 5).  

 

The reason why it was so important for parents that the television set was not 

within the easy reach of children, is because the area in the living room around the 

television set was almost always used as a sort of playground, with children 

spending a considerable amount of time there. In her work, Jackie Marsh referred 

ǘƻ ǎǳŎƘ ŀƴ ŀǊǊŀƴƎŜƳŜƴǘ ŀǎ ΨǘŜƭŜǾƛǎƛƻƴ-ǊŜƭŀǘŜŘ Ǉƭŀȅ ǎǇŀŎŜΩΣ ŀƴŘ ǇƻƛƴǘŜŘ ƻǳǘ ǘƘŀǘ ƛǘ 

ǿŀǎ ŀ ǘǊŜƴŘ ŀƳƻƴƎ ǇŀǊŜƴǘǎ όнллрΥплύΦ /ƘƛƭŘǊŜƴΩs toys and books would often be 

located in front of the television set, and such arrangement was reported to both 

allow the family to spend time together, and for parents to have some relatively 

undistracted television time, when parents could watch television to relax and wind 
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down, while children were occupied by playing with toys, see pictures 2 and 3 

below: 

 

 

Picture 2Φ ±ƛŎǘƻǊƛŀ ŀƴŘ !ƴŘǊŜǿΩǎ ƭƛǾƛƴƎ ǊƻƻƳ όнр-34 years old, Nottinghamshire, two 
children aged 2 and 5 months). Original image used with parenǘǎΩ ǇŜǊƳƛǎǎƛƻƴΦ 

 

Picture 3Φ aŀǊȅ ŀƴŘ {ǘǳŀǊǘΩǎ ƭƛǾƛƴƎ ǊƻƻƳ όор-44 years old, Norfolk, one child aged 1). 
hǊƛƎƛƴŀƭ ƛƳŀƎŜ ǳǎŜŘ ǿƛǘƘ ǇŀǊŜƴǘǎΩ ǇŜǊƳƛǎǎƛƻƴΦ 
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These examples demonstrate that the ways, in which television is experienced, 

have significant impacts on ŦŀƳƛƭȅΩǎ use of overall space, with domestic digital 

estates in general, and television technology in particular, contributing in multiple 

ways to the construction of spaces of everyday life (also see Marsh, 2005; 

McCarthy, 2001; Olofsson, 2014; Tufte, 2000). 

However, children-related considerations were not the only factors 

influencing the location of media technology in the home. When it comes to placing 

the television set and other media technologies in the home, parents were also 

governed by the unsǇƻƪŜƴ ŎƻƴǾŜƴǘƛƻƴǎ ƻŦ ǿƘŀǘ ƭƻƻƪŜŘ ƎƻƻŘ ŀƴŘ ΨǎǘȅƭƛǎǘƛŎŀƭƭȅ ǇǳǊŜΩ 

(Olofsson, 2014:377), reflecting current cultural ideas of what the ideal family home 

should look like. As such, the furnishings and fixtures for media technologies were 

carefully thought through, planned and chosen, with parents using different types 

of TV stands, entertainment units and wall mounts to display some devices, while 

hiding the rest for aesthetic reasons. Television stands and entertainment units 

were often a source of pride and admiration for parents, as they were the focal 

points of the living room, its physical as well as symbolic center. In the living rooms 

ǘƘŜȅ ǎŜǊǾŜŘ ŀǎ ΨǎǇŀŎŜ-ōƛƴŘƛƴƎΩ ŦǳǊƴƛǎƘƛƴƎǎ όaŎ/ŀǊǘƘȅΣ нллмΥфоΤ ŀƭǎƻ ǎŜŜ hƭƻŦǎǎƻƴΣ 

2014), surrounded by sofas, armchairs and living room storage. Mary and Stuart 

even named their entertainment unit, remembering warmly and in detail why and 

how they got it: Ψ²Ŝ ǿŀƴǘŜŘ ǘƻ ƘŀǾŜ ǘƘŜ ¢± ƻǇǇƻǎƛǘŜ ǘƘŜ ǎƻŦŀΧ ŀƴŘ ǎƻ ǿŜ ǇƭŀƴƴŜŘ 

ǘƘƛǎ ΨaŀƎƎƛŜ ǳƴƛǘΩΧ ǘƘŀǘΩǎ ǿƘŀǘ ǿŜ Ŏŀƭƭ ƛǘΗΩ (35-44 years old, Norfolk, one child aged 

1). However, there was an unspoken hierarchy of media technologies in terms of 

visual aesthetics: for instance, while the television set was often proudly displayed, 

Wi-Fi routers and broadband receivers were mainly hidden from view either behind 

the television set or inside the television stand or entertainment unit. Devices, such 

as game consoles, DVD players, Blu-ray players and digital recorders, were usually 

located underneath the television set, where they would be visible, but at the same 

time would not attract too much attention.  

It is important to note though that parents did not always have a choice as 

to where to place media technology, as the living space would often have specific 

limitations. Due to a specific traditional layout of the homes, where living rooms 

have a fireplace and/or a chimneybreast in the living room, the television sets in 
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these homes were usually located on either side of the chimneybreast. Similarly, 

the size and shape of the room also acted as determining factors when it came to 

the decision of placing the television set. As Mary pointed out, Ψƛǘ ǿŀǎ ōŜŎŀǳǎŜ ǘƘƛǎ 

ƛǎ ǘƘŜ ōƛƎƎŜǎǘ ǇŀǊǘ ƻŦ ǘƘŜ ǊƻƻƳΣ ŀǎ ȅƻǳ Ŏŀƴ ǎŜŜ ǘƘŀǘΩǎ ƪƛƴŘ ƻŦ ŘƛƴƛƴƎ ŀǊŜŀ ǳǇ ǘƘŜǊŜΣ 

ŀƴŘ ƛǘΩǎ ƴŀǊǊƻǿŜǊΩ (35-44 years old, Norfolk, one child aged 1). Or as William 

explained: 

 

ΨI think just because of the way the chairs fit. This is the longest wall, so the 
ǎƻŦŀ Ƙŀǎ ǘƻ Ǝƻ ƘŜǊŜΧ {ƻ ƛŦ ǿŜ Ǉǳǘ ǘƘŜ ¢± ƻǾŜǊ ǘƘŜǊŜΣ ƛǘ ǿƻǳƭŘ ōŜ ǿŜƛǊŘΦ L 
ǘƘƛƴƪ ƛǘΩǎ Ƨǳǎǘ ǘƘŜ ǎƘŀǇŜ ƻŦ ǘƘŜ ǊƻƻƳΣ ŀƴŘ ǘƘŜǊŜΩǎ ŀ ŘƻƻǊ ǘƘŜǊŜΣ ǎƻΧ LǘΩǎ 
ǇǊƻōŀōƭȅ ǘƘŜ ƻƴƭȅ ǇƭŀŎŜ ƛǘ Ŏŀƴ ƎƻΩ όор-44 years old, Norfolk, two children 
aged 5 and 2).  

 

The location of doors and windows in relation to the television set was also 

carefully thought through, in order to optimise the viewing experience, for 

example, as Annabelle mentioned, ΨƛǘΩǎ ǘƻ ǎǘƻǇ ƛǘ ōŜƛƴƎ ǘƻƻ ǊŜŦƭŜŎǘŜŘ ōȅ ǘƘŜ 

ǿƛƴŘƻǿΧΩ (25-34 years old, Norfolk, two children aged 3 and 6 months). Another 

ŦŀŎǘƻǊ ǘƘŀǘ ƛƴŦƭǳŜƴŎŜŘ ǘŜƭŜǾƛǎƛƻƴ ǎŜǘΩǎ ƭƻŎŀǘƛƻƴ ƛƴ ǘƘŜ ƘƻƳŜǎ ƻŦ Ƴȅ ǇŀǊǘƛŎƛǇŀƴǘǎ ǿŀǎ 

the cabling and fixtures, which also pre-determined and dictated the space for 

media technologies in the home. As James explained, Ψ¸ŜŀƘΣ ŜǾŜǊȅǘƘƛƴƎ ƛǎ ōŜƘƛƴŘ 

ǘƘŀǘ ŎƻǊƴŜǊΣ ƭƛƪŜ ǘƘŜ ŀŜǊƛŀƭ ŀƴŘ ǇƭǳƎǎ ŀƴŘ ǎǘǳŦŦΩ (35-44 years old, East Sussex, three 

children aged 3, 6 and 10). Similarly, as Campbell family discussed: 

 

Annabelle: It was the aerial! I think the aerial was over there.  
 
Nick: Which we are not using! Oh, you mean the Virgin box? Yeah, the Virgin 
box is over there! 
 
Annabelle: That would be why then! LǘΩǎ ƭƻƎƛǎǘƛŎŀƭ ǊŀǘƘŜǊ ǘƘŀƴ ŀƴȅǘƘƛƴƎ ŜƭǎŜΦ 
 
(25-34 years old, Norfolk, two children under 5). 

 

Despite the argument put forward by many domestication framework 

ǘƘŜƻǊƛǎǘǎ ǘƘŀǘ Ψan increasing array of technologies has now become naturalised to 

the point of literal (or psychological) invisibility in the domŜǎǘƛŎ ǎǇƘŜǊŜΩ όaƻǊƭŜȅΣ 

2003:449), the families that took part in the interviews demonstrated their 
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conscious awareness of media technologies in their home, and spent a considerable 

amount of time during the interviews discussing their place in their homes. 

Moreover, the examples discussed above point to the fact that organising, 

developing and building domestic digital estates is an on-going project for parents. 

CƻǊ Ƴŀƴȅ ǇŀǊŜƴǘǎ ǘƘŜ ǇǊƻŎŜǎǎ ƻŦ ΨƭƻŎŀǘƛƴƎΩ ŀƴŘ ΨŦǳǊƴƛǎƘƛƴƎΩ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ŘƻŜǎ 

not have a natural ending point, as personal circumstances change, for instance, 

when children are born or when they grow older, as well as when new media 

technologies are being purchased and no longer fit into the existent space or 

entertainment unit, requiring a re-consideration of the domestic space.  

 

Multi -functionality of media technology in the home and domestic digital estate 

 

The findings on the location of television and its technology in the family 

home discussed above do not offer a radically new picture of the places that media 

technologies occupy in the home, and similar accounts have been previously 

provided by other scholars in the field of television and everyday life (for instance, 

see Briggs, 2010; Lull, 1988a; Mackay and Ivey, 2004; Morley, 1986, 1992; Olofsson, 

2014; Silverstone, 1991, 1994). However, my investigation of parents as a specific 

audience group and parenting as a specific stage in the life course, has shown that 

parenting intersects with the domestic digital estate in a number of ways, and the 

influence of specific stages in the life course on the domestic digital estate should 

be acknowledged. Moreover, I want to argue that while media technologies might 

continue to occupy the same spaces in the family home, what is changing is the 

very nature of home media technologies, which are becoming increasingly multi-

functional, allowing individuals to use them for a variety of purposes, in a variety of 

ways, and thus problematising our understanding of what these devices are for and 

what meanings they hold for audiences. This also means that while individuals 

might have the same media technologies in their homes, and they can be found in 

similar places around the house, their media consumption can be radically 

different, being dependent on how media technologies are actually being used. 

For instance, while most parents chose to carefully negotiate and manage 

ǘƘŜƛǊ ŘƻƳŜǎǘƛŎ ŘƛƎƛǘŀƭ ŜǎǘŀǘŜǎΣ ƛƴ ƻǊŘŜǊ ǘƻ ŜƴǎǳǊŜ ŎƘƛƭŘǊŜƴΩǎ ǎŀŦŜǘȅ ŀƴŘ ǿŜƭƭōŜƛƴƎΣ ƛƴ 
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one family parents employed much more drastic measures and instead of 

establishing a digital estate, chose to establish an anti-media home, where there 

was no media technology that children could regularly access at all. In this case, the 

living room was largely a media free zone, there was no television set and no other 

traditional television technology present. Other media technologies, such as 

laptops and phones, which were needed by parents largely for work purposes, were 

hidden from view and only used on special occasions. As Deborah and Robert 

discussed: 

 
Deborah: Lǘ ǘŜƴŘǎ ǘƻ ōŜΧ ƭƛƪŜ ƛŦ ǿŜ ŀǊŜ ƘŀǾƛƴƎΣ ƭƛƪŜ ƛŦ ƛǘΩǎ ŀ Ǌŀƛƴȅ ŀŦǘŜǊƴƻƻƴ 
ŀƴŘ ǘƘŜǊŜ ƛǎ ƴƻǘƘƛƴƎ ŜƭǎŜ ǘƻ ŘƻΧ !ƴŘ ƛǘΩǎ ƴƻǊƳŀƭƭȅ ƻƴ ŀ {ǳƴŘŀȅ ƛŦ ŀǘ ŀƭƭΦ  
 
Robert: Yeah, we might get them to sit and watch Strictly for an hour or 
ǎƻƳŜǘƘƛƴƎΣ ōǳǘ ƛǘΩǎ ƴƻǘ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ǘƘŜȅ ƘŀǾŜ ŀƴ ŀƭƭƻǿŀƴŎŜ ƻŦΦ 
Sometimes we will just all sit on a sofa and watch something. 
 
(25-34 years old, Kent, three children aged 6, 3 and 1). 

 

From the account that Deborah and Robert have provided, it was evident that on 

the rare occasions when television content was watched, parents consciously or 

unconsciously replicated television viewing experience by gathering in the living 

room and positioning the laptop or the tablet screen in the middle, so that all 

members of the family could see it. For that hour or so, the work device, such as 

the laptop, would turn into a television screen in the family room. Analogously, as 

another participant Samuel explained: Ψaȅ ŘŜǎƪǘƻǇ ƛǎ ǿƘŜǊŜ L ŀŎŎŜǎǎ Ƴƻǎt of my 

TVΧ ƛǘ Ƙŀǎ ŀ ƭŀǊƎŜ όTV ƭƛƪŜύ ǎŎǊŜŜƴΣ ǇƭǳƎƎŜŘ ƛƴǘƻ ŀ ƎǊŜŀǘ ǎƻǳƴŘ ǎȅǎǘŜƳΩ (25-34 years 

old, London, one child aged 4 months). In this example, again the PC - the device 

that is most often used for work and is therefore associated with work-related 

activities - is at the same time used for watching television, two seemingly distinct 

activities being centered in one device. There is also a clear attempt to bring the 

experience closer to that of traditional television, with Samuel emphasising that the 

deǎƪǘƻǇ ǎŎǊŜŜƴ ƛǎ ƭŀǊƎŜ ŀƴŘ ΨTV ƭƛƪŜΩ, as well as being ΨǇƭǳƎƎŜŘ ƛƴǘƻ ŀ ƎǊŜŀǘ ǎƻǳƴŘ 

ǎȅǎǘŜƳΩΣ just like the television set potentially would be. 

Similarly, the fact that families have a television set in the home does not 

necessarily mean that it is used for television viewing purposes. This idea was very 
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evident from the survey responses, as one of the survey questions required 

participants to list the media devices they had in their homes (see figure 1 in 

appendix 7). While some participants would just choose the options from the list, 

others felt the need to explain what the device was actually used for in their family, 

as quite often it was not a straightforward answer. For instance, Carol chose the 

television set from the list, however, she specified that Ψ²Ŝ Ǉƭŀȅ ²ƛƛ ƻƴ ƻǳǊ ¢± 

mainly at the moment, ōŜŎŀǳǎŜ ƛǘϥǎ ƴŜǿΦΦΦ ƎƻƻŘ ŦŀƳƛƭȅ ŦǳƴΩ (35-44 years old, 

Norfolk, one child aged 4), indicating that while her family did have a television set, 

it was not currently used for the traditional television viewing purpose, but rather 

used as a screen to play Wii. Another participant Stuart used the television screen 

as a second screen for his computer. As his wife Mary explained: 

 

Ψ¦Ǉ ƛƴ ǘƘŜ ǎǇŀǊŜ ōŜŘǊƻƻƳκǎǘǳŘȅΣ ǿŜ ƘŀǾŜ ǘƘŜ ƛaŀŎ ŀƴŘ ŀ ¢± ǎŎǊŜŜƴΣ 
because Stuart does editing. He edits film footage, because he produces and 
ŘƛǊŜŎǘǎ ŀǎ ǿŜƭƭΧ {ƻ ƘŜ ǳǎŜǎ ǘƘŜ ¢± ǎŎǊŜŜƴ ŀǎ ŀ ǘƻƻƭΦ ²Ŝ ŘƻƴΩǘ ǿŀǘŎƘ ¢± ƻƴ ƛǘΣ 
ǿŜ ŘƻƴΩǘ ǿŀǘŎƘ ¢± ǳǇ ǘƘŜǊŜΩ (35-44 years old, Norfolk, one child aged 1).  

 

The usage and functionality of a TV screen is again different in this account, with 

the television set being used instead of a computer screen for work, and not for the 

purpose of watching television content. In both accounts there is no mention of 

television as a medium, and all emphasis is on the multi-functional nature of media 

technology - ŀ ΨǎŎǊŜŜƴΩ ǘƘŀǘ Ŏŀƴ ōŜ ǳǎŜŘ ŦƻǊ ŀ ǾŀǊƛŜǘȅ ƻŦ ǇǳǊǇƻǎŜǎΣ ŘŜǇŜƴŘƛƴƎ ƻƴ ǘƘŜ 

need. The fact that there is a potential mismatch between the media technology 

and what it is actually used for was felt by many other participants, who felt the 

need to explain what each device was used for by different members of the family. 

!ǎ CŀƛǘƘ ŜȄǇƭŀƛƴŜŘΥ ΨWe use it [television set] everyday sometimes to watch a film 

as a family. My partner uses it for gaming and to watch his sports, and my little boy 

loves to watch Peppa Pig ŀƴŘ ƻǘƘŜǊ ŎŀǊǘƻƻƴǎ ƻƴƭƛƴŜΩ (18-24 years old, Norfolk, one 

child aged 1).  

These examples show that it is not possible to make generalisations about 

what happens in the domestic digital estate or what media technologies are used 

for, based on their obvious characteristics and features. Moreover, such multi-

functionality of media technologies is often blurring the already shaky and 
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uncertain boundaries around television as a medium, such as what is considered to 

be a television technology, and which home video services and content count as 

television viewing. As such, YouTube was often mentioned in the context of 

television viewing. While many individuals still use smaller portable devices, such as 

mobile phones, tablets and laptops, to access YouTube content (Ofcom, 2014a, 

2014b, 2014c), my survey and interviews have shown that more and more parents 

use smart TVs with built in YouTube application to watch videos, which brings it 

ever closer to being thought of as a television viewing experience. While in the 

majority of families, YouTube videos were used as supplementary to traditional 

television broadcasting content (as was evident from the range of television 

services that participants have chosen from the list offered, see figure 3 in appendix 

7), in one household it was used as an alternative to all traditional television 

broadcasting content altogether, with both Nina and her husband Alex only 

choosing YouTube and iTunes from the list of television services they regularly 

used. As Nina explained, ΨώǿŜ ǳǎŜϐ 5ŜǾƛŎŜ όнпƛƴŎƘ ƛƳŀŎύ κ {ŜǊǾƛŎŜ ό¸ƻǳǘǳōŜύ ǿŜ 

ŜƴƧƻȅ ǿŀǘŎƘƛƴƎ ŀƴŘ ŘƛǎŎƻǾŜǊƛƴƎ ƴŜǿ ǘƘƛƴƎǎ ǿƛǘƘ ǘƘŜ ŦŀƳƛƭȅ ŀƴŘ ŦǊƛŜƴŘǎΩ (35-44 years 

old, London, one child aged 1). Similarly, when asked ΨǿƘƛŎƘ ŘŜǾƛŎŜǎ ŀƴŘ ǎŜǊǾƛŎŜǎ Řƻ 

you use most often to access television content and why?Ω, other participants would 

give answers such as Ψ¢ƘŜ ¢± ŀƴŘ ¸ƻǳ¢ǳōŜ ƻƴ ƳƻōƛƭŜ ǇƘƻƴŜΩ (Mary, 35-44 years 

old, Norfolk, one child aged 1); Ψά[ƛǾŜ ¢±έΣ 5±5 ǇƭŀȅŜǊΣ ¸ƻǳ¢ǳōŜΣ /ŀǘŎƘ ¦Ǉ ¢±Ω (Ted, 

35-44 years old, London, two children aged 9 and 17); Ψ[ŀǇǘƻǇ ƻǊ ƛtŀŘ ŀǎ L Ŏŀƴ 

ǿŀǘŎƘ ¸ƻǳ¢ǳōŜΩ (Sonia, 35-44 years old, East Sussex, three children aged 3, 6, 10), 

further indicating that for many parents YouTube has become an essential part of 

the television viewing experience. What counts as television technology and what 

counts as television content were two questions that parents had to negotiate for 

themselves, and this negotiation was a huge part of the organisation and formation 

of the domestic digital estates.  

The variety of media devices and ways of accessing television content in the 

home did not simply exist, rather it was constantly negotiated by parents, who had 

a specific logic or reasoning for having and using these media technologies in a 

ǎǇŜŎƛŦƛŎ ǿŀȅΦ !ǎ 9ƭƛȊŀōŜǘƘ 9Ǿŀƴǎ Ƙŀǎ ŀǊƎǳŜŘΣ Ψǿhat is different is the multiplicity of 

technologies that are now on offer, that require a greater balancing out of their 
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various capabilities to fit each specific moment of viewing. The examples here are 

only part of the picture, but raise the value of coƴǎƛŘŜǊƛƴƎ ƴƻǘƛƻƴǎ ƻŦ ƳŀƴŀƎŜƳŜƴǘΩ 

of the domestic digital estates ό9ǾŀƴǎΣ нлмрōύΦ Ψ5ƻƳŜǎǘƛŎ ŘƛƎƛǘŀƭ ŜǎǘŀǘŜΩ ƛǎ ƛƴŘŜŜŘ ŀ 

very useful concept to be applied to characterise this process of negotiation of 

diverse and complex media technologies, because it refers to a coherent and logical 

structure of media technology and media use in the home, where all different 

elements come together, adding something to the overall experience of home 

media use (also see Evans, 2015a). A coherent domestic digital estate thus becomes 

the ultimate goal for negotiating, appropriating and organising media technologies 

in the home; the point when media technoƭƻƎƛŜǎ ŦƻǊƳ ŀƴ ΨƛƴǘŜƎǊŀǘŜŘ ǎȅǎǘŜƳΩ, and 

become an ΨinfrastructureΩ ƻŦ ŦŀƳƛƭȅΩǎ ƭƛǾƛƴƎ - fitting into daily routines, timetables 

and relationships; making sense for family members; anticipating and fulfilling their 

needs (also see Livingstone, 2010; Morley, 2003). In other worlds, a domestic digital 

estate is a system, where media technologies do not contradict each other and do 

ƴƻǘ ǎǘŀƴŘ ƛƴ ŀ ǿŀȅ ƻŦ ŜŀŎƘ ƻǘƘŜǊΩǎ ŦǳƴŎǘƛƻƴŀƭƛǘȅ ŀƴŘ ǳǎŜΣ ōǳǘ ǊŀǘƘŜǊ ǿƻǊƪ ǘƻƎŜǘƘŜǊ 

to enable the most convenient, easiest and most enjoyable way for individuals to 

use media in their home. 

While the domestic digital estate might be a theoretical concept, 

participants in my study nevertheless showed their acute awareness of it: when 

answering questions about home media use, respondents often offered an 

overview of their domestic digital estate, pin pointing how media technologies 

were connected together in their use, and the particular logic behind that use. For 

instance, AmandaΩǎ ǊŜǎǇƻƴǎŜ (ΨRoku box for Netflix, PlayStation for amazon prime - 

Ƴŀƛƴƭȅ ŦƻǊ ŦƛƭƳǎΩΣ 35-44 years old, Norfolk, two children, ŎƘƛƭŘǊŜƴΩǎ ŀƎŜǎ ƴƻǘ 

spŜŎƛŦƛŜŘύΣ ŀƴŘ {ǘŜƭƭŀΩǎ ǊŜǎǇƻƴǎŜ όΨ¢± - broadcast TV; PS3 to watch iPlayer or Blu-

rayΩΣ 35-44 years old, three children aged 21, 19 and 3) both explain which 

particular media devices were used for which particular television services, 

providing details of the roles of these media devices in their domestic digital 

estates. Similarly, MeganΩǎ ǊŜǎǇƻƴǎŜ όΨiPlayer/iTunes/Netflix through apple TVΩΣ ор-

44 years old, Norfolk, two children aged р ŀƴŘ нύΣ ŀƴŘ [ŀŎŜȅΩǎ ǊŜǎǇƻƴǎŜ όΨ¢± set: 

recorded programmes (on PVR), broadcast TVΣ ƛtƭŀȅŜǊ ŀƴŘ ¸ƻǳ¢ǳōŜΩΣ ор-44 years 

old, Norfolk, two children aged 4 and 2) both describe the multi-functionality of the 
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Apple TV or the Smart TV devices, which allowed them to keep various television 

services in one centralised space, thus significantly simplifying their domestic digital 

estates. These and other responses of that kind signal that domestic digital estates 

are becoming an important part of everyday life, something that individuals are 

acknowledging, and finding worth sharing and explaining, with specific personal 

circumstances and life stages, such as parenting, influencing their formation in a 

number of ways. 

 

Conclusion 

To conclude, this chapter has explored the range of media technologies in 

the homes of my participants, the spaces they occupy and their multi-functionality. 

It paid close attention to how separate media technologies, both physical and 

cloud, such as media devices, applications and television services, come together 

and are negotiated by parents using the concept of the domestic digital estate. The 

discussion in this chapter has expanded the use of this concept to include the 

experiences of parents in negotiating domestic digital estates in their everyday 

lives. It has also shown that parenting, as an experience and a specific stage in the 

life course, influences the formation and organisation of the domestic digital 

estates. The chapter thus draws special attention to the importance of considering 

individual personal ways, in which media technologies are used and made sense of, 

as the increasing multi-functionality of media technologies means that their use 

cannot be predicted or guaranteed, being dependent on individǳŀƭΩǎ ǇŜǊǎƻƴŀƭ 

circumstances, preferences and needs.  

This chapter is an original contribution to the field of television and 

everyday life, as it recognises that contemporary digital television experience 

includes the use and negotiation not only of various physical media devices, but 

ŀƭǎƻ ƻŦ ΨŎƭƻǳŘΩ ŀǇǇƭƛŎŀǘƛƻƴǎ ŀƴŘ ǎŜǊǾƛŎŜǎΣ ǿƘƛŎƘ ŀƭǎƻ Ƙave to be made sense of, 

organised and connected together by parents, in order to enable convenient, easy, 

enjoyable and safe way for parents and their children to view television content 

and use media technology in the home. By acknowledging and examining the 

efforts individuals put into sorting out various media technologies and ways of 



 83 

accessing television content in the home, this chapter brings more nuance and 

complexƛǘȅ ǘƻ ǘƘŜ ƴƻǘƛƻƴ ƻŦ ΨǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŜȄǇŜǊƛŜƴŎŜΩΣ ŜȄŀƳƛƴƛƴƎ ƛǘ ŦǊƻƳ ǘƘŜ 

position of parents as a specific audience group, and revealing multiple layers of 

this everyday experience, ranging from where to position and how to furnish media 

technologies in the family home, to what to use them for, and how to make sure 

that all separate media technologies provide a coherent and logical way to access 

home video entertainment.  

.ȅ ŜȄǇƭƻǊƛƴƎ ǇŀǊŜƴǘǎΩ ŘƻƳŜǎǘƛŎ ŘƛƎƛǘŀƭ ǎǘŀǘŜǎ ŀƴŘ ǘƘŜƛǊ ŎƻƳǇƻƴŜƴǘǎΣ ǘƘƛǎ 

chapter aiƳŜŘ ǘƻ ǎŜǘ ǘƘŜ ǎŎŜƴŜ ŦƻǊ ǘƘŜ ŦǳǊǘƘŜǊ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǇŀǊŜƴǘǎΩ ŜǾŜǊȅŘŀȅ 

experiences of digital television and its technologies that will be pursued in the 

following chapters. In particular, while this chapter has examined the impact of 

digital television and ƛǘǎ ǘŜŎƘƴƻƭƻƎƛŜǎ ƻƴ ŦŀƳƛƭȅΩǎ ǳǎŜ ƻŦ ǎǇŀŎŜΣ ŎƘŀǇǘŜǊ н will be 

looking at the ways, in which ŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴ ƛƴǘŜǊǎŜŎǘǎ ǿƛǘƘ ǇŀǊŜƴǘǎΩ ƻǊƎŀƴƛǎŀǘƛƻƴ 

of everyday life in terms of time and temporal routines. 
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Chapter 2. Parenting, temporal organisation of everyday life and 
digital television  
 
 
Introduction  
 
 

!ǎ ¢ƻǊǳƴƴ {ŜƭōŜǊƎ Ƙŀǎ ǇƻƛƴǘŜŘ ƻǳǘΣ ΨǘŜƭŜǾƛǎƛƻƴ Ŏŀƴ ōŜ ǳǎŜŘ ƛƴ ǎǘǊucturing 

daily life in the three dimensions: space, time and social relations17Ω ό1993:5). The 

previous chapter has examined the relationship between digital television and 

ǇŀǊŜƴǘǎΩ ƻǊƎŀƴƛǎation of the domestic space. The aim of this chapter is to explore 

how digital television influences the ways, in which parents organise their everyday 

life temporarily, given the everyday pressures and constraints of parenting. This 

chapter ŜȄŀƳƛƴŜǎ ǇŜǊǎƻƴŀƭ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭ ǊŜŀǎƻƴǎ ōŜƘƛƴŘ ǇŀǊŜƴǘǎΩ 

digital television viewing practices, further emphasising that the concept of the life 

course is ƘƛƎƘƭȅ ǳǎŜŦǳƭ ŦƻǊ ŀ ŘŜǘŀƛƭŜŘ ŀƴŘ ŎƻƴǘŜȄǘǳŀƭƛǎŜŘ ǎǘǳŘȅ ƻŦ ŀǳŘƛŜƴŎŜΩǎ ƘƻƳŜ 

television viewing. As such, it examines how parents often purposefully use 

television as a work-family strategy, and the connections between specific viewing 

practices and parental attitudes towards time, work, leisure, media use and child 

upbringing. By doing so, this chapter contributes to a better understanding of the 

meanings of digital television for audiences and their everyday living, as well as to 

the fields of parenting studies and family studies, which often do not study 

television and media technology in the context of individuals adjusting to and 

dealing with the experiences of being a parent in the contemporary world.  

However, this chapter will also argue that the discussion of the temporality 

of television viewing should not stop at examining how television helps viewers 

organise or structure their everyday life, but also look at the very experience of 

watching television, which also has a temporal dimension. In this chapter I will 

therefore also explore how parents negotiate and construct their experiences of 

watching digital television, raising a question of what digital television flow looks 

like for parents, as a specific audience group, and how parents themselves 

                                                      
17 The issue of how digital television intersects with family relationships will be 
explored in chapter 4. 
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undeǊǎǘŀƴŘ ǘƘŜ ƴƻǘƛƻƴ ƻŦ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩΦ .ȅ ŀŘŘǊŜǎǎƛƴƎ ǘƘŜǎŜ ǉǳŜǎǘƛƻƴǎΣ ǘƘƛǎ 

chapter aims to contribute to a better understanding of digital television as a 

medium, in a specific context of contemporary parenting. 

 

Literature review  
 
 

Before I start the discussion of the relationship between digital television 

ŀƴŘ ǇŀǊŜƴǘǎΩ ƻǊƎŀƴƛǎŀǘƛƻƴ ƻŦ ŜǾŜǊȅŘŀȅ ƭƛŦŜ ŀƴŘ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŜȄǇŜǊƛŜƴŎŜΣ L ŦƛǊǎǘ 

want to examine how television has previously been studied in the context of the 

temporal organisation of everyday life. Roger Silverstone has argued that  

 

Ψ..ŀƴ ŜƴǉǳƛǊȅ ƛƴǘƻ ǘƘŜ ΨŀǳŘƛŜƴŎŜΩ ǎƘƻǳƭŘ ōŜ ŀƴ ŜƴǉǳƛǊȅΣ ƴƻǘ ƛƴǘƻ ŀ ǎŜǘ ƻŦ ǇǊŜ-
constituted individuals, but into a set of daily practices and discourses 
within which the complex act of watching television is placed alongside 
ƻǘƘŜǊǎ ŀƴŘ ǘƘǊƻǳƎƘ ǿƘƛŎƘ ǘƘŀǘ ŎƻƳǇƭŜȄ ŀŎǘ ƛǎ ƛǘǎŜƭŦ ŎƻƴǎǘƛǘǳǘŜŘΩ όмффмΥморύΦ  

 

Many theorists have argued that media and media technology play an enormously 

significant role in how everyday life and daily practices are organised and 

experienced (Briggs, 2010; Fiske, 1987; Mackay and Ivey, 2004; Morley, 2000; 

Selberg, 1993). For instance, Hugh Mackay and Darren LǾŜȅ ƘŀǾŜ ŀǊƎǳŜŘ ǘƘŀǘ ΨǘƘŜ 

media are used to make time, to pass the time and, importantly, to construct a 

ǎŜƴǎŜ ƻŦ ǘƛƳŜΩ ǿƘŜƴ ƛǘ ŎƻƳŜǎ ǘƻ ŀǳŘƛŜƴŎŜΩǎ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎ ό2004:117). It has also 

often been argued that media, such as television, play a great role in naturalising, 

stabilising and structuring the day (Briggs, 2010:106; Gauntlett and Hill, 1999:38; 

Mackay and Ivey, 2004:107; Morley, 2000:90). As David Gauntlet and Annette Hill 

have arguedΣ ΨǘŜƭŜǾƛǎƛƻƴ ƛǎΣ ŀǘ ǘƘŜ ǾŜǊȅ ƭŜŀǎǘ ŀ Ŏŀǘŀƭȅǎǘ ŦƻǊ ŦƻǊƳǎ ƻŦ ƻǊƎŀƴƛȊŀǘƛƻƴ ƻŦ 

time and space ς or, to be more emphatic, often a primary determining factor in 

how households organize their internal geography and everydaȅ ǘƛƳŜǘŀōƭŜǎΩ 

(1999:38). Various examples have been offered to support this claim, for instance, 

it has been noted that the timetable of television programmes targets audiences 

and purposefully coincides with the daily timetables of the majority of the 

population: morning shows coincide with breakfast time, and most evening 

entertainment starts when people are back home from work (Gauntlett and Hill, 
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мфффΤ aŀŎƪŀȅ ŀƴŘ LǾŜȅΣ нллпύΦ IƻǿŜǾŜǊΣ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ŀǾƛŘ aƻǊƭŜȅΣ Ψǘhere is a 

complex symbiosis at play hereΩΣ ǿƛǘƘ ōƻǘƘ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƻǘƘŜǊ ƳŜŘƛŀ ΨŀŘŀǇǘƛƴƎ 

ǘƘŜƳǎŜƭǾŜǎ ǘƻ ǘƘŜ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ƻŦ ŘƻƳŜǎǘƛŎ ŎƻƴǎǳƳǇǘƛƻƴΩΣ ŀƴŘ ǘƘŜ ŘƻƳŜǎǘƛŎ 

ŀǊŜƴŀ ƛǘǎŜƭŦ ōŜƛƴƎ Ψsimultaneously redefined to accommodate their requirementsΩ 

(2003:443). The example of this can be families scheduling their dinner around 

evening news, adopting their daily routines to media schedules (Mackay and Ivey, 

2004:117).  

However, this traditional way of analysing television viewing and its relation 

to the temporality of everyday life has been constantly challenged by the 

developments in media technology, such as the emergence of VCR, which allowed 

viewers to record programmes; satellite and cable television, which offered more 

varied content and therefore viewing times; +1 channels, which offered a one hour 

delay of all television content; digital recorders, which allowed viewers to pause, 

forward and record programmes; and online television services, which offered On 

Demand and Catch Up services for certain programmes18. Over the years, television 

scholars have therefore discussed the increasing choice of devices, from which to 

ŀŎŎŜǎǎ ǘŜƭŜǾƛǎƛƻƴ ŎƻƴǘŜƴǘΤ ŀǳŘƛŜƴŎŜΩǎ ŎƘŀƴƎƛƴƎ ǳǎŜ ƻŦ ǘƛƳŜ ŀƴŘ ǎǇŀŎŜΤ greater 

freedom and control over viewing choice; and the constantly growing possibilities 

of self-scheduling and time-shifting19, which are putting the importance and the 

very existence of television schedule, liveness and television flow under question 

(Carlson, 2006:97-98; Forgacs, 2001:135; Goggin, 2012:28; Grainge, 2011:6; 

Kennedy, 2008:313; Kompare, 2006:336; Livingstone, 1999:64; Mackay and Ivey, 

2004:108; Nightingale and Ross, 2003:2; Pariser, 2011:11; Parks, 2004:137; Rizzo, 

                                                      
18 CƻǊ ŀ ƘƛǎǘƻǊƛŎŀƭ ƻǾŜǊǾƛŜǿ ƻŦ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘŜƭŜǾƛǎƛƻƴΩǎ ŀŘŘ ƻƴ ǘŜŎƘƴƻƭƻƎƛŜǎΣ 
see Rhiannon Bury and Johnson Li όнлмрύ ΨLǎ ƛǘ ƭƛǾŜ ƻǊ ƛǎ ƛǘ ǘƛƳŜǎƘƛŦǘŜŘΣ ǎǘǊŜŀƳŜŘ ƻǊ 
ŘƻǿƴƭƻŀŘŜŘΚ ²ŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ƛƴ ǘƘŜ ŜǊŀ ƻŦ ƳǳƭǘƛǇƭŜ ǎŎǊŜŜƴǎΩΦ New media and 
Society, Vol. 17(4), pp. 592ς610. 
 
19 Rhiannon Bury and Johnson Li in particular differentiate between three modes of 
digital television viewing: digital timeshifted viewing (also referred to as timeshifted 
viewing or timeshifting, the term used in the context of viewing recorded television 
programming), online viewing (associated with computer technologies, including 
downloading, file-sharing and streaming) and mobile viewing (also enabled by 
streaming and downloading, but involves a mobile device, such a smart phone, iPod 
Touch or tablet) (2015:594-595). 
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2007:116; Rosen, 2006; Sinclair, 2004:43; Uricchio, 2004:172). In these debates the 

audience is often presented as demanding and active, expecting choice, diversity, 

flexibility, mobility and interactivity from television content. It has been noted that 

audiences can now ΨǘŜƳǇƻǊŀƭƭȅ ƻǇǘ ƻǳǘ ƻŦ ƳŜŘƛŀ ǎŎƘŜŘǳƭŜǎ ǘƻ ǎǘǊǳŎǘǳǊŜ ǘƘŜƛǊ ƻǿƴ 

routines, rather than have them ŘŜǘŜǊƳƛƴŜŘ ōȅ ōǊƻŀŘŎŀǎǘŜǊǎΩ όMackay and Ivey, 

2004:113). Similarly, Virginia Nightingale ŀƴŘ YŀǊŜƴ wƻǎǎ ƘŀǾŜ ŀǊƎǳŜŘ ǘƘŀǘ Ψǘhe 

proliferation of technologies for reproduction and distribution of media forms 

allowed people to enjoy them in situations of their own choosing rather than at the 

whim of the broŀŘŎŀǎǘŜǊΩ ό2003:1). Or, as Hugh Mackay and Darren Ivey put it: 

 

Ψ¢ŜƭŜǾƛǎƛƻƴ Ƙŀǎ ōŜŎƻƳŜ Ψƻƴ ǘŀǇΩ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ǘƘŜ ǘƛƳŜ ƻŦ ŘŀȅΦ .ƛǘŜ-size news 
and the repetition of programmes mean that the media no longer punctuate 
the day but, rather, become the background against which the day is set. 
The media day unfolds in real tƛƳŜΣ ƛƴ ŀ ƭŜǎǎ ǎȅƴŎƘǊƻƴƛŎ ǿŀȅ ǘƘŀƴ ōŜŦƻǊŜΩ 
(2004:115).  

 

In these works, the relationship between televisiƻƴ ŀƴŘ ŦŀƳƛƭȅΩǎ ǘŜƳǇƻǊŀƭ 

organisation of everyday life is becoming increasingly uncertain, with some scholars 

ŀǊƎǳƛƴƎ ǘƘŀǘ ŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴ ŘƻŜǎ ƴƻǘ ƛƴŦƭǳŜƴŎŜ ŦŀƳƛƭȅΩǎ ǘŜƳǇƻǊŀƭ ǊƻǳǘƛƴŜǎ ŀǘ ŀƭƭ 

now. 

Such arguments are, however, continuously problematised by other 

contrasting research, which claims that new media technologies have not 

dramatically changed the experience of watching television or the relationship 

ŀǳŘƛŜƴŎŜǎ ƘŀǾŜ ǿƛǘƘ ǘƘŜ ƳŜŘƛǳƳΦ CƻǊ ƛƴǎǘŀƴŎŜΣ ¢ƻōȅ aƛƭƭŜǊ ŀǊƎǳŜǎ ǘƘŀǘ Ψpeople 

keep watching television, on a set, at home, with other people, based on the 

sŎƘŜŘǳƭŜ ŎƻƴǎǘǊƛŎǘŜŘ ōȅ ƴŜǘǿƻǊƪǎΩ όнлмпΤ ŀƭǎƻ ǎŜŜ 9ƭƭƛǎΣ нлмоύΦ ¢ƘŜ ŦƛƎǳǊŜǎ ǊŜƭŜŀǎŜŘ 

by Thinkbox show that in 2013  

 

ΨΧviewing on devices other than TVs of video on demand services like ITV 
Player, Sky Go and the BBC iPlayer accounted for just 1.5% of overall TV 
consumptionΧ As for time-shifting programmes, while 59% of homes now 
own a digital TV recorder, even in these homes more than 80% of television 
ƛǎ ǿŀǘŎƘŜŘ ƭƛǾŜΩ όCellan-Jones, 2014).  
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It should be noted that Thinkbox is of course the marketing body for commercial 

television, with a certain bias towards traditional ways of watching television. 

IƻǿŜǾŜǊΣ ƳŜŘƛŀ ǊŜƎǳƭŀǘƻǊ hŦŎƻƳ ǎƘŀǊŜŘ ǎƛƳƛƭŀǊ ŦƛƴŘƛƴƎǎΥ hŦŎƻƳΩǎ нлмр 

Communications Market Report indicates that while audiences do experiment with 

new ways of accessing television content, the main way people watch programmes 

continues to be at the time of broadcast - 88% (Ofcom, 2015a).  

There is thus a very unbalanced and unclear picture of contemporary digital 

television viewing and its relationship with the temporal organisation of everyday 

ƭƛŦŜΦ ¢Ƙƛǎ ŎƻƴǘǊŀŘƛŎǘƛƻƴ ƛǎ ƻŦǘŜƴ ŘǳŜ ǘƻ ΨǘƘŜ ŀǳŘƛŜƴŎŜΩ ōŜƛƴƎ ŀǎǎǳƳŜŘ ƻǊ ǇǊŜǎŜƴǘŜŘ ŀǎ 

a homogenous group, with little attention being paid to the specificities of everyday 

life and personal circumstances of individual audience members. In this chapter my 

aim is therefore to empirically examine this contradictory issue, and argue for the 

utility of the life course approach ς detailed attention to the specific stage in 

ŀǳŘƛŜƴŎŜΩǎ ƭƛŦŜ ŀƴŘ ǘƘŜ ŎƘŀǊŀŎǘŜǊƛǎǘics of this stage ς in the discussion of the 

everyday temporal experiences of television viewing and the use of television 

technologyΦ Lƴ ǿƘŀǘ ŦƻƭƭƻǿǎΣ L ǿƛƭƭ ōŜ ŜȄŀƳƛƴƛƴƎ Ƙƻǿ ǇŀǊŜƴǘǎΩ ǎǇŜŎƛŦƛŎ ŜȄǇŜǊƛŜƴŎŜǎ 

of everyday life, shaped by time pressures and constraints as a result of 

parenthood, are leading to specific ways of viewing digital television, and specific 

ways of negotiating the relationship between television and the temporal structure 

of everyday life.  

 

Digital television viewing in the temporal constraints of parenting 

 
I want to start the discussion by emphasising that media practices, such as 

ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎΣ ŀǎ ǿŜƭƭ ŀǎ ŀǳŘƛŜƴŎŜΩǎ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ 

media, are always dependent on the specificities of everyday life and personal 

circumstances of individual audience members. As it has already been noted in the 

introduction to this thesis, where I have discussed in detail the life course approach 

to the study of digital television consumption; parenting (particularly in its early 

years) is a unique stage in the life course - a moment of transition to a parental 

ǊƻƭŜΣ ǿƘƛŎƘ Ŏŀƭƭǎ ŦƻǊ ŀ ΨǎŜǘ ƻŦ όōŜƘŀǾƛƻǊŀƭΣ ŎƻƎƴƛǘƛǾŜ ŀƴŘ ŜƳƻǘƛƻƴŀƭύ ǊŜǎǇƻƴǎŜǎ ǘƘŀǘ 

ǳǎǳŀƭƭȅ Řƻ ƴƻǘ ōŜƭƻƴƎ ǘƻ ǘƘŜ ǇŀǊŜƴǘǎΩ ŎƻƎƴƛǘƛǾŜ ǊŜǇŜǊǘƻƛǊŜΩ ό!ǊŀǳƧƻ aŀǊǘƛƴǎ Ŝǘ ŀƭΦΣ 
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2014:122; also see McDaniel et al., 2012:1509). Thus parenting requires the 

implementation of some kind of adaptive strategies and changes in the patterns of 

everyday life. And this process includes television viewing and the use of media 

technology in the home ǘƻ ŀ ƎǊŜŀǘ ŜȄǘŜƴǘΣ ŜǾŜƴ ǘƘƻǳƎƘ ƳŜŘƛŀΩǎ ǊƻƭŜ ǿƛǘƘƛƴ ǘƘƛǎ 

process is rarely examined in academic literature on parenting and parental 

strategies of coping with everyday pressures.  

Moreover, my study has shown ǘƘŀǘ ΨƭƛŦŜ ŎƻǳǊǎŜΩ ƛǎ ƴƻǘ Ƨǳǎǘ ŀ ǘƘŜƻǊŜǘƛŎŀƭ 

concept, but an actual human experience, something that helped some of my 

participants to make sense and talk about their life, or rather a specific stage in 

their life ς being a parent of young children ς ŀƴŘ ǘŜƭŜǾƛǎƛƻƴǎΩ ǇƭŀŎŜ ǿƛǘƘƛƴ ƛǘΦ During 

the interview, one of the participants in my study was gently teasing her husband 

for his recent purchase of an expensive big screen smart TV, wondering if it was 

ƛƴŘŜŜŘ ŀ ΨǎƳŀǊǘΩ ŀƴŘ ƧǳǎǘƛŦƛŜŘ ǇǳǊŎƘŀǎŜΣ ƎƛǾŜƴ ǘƘŀǘ ǘƘŜȅ ǊŀǊŜƭȅ ǿŀǘŎƘ ¢± ŀƴȅƳƻǊŜΦ 

However, during the conversation with her husband, Annabelle also finally 

admitted that: 

 
Ψ²Ŝ ǿƛƭƭ ώǿŀǘŎƘ ǘŜƭŜǾƛǎƛƻƴϐ ŀƎŀƛƴΣ ǘƘŀǘΩǎ ǘƘŜ ǘƘƛƴƎΣ ǘƘƛǎ ƛǎ Ƨǳǎǘ ŀ ǾŜǊȅ ǎƘƻǊǘ 
phase of our lives! [talking to the baby in her arms] When you eventually go 
to bed reliably, early, and stay asleep, then mummy and daddy will again be 
sat in front of the tellȅ ŎƻƳŀǘƻǎŜŘ ŦƻǊ ƘƻǳǊǎΗ ¸ŜǎΣ ǿŜ ǿƛƭƭΗΩ όнр-34 years old, 
Norfolk, two children aged 3 and 6 months).  

 

Here Annabelle herself defines parenting as a phase of life, and highlights how it 

alters television viewing practices. Other parents also talked about their television 

ǾƛŜǿƛƴƎ ǇǊŀŎǘƛŎŜǎ ΨōŜŦƻǊŜΩ ŀƴŘ ΨŀŦǘŜǊΩ ƘŀǾƛƴƎ ŎƘƛƭŘǊŜƴΣ ŜƳǇƘŀǎƛǎing how becoming a 

ǇŀǊŜƴǘ ƛǎ ŀ ǇƻǿŜǊŦǳƭ ŎƘŀƴƎŜ ŀŦŦŜŎǘƛƴƎ ƳǳƭǘƛǇƭŜ ŀƴŘ ŘƛǾŜǊǎŜ ŀǎǇŜŎǘǎ ƻŦ ƛƴŘƛǾƛŘǳŀƭΩǎ 

life. Mary and Stuart were discussing their own special television viewing practices, 

only to realise that they actually have not done that since they had their daughter: 

 

Mary: ¢ƘŜǊŜ ƛǎ ŀ ǇǊƻƎǊŀƳƳŜ ŎŀƭƭŜŘ {ǳƴŘŀȅΧ ²ŜƭƭΣ ŀŎǘǳŀƭƭȅ ǿŜ ƘŀǾŜƴΩǘ ǎŜŜƴ ƛǘ 
ƛƴ ŀƎŜǎΧ !Ŏǘǳŀƭƭȅ ǿŜΩǾŜ Ǝƻǘ ŀ ōƛǘ ƻŦ ŀ ǘǊŀŘƛǘƛƻƴŀƭ bŜǿ ¸ŜŀǊǎ ŘŀȅΣ ǿƘƛŎƘ 
extends froƳ ƘŀǾƛƴƎ ŀ ƘŀƴƎƻǾŜǊ ƛƴ ǘƘŜ ƳƻǊƴƛƴƎΧ 
 
Stuart: ²Ŝ ƘŀǾŜƴΩǘ ŘƻƴŜ ǘƘŀǘ ŦƻǊ ȅŜŀǊǎΗ 
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Mary: ̧ ŜŀƘΧ {ƛƴŎŜ ƘŀǾƛƴƎ ƘŜǊ, ƛǘΩǎ ŀ ōƛǘ ŘƛŦŦŜǊŜƴǘΣ ōǳǘ ǿŜ ǳǎŜŘ ǘƻ ƘŀǾŜ ƭƛƪŜ ŀ 
movie marathon on a New Years day, we would kind of bring the sofa bed out 
and really make a day of it. 
 
(35-44 years old, Norfolk, one child aged 1). 

 

Phyllis Moen and Francille M. Firebaugh have argued that individuals in middle age 

ŀǊŜ ƭƛƪŜƭȅ ǘƻ ōŜ ΨǘƛƳŜ ǇƻƻǊ ŀƴŘ ƎƻƻŘǎ ǊƛŎƘΩ όмффпΥонύΦ Previous chapter has already 

ŘŜƳƻƴǎǘǊŀǘŜŘ ǘƘŀǘ ǘƘŜ ƳŀƧƻǊƛǘȅ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎ ƛƴ ǘƘŜ ǎǘǳŘȅ ǿŜǊŜ ƛƴŘŜŜŘ ΨƎƻƻŘǎ 

ǊƛŎƘΩΣ ǿƛǘƘ ŀ ǿƛŘŜ ŀǊǊŀȅ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎƛŜǎ ƛƴ ǘƘŜ ƘƻƳŜΦ hƴ ǘhe other hand, the 

existence of children, particularly young children under the age of 5, and the 

pressures of balancing employment with childcare were putting significant time 

ŎƻƴǎǘǊŀƛƴǘǎ ƻƴ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ƛƴ ǘƘŜ ǎǘǳŘȅΣ ƳŀƪƛƴƎ ǘƘŜƳ ΨǘƛƳŜ ǇƻƻǊΩΣ constraining 

time for many activities, including television viewing, and requiring parents to 

develop new viewing practices, as a way to cope with the changes in their lives. 

As such, the survey has demonstrated that for parents as a specific audience 

group, the traditional mode of viewing, that of watching live broadcast television, is 

in decline. Only 39.47% of participants said they regularly watch broadcast 

television, the figure that was lower than for many online television services, such 

as iPlayer (73.68%), YouTube (70.38%) and 4OD (43.42%) (see figure 3 in appendix 

7). This data was also complemented by that of the other survey question, where 

participants had to rate how much they agree or disagree with the given 

statements about digital television viewing (see appendix 8). 47.68% of 

respondents strongly agreed and 34.44% agreed (82.12% of respondents overall) 

ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘ ΨI like to watch television programmes at my own time, rather 

ǘƘŀƴ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ¢± ǎŎƘŜŘǳƭŜΩ. Similarly, 37.75% of respondents strongly 

ŀƎǊŜŜŘ ŀƴŘ ооΦмм҈ ŀƎǊŜŜŘ όтлΦус҈ ƻŦ ǊŜǎǇƻƴŘŜƴǘǎ ƻǾŜǊŀƭƭύ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘ ΨI 

ƻŦǘŜƴ ǳǎŜ ǘƘŜ ǇŀǳǎŜκǊŜǎǳƳŜ ƻǇǘƛƻƴ ǿƘŜƴ L ŀƳ ǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩ; and 42.11% of 

respondents strongly agreed and further 26.32% agreed (68.43% of respondents 

overall) wƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘ ΨI often record television programmes to watch them at 

ŀ ƭŀǘŜǊ ǘƛƳŜκŘŀǘŜΩ. The survey produced similar data for Catch Up television services 

as well, with 37.50% of respondents agreeing and 32.89% strongly agreeing 

(70.39% of respondents ƻǾŜǊŀƭƭύ ǿƛǘƘ ŀ ǎǘŀǘŜƳŜƴǘ ΨI often use television Catch Up 
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services to catch up with the programmes that I have missedΩΦ ¢ƘŜ ŦƛƎǳǊŜ ŦƻǊ 

television downloads either through the smart TV or through the computer device 

was smaller, with only 30% of participants ever using television programmes 

download option (see appendix 8). Only two respondents to the survey mentioned 

illegal downloads. For example, Gabby pointed out that she was ΨǿŀǘŎƘƛƴƎ ¢± 

programmes (sometimes illegally) downloaded from the internet using a fileserver 

ŀƴŘ ǘƘŜ ŦƛƭŜ ōǊƻǿǎŜǊ ōǳƛƭǘ ƛƴǘƻ ǘƘŜ ¢±Ω (35-44 years old, Somerset, one child aged 2). 

The fact that illegal downloading was only mentioned twice can either mean that it 

is not that common in the UK, where there are many other options to access 

television content and films, and where torrent sites are highly controlled and 

limited, or that participants preferred not to disclose such activities in the survey.  

Thus time-shifting television content can be seen as a major characteristic of 

ǇŀǊŜƴǘǎΩ ŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƴƎ ǾƛŜǿƛƴƎΦ tǊŜǾƛƻǳǎ ǊŜǎŜŀǊŎƘ Ƙŀǎ ŀƭǊŜŀŘȅ ƭƻƻƪŜŘ ŀǘ 

ŀǳŘƛŜƴŎŜΩǎ ǘŜƭŜǾƛǎƛƻƴ ǘƛƳŜ-shifting practices by the means of purchasing television 

programmes on physical carriers, or accessing television content using Catch Up, On 

Demand and download options (Bury and Li, 2015; Carlson, 2006; Hills, 2007 

Ihlebæk et al., 2014; Newman, 2011; Ofcom, 2015a, 2015b, 2015c; Rizzo, 2007). 

However, previous research has rarely put time-shifting practices in the context of 

ŀǳŘƛŜƴŎŜΩǎ ŜǾŜryday lives or specific experiences and life circumstances, such as 

ǇŀǊŜƴǘƛƴƎΦ ¢ƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ Ƴȅ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǇŀǊŜƴǘǎΩ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ǇǊŀŎǘƛŎŜǎ 

therefore lies in the fact that it establishes connections between media practices 

ŀƴŘ ŀǳŘƛŜƴŎŜΩǎ ŜǾŜǊȅŘay experiences determined by the specific stage in the life 

course, providing needed contextualisation for viewing practices. In the instances 

when parents discussed using Catch Up television services (when answering the 

question Which devices and services do you use most often to access television 

content?), the words that have been used most often when describing the 

experiencŜ ǿŜǊŜ ΨƳƛǎǎΩΣ ΨŎƻƴǾŜƴƛŜƴŎŜΩΣ ΨŎƻƴǎǘǊŀƛƴǘǎΩΦ !ǎ /ƘŀǊƭƻǘǘŜ ŜȄǇƭŀƛƴŜŘ, ΨI use 

Catch Up services if I miss an episode of a favourite programme, or if someone tells 

ƳŜ LϥŘ ƭƛƪŜ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘΩǎ ōŜŜƴ ƻƴΩ (35-44 years old, Norfolk, three children aged 

8, 6 and 2). Similarly, Dorothy mentioned that she preferred the ΨƛtƭŀȅŜǊΣ ŀǎ Ŏŀƴ 

ǿŀǘŎƘ ǇǊƻƎǊŀƳƳŜǎ ŀǘ ƳƻǊŜ ŎƻƴǾŜƴƛŜƴǘ ǘƛƳŜǎΩ (35-44 years old, Norfolk, four 

children aged 11, 8, 5 and 2). Such accounts signal that television viewing in the 
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context of parenting goes hand in hand with the issue of busy lifestyle and constant 

time constraints, which makes it very hard for parents (especially with young 

children) to follow broadcasting schedules, which results in favourite programmes 

ƻŦǘŜƴ ōŜƛƴƎ ΨƳƛǎǎŜŘΩΦ Similarly, parents have mentioned that recording content was 

often the only possibility for them to watch television programmes, as they simply 

could not watch them at the time when they were broadcasted live. Recording 

television was also used by parents ǘƻ ŀǾƻƛŘ ΨǘƛƳŜ ŎƭŀǎƘŜǎΩΣ ŦƻǊ ŜȄŀƳǇƭŜΣ ǿƘŜƴ ǘǿƻ 

or more of the favourite programmes were broadcasted simultaneously, something 

ǘƘŀǘ 9Ƴƛƭȅ ŎŀƭƭŜŘ ΨƎƻƻŘ ŘŀȅǎΩ ƻŦ ǘŜƭŜǾƛǎƛƻƴ ǇǊogramming. As Emily pointed out: 

  

ΨEspecially because at the moment we find that thŜǊŜΩǎ ŀ ŦŜǿ ƎƻƻŘ ǘƘƛƴƎǎ ƻƴ 
ǘƘŜǊŜΣ ŀƴŘ ǘƘŜȅ ŀƭƭ ŎƭŀǎƘΣ ǎƻ ǿŜ ǊŜŎƻǊŘ ǘƘƛƴƎǎ ŀƴŘ ŎŀǘŎƘ ǳǇ ǿƘŜƴ ǘƘŜǊŜΩǎ ƴƻǘ 
so good days -when TV is not that interesting, or if Mike is needing a lot of 
ŀǘǘŜƴǘƛƻƴΣ ǿŜΩƭƭ ǊŜŎƻǊŘ ǎƻƳŜǘƘƛƴƎ ŀƴŘ ǿŀǘŎƘ ƛǘ ƭŀǘŜǊ ǿƘŜƴ ƘŜ ƛǎ ƛƴ ōŜŘ 
aslŜŜǇΩ όнр-34 years old, Norfolk, one child aged 5 months).  

 

¢Ƙǳǎ ǘƘŜ ǇǊƻƎǊŀƳƳŜǎ ǘƘŀǘ ΨƘŀŘ ǘƻ ōŜ ƳƛǎǎŜŘΩ ǿŜǊŜ ǊŜŎƻǊŘŜŘ ŀƴŘ ǎŀǾŜŘ ŦƻǊ ƭŀǘŜǊΣ 

ǿƛǘƘ ǇŀǊŜƴǘǎ ǘƘŜƴ ƘŀǾƛƴƎ ǘƻ ŦƛƴŘ ŀ ǎǳƛǘŀōƭŜ ǘƛƳŜ ǘƻ ǿŀǘŎƘ ǘƘŜƳΦ {ƛƳƛƭŀǊƭȅΣ ΨǘƛƳŜ 

ŎƭŀǎƘŜǎΩ ŎƻǳƭŘ ŀƭǎƻ ƻŎŎǳǊ ǿƘŜƴ ǘƘŜ ǘime of the programme clashed with particular 

family activities. As Abigail explained: 

 

Ψ[ƛǾŜ ǿƻǳƭŘ ōŜ ǘƘŜ ƴŜǿǎ ŀƴŘ ǘƘŜ ǿŜŀǘƘŜǊ ŀƴŘ The One ShowΣ ōŜŎŀǳǎŜ ƛǘΩǎ on 
ǿƘŜƴ ǿŜ ŀǊŜ ƘŀǾƛƴƎ ŘƛƴƴŜǊΧ ¸ŜŀƘΣ ǘƘŀǘΩǎ ŀōƻǳǘ ƛǘΣ ŜǾŜǊȅǘƘƛƴƎ ŜƭǎŜΣ ǎƻ 
everything recorded would be documentaries, like Panorama or the 
ApprenticeΣ ǘƘƛƴƎǎ ƭƛƪŜ ǘƘŀǘΧ ǘƘŀǘ we watch when she is in bed, because 
ƻŦǘŜƴ ǘƘŜȅ ŀǊŜƴΩǘ ōŜǘǿŜŜƴ у ŀƴŘ ф ƻǊ ǘƘŜȅ ŀǊŜ ƻƴ ŀǘ ф, but on the night 
when we are busy doing stuff, so... I automatically series link all the shows I 
like well in advance, and then if I happen to be able to watch it on the night 
ς great, if not ς L ƪƴƻǿ ƛǘΩǎ ǊŜŎƻǊŘŜŘ ŀƴŘ ǿŜΩƭƭ Ƨǳǎǘ ǿŀǘŎƘ ƛǘ ŀƴƻǘƘŜǊ ǘƛƳŜΩ 
(25-34 years old, Norfolk, one child aged 2).  

 

!ōƛƎŀƛƭΩǎ ŀŎŎƻǳƴǘ ƛƭƭǳǎǘǊŀǘŜǎ ǘƘŀǘ ǇŀǊŜƴǘǎ ƘŀǾŜ ŀ ǾŜǊȅ ƴŀǊǊƻǿ ΨǿƛƴŘƻǿ ƻŦ 

ƻǇǇƻǊǘǳƴƛǘȅΩ ǿƘŜƴ ƛǘ ŎƻƳŜǎ ǘƻ ǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΣ ǿƘƛŎƘ ƛǎ ƭŀǊƎŜƭȅ ƛƴŦƭǳŜƴŎŜŘ ōȅ 

ŎƘƛƭŘǊŜƴΩǎ ǊƻǳǘƛƴŜǎΦ Lƴ ǘƘŜ ƳŀƧƻǊƛǘȅ ƻŦ ŎŀǎŜǎΣ ǘŜƭŜǾƛǎƛƻƴ ǇǊƻƎǊŀƳƳŜǎ ǘƘŀǘ ŀǊŜ ƻŦ 

ƛƴǘŜǊŜǎǘ ŀǊŜ ƴƻǘ ōǊƻŀŘŎŀǎǘŜŘ ƛƴ ǘƘƛǎ ΨǿƛƴŘƻǿΩΣ ǿƘƛŎƘ ƳŀƪŜǎ ǘƛƳŜ-shifting an 

important strategy of dealing with the temporal demands of parenting. Both 
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examples also show that time-shifted viewing was often planned and done in 

advance of broadcasting time, in order to make sure that the programmes were 

recorded in case they could not be watched live. This points to the difficulties that 

parents are experiencing planning their leisure in advance and devoting certain 

hours to television viewing, as parenting has been reported as an experience full of 

surprises, constant alteration of plans and related stress. Time-shifting can thus be 

considered as a way for parents to manage the uncertainty of everyday life ς when 

things go wrong and favourite television programmes cannot be watched at the 

planned time, they are saved for later, proving parents with a sense of reassurance 

and comfort, and a feeling that they are in control.  

Hence my research of parents (mostly parents of young children under the 

age of 5) has revealed that for this audience group at this specific stage in the life 

course television viewing is rarely accidental but in most cases carefully thought 

through, purposeful and planned. It also came with (and was shaped by) specific 

attitudes towards television, influenced by lifestyle and specific conditions of 

parenting. For instance, television advertising was not simply described as 

ΨŀƴƴƻȅƛƴƎΩ ŀƴŘ ΨƛǊǊƛǘŀǘƛƴƎΩΣ ōǳǘ ŀƭǎƻ ŀǎ ΨǘƛƳŜ ŎƻƴǎǳƳƛƴƎΩΣ ǿƘƛŎƘ ƳŀƪŜǎ ǊŜŎƻǊŘƛng 

programmes and watching them ad-free not simply a desirable ΨǘƛƳŜ-shifting 

ŎƻƴǾŜƴƛŜƴŎŜΩΣ ōǳǘ ǊŀǘƘŜǊ ŀ desperately needed time-saving measure, meaning 

parents can watch more of the actual content in the limited leisure time that they 

have. For instance, as Nicole shared, ΨwŜŎƻǊŘŜŘ ǘǾ ŀƴŘ ōƭǳ Ǌŀȅ ǇƭŀȅŜǊΦ IŀǘŜ ŀŘǾŜǊǘǎΗ 

²ŀǎǘŜ ƻŦ ǘƛƳŜΗΩ (25-34 years old, Norfolk, one child aged 3 months); or as Donna 

shared, ΨΧƳƻǎǘ ƻŦ ƛǘ ƛǎ ǊŜŎƻǊŘŜŘ Ƨǳǎǘ ǇǳǊŜƭȅ ǘƻ ǎƪƛǇ ǘƘǊƻǳƎƘ ŀŘǾŜǊǘǎ ŀǎ ǿŜƭƭΣ ǎƻ ƛǘ 

ǎŀǾŜǎ ȅƻǳ ǘƛƳŜ ǘƘŀǘ ǿŀȅΩ (25-34 years old, Suffolk, two children aged 2 and 6 

months); or as Abigail pointed out, Ψaȅ ŘƛƎƛǘŀƭ ǾƛŘŜƻ ǊŜŎƻǊŘŜǊ ŦƻǊ ǿŀǘŎƘƛƴƎ ǊŜŎƻǊŘŜŘ 

TV ǿƛǘƘ ƴƻ ŀŘǎΣ ǎŀǾŜǎ ǘƛƳŜ ŀǎ L Ŏŀƴ ƻƴƭȅ ǿŀǘŎƘ ƻƴŎŜ ŘŀǳƎƘǘŜǊ ƛƴ ōŜŘΩ (25-34 years 

old, Norfolk, one child aged 2). This ŦƛƴŘƛƴƎ ǎƘƻǿǎ ǘƘŀǘ ŜǾŜƴ ƛŦ ǇŀǊŜƴǘǎΩ ǘŜƭŜǾƛǎƛƻƴ 

viewing practices do not significantly differ from how other audiences might watch 

television, parents nevertheless have very distinctive views on television and very 

specific reasons for their viewing practices, which are influenced by their specific 

circumstances and everyday experiences. Examining the everyday context, in which 

television viewing decisions are made by parents, allows a deeper insight into the 
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relationship between the audiences and the medium, and the place that television 

occupies in the organisation of everyday life and the management of parenting. For 

parents, many television viewing practices were consciously and strategically 

developed specifically to deal with the pressures of parenting, as a way of 

Ψmanaging parenting stress and to transitioning well to parenthoodΩ (McDaniel et 

al., 2012:1509; also see Cooper et al., 2009). 

As such, morning television viewing routines (particularly in those families, 

where both parents were in full time employment) often presented a case of 

specific ΨΨǿƻǊƪ-ŦŀƳƛƭȅΩ ǎǘǊŀǘŜƎƛŜǎΩ (Becker and Moen, 1999), aimed to help parents 

organise their limited time before work more efficiently, in order to deal with the 

pressures of busy lifestyles. Parents mentioned using television in the morning to 

occupy children while they were getting ready for work. As Megan and William 

discussed: 

 
Megan: We try not to let them watch in the morning, but they usually watch 
about half an hour.  
 
William: Yeah, just while we are getting ready. 
 
Megan: Yeah, when we are getting ready, because it is a bit of a rush in the 
morning.  
 
(35-44 years old, Norfolk, two children aged 5 and 2). 
 

 
Such morning television viewing routines were not only built into the everyday 

living of parents, who felt annoyed and disoriented if these routines or habits broke 

down, as Colin shared όΨL ǘŜƴŘ ǘƻ ƪƛƴŘ ƻŦ ƎŜǘ ǳǇ ŀƴŘ ƳŀƪŜ ōǊŜŀƪŦŀǎǘ ŀƴŘ ǿŀǘŎƘ ǘƘŜ 

news for about 20-нр ƳƛƴǳǘŜǎΣ ǎƻ ƛǘΩǎ ƭƛƪŜ Ƴȅ ǿŀȅ ƻŦ ǿŀƪƛƴƎ ǳǇ ǊŜŀƭƭȅΣ ŀƴŘ ƛǘΩǎ ƴƻǿ 

ǉǳƛǘŜ ŀ ƘŀōƛǘΣ ƛǎƴΩǘ ƛǘΚ !ƴŘ ƛŦ L ǿŀƪŜ ǳǇ ƭŀǘŜΣ ǘƘŜƴ ƛǘΩǎ ŀƴƴƻȅƛƴƎΣ ōŜŎŀǳǎŜ LΩǾŜ ōǊƻƪŜƴ 

Ƴȅ ƘŀōƛǘΣ ƛǘΩǎ Ƨǳǎǘ Ƴȅ ǿŀȅ ƻŦ ǿŀƪƛƴƎ ǳǇΣ ǿƛǘƘ ǘƘŜ ƴŜǿǎΣ ǘƻ ŦƛƴŘ ƻǳǘ ǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴΩ 

- 25-34 years old, Norfolk, one child aged 2), but also into the everyday living of 

children, who were also highly reliant on habitual repetition of television viewing 

routines. Stuart discussed the effects that morning television routines had on the 

ōŜƘŀǾƛƻǳǊ ƻŦ Ƙƛǎ ȅƻǳƴƎ ŘŀǳƎƘǘŜǊΣ ǿƘƻ Ǝƻǘ ǎƻ ǳǎŜŘ ǘƻ ǘƘŜƳΣ ǘƘŀǘ Ψfirst thing in the 

morning she will come in ŀƴŘ ǘƘŜƴ ǎƘŜ ƎƻŜǎ ƭƻƻƪƛƴƎΧ ǿƘŜƴ ǎƘŜ ǿŀƪŜǎ ǳǇΣ ǎƘŜ ƎƻŜǎ 
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looking for a mobile phone and then comes over holding itΩ (35-44 years old, 

Norfolk, one child aged 1). Many family studies scholars note the constant issue of 

balancing work and family, particularly ŀƳƻƴƎ ΨǘƘŜ Řǳŀƭ-ŜŀǊƴŜǊ ŎƻǳǇƭŜΩ ό.ŜŎƪŜǊ ŀƴŘ 

Moen, 1999; Spain and Bianchi, 1996), but extremely few of them look at micro 

strategies in the home, with the use of media and media devices rarely making it to 

the list of strategies that working parents employ. However, my study has shown 

that media use is a huge part of daily existence for many people, and parents do 

ǳǎŜ ƛǘ ǘƻ ƳŀƴŀƎŜ ΨǿƻǊƪ-ŦŀƳƛƭȅ ƛƴǘŜǊŦŀŎŜΩ ό.ŜŎƪŜǊ ŀƴŘ aƻŜƴΣ мфффΥффсύΦ ¢ƘŜ 

examples from the interviews with parents discussed above demonstrate that in 

some families, television content and media devices were in fact used strategically, 

in order to manage day-to-day aspects of work and family lives, and to deal with 

the demands of work and raising young children.  

It is also important to mention that both parents did not always have to 

have the same morning television viewing routine, and could rather decide to split 

the responsibilities of childŎŀǊŜΣ ŀǎ ŘŜƳƻƴǎǘǊŀǘŜŘ ōȅ !ƴƴŀōŜƭƭŜ ŀƴŘ bƛŎƪΩǎ 

discussion: 

 
Annabelle: You will have to answer that! Nick does the morning shift! Because 
LΩƳ ǎǘƛƭƭ ǳǇ ƛƴ ǘƘŜ ƴƛƎƘǘ ǿƛǘƘ ƘŜǊΣ ǎƻ L ŘƻƴΩǘ ǎŜŜ ǿƘŀǘ ǘƘŜȅ Řƻ ƛƴ ǘƘŜ ƳƻǊƴƛƴƎΣ 
yeah. 
 
Nick: Yeah, we are now getting into a morning routine, where...  
 
!ƴƴŀōŜƭƭŜΥ ¢ƘŀǘΩǎ ǿƘŀǘ L ǘƘƻǳƎƘǘΣ L ŘƛŘƴΩǘ ƪƴƻǿ ŀƴȅǘƘƛƴƎ ŀōƻǳǘ ƛǘ though. 
 
Nick: When we get down, I kind of get the breakfast stuff ready, Max is not 
ǊŜŀŘȅ ǘƻ Ŝŀǘ ǎǘǊŀƛƎƘǘ ŀǿŀȅΣ ǎƻ ƘŜΩƭƭ ǎƛǘ ŀƴŘ ƘŜ ǿƛƭƭ ŀǎƪ ŦƻǊ ǎƻƳŜǘƘƛƴƎΣ ƛǘ ǿƛƭƭ ōŜ 
Peppa Pig or Tumble LeafΣ ǎƻ ǿŜΩƭƭ ƘŀǾŜ ŀ ŎƻǳǇƭŜ ƻŦ ŜǇƛǎƻŘŜǎ ŀƴŘ ǿŜΩƭƭ ǎŀȅ 
άǊƛƎƘǘΣ ƴƻǿ ƛǘΩǎ ǘƛƳŜ ǘƻ Ŝŀǘ ōǊŜŀƪŦŀǎǘΗέ ŀƴŘ ǿŜ ǿƛƭƭ ƘŀǾŜ ōǊŜŀƪŦŀǎǘΦ {ƻ ǘƘŀǘΩǎ 
ǉǳƛǘŜ ŎƻƴǎƛǎǘŜƴǘ ƴƻǿΣ ŀƭƳƻǎǘ ŜǾŜǊȅ ƳƻǊƴƛƴƎΧ Χ !ƴŘ ƛǘ ǿƛƭƭ ŀƭǿŀȅǎ ōŜ 
ǊŜŎƻǊŘŜŘΣ ƛǘ ǿƻǳƭŘ ƴŜǾŜǊ ōŜΧ hƘΣ L ŘƻƴΩǘ ƪƴƻǿΣ ƛǘ ǿŀǎ ƭƛǾŜ ǎǘǳŦŦ ŀŎǘǳŀƭƭȅ 
occasionally, like CBeebies at that time. But maƛƴƭȅ ǊŜŎƻǊŘŜŘ ȅŜŀƘΧ 
 
(25-34 years old, Norfolk, two children aged 3 and 6 months). 

 
 
Such routine formation can be seen as a highly strategic, inventive and resourceful 

process, with parents trying to adapt to the change of lifestyle after the birth of a 
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nŜǿ ōŀōȅΦ !ǎ ǎǳŎƘΣ !ƴƴŀōŜƭƭŜ ŀƴŘ bƛŎƪ ŘƛǾƛŘŜŘ ǘƘŜƛǊ Řŀȅǎ ƛƴǘƻ ΨǎƘƛŦǘǎΩΣ ǿƛǘƘ 

!ƴƴŀōŜƭƭŜ ΨōŜƛƴƎ ƻƴ ŘǳǘȅΩ ŀǘ ƴƛƎƘǘ ǿƛǘƘ ŀ ƴŜǿōƻǊƴΣ ŀƴŘ bƛŎƪ ΨōŜƛƴƎ ƛƴ ŎƘŀǊƎŜΩ ƻŦ ǘƘŜ 

early morning time when their older son woke up. Similarly, Abigail and Colin tried 

to make the most of their very limited leisure time, with Colin watching his 

favourite programmes when Abigail was cooking dinner, and Abigail watching 

television when Colin was doing the washing up: Ψ.ŜǘǿŜŜƴ у ŀƴŘ ф ƘŜ ǘŜƴŘǎ ǘƻ ōŜ 

ǿŀǎƘƛƴƎ ǳǇΣ ŀƴŘ LΩǾŜ ŀƭǊŜŀŘȅ ŘƻƴŜ ƭike cooking and things like that, so I might watch 

something between 8 and 9 like CSIΣ ǿƘƛŎƘ /ƻƭƛƴ ŘƻŜǎƴΩǘ ǊŜŀƭƭȅ ǿŀǘŎƘΧΩ (Abigail, 25-

34 years oldΣ bƻǊŦƻƭƪΣ ƻƴŜ ŎƘƛƭŘ ŀƎŜŘ нύΦ ¢ƘŜǎŜ ŜȄŀƳǇƭŜǎ ǎƘƻǿ ǘƘŀǘ ǇŀǊŜƴǘǎΩ 

television viewing practices and routines need to be understood in context, as they 

are much more complex and nuanced than might appear at the first glance. 

My research has also recorded instances where parents felt the need to 

change their television viewing or other media related routines, in order to set a 

ƎƻƻŘ ŜȄŀƳǇƭŜ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΣ ŀǎ ǿŜƭƭ ŀǎ ǘƻ ŘŜǾŜƭƻǇ ƴŜǿ ΨŦŀƳƛƭȅ ŦǊƛŜƴŘƭȅΩ ǊƻǳǘƛƴŜǎ 

ǘƘŀǘ ŀƭƭƻǿŜŘ ŦƻǊ ΨŦŀƳƛƭȅ ǘƛƳŜ ǘƻƎŜǘƘŜǊΩ20. This points to the argument made earlier 

about the power of the different stages of the life course, such as parenting, to 

ŀƭǘŜǊ ƛƴŘƛǾƛŘǳŀƭǎΩ ǾƛŜǿǎ ŀƴŘ ǿŀȅǎ ƻŦ ƭƛǾƛƴƎΦ CƻǊ ƛƴǎǘŀƴŎŜΣ aŜƎŀƴ ŀƴŘ ²ƛƭƭƛŀƳ 

discussed their decision not to use any media devices in the evenings, while the 

children were awake: 

 
William: They would watch it all the time if you let them, you know, kids love 
ǎŎǊŜŜƴǎΣ ŘƻƴΩǘ ǘƘŜȅΚ [ƛƪŜ ǘƘŜ ƛtŀŘ ƻǊΧ {ƻ ǿŜ ǘǊȅ ƴƻǘ ǘƻ ǳǎŜ ǎŎǊŜŜƴǎ ŜƛǘƘŜǊΣ ƭƛƪŜ 
Megan and I. We are trying to avoid our phones, while the kids are awake. 
Because they say that kids grow up now watching their parents just on the 
ǇƘƻƴŜ ŀƭƭ ǘƘŜ ǘƛƳŜΧ  
 
aŜƎŀƴΥ ΧƧǳǎǘ ƻƴ ǘƘŜ Ǉhone all the time. And we realised that they started to 
Řƻ ƛǘΣ ǎƻ ȅŜŀƘΣ ǿŜ ǘǊȅ ǘƻ ƘŀǾŜ ƭƛƪŜ ŀ ƴƛƎƘǘΧ ƭƛƪŜ ǿŜ ŘƻƴΩǘ ƘŀǾŜ ŀƴȅ ǎŎǊŜŜƴǎ ŀǘ 
ǘƘŜ ǘŀōƭŜΧ ǿŜ ŘƻƴΩǘ ǊŜŀƭƭȅ ǳǎŜ ǘƘŜƳ ǿƘŜƴ ǘƘŜȅ ŀǊŜΧ ǳƴǘƛƭ ǘƘŜȅ ŀǊŜ ƎƻƛƴƎ ǘƻ 
bed. 
 
(35-44 years old, Norfolk, two children aged 5 and 2). 

 

                                                      
20 ¢ƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨŦŀƳƛƭȅ ǘƛƳŜ ǘƻƎŜǘƘŜǊΩ ǿƛƭƭ ōŜ ŜȄŀƳƛƴŜŘ ƛƴ ƳƻǊŜ ŘŜǘŀƛƭ ƛn chapter 
4. 
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¢ƻ ǉǳƻǘŜ tŜƴƴȅ 9ŘƎŜƭƭ .ŜŎƪŜǊ ŀƴŘ tƘȅƭƭƛǎ aƻŜƴΣ ǘƘŜǎŜ ŜȄŀƳǇƭŜǎ ΨŜƳǇƘŀǎƛȊŜ the 

processes through which family members actively construct and modify their roles, 

resources, and relationshipsΩ ό1999:995), in order to somehow manage the 

experiences and responsibilities of this new family life. According to Phyllis Moen 

and Francille M. Firebaugh, this shift in roles, relationships and responsibilities in 

ǊŜŀŎǘƛƻƴ ǘƻ ŎƘŀƴƎŜǎ ƛƴ ŦŀƳƛƭȅ ƴŜŜŘǎ Ŏŀƴ ōŜ ǎŜŜƴ ŀǎ ŀ ΨŦŀƳƛƭȅ ŎŀǊŜŜǊΩ (1994:30), 

which similarly to the work career, is also a journey. Once again, television viewing 

can be seen as an integral part of such strategies, with both parents employing it as 

part of their daily routine, even when doing so separately, which further connects 

television viewing practices with the concept of the life course, where these media 

ǇǊŀŎǘƛŎŜǎ ōŜŎƻƳŜ ŘŜǇŜƴŘŜƴǘ ƻƴ ŀƴŘ ƎƻǾŜǊƴŜŘ ōȅ ǘƘŜ ŎƘŀƴƎŜǎ ƛƴ ƛƴŘƛǾƛŘǳŀƭǎΩ ƭƛǾŜǎΣ 

with life course influencing the attitudes individuals have towards media 

technologies and their use. 

 

Parenting and the temporality of television viewing experience 

 

However, when discussing the temporality of digital television viewing, it is 

not only worth looking at how television helps parents organise their everyday life, 

but also at the very experience of watching television, which also has a temporal 

dimension, and which is also shaped by the experiences of parenting. According to 

John Paul Kelly, rigid temporal regimes (liveness, flow, scheduling, appointment 

viewing) are what characterises the medium of television, as they have always 

structured both the form and economy of broadcast television (2011:124). 

According to Raymond Williams, the individual television programmes or 

broadcasting segments are not as significant as the overall experience of live 

broadcasting ǾƛŜǿƛƴƎ ǘƘŀǘ ƪŜŜǇǎ ŀǳŘƛŜƴŎŜǎ ΨǘǳƴŜŘ ƛƴΩΥ  

 

ΨLǘ ƛǎ ŜǾƛŘŜƴǘ ǘƘŀǘ ǿƘŀǘ ƛǎ ƴƻǿ ŎŀƭƭŜŘ Ψŀƴ ŜǾŜƴƛƴƎΩǎ ǾƛŜǿƛƴƎΩ ƛǎ ƛƴ ǎƻƳŜ ǿŀȅǎ 
planned, by providers and then by viewers, as a whole; that it is in any event 
planned in discernible sequences which in this sense override particular 
ǇǊƻƎǊŀƳƳŜ ǳƴƛǘǎΩ ό1974:93, my emphasis; also see Uricchio, 2004, 2009).  
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Other scholars have also discussed the importance of flow, referring to it as the 

Ψprocess of optimŀƭ ŜȄǇŜǊƛŜƴŎŜΩΣ derived through absorption with a specific task, the 

concept that is not limited to television viewing, but which could also be used in 

relation to other aspects of leisure and work (Jin, 2012:169; also see 

Csikszentmihalyi, 1997; Csikszentmihalyi and LeFevre, 1989; Hoffman and Novak, 

2009; Sherry, 2004). Consequently, television viewing has been characterised by 

continuity - where continuity techniques, such as trailers, announcers, and logos 

ΨƳŀƪŜ ǳǇ ǘƘŜ ƎƭǳŜ ǘƘŀǘ ƘƻƭŘǎ ǘƘŜ ǎŎƘŜŘǳƭŜ ŀƴŘ ŎƘŀƴƴŜƭ ǘƻƎŜǘƘŜǊΧ ŜǎǎŜƴǘƛŀƭ ƛƴ 

ŎǊŜŀǘƛƴƎ ŦƭƻǿΩ ό±ŀƴ ŘŜƴ .ǳƭŎƪ ŀƴŘ 9ƴƭƛΣ нлмпΥ 450). As Paul Grainge has pointed out, 

ΨǳǊƎƛƴƎ ŀǳŘƛŜƴŎŜǎ ǘƻ Ψǎǘŀȅ ǘǳƴŜŘΩ ŦƻǊ ŀǎ ƭƻƴƎ ŀǎ ǇƻǎǎƛōƭŜΣ ŀ ǎŜƴǎŜ ƻŦ ǘƘŜ ŜǇƘŜƳŜǊŀƭ ƛǎ 

ōǳƛƭǘ ƛƴǘƻ ǘŜƭŜǾƛǎƛƻƴΩǎ ǎǘǊǳŎǘǳǊŜǎ ƻŦ ǎŎƘŜŘǳƭƛƴƎΣ Ŧƻrms of address and attempt never 

to be the same twiceΩ ό2011:6)Φ IƻǿŜǾŜǊΣ ŀǎ ǘƘŜ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǇŀǊŜƴǘǎΩ ǘŜƭŜǾƛǎƛƻƴ 

viewing practices so far has demonstrated, parents often go for alternative ways to 

access television content, not relying on live scheduling, but rather using recording, 

Catch Up and On Demand options, which in turn Ƙŀǎ ǘƘŜ ǇƻǘŜƴǘƛŀƭ ǘƻ ŀƭǘŜǊ ǇŀǊŜƴǘǎΩ 

relationship with the medium of television, television liveness and television flow. 

And as the following discussion aims to demonstrate, just ŀǎ ǇŀǊŜƴǘǎΩ ǇǊŀŎǘƛŎŜǎ ƻŦ 

television viewing have unique and very distinctive features, so do the ways, in 

which parents negotiate the idea of television flow and liveness. This in turn is 

calling for a consideration of how the traditional logics of television broadcast flow 

and live television are being adapted in the context of contemporary parenting and 

everyday life (also see Kelly, 2011).  

The fact that in most cases, when answering the survey questions, parents 

referred to particular programmes, rather than to television viewing more 

generally, is worth emphasising. Time constraints require parents to be organised 

and identify specific programmes of interest, as there is not much time available for 

viewing of content that is of no particular interest or personal value. As Andrew 

ŜȄǇƭŀƛƴŜŘΥ ΨBeing very busy with two children and busy with planning and studying, 

I don't have a great deal of time for television. I have three programmes I watch 

weeklyΩ (25-34 years old, Nottinghamshire, two children aged 2 years and 3 

months). In the survey parents referred to recorded and Catch Up television as 

ΨŜŀǎȅΩΥ Ŝŀǎȅ ǘƻ ƴŀǾƛƎŀǘŜ ŀƴŘ ǳǎŜΣ Ŝŀǎȅ ǘƻ ŎƻƴǘǊƻƭ ŀƴŘ Ŧƛǘ ƛƴǘƻ ǘƘŜƛǊ ƭƛǾŜǎΣ Ŝŀǎȅ ǘƻ ŦƛƴŘ 
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specific programmes of interest and watch them without delays. For example, 

Francesca explained that she preferred the ΨƛtƭŀȅŜǊ - easy to find programmes or 

¢ƛ±ƻ ōƻȄ ǇƭŀȅŜǊΩ (35-44 years old, Norfolk, two children aged 11 and 9). 

Analogously, Margaret explained why she preferred Catch Up television services, 

particularly the iPlayer: ΨŜŀǎȅ ǘƻ ǳǎŜ ŀƴŘ ƘƻƭŘ ƛƴŦƻǊƳŀǘƛƻƴκǇǊƻƎǊŀƳƳŜǎ L ǊŜǉǳƛǊŜΩ 

(35-44 years old, Norfolk, three children aged 8, 5 and 2). Such responses indicate 

that for these participants - parents experiencing constant time constraints - it was 

important to have clear control over their television consumption. Moreover, the 

responses were not about television entertainment in general and abstract terms, 

but rather about particular, clearly defined and segmented content that 

participants had control over. The language used by parents in those responses is 

also noteworthy, as television is discussed by using the language traditionally 

ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ŎƻƳǇǳǘŜǊ ǳǎŜΣ ǊŀǘƘŜǊ ǘƘŀƴ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎΥ Ψhold 

ƛƴŦƻǊƳŀǘƛƻƴκǇǊƻƎǊŀƳƳŜ L ǊŜǉǳƛǊŜΩ ƻǊ ΨŜŀǎȅ ǘƻ find ǇǊƻƎǊŀƳƳŜǎΩ όŀƭǎƻ ǎŜŜ Rizzo, 

2007). 

In his discussion of BBC iPlayer, James Bennett has previously argued that it 

ΨǊŜƳƻǾŜǎ ǘŜƭŜǾƛǎƛƻƴ ǇǊƻƎǊŀƳƳŜǎΤ ǳƴōǳƴŘƭŜǎ ǘƘŜƳΧ ŦǊƻƳ ǘƘŜ Ŧƭƻǿ ƻŦ ǘƘŜ ƭƛƴŜŀǊ 

ǎŎƘŜŘǳƭŜΤ ŀƴŘ ǇƭŀŎŜǎ ǘƘŜƳ ŀǎ ŎƻƴǘŜƴǘ ŀǘ ǘƘŜ άōŜŎƪ ŀƴŘ Ŏŀƭƭέ ƻŦ ǘƘŜ ǳǎŜǊΩΤ ŀƴŘ ƛƴ ǎƻ 

doing Ψƛǘ ǊŜƳŜŘƛŀǘŜǎ ǘŜƭŜǾƛǎƛƻƴΩǎ ƻƴǘƻƭƻƎȅ ŦǊƻƳ Ŧƭƻǿ ǘƻ ŘŀǘŀōŀǎŜΩ όнллуΥмрф-160; 

also see Bennett and Brown, 2008; Grainge, 2011; Manovich, 2001; Schroter, 2009). 

The data from my research has shown that this argument and this concept of a 

ΨŘŀǘŀōŀǎŜΩ Ŏŀƴ ōŜ ŜȄǘŜnded to all television services, such as recorded content, 

Catch Up and On DŜƳŀƴŘΦ tŀǊŜƴǘǎΩ ǊŜǎǇƻƴǎŜǎ ŀōƻǾŜ ƛƭƭǳǎǘǊŀǘŜ ǘƘŀǘ ǘŜƭŜǾƛǎƛƻƴ ƛǎ 

often experienced as a database of content, rather than the medium of fleeting and 

ephemeral content that flows. Similarly, television content is not experienced as 

programmed sequences of texts, but rather as discrete and user-controlled units 

(Kelly, 2011:124)Σ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ 5ŜǊŜƪ YƻƳǇŀǊŜ ǊŜŦŜǊǎ ǘƻ ŀǎ ΨŦƛƭŜǎΩ (2002, 2006). As 

ƘŜ ŜȄǇƭŀƛƴŜŘΣ ΨǘƘŜ ŦƛƭŜ ƛǎ ǘƘŜ ƻǇǇƻǎƛǘŜ ƻŦ flow. As flow creates large synchronous 

audiences over long stretches of time, the file is made available directly to 

ƛƴŘƛǾƛŘǳŀƭǎ ƛƴ ǎƳŀƭƭ ǇŀŎƪŀƎŜǎ ƻƴ ŀƴ ŀŘ ƘƻŎ ōŀǎƛǎΩ όYƻƳǇŀǊŜΣ нллнΥпύΦ There is thus a 

ǎƘƛŦǘ ƛƴ ǇŀǊŜƴǘǎΩ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƛǘs purpose, and a move away 

ŦǊƻƳ ǎŜŜƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ŀǎ ΨǇǊƻǾƛŘƛƴƎΩ ŀƴŘ ΨƎƛǾƛƴƎΩ ŎƻƴǘŜƴǘ ǘƻ ΨǎǘƻǊƛƴƎΩ ƛǘΣ ƴƻǘ ǎƛƳǇƭȅ 
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for immediate viewing, but also for later access, using the same logic as a computer 

hard drive. Such examples call for a re-consideration of television as a medium, 

analysing it as moving towards the computer-like function and experience for 

viewers, particularly for parents as a specific audience group; as well as for a re-

consideration of the television flow as being broken into units or segments, no 

ƭƻƴƎŜǊ ōŜƛƴƎ ŀ ΨŎƻƳǇƭŜǘŜΩ ŀƴŘ ΨŎƻƴǘƛƴǳƻǳǎΩ ǾƛŜǿƛƴƎ ŜȄǇŜǊƛŜƴŎŜ όŀƭǎƻ ǎŜŜ YƻƳǇŀǊŜΣ 

2002; Rizzo, 2007).  

However, just as the concept of flow is still in active use in the television 

scheduling departments21, it also remains an integral part of the television viewing 

experience for audiences, particularly for parents as a specific audience group, even 

if in different way than before. Although scholars who discuss the file-based digital 

television with a database logic often argue that it is no longer characterised by 

patterns of temporal regularity and temporal logic, because consumers can be 

watching content at any time of the day (Kelly, 2011:125), time constraints of 

parenting put serious limitations on this optimistic view. Although ǇŀǊŜƴǘǎΩ 

television viewing often cannot be characterised by continuity and broadcasting 

flow in traditional terms, their viewing is still strategically organised in a specific 

sequence, in order to deal with the time pressures of parenting. Although parents 

often time-shifted television programmes, by recording them or accessing them 

ǳǎƛƴƎ ǾŀǊƛƻǳǎ ǘŜƭŜǾƛǎƛƻƴ ǎŜǊǾƛŎŜǎΣ ǘƘǳǎ ƭƛŦǘƛƴƎ ǘƘŜƳ ŦǊƻƳ ǘƘŜ ōǊƻŀŘŎŀǎǘŜǊǎΩ ǎŎƘŜŘǳƭŜǎΣ 

they nonetheless still selected and ordered programmes, thus creating their own 

viewing schedules and their own unique types of flow22. For instance, binge-

watching was the most common experience of television viewing sequencing 

among the participating parents (also see Henning, 2013; Ramsay, 2013). Although 

                                                      
21 For more on how the concept of flow is used and discussed in the contemporary 
television industry, and for the discussion of vertical and horizontal scheduling 
techniques, see Karoline Ihlebæk et al. όнлмпύ ΨYŜŜǇƛƴƎ ¢ƘŜƳ ŀƴŘ aƻǾƛƴƎ ¢ƘŜƳΥ ¢± 
{ŎƘŜŘǳƭƛƴƎ ƛƴ ǘƘŜ tƘŀǎŜ ƻŦ /ƘŀƴƴŜƭ ŀƴŘ tƭŀǘŦƻǊƳ tǊƻƭƛŦŜǊŀǘƛƻƴΩΦ Television and New 
Media, Vol. 15(5), pp. 470ς486. 
 
22 {ǊŜǎŀ wƛȊȊƻ όнллтύ ŘƛǎŎǳǎǎŜŘ ǘƘƛǎ ǇǊƻŎŜǎǎ ǳǎƛƴƎ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ǘƘŜ ΨǇƭŀȅƭƛǎǘΩΣ ǎŜŜ 
ΨtǊƻƎǊŀƳƳƛƴƎ ¸ƻǳǊ hǿƴ /ƘŀƴƴŜƭΥ !ƴ !ǊŎƘŀŜƻƭƻƎȅ ƻŦ ǘƘŜ tƭŀȅƭƛǎǘΩΣ ƛƴ !Φ ¢Φ YŜƴȅƻƴ 
(ed.) TV Futures: Digital Television Policy in Australia, Melbourne: University of 
Melbourne Press, pp. 108-131. 
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binge-watching or binge-viewing is usually defined ŀǎ ΨǿŀǘŎƘƛƴƎ ŜǇƛǎƻŘŜǎ ƻŦ ŀ ¢± 

ǎŜǊƛŜǎ ōŀŎƪ ǘƻ ōŀŎƪΩ ǿƛǘƘƛƴ ŀ ǾŜǊȅ ǘƛƎƘǘ ǘƛƳŜ ŦǊŀƳŜ όIŜƴƴƛƴƎΣ нлмоύΣ L ǿŀƴǘ ǘƻ ŀǊƎǳŜ 

that in the case of parents as an audience group, binge-watching should be 

extended to include a wider time frame (it can be weeks or even months), in which 

individuals exclusively watch the episodes from the same television programme. As 

Megan and William discussed:  

 

Megan: We just watched Game of ThronesΣ ŀƴŘ ǿŜ ǇǊŜǘǘȅ ƳǳŎƘ ǿŀǘŎƘŜŘΧ 
Ƙƻǿ Ƴŀƴȅ ǎŜŀǎƻƴǎΚΦΦ ōŀŎƪ ǘƻ ōŀŎƪΣ ŘƛŘƴΩǘ ǿŜΚ 

 
William: YeahΣ L ŘƻƴΩǘ ǊŜƳŜƳōŜǊ Ƙƻǿ Ƴŀƴȅ ǘƘŜǊŜ ǿŜǊŜΧ .ǳǘ ǘƘŀǘ ǿŀǎ ŀƭƭ 
that we watched for a couple of weeks pretty much. 

 
(35-44 years old, Norfolk, two children aged 5 and 2). 
 

In this case, Game of Thrones was the only television programme that parents 

watched, as much as their free time allowed. Viewing in this type of sequence and 

flow can once again be seen as a strategic approach to television viewing adopted 

by parents, where one programme is chosen out ƻŦ ƳŀƴȅΣ ōŀǎŜŘ ƻƴ ǇŀǊŜƴǘǎΩ 

specific interests and preferences, and devoted all of the television time, in order to 

make sure that it is actually watched until the end, rather than started and then 

later abandoned due to the shortage and unpredictability of free time. 

Similarly, Samantha discussed how the traditional television broadcasting 

schedule of ΨǘƘƛƴƎǎ ƭƛƪŜ X-Factor or Dancing with the StarsΧ ώōŜƛƴƎϐ ƻƴ ǘƘŜ ǎŀƳŜ 

ǘƛƳŜ ŜǾŜǊȅ {ŀǘǳǊŘŀȅ ƴƛƎƘǘΩ did not work for her, because there was no guarantee 

that she would have time for television on that day at that time every single week. 

What she had to do instead is come up with a different more flexible and personal 

type of television viewing scheduling that worked for her as a busy parent of young 

children, whose free time was not guaranteed and easily predictable:  

 

ΨL ƳƛƎƘǘ ǊŜŎƻǊŘ ŀ ǎŜǊƛŜǎ ŀƴŘ ƴƻǘ ǿŀǘŎƘ ƛǘ ŦƻǊ ƳƻƴǘƘǎΣ ōŜŎŀǳǎŜ L Ƨǳǎǘ ƘŀǾŜƴΩǘ 
ƘŀŘ ǘƘŜ ŎƘŀƴŎŜ ƻǊ LΩƭƭ ǿŀǘŎƘ ƛǘ ŀƭƭ ƛƴ ƻƴŜ ƎƻΦ {ƻ LΩƭƭ ǿŀƛǘ ǳƴǘƛƭ ƛǘΩǎ ōŜŜƴ 
recorded, and have a big like Television-o-thon or something. When I have a 
ŎƘŀƴŎŜΩ ό25-34 years old, Norfolk, twins aged 5).  
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This example further illustrated that parents, for whom interruption and 

fragmentation of everyday activities is a daily experience, prefer not to view their 

ŦŀǾƻǳǊƛǘŜ ǇǊƻƎǊŀƳƳŜǎ ǳƴǘƛƭ ǘƘŜ ΨǘƛƳŜ ƛǎ ǊƛƎƘǘΩΣ ǿƘŜƴ ǘƘŜȅ Ŏŀƴ Ŧǳƭƭȅ ŦƻŎǳǎ ƻƴ ǘƘŜƳΣ 

knowing that they will not be disturbed and interrupted. And when this time 

comes, as much television content is viewed as possible, with binge-viewing or 

Ψtelevision-o-ǘƘƻƴΩ replacing traditional broadcasting flow.  

Parents also noted that YouTube was operating on the principle of television 

flow, by putting different episodes of programmes in a certain sequence or flow, 

which parents reported to be particularly useful and convenient for them. As Stuart 

explained, ΨΧwe watch television programmes on YouTube. Mainly with Lily though, 

ƛǘΩǎ Ƴŀƛƴƭȅ ǘƘƛƴƎǎ ƭƛƪŜ Peppa PigΦ Lǘ ǎŜŜƳǎ ǘƘŀǘ ǘƘŜǊŜΩǎ ƘǳƴŘǊŜŘǎ ƻŦ ŎƭƛǇǎ ǳǇƭƻŀŘŜŘ, 

ǿƘŜǊŜ ǘƘŜȅΩǾŜ ǎǘƛǘŎƘŜŘ ǘƻƎŜǘƘŜǊΣ ǎƻǊǘ ƻŦ ƭƛƪŜ ƛƴ ŀƴ ƘƻǳǊΩǎ ǿƻǊǘƘΩ (35-44 years old, 

Norfolk, one child aged 1). In this case, YouTube, as a source of television content, 

was chosen by Stuart particularly because it was organised in a flow, as this meant 

he did not have to go back to it and search for more video clips of Peppa Pig, 

instead they were already conveniently organised for him in a continuous flow. This 

example challenges the previously expressed academic views on YouTube as a 

database and an archive, which lacks flow in the traditƛƻƴŀƭ ǎŜƴǎŜΣ Ψoffering instead 

ŀ ǎŜǘ ƻŦ ŜǉǳƛǾŀƭŜƴǘƭȅ ŀŎŎŜǎǎƛōƭŜ ŀƭǘŜǊƴŀǘƛǾŜǎ ŀǘ ŀƴȅ ƎƛǾŜƴ ƳƻƳŜƴǘΩ ό¦ǊƛŎŎƘƛƻΣ 

2009:32; also see Grainge, 2011:8; Schroter, 2009:340). The examples of how 

parents negotiate and manage digital television flow, using television as a 

computer-like database of content on the one hand, and experimenting with 

sequencing and flow of content on the other hand, highlights the importance of 

examining what individuals actually do with television flow, rather than trying to 

explain these experiences using narrowly defined conceptual frameworks of flows 

and files. As William ¦ǊƛŎŎƘƛƻ Ƙŀǎ ǇƻƛƴǘŜŘ ƻǳǘΣ Ψǘhe larger point is about the subtle 

but important shift in the concept of flow away from programming strategies 

toward viewer-determined experienceΩ ό2004:172), the experience that can be 

characterised as a flow, as a file or as a combination of the two (also see Kelly, 

2011; Rizzo, 2007; Uricchio, 2009). 

Flow in relation to digital television viewing is not, however, the only 

concept that ƴŜŜŘǎ ǘƻ ōŜ ŀŘŘǊŜǎǎŜŘ ƛƴ ǘƘŜ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǘƘŜ ǘŜƳǇƻǊŀƭƛǘȅ ƻŦ ǇŀǊŜƴǘǎΩ 
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television viewing experience. My study has shown that just as parents negotiate 

television flow, they are also re-working the concept of television liveness, making 

clear distinctions between background live television viewing and watching 

television. The discussion of television viewing in the context of parenting so far has 

focused on what can be described as planned, selective and purposeful viewing ς 

parents tuning in for specific programmes, usually time-shifted via recording, Catch 

Up or On Demand, at a specific time in the day. This might create a misleading 

picture of parents not watching live broadcast television at all, which was not the 

case. However, as I will explore in the remaining part of this chapter, parenting (as a 

specific experience and a distinctive stage in the life course) requires parents to 

reconsider their attitudes towards background television viewing and live television 

viewing, and leads to a new understandiƴƎ ƻŦ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩΦ 

In the survey parents (mainly mothers, as they were the ones to take 

maternity leave and stay at home with the children in the vast majority of cases) 

mentioned often having live television on in the background, when they were alone 

with children during the day, while their partners were at work (also see Gauntlett 

and Hill, 1999; Morley, 1986). As Emily shared, Ψ! ƭƻǘ ƻŦ ǘƘŜ ǘƛƳŜΣ ŜǎǇŜŎƛŀƭƭȅ ǿƛǘƘ 

ƘŀǾƛƴƎ ŀ ȅƻǳƴƎ ōŀōȅΣ ƛǘΩǎ Ƴŀƛƴƭȅ ƻƴ ŀǘ ǘƘŜ ōŀŎƪƎǊƻǳƴŘ ŀǘ ǘƘŜ ƳƻƳŜƴǘΩ (Emily, 25-34 

years old, Norfolk, one child aged 5 months). Or, as Donna pointed out, Ψ¢ƻ ōŜ 

honest, at the moment, I am on maternity leave, so it pretty much stays on all day 

ŜǾŜǊȅ Řŀȅ ǿƘŜƴ L ŀƳ ƛƴ ǘƘŜ ƘƻǳǎŜΩ (25-34 years old, Suffolk, two children aged 2 

and 6 months). These examples point to a close connection between the 

experience of staying at home with a baby or a young child, and background 

television viewing. In Milly BuonannoΩǎ words: 

 

ΨIn the ambience of the home, interwoven with relationships and duties, it 
can happen at some times of day and stages of life more than others that a 
switched-on television set provides a counterpoint or background to our 
main occupations or, if we are lonely, gives us the company of human voices 
and pictures that require no more than a glance from time to time, just to 
ŎƻƴŦƛǊƳ ǘƘŀǘ ǘƘŜȅ ŀǊŜ ǘƘŜǊŜΩ όнллуΥ офΤ ŀƭǎƻ ǎŜŜ 9ƭƭƛǎΣ мффнύΦ  

 

Indeed, the responses that participants have provided indicate that live background 

television was not watched intently, but rather acted as a background sound for the 
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busy everyday life of a parent: Ψ¢± ōŀŎƪƎǊƻǳƴŘ ǿƘŜƴ ŘƻƛƴƎ ƻƴƭƛƴŜ ǎƘƻǇǇƛƴƎκǎƻŎƛŀƭ 

ƴŜǘǿƻǊƪƛƴƎΩ (Katie, 35-44 years old, Norfolk, two children aged 4 and 2); Ψbƻǿ ¢±Σ 

because I can watch it from the kitchen while doing my ƛǊƻƴƛƴƎΩ (Silvia, 35-44 years 

old, Norfolk, two children aged 6 and 2). In the following interviews, when asked to 

recall the content that was on television when it was in the background, 

participants could not provide much details, recalling the channel that was on, 

rather than specific programmes. As Donna discussed: 

 

ΨLǘ Ŏŀƴ ōŜ ŀƴȅǘƘƛƴƎΣ ƭƛƪŜ ǘƘƛǎ ƳƻǊƴƛƴƎ L Ǉǳǘ ƛǘ ƻƴ /ƘŀƴƴŜƭ р ǘƻ ǿŀǘŎƘ мл 
minutes of something, and then it stayed on that channel for 2 hours, even 
ǘƘƻǳƎƘ ƴƻ ƻƴŜ ǿŀǎ ǿŀǘŎƘƛƴƎ ƛǘΦΦΦ LǘΩǎ ƴƻǘ anything in particular that I put on, 
like when we are having dinner, I will probably put a music channel on and 
ǿŀǘŎƘΧ ŀƴŘ ƭƛǎǘŜƴ ǘƻ ƛǘ ƛƴ ǘƘŜ ŘƛƴƛƴƎ ǊƻƻƳΦ LŦ L Řƻ ƴŜŜŘ ǘƻ ƭŜŀǇ ǳǇǎǘŀƛǊǎ, then 
I will probably just put some kids programming on, I hate it anȅǿŀȅΩ όнр-34 
years old, Suffolk, two children aged 2 and 6 months).  

 

¢Ƙǳǎ ǇŀǊŜƴǘǎΩ ǊŜǎǇƻƴǎŜǎ ƛƴŘƛŎŀǘŜ ǘƘŀǘ when television was left on in the 

background, it often did not matter what programmes were on, with parents not 

paying attention to the content, anŘ Ƨǳǎǘ ŜƴƧƻȅƛƴƎ ǘƘŜ ΨƴƻƛǎŜΩ ŀƴŘ ŎƻƳǇŀƴionship 

that television provided for them.  

This finding (television being used as a background for family everyday life) 

in itself is not new and has been observed by other television scholars in the past 

(for instance, see Gauntlett and Hill, 1999; Mackay and Ivey, 2004; Morley, 1986). 

However, what I want to add to the discussion of background live television 

viewing, is that contemporary parents do not consider background live television as 

ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩΣ Ƴŀking a clear distinction between the two (also see 

Weissmann, 2015a, 2015b). For instance, in the interview Abigail stated that her 

daughter ΨƧǳǎǘ ǎǘŀǊǘŜŘ ǿŀǘŎƘƛƴƎ ǘŜƭƭȅ ƛƴ ǘƘŜ ƭŀǎǘ ƳƻƴǘƘ ƻǊ ǎƻ ŀŎǘǳŀƭƭȅΣ ƛǘ Ƙŀǎ ōŜŜƴ ǘƘŜ 

ŦƛǊǎǘ ǘƛƳŜΣ ǎƘŜ ƛǎ нм ƳƻƴǘƘǎ ƴƻǿΩ and that her viewing is highly limited. However, 

television was on in the background for the entire duration of the interview, and 

when asked about it, Abigail said that: 
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ΨLƴ ǘƘŜ ŜǾŜƴƛƴƎǎ ǿŜ ǘŜƴŘ ǘƻ ōŜ ǿŀǘŎƘƛƴƎ ƛǘΣ ōǳǘ ƻƴ ǘƘŜ ǿŜŜƪŜƴŘ ƭƛƪŜ ǘƻŘŀȅ ƛǘ 
will be just noise on the background, and sometimes I will put on a music 
channel. I like to have a bit of a constant kind of bubble, bubbling kind of 
ƴƻƛǎŜΣ L ŘƻƴΩǘ ƭƛƪŜ ǎƛƭŜƴŎŜ ŀǘ ŀƭƭ ƻǊ ŀƴȅǘƘƛƴƎ ƭƛƪŜ ǘƘŀǘΣ ǎƻ ȅŜŀƘΩ όнр-34 years 
old, Norfolk, one child aged 2).  

 

This discussion therefore demonstrates that Abigail does not consider live television 

ƭŜŦǘ ƻƴ ǘƘŜ ōŀŎƪƎǊƻǳƴŘ ŀǎ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩ ƴŜƛǘƘŜǊ ŦƻǊ ŀŘǳƭǘǎΣ ƴƻǊ for children. 

LƴǎǘŜŀŘ ƻŦ ǊŜŦŜǊǊƛƴƎ ǘƻ ōŀŎƪƎǊƻǳƴŘ ǘŜƭŜǾƛǎƛƻƴ ŀǎ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩΣ Abigail uses 

difŦŜǊŜƴǘ ǿƻǊŘǎ ŀƴŘ ǘŜǊƳǎ ƛƴ ƘŜǊ ŘŜǎŎǊƛǇǘƛƻƴΣ ǎǳŎƘ ŀǎ ΨƴƻƛǎŜΩ ŀƴŘ ΨōǳōōƭŜΩΣ ǇƻƛƴǘƛƴƎ 

to the fact that background live television is used not for content and images, but 

rather for the sound. Abigail also clearly contrasts weekend background television 

ǿƛǘƘ ǘƘŜ ǿŜŜƪŘŀȅ ŜǾŜƴƛƴƎ ǾƛŜǿƛƴƎΣ ǿƘŜƴ ǘƘŜȅ ŀŎǘǳŀƭƭȅ ΨǘŜƴŘ ǘƻ watch itΩΦ {ƛƳƛƭŀǊƭȅΣ 

as another participant Jason shared: 

 

Ψ¸ŜŀƘΣ ŀ ƭƻǘ ƻŦ ǘƘŜ ǘƛƳŜ ƛǘ ώ¢±ϐ ƛǎ ƻƴ ǘƘŜ ōŀŎƪƎǊƻǳƴŘΣ ŜǎǇŜŎƛŀƭƭȅ ǿƛǘƘ ǘƘƛƴƎǎ 
like Sky Sport NewsΣ ƛǘΩǎ ƴƻǘΧ ȅƻǳ ŀǊŜ ƴƻǘ ǊŜŀƭƭȅ Ǉŀȅƛƴg too much attention 
to it, but just when I am marking and stuff, just have it on the background 
and sort of pick up things every now and again, but you are not so properly 
watching it, so yeah, I do use it quite a lot as a sort of background thing. But 
yeŀƘΣ ƛŦ ǿŜ ƪƴƻǿ ǘƘŜǊŜΩǎ ŀ ƎƻƻŘ ǘƘƛƴƎ ǘƘŀǘ ǿŜ ǿŀƴǘ ǘƻ ǿŀǘŎƘΣ ǿŜ ǊŜŎƻǊŘ 
ǘƘŜƳΦ {ƻ Ƴƻǎǘƭȅ ƭƛƪŜ ƭƛǾŜ ǎǘǳŦŦΣ ōǳǘ ƛŦ ǘƘŜǊŜΩǎ ǎƻƳŜǘƘƛƴƎ ǿŜΩŘ ƭƛƪŜ ǿŀǘŎƘƛƴƎ, 
ǘƘŜƴ ǿŜΩŘ ǊŜŎƻǊŘ ǘƘŀǘ ŀƴŘ ǿŀǘŎƘ ƛǘΩ όнр-34 years old, Norfolk, one child aged 
5 months).  

 

Here Jason clearly differentiates between just having television on in the 

backgroǳƴŘ ŀƴŘ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩΦ LŦ ǘƘŜǊŜ ƛǎ Ψŀ ƎƻƻŘ ǘƘƛƴƎΩ ǘƘŀǘ 9Ƴƛƭȅ ŀƴŘ Wŀǎƻƴ 

would like to watch, they make a conscious effort and watch it purposefully and 

intently. Moreover, they would not Ƨǳǎǘ ΨŎŀǘŎƘ ƛǘ ƻƴ ŀ ǘŜƭƭȅΩ ƭƛǾŜΣ ōǳǘ ǊŀǘƘŜǊ ǘƘŜȅ 

would record it and watch it at a later time with no destructions and interruptions. 

As Elke Weissmann has observed, Ψ²ƘŜƴ L Ǝƻ ŀǊƻǳƴŘ ǘƻ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ƘƻǳǎŜǎΣ L 

often find the television is on ς but they are not necessarily sitting down to watch. 

²ƘŜƴ ǘƘŜȅ ǎƛǘ Řƻǿƴ ǘƻ ǿŀǘŎƘΣ ƛǘΩǎ ƻŦǘŜƴ ǎƻƳŜǘƘƛƴƎ ŦǊƻƳ 

bŜǘŦƭƛȄκLtƭŀȅŜǊκƛǘǾǇƭŀȅŜǊκпƻ5Ω όнлмрŀύΦ This finding contradicts the previous 

conceptualisations of the pleasures of television viewing experience for the 

audience purely in terms of liveness and flow. For instance, as P. David Marshall has 
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ŀǊƎǳŜŘ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ Ψthe pleasures of television as they have developed over the 

last 60 yearsΩΥ ΨΧǘƘŜ ǾƛŜǿŜǊ ŀŎŎŜǇǘŜŘ ǘƘŜ ǇƭŜŀǎǳǊŜǎ ƻŦ ǘƘŜ Ŧƭƻǿ όŀƴŘ ǘƘŜ Ŧƭƻǿ ƻŦ 

segments). This pleasure could be summarisŜŘ ƛƴ ǘƘŜ ǇƘǊŀǎŜ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩΣ 

ŀǎ ƻǇǇƻǎŜŘ ǘƻ ǿŀǘŎƘƛƴƎ ŀ ǇŀǊǘƛŎǳƭŀǊ ǇǊƻƎǊŀƳƳŜΩ (2009:44). Whereas it has been 

previously argued that liveness and flow are the essential elements of the pleasure 

that audiences derive from television (Williams, 1974), the accounts that parents 

have given me clearly indicate a shift in what is considered to be a pleasurable 

experience of television viewing, at least for parents as a specific audience group. 

Recording television content or accessing it via Catch Up and On Demand services is 

ǾŀƭǳŜŘ ŀƴŘ ŀǇǇǊŜŎƛŀǘŜŘ ƳƻǊŜ ōȅ ǇŀǊŜƴǘǎ ǘƘŀƴ ƭƛǾŜ ǘŜƭŜǾƛǎƛƻƴ ǿƛǘƘ ōǊƻŀŘŎŀǎǘŜǊǎΩ 

flow.  

IƻǿŜǾŜǊΣ ǇŀǊŜƴǘǎΩ ƻǿƴ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ǿŀǎ ƴƻǘ ǘƘŜ ƻƴƭȅ ƻƴŜ ǘƘŀǘ Ƙŀǎ 

been described as selective and purposefulΦ /ƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ Ƙŀǎ ŀƭǎƻ 

been reported as consisting of single separate units of programmes. For instance, 

as Samantha explained, they chose mainly recorded television content for their 

daughters, ΨōŜŎŀǳǎŜ ǿŜ ǘǊȅ ǘƻ ƳŀƪŜ ƛǘ ǎƻ ǘƘŀǘ ǘƘŜȅ ŀǊŜ not watching just television, 

ǘƘŜȅ ŀǊŜ ǿŀǘŎƘƛƴƎΧ ǘƘŜȅ ŀǊŜ ŀǎƪƛƴƎ ǘƻ ǿŀǘŎƘ ŀ ǇŀǊǘƛŎǳƭŀǊ ǇǊƻƎǊŀƳƳŜΩ (25-34 years 

old, Norfolk, twins aged 5). Here Samantha makes a very clear distinction between 

ΨƧǳǎǘ ǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩ ŀƴŘ ΨǿŀǘŎƘƛƴƎ ŀ ǇŀǊǘƛŎǳƭŀǊ ǇǊƻƎǊŀƳƳŜΩΣ ǿƛǘƘ ǘƘŜ ŦƻǊƳŜǊ 

being considered a meaningless pastime, and the latter being considered a 

purposeful thoughtful activity:  

 

ΨL ǘƘƛƴƪ ƛǘΩǎΧ ƛǘΩǎ ōŜŎŀǳǎŜΧ ¢ƘŜǊŜ ƛǎ ƴƻ ǘƘƛƴƪƛƴƎ ōŜƘƛƴŘ ƛǘΦ LŦ ȅƻǳ ŀǊŜ ǎŀȅƛƴƎ 
you are watching television, well, why are you watching just television? Are 
ȅƻǳ ōƻǊŜŘΣ ȅƻǳ ƪƴƻǿΚ LŦ ƛǘΩǎ ǘƘŜǊŜ ōŜŎŀǳǎŜ ȅƻǳ ǿŀƴǘ ǘƻ ŜƴƧƻȅ ŀ ǇŀǊǘƛŎǳƭŀǊ 
programme, then to me it mŀƪŜǎ ƳƻǊŜ ǎŜƴǎŜΩ όнр-34 years old, Norfolk, 
twins aged 5).  

 

{ǳŎƘ ŀǇǇǊƻŀŎƘ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ Ŏŀƴ ōŜ ǎŜŜƴ ŀǎ ǇŀǊŜƴǘǎΩ ŀǘǘŜƳǇǘ ǘƻ 

find a way of letting their children watch television, while at the same time avoiding 

ǘƘŜ ǎǘƛƎƳŀ ƻŦ ΨōŀŘ ǇŀǊŜƴǘƛƴƎΩ ŀǘǘŀŎƘŜŘ ǘƻ ƛǘ due to the common associations of 
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television with passive and meaningless past time23. However, parental attitudes 

ǘƻǿŀǊŘǎ ǘŜƭŜǾƛǎƛƻƴΣ ŀƴŘ ǿƘŀǘ Ŏƻǳƴǘǎ ŀǎ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩΣ ŎƻǳƭŘ ŀƭǎƻ ǳƴŘŜǊƳƛƴŜ 

parental mediation in certain cases. For instance, the definition of television 

viewing as only purposeful viewing of selected content, as discussed by Abigail 

earlier in this chapter, has an interesting effect on parental attitudes towards 

ŎƘƛƭŘǊŜƴΩǎ ǾƛŜǿƛƴƎΣ ǿƛǘƘ ōŀŎƪƎǊƻǳƴŘ ǘŜƭŜǾƛǎƛƻƴ ƴƻǘ ōŜƛƴg considered viewing at all, 

thus often being left unnoticed, unattended and uncontrolled, being dissolved in 

everyday family life. Although Abigail did put a lot of effort into carefully choosing 

and selecting television programmes that her daughter was aƭƭƻǿŜŘ ǘƻ ΨǿŀǘŎƘΩΣ ǎƘŜ 

completely ignored live background television that her daughter was exposed to on 

a day-to-day basis. As Suzy Tomopoulos et al. have argued with regards to their 

findings, particularly young children were very ƭƛƪŜƭȅ ǘƻ ǿŀǘŎƘ ΨƳƻǊŜ ōackground 

media that featured age-inappropriate content or had not been turned on for 

ǘƘŜƳΩ όнлмпΥрпсύΦ As Samantha has put it: 

 

ΨΧȅƻǳ ƳƛƎƘǘ ǎŀȅ: άaȅ ŎƘƛƭŘǊŜƴ ƻƴƭȅ ǿŀǘŎƘ ά¦έ ŦƛƭƳǎέΦΦΦ !ƴŘ ǘƘŀǘ ƳƛƎht be 
true, but they will have The Jeremy Kyle Show on in thŜ ōŀŎƪƎǊƻǳƴŘΧ .ǳǘ 
Ƨǳǎǘ ōŜŎŀǳǎŜ ǘƘŜȅ ŘƛŘƴΩǘ Ǉǳǘ ƛǘ ƻƴ for themΣ ǘƘŜƴ ǘƘƛƴƪ ǘƘŜƛǊ ƪƛŘǎ ŀǊŜƴΩǘ 
ǿŀǘŎƘƛƴƎΧ hǊ ŀƭƭ ǘƘƻǎŜ ƳǳǎƛŎ ǇǊƻƎǊŀƳǎ ǿƛǘƘ ŀƭƭ ǘƘŜ ǇŜƻǇƭŜ ǎƘŀƪƛƴƎ ǘƘŜƛǊΧ 
ȅƻǳ ƪƴƻǿΧΩ όнр-34 years old, Norfolk, twins aged 5).  

 

Thus this example demonstrates that parental negotiation of television viewing is 

not always straight forward and simple, and can pose unexpected issues for 

parents. 

This section of the chapter has demonstrated the importance of not only 

addressing the issue of how television viewing is fitted into the temporal routines of 

ǇŀǊŜƴǘǎΩ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎΣ ōǳǘ ǘƘŜ ƛǎǎǳŜ ƻŦ Ƙƻǿ ǇŀǊŜƴǘǎ ƴŜƎƻǘƛŀǘŜ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ǘƘŜƛǊ 

ŎƘƛƭŘǊŜƴΩǎ ǘŜlevision viewing experience, which also has a temporal dimension. 

During the process of this negotiation, concepts that are core to television as a 

medium, such as liveness and flow, are also being re-worked and re-negotiated by 

parents, exposing the ways, in which television is experienced and understood as a 

                                                      
23 TƘŜ ƛǎǎǳŜ ƻŦ ΨƎƻƻŘΩ ŀƴŘ ΨōŀŘΩ ǇŀǊŜƴǘƛƴƎ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ǘƘŜ 
use of media technology will be discussed in more detail in chapter 6. 
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medium. Accounts given by parents reveal that parenting, as a specific experience 

and a specific stage in the life course, is altering not only the viewing practices of 

audience members, but also the very attitudes viewers have towards television, 

television flow, and live background television viewing, further emphasising the 

importance of the everyday context for ǘƘŜ ǎǘǳŘȅ ƻŦ ŀǳŘƛŜƴŎŜΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ 

ǇǊŀŎǘƛŎŜǎΣ ŀƴŘ ǘŜƭŜǾƛǎƛƻƴΩǎ ƳŜŀƴƛƴƎǎ ŦƻǊ ƛƴŘƛviduals and their daily lives. 

 
Conclusion 
 
 

This chapter has examined digital television in the context of the 

ǘŜƳǇƻǊŀƭƛǘȅ ƻŦ ǇŀǊŜƴǘǎΩ ŜǾŜǊȅŘŀȅ ƭƛŦŜΣ ŀƴŘ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ǘƘŜ ǘŜƳǇƻǊŀƭƛǘȅ ƻŦ 

ǇŀǊŜƴǘǎΩ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŜȄǇŜǊƛŜƴŎŜΦ Lǘ ǎƘƻǿŜŘ ǘƘŀǘ ǇŀǊŜƴǘƛƴƎΣ ŀǎ ŀ ǎǇŜŎƛŦƛŎ 

experience and a distinctive stage in the life course, influences the ways, in which 

television viewing is understood, negotiated and practiced by individuals. The aim 

of this chapter was therefore not to argue that traditional modes of viewing are in 

decline or to draw a boundary between live and time-shifted television experience. 

Rather, the aim was to examine how a specific audience group ς parents, 

particularly parents of young children - establishes meaningful, purposeful and 

strategic television viewing routines, and develops unique types of television flow, 

in order to cope with the pressures of everyday life, and to make the most of the 

limited free time. The chapter has also highlighted the idea that the very notion of 

ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩ ƛǎ ŀŎǉǳƛǊƛƴƎ ƴŜǿ ƳŜŀƴƛƴƎǎ ƛƴ ǘƘŜ Ŏƻƴtext of contemporary 

ŦŀƳƛƭȅ ƭƛŦŜΣ ǿƛǘƘ ǇŀǊŜƴǘǎ ŘǊŀǿƛƴƎ ŀ ƭƛƴŜ ōŜǘǿŜŜƴ ΨōŀŎƪƎǊƻǳƴŘ live ǘŜƭŜǾƛǎƛƻƴΩ ŀƴŘ 

purposeful television viewing. While it is important to be wary of the fact that 

different television viewing options available do not necessarily lead tƻ ŀǳŘƛŜƴŎŜΩǎ 

changed viewing practices and ways of organising everyday life, and therefore be 

careful with making generalised statements about the changes new media 

technologies cause; I want to argue that it is nevertheless worth examining 

personal individual narratives of television consumption to find, acknowledge and 

document the varying ways audiences access and view television content, and the 

implications of such practices for the organisation of everyday living and the 

experiences of contemporary parenting. 
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¢ƘŜ ŦƛǊǎǘ ŎƘŀǇǘŜǊ Ƙŀǎ ŜȄŀƳƛƴŜŘ ǇŀǊŜƴǘǎΩ ŘƻƳŜǎǘƛŎ ŘƛƎƛǘŀƭ ŜǎǘŀǘŜǎ ŀƴŘ ǘƘŜ 

overall media environment of contemporary homes. This second chapter has 

looked at how digital television and media technology is fitted into temporal 

everyday experiences and structures. Both chapters have therefore emphasised the 

complexity of the digital television presence in contemporary homes and everyday 

life, highlighting the multitude of options as to how to access television content, 

make sense of and practice television viewing. However, the issue of how exactly 

accessing and viewing decisions are made and the reasons behind them has not yet 

been addressed. In the following chapter I will therefore particularly look at the 

digital television choice available to parents, and at how this choice is negotiated 

and acted on, with a specific focus on how the experiences of parenting are 

affecting this process.  
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/ƘŀǇǘŜǊ оΦ aŜŘƛŀ ŘŜǾƛŎŜǎΣ ŀǇǇƭƛŎŀǘƛƻƴǎΣ ŦƻǊƳŀǘǎΣ ŀƴŘ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ 
making process behind the choice  
 
 
Introduction 
 

Stephen McCreery and Dean Krugman have argued that  

 

Ψƻptions for watching TV shows and movies have increased greatly since the 
arrival of video streaming technology and the willingness by television 
networks to offer much of their TV originated content through these online 
platforms. The change in platforms gives rise to newer forms of video 
consumption tƘŀǘ ǇƻǘŜƴǘƛŀƭƭȅ ŀƭǘŜǊ ǾƛŜǿƛƴƎΩ (2015:620; also see Evans, 2008, 
2015b).  

 

Indeed, the previous chapters have already introduced the diversity and complexity 

of media technology in the homes of the participants, and the multitude of options 

of accessing and watching television content that exists there. It has been argued 

that parents think through and make an attempt of managing the array of media 

technologies in their homes by organising their domestic digital estates. It has also 

been demonstrated how parents negotiate the temporality of television viewing, in 

order to fit television into their everyday lives and cope with the pressures of 

parenting. However, the previous chapters have largely focused on what happens 

when parents use a certain media technology to access television content for 

various reasons and purposes, or how this use is negotiated and made sense of. 

What has not yet been addressed is the issue of how a certain way of accessing and 

watching television content gets chosen by parents in the first place, and what are 

the reasons that motivate parents to make this choice. For instance, why are 

certain programmes watched on the television set, and others on the portable 

media devices? Or, how do parents decide what format of content to go for, 

physical or cloud, temporary renǘ ƻǊ ǇǳǊŎƘŀǎŜΚ !ǎ 9ƭƛȊŀōŜǘƘ 9Ǿŀƴǎ Ƙŀǎ ŀǊƎǳŜŘΣ Ψthe 

multiplicity of technologies that are ƴƻǿ ƻƴ ƻŦŦŜǊΧ requires a greater balancing out 

of their various capabilities to fit ŜŀŎƘ ǎǇŜŎƛŦƛŎ ƳƻƳŜƴǘ ƻŦ ǾƛŜǿƛƴƎΩ όнлмрōύΤ ŀƴŘ 

only by examining these questions, television viewing experience and its 

relationship with everyday life can be understood in all its complexity. 
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 This chapter thus aims to add further complexity to the discussion of 

television viewing in the home in the context of parenting by looking at the 

processes that take place before television viewing actually happens. In this chapter 

I am arguing that before even starting to watch television content, parents engage 

in a decision making process, as to what is the most enjoyable, convenient and 

sensible way to access and watch television content ς by weighting pros and cons 

of certain ways of accessing television content, and by asking themselves a number 

of questions about television viewing in the context of everyday family life, in order 

to make the right decision for both themselves and their children. The empirical 

question of how and why audiences in general, and parents in particular, make a 

choice of how to access and watch television content, remains largely unaddressed, 

and it is not often examined in academic discussion of home media consumption. 

While pervious research has started to examine how specific national contexts and 

cultural traditions influence the ways, in which audiences make sense of the 

television options available to them, and make specific choices as to how to access 

television content (Evans and McDonald, 2014), the experience of parenting in 

relation to how individuals make these choices has not yet been investigated, which 

allows this chapter to make an original contribution to the field of home media 

consumption in the context of family everyday life. 

This chapter thus aims to fill in this gap in academic understanding of home 

media consumption, by looking at how parents, as a specific audience group, make 

everyday television viewing choices from the options available to them, accepting 

some features of digital television, while rejecting or overlooking the others. This 

chapter aims to examine the intersections between parenting as a specific 

experience and a stage in the life course, and audience choice with regards to how 

television is accessed and watched in the home. In particular, this chapter covers 

ǘƘŜ ƛǎǎǳŜ ƻŦ ǘƘŜ ƘƛŜǊŀǊŎƘȅ ƻŦ ƳŜŘƛŀ ŘŜǾƛŎŜǎ ƛƴ ǘƘŜ ƘƻƳŜΣ ŀƴŘ Ƙƻǿ ƛǘ ŀŦŦŜŎǘǎ ǇŀǊŜƴǘǎΩ 

choice of the device, from which to access television content; the correlations 

between the choice of media devices and gendered experiences of fathering and 

motheringΤ ǘƘŜ ǊŀǘƛƻƴŀƭŜ ƻŦ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ǇǊƻŎŜǎǎ ǿƛǘƘ ǊŜƎŀǊŘ ǘƻ ǾŀǊƛƻǳǎ 

television services; and how parents make choices between online cloud formats 

and physical releases. 
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Literature review  
 
 

Since this chapter deals with the issue of the diverse ways of accessing and 

ǾƛŜǿƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ŎƻƴǘŜƴǘ ƛƴ ǘƘŜ ƘƻƳŜΣ ŀƴŘ ŀǳŘƛŜƴŎŜΩǎ ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ǇǊƻŎŜǎǎ 

with regards to this choice, it is first important to look at previous works on home 

media consumption and audience choice. Due to the rapid advances in media 

technology, home media consumption has been an incredibly popular object of 

research in the recent years, with two concepts being particularly highlighted as its 

main characteristics ς variability and choice (Goggin, 2012; Kennedy, 2008). 

Variability refers to the technological changes in contemporary media, which have 

ƭŜŘ ǘƻ ƳŜŘƛŀ ƻōƧŜŎǘǎ ƴƻǘ ōŜƛƴƎ ǎƻƳŜǘƘƛƴƎ ΨŦƛȄŜŘ ƻƴŎŜ ŀƴŘ Ŧƻr all, but something 

ǘƘŀǘ Ŏŀƴ ŜȄƛǎǘ ƛƴ ŘƛŦŦŜǊŜƴǘΣ ǇƻǘŜƴǘƛŀƭƭȅ ƛƴŦƛƴƛǘŜ ǾŜǊǎƛƻƴǎΩ όaŀƴƻǾƛŎƘ, 2001:36). In 

other words, it refers to media becoming more diverse in its forms, more individual 

and personal for each member of the audience, as well as increasingly customisable 

and user-driven (Hjorth, 2012; Thurman, 2011). Thus contemporary home media 

consumption, including television viewing, is often seen in the context of 

ƛƴŘƛǾƛŘǳŀƭƛǎƳ ŀƴŘ ŀ ƳƻǾŜ ǘƻǿŀǊŘǎ ΨǇŜǊǎƻƴŀƭ ƳŜŘƛŀΩ ƻǊΣ ƛƴ ƻǘƘŜǊ ǿƻǊŘǎΣ ΨǇǊƻŘǳŎǘǎ 

built aroǳƴŘ ǇŜƻǇƭŜΩ ό.ǳƭƭΣ нллрΤ CƻǊƎŀŎǎΣ нллмΤ YƛǎǎΣ нлмлύΦ Such works emphasise 

the importance of studying individual ways, in which audiences access and view 

television content, as these ways are no longer fixed once and for all. In line with 

these arguments, researchers have pointed out that another important feature of 

ŎƻƴǘŜƳǇƻǊŀǊȅ ƳŜŘƛŀ ŎƻƴǎǳƳǇǘƛƻƴ ƛǎ ŀǳŘƛŜƴŎŜΩǎ ƛƴŎǊŜŀǎƛƴƎ choice of ways of 

accessing and viewing television content, which comes in a variety of forms and 

shapes; the choice that has multiple consequences for home television 

consumption ŀƴŘ ŀǳŘƛŜƴŎŜΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ǘƘŜ ƳŜŘƛǳƳ. As such, there are 

ŘƛǎŎǳǎǎƛƻƴǎ ŀǊƻǳƴŘ ŀǳŘƛŜƴŎŜǎΩ ƎǊŜŀǘŜǊ ŀƴŘ ŜŀǎƛŜǊ ŀŎŎŜǎǎ ǘƻ ŎƻƴǘŜƴǘΤ ŘŜŎǊŜŀǎŜŘ 

dependence on specific distribution media; and the increasing choice of devices 

and applications, from which to access video content (see Alexander, 2016; 

Bennett, 2008, 2011; Carlson, 2006; Forgacs, 2001; Kompare, 2006; Mackay and 

Ivey, 2004; Parks, 2004; Rizzo, 2007; Turner, 2011; Uricchio, 2004).  

However, very often this choice is presented as an entity in its own right, 

something that all members of the audience simply have available to them. This in 



 113 

turn leads to a narrow and not critical enough view of the notion of choice available 

to audiences with regards to ways of accessing and viewing television content ς 

choice as somehow autonomous and independent, disconnected from the 

audience, their everyday activities and the context of everyday life. However, as I 

am arguing in this chapter, the choice of ways of accessing and viewing television 

content does not simply exist, but has to be experienced, processed and acted on 

by individuals, who in most cases do not accidentally or randomly purchase a DVD 

or go on their laptop or tablet to watch television content, for instance, but rather 

weight these decisions and think them through (also see Smith, 2008; Turner, 

2011). Iƴ ƻǊŘŜǊ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ƘƻƳŜ ǘŜƭŜǾƛǎƛƻƴ ŎƻƴǎǳƳǇǘƛƻƴ ŀƴŘ ŀǳŘƛŜƴŎŜΩǎ ŎƘƻƛŎŜǎ 

with regards to it (what features of digital television audiences accept or reject, and 

why), it is not enough to look at all the options of accessing television content 

potentially ŀǾŀƛƭŀōƭŜ ǘƻ ŀǳŘƛŜƴŎŜǎΣ ŀƴŘ ƳŀƪŜ ŀǊƎǳƳŜƴǘǎ ŀōƻǳǘ ŀǳŘƛŜƴŎŜΩǎ 

consumption practices based on that; ƛƴŘƛǾƛŘǳŀƭǎΩ ŜǾŜǊȅŘŀȅ ǇǊŀŎǘƛŎŜǎ ŀƴŘ 

experiences related to ǘƘŜ ǊŜŀǎƻƴǎ ōŜƘƛƴŘ ŀǳŘƛŜƴŎŜΩǎ ŎƘƻƛŎŜǎ ƴŜŜŘ ǘƻ ōŜ ŜȄŀƳƛƴŜŘ 

as well (also see Evans and aŎ5ƻƴŀƭŘΣ нлмпύΦ !ǎ wƻƴŀƭŘ wƛŎŜ Ƙŀǎ ǇƻƛƴǘŜŘ ƻǳǘΣ ΨƻƴŜ 

paradox of this increased accessibility, and decreased dependence on specific 

distribution media, is that now individuals must make more choices, must have 

more prior knowledge, and must put forth more effort to integrate and make sense 

of the communicationΩ ό1999:29). It therefore becomes important to examine this 

ΨǿƻǊƪΩ ǘƘŀǘ ŀǳŘƛŜƴŎŜ ƳŜƳōŜǊǎ ΨƳǳǎǘ ŘƻΩ ǿƛth regards to television choices, as it 

requires significant investment of time and effort on behalf of individuals. As 

Elizabeth Evans further pointed out: 

 

Ψ.roadcasters are increasingly making sure content can be viewed on 
television sets, desktop computers, laptops, tablets and smartphones. But 
this has ramifications for the management of content at home. Now that 
television content is spread over multiple devices audiences now have to 
select and negotiate the best mechanisms for accessing the content they 
ǿŀƴǘ ƛƴ ǘƘŜ ǎǇŀŎŜ ǘƘŜȅΩǊŜ ƛƴ ŀƴŘ ŀǘ ǘƘŜ ǘƛƳŜ ǘƘŜȅ ǿŀƴǘ ǘƻ ǿŀǘŎƘ ƛǘΩ όнлмрōύΦ  

 

Moreover, the ways, in which this choice is experienced, processed and acted on, 

will not be the same for all audience members, and the specificity and 

distinctiveness of this experience needs to be acknowledged and examined, in 
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ƻǊŘŜǊ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ƛƴǘŜǊǎŜŎǘƛƻƴǎ ōŜǘǿŜŜƴ ŀǳŘƛŜƴŎŜΩǎ ŜǾŜǊȅŘŀȅ ŜȄǇŜǊƛŜƴŎŜǎ 

ŀƴŘ ǘƘŜƛǊ ǘŜƭŜǾƛǎƛƻƴ ŀŎŎŜǎǎ ŀƴŘ ǾƛŜǿƛƴƎ ŎƘƻƛŎŜǎΦ IŜƴŎŜ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ŀǳŘƛŜƴŎŜΩǎ 

everyday life is highly important here, as personal circumstances and specific stages 

in the life course, such as parenting, will influence, at least to some extent, the 

ways of accessing and viewing television content that individuals choose, and the 

motivations behind this choice, as the following discussion will demonstrate. 

 

The hierarchy of media devices in the home 
 
 

L ǿŀƴǘ ǘƻ ǎǘŀǊǘ ǘƘŜ ŘƛǎŎǳǎǎƛƻƴ ōȅ ŜȄŀƳƛƴƛƴƎ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ǇǊƻŎŜǎǎ 

as to what media device to use to access and view television content in different 

circumstances. When it comes to the decision as to what media device to choose to 

ŀŎŎŜǎǎ ǘŜƭŜǾƛǎƛƻƴ ŎƻƴǘŜƴǘ ƛƴ ǘƘŜ ƘƻƳŜΣ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǊŜǎǇƻƴǎŜǎ ƻŦǘŜƴ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ 

there was an unspoken hierarchy of media devices in each household. Such 

hierarchy differed from family ǘƻ ŦŀƳƛƭȅΣ ŀƴŘ ǿŀǎ ǊŜŦƭŜŎǘƛǾŜ ƻŦ ǇŀǊŜƴǘǎΩ ŀǘǘƛǘǳŘŜǎ 

towards television as a medium, media technology, and family leisure. Such 

hierarchy of media devices also resulted in different devices having different 

meanings for parents, with some devices being valued more than the others.  

5ŜǎǇƛǘŜ ǘƘŜ ǇƻǇǳƭŀǊ ŎƭŀƛƳ ǘƘŀǘ ŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴ ƛǎ ƴƻ ƭƻƴƎŜǊ Ψŀ ŘƛǎŎǊŜǘŜ 

ƻōƧŜŎǘ ƻǊ ŀ ǇǊƛǾƛƭŜƎŜŘ ŘŜǾƛŎŜΩΣ ǿƛǘƘ ǘƘŜǊŜ ōŜƛƴƎ ƴƻ ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ ŘƛŦŦŜǊŜƴǘ 

ΨǇƻǊǘŀƭǎ ǘƻ ǘŜƭŜǾƛǎƛƻƴΩΣ ǎǳŎƘ ŀǎ ǘŜƭŜǾƛǎƛƻƴ ǎŜǘǎΣ ŎƻƳǇǳǘŜǊǎΣ ƭŀǇǘƻǇǎΣ ǘŀōlets and 

mobile phones (Strangelove, 2015:13); both the survey and the following interviews 

have shown that the television set continues to hold its position at the top of the 

ŘƻƳŜǎǘƛŎ ŘƛƎƛǘŀƭ ŜǎǘŀǘŜΣ ōŜƛƴƎ ŎƻƴǎƛŘŜǊŜŘ ǘƘŜ ǎȅƳōƻƭƛŎ ΨƘŜŀŘΩ ƻŦ ƘƻƳŜ ƳŜŘƛŀ 

devices when it comes to television viewing (also see Evans, 2015b). When 

discussing their preference of the television set over other media devices, 

participants referred to it being the ΨƳƻǎǘ ŎƻƴǾŜƴƛŜƴǘΩ (Isabella, 25-34 years old, 

Scotland, one child aged 5); ΨŜŀǎƛŜǎǘ ǘƻ accessΩ (Hannah, 25-34 years old, Cheshire, 

one child aged 7); and ΨŎƻƳŦƻǊǘŀōƭŜΩ (Carol, 35-44 years old, Norfolk, one child aged 

4), indicating that while other media devices could cause challenges in their use, 

the television set was quite straightforward in its use and therefore the easiest, 

quickest and most convenient option for parents, who often experienced time 
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pressures. Similarly, Donna also described the television set as ΨƳƻǎǘ ƛƴǎǘŀƴǘΩ (25-34 

years old, Suffolk, two children aged 2 and 6 months), as it only took one click of a 

button to get access to television content, while on other devices the user would 

have to go to the application and then do the search. These responses show that 

ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ ŀǎ ǘƻ ǿƘŀǘ ƳŜŘƛŀ ŘŜǾƛŎŜ ǘƻ Ŏhoose when accessing television 

content is often governed by the considerations around time commitment and time 

investment, with ease of access being particularly valued by parents (also see 

Evans, 2015b). 

The first chapter has introduced examples of parents thinking of a television 

set as a screen, and therefore using it for various purposes, often unrelated to 

television viewing. The study has also shown that even when the television set is 

only used for the traditional purposes of television viewing, it is still often described 

ŀǎ ŀ ΨǎŎǊŜŜƴΩ ŀƴŘ ƧǳŘƎŜŘ ōȅ ƛǘǎ ǎƛȊŜ ƛƴ ŎƻƳǇŀǊƛǎƻƴ ǘƻ ǘƘŜ ǎƛȊŜ ƻŦ ǎŎǊŜŜƴǎ ƻŦ ƻǘƘŜǊ 

media devices (also see Morley, 2012). As such, parents explained that they 

preferred the television set to other media devices, because Ψƛǘ ƛǎ the biggest item in 

ǘƘŜ ƘƻǳǎŜ ŀƴŘ Ŝŀǎȅ ǘƻ ǎŜŜ ŦǊƻƳ ŀƭƭ ŀƴƎƭŜǎ ƻŦ ǘƘŜ ƭƛǾƛƴƎ ǊƻƻƳΩ (Emily, 25-34 years old, 

Norfolk, one child aged 5 months), having the ΨōƛƎƎŜǎǘ ǎŎǊŜŜƴΩ in comparison to 

other devices (Annie, 35-44 years old, Norfolk, two children aged 6 and 2), which 

makes it more suitable for ΨǿŀǘŎƘƛƴƎ ǘƘƛƴƎǎ ǘƻƎŜǘƘŜǊΩ (Michelle, 25-34 years old, 

Norfolk, one child aged 2). Participants have also mentioned that they always tried 

Ψǘƻ ǳǎŜ ǘƘŜ ƭŀǊƎŜǎǘ ǎŎǊŜŜƴ ǿƘŜƴ ǇƻǎǎƛōƭŜΩ (Eleanor, 55-64 years old, Sussex, two 

children aged 31 and 27, one grandchild aged 2), enjoying watching programmes 

more if they were Ψƻƴ ŀ ƭŀǊƎŜǊ ǎŎǊŜŜƴΩ (Nancy, 45-54 years old, Norfolk, two children 

aged 12 and 10). These responses draw a direct connection between the size of the 

screen and the viewing experience, meaning that television content is preferred to 

be accessed on those media devices that have the largest screen, which is in most 

cases the traditional television set. A connection can also be drawn between the 

choice of media device and specific family considerations ς parents preferred to 

access television content on the television set, because it had a bigger screen and 

all members of the family could participate in television viewing. This finding shows 

that claims that are currently being made in some academic literature about 

television loosing its connection with the family audience (Turner, 2011:42) are not 
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true in all respects, as shared television screen is still of a paramount importance to 

parents, and it is being considered when parents make a decision as to what media 

device to use to access television content in the home. Parents also noted that 

while the television set was always connected to power, other media devices 

constantly relied on charging, with the size of batteries being quite small, which 

once again made the television set a more convenient and less demanding option 

of accessing television content. As Freya has pointed out, Ψ¢±Σ ƛǘϥǎ ƳƻǊŜ ŎƻƴǾŜƴƛŜƴǘ 

ŀƴŘ ŘƻŜǎƴϥǘ ŘǊŀƛƴ ōŀǘǘŜǊȅΩ (25-34 years old, Norfolk, one child aged 2). Parents, who 

live a busy life as it is, thus preferred those options of accessing television content 

that required less work and maintenance ς not having to worry about charging the 

device, on which television is watched, was reported as an important advantage of 

the television set over portable devices. 

Within this hierarchy of home media devices, devices other than the 

television set then often become alternatives and substitutions for the main 

television set, with the decision to use them for accessing television content often 

being made out of necessity, when the television set or live broadcast television 

services are not available (also see Bury and Li, 2015). As Erin explained: ΨƛŦ ǘƘŜǊŜ ƛǎ 

a problem with the TV service provider, then we use the laptop or iPad to view I-

ǇƭŀȅŜǊΩ (35-44 years old, Norfolk, one child, age not given). The findings of my study 

also showed that another media device was often being used not instead of the 

main television set, but instead of a second television set, as families were more 

likely to have one television set, a laptop and/or a tablet, than multiple television 

sets at home (also see Evans, 2015a, 2015b; Lee, 2013; Shelley and Stanford, 2013). 

As it has been discussed in chapter 1, parents of young children often considered 

portable media devices safer than the larger, heavier and bulkier television sets, 

which in turn influenced the decision to use portable media devices in rooms other 

than the living room, rather than having multiple television sets at home. The 

scenario that was common in many households was that of having and watching 

one main television set in the living room downstairs, and using alternative devices, 

such as laptops and tablets for watching television content upstairs: ΨhŎŎŀǎƛƻƴŀƭƭȅ L 

ǿƛƭƭ ǿŀǘŎƘ ƻƴ Ƴȅ ǘŀōƭŜǘ ƛƴ ōŜŘ ǿƘŜƴ ŘƻƛƴƎ ǎƘƛŦǘǎΣ ŀǎ ƴƻ ǘŜƭŜǾƛǎƛƻƴ ǳǇǎǘŀƛǊǎΩ (Viviane, 

35-44 years old, Norfolk, two children aged 8 and 1); ΨƛtŀŘΣ ƴƛŎŜ ǘƻ ǊŜƭŀȄ ǳǇǎǘŀƛǊǎΩ 
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(Carry, 35-44 years old, Norfolk, two children aged 5 and 4); ΨƭŀǇǘƻǇ ǎƛǘ ƛƴ ōŜŘΩ 

(Harvey, 45-54 years old, Suffolk, two children aged 17 and 14); Ψ{ƪȅ ƎƻΣ ƻƴ ǇƘƻƴŜ 

ƻǊ ǘŀōƭŜǘ ǘƻ ǿŀǘŎƘ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ǎǇƻǊǘǎ ŜǾŜƴǘǎ ǘƘŀǘ ŀǊŜ ƻƴ ƭŀǘŜ ŀǘ ƴƛƎƘǘ ƛƴ ōŜŘΩ 

(Bethany, 25-34 years old, Norfolk, one child aged 1). Thus instead of having an 

additional television set in the bedroom, many participants chose to use alternative 

media devices, replicating the experience of having the second television set. 

Similarly, participants also mentioned using other media devices when watching 

television content in other places around the house, such as the kitchen or the 

dining room: ΨƛtƭŀȅŜǊ ƻƴ Ƴȅ ƭŀǇǘƻǇΦ L ǳǎǳŀƭƭȅ ǿŀǘŎƘ ¢± ƻƴ Ƴȅ ƻǿƴ ǿƘƛƭŜ LϥƳ ŘƻƛƴƎ 

cooking / housework in the kitchen/dining room, so I can ǎŜǘ ǳǇ Ƴȅ ƭŀǇǘƻǇ ǘƘŜǊŜΩ 

(Gabby, 35-44 years old, Somerset, one child aged 2); ΨƭŀǇǘƻǇ ƻǊ ǘŀōƭŜǘΣ ǘƘŜȅ ŀǊŜ 

Ŝŀǎƛƭȅ ǇƻǊǘŀōƭŜ ŀƴŘ ȅƻǳ Ŏŀƴ ǳǎŜ ǘƘŜƳ ŀƴȅǿƘŜǊŜ ƛƴ ǘƘŜ ƘƻǳǎŜΩ (Alex, 35-44 years 

old, London, one child aged 1). 

However, not all parents shared the same hierarchy of media devices, 

where the television set was valued more and therefore preferred to other devices. 

Laptops and tablets, particularly the iPad, were also mentioned by some parents as 

ōŜƛƴƎ ǘƘŜ ΨŦƛǊǎǘ ŎƘƻƛŎŜΩ ŦƻǊ ǾƛŜǿƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ŎƻƴǘŜƴǘΣ ǇǊeferred for their flexibility 

and mobility, both in terms of the technology and content that can be accessed on 

them. In these cases, participants emphasised that other media devices, such as 

laptops and tablets, were much better suited for finding, accessing and watching 

alternative content, such as ΨƻƭŘ programmesΩ (Diane, 25-34 years old, Norfolk, 

twins aged 1), ΨƛƴǘŜǊƴŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳƳŜǎΩ (Hayley, 25-34 years old, Norfolk, one 

child aged 5), or Ψ¢± ǎƘƻǿǎ ǘƘŀǘ ŀǊŜ ƴƻǘ ŎǳǊǊŜƴǘƭȅ ŀǾŀƛƭŀōƭŜ ƻƴ ǘŜƭŜǾƛǎƛƻƴΩ (Jasmine, 

25-34 years old, London, one child aged 4 months). Parents noted that they often 

wanted to share the television programmes they watched when they were little 

with their children, and the difficulty of finding and accessing this content using the 

television set, as such content was usually not available on broadcast television. For 

instance, Deborah and Robert discussed searching for the shows and films they 

used to watch, such as Tickle on the tum, Mary Poppins, Swallows and Amazons 

online on the laptop, in order to introduce their children to them (25-34 years old, 

Kent, three children aged 6, 3 and 1). Similarly, Sonia shared using tablet and 

mobile phone to search for Russian cartoons that she watched as a child and 
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showing them to her sons (35-44 years old, East Sussex, three children aged 3, 6 

and 10). In such instances, other media devices than the television set were 

prioritised and preferred by parents. Thus the choice of media device to access 

television content was also influenced by the type of content that viewers 

preferred to watch, with certain programmes being more easily accessed on 

laptops and tablets, rather than on the traditional television set (also see Evans, 

2011; Evans and McDonald, 2014).  

The hierarchy of media devices ς ǿƘŜƴ ƳŜŘƛŀ ŘŜǾƛŎŜǎ ǿŜǊŜ ΨƎǊŀŘŜŘΩ ōȅ 

parents based on the convenience of their use, the viewing experience, and how 

well they answered family needs ς was therefore an important factor in the 

decision making process as to what device to choose to view television content. 

Parents, who live a busy life as it is, preferred those options of accessing television 

content that required less work and maintenance, and offered the easiest and most 

instant access to the content that they were after, with there being differences as 

to which media devices were considered most convenient by parents. Parents 

ŀƭǿŀȅǎ ŀƛƳŜŘ ŦƻǊ ǘƘŜƛǊ ΨŦƛǊǎǘ ŎƘƻƛŎŜΩΣ ǳǎƛƴƎ ŀƭǘŜǊƴŀǘƛǾŜǎ ǿƘŜƴ ǘƘŀǘ first choice was 

not available. However, as the following section will demonstrate, the choice of 

media devices for television viewing in the home was also often gendered, with 

specific characteristics of mothering and fathering roles and experiences of 

parenthood influencing the decision making process. 

 

The choice of media devices and gendered experiences of parents 
 

The interview data showed that when it came to the use of alternative 

(portable and personal) media devices for viewing television content, there were 

some significant differences in terms of gender. Gender could affect the choice of 

media devices in two ways: this choice could be a necessity, made out of lack of 

other options; or it could also be preferred and desired. Moreover, the study has 

shown that gender, in relation to the choices made with regards to different ways 

of accessing and viewing television content, goes hand in hand with the experience 

of parenting, meaning that there are differences in how mothers and fathers made 
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television viewing choices, due to the specificities of mothering and fathering roles 

and experiences of parenthood. 

Thus the study has shown that mothers were much more likely than fathers 

to use personal media devices, such as mobile phones, laptops and tablets, to 

access television content, as well as using them for other media practices. The fact 

that fathers were not using portable media devices as much as mothers did, 

became clear from the conversations that my participants had during the 

interviews, where fathers would stress this fact. As the following discussion 

between Victoria and Andrew illustrates:  

 

±ƛŎǘƻǊƛŀΥ ²ŜƭƭΣ ǘƘŜ ƪƛŘǎ ŘƻƴΩǘ ƎŜǘ ǘƻ ǳǎŜ ǘƘŜ ƛtŀŘ ǊŜŀƭƭȅΦ tƻǇǇȅ ǿŀǘŎƘŜǎ ǘŜƭƭȅΦ 
!ƴŘ ǿŜΩǾŜ Ǝƻǘ ŘǾŘ ǇƭŀȅŜǊǎ ƛƴ ǘƘŜ ŎŀǊΣ ǿƘƛŎƘ ǎƘŜ ǳǎŜǎΣ ǿŀǘŎƘŜǎ ǉǳƛǘŜ ƻŦǘŜƴΦ 
²Ŝ ǳǎŜ ǘƘŜ ƛtŀŘΣ ǿŜ ŘƻƴΩǘ ƻŦǘŜƴ ǳǎŜ ƛǘ ŦƻǊ ǘŜƭƭȅ ǘƘƛƴƎǎΧ 

 
Andrew: You use it!  

 
Victoria: Sometimes I use it for iPlayer or iTV Catch UǇΧ 

 
Andrew: You use it quite a bit!  

 
±ƛŎǘƻǊƛŀΥ ²ŜƭƭΣ L ŘƻƴΩǘ ǳǎŜ ƛǘ άquite a bitέ, but, you know, sometimes. I use it 
ŦƻǊ ƭƛƪŜ ǘƘŜ ǎŜǊƛŜǎ ǘƘŀǘ ŀǊŜ ƻƴ ŀǘ ǘƘŜ ƳƻƳŜƴǘΣ ǿƘƛŎƘ L ŎŀƴΩǘ ǊŜŎƻǊŘΣ ōŜŎŀǳǎŜ 
ǿŜΩǾŜ already got two other series recording at the same time. So yeah, 
Ƴŀƛƴƭȅ L ǳǎŜ ǘƘŜ ƛtŀŘ ŦƻǊ ŜƳŀƛƭΣ CŀŎŜōƻƻƪΣ LƴǘŜǊƴŜǘΧ 

 
(25-34 years old, Nottinghamshire, two children aged 2 years and 3 months). 

 
 
During another interview, Annabelle and Nick Campbell had a similar discussion: 

 
Interviewer: Do you ever use an iPad or your phone to watch TV? 
 
bƛŎƪΥ L ŘƻƴΩǘΣ ōǳǘ ȅƻǳ ǿŀǘŎƘ ǉǳƛǘŜ ŀ ƭƻǘΗ 
 
Annabelle: Yes, L ǳǎŜ ǘƘŜ ƛtŀŘ ŦƻǊ bŜǘŦƭƛȄΣ LΩǾŜ ƴŜǾŜǊ ǳǎŜŘ ƛǘ ŦƻǊ ƭƛǾŜ ǘŜƭƭȅΣ ōǳǘ L 
use it for Netflix.  
 
(25-34 years old, Norfolk, two children aged 3 and 6 months). 
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The interviews showed that in the context of the home and everyday life, women 

were using portable media devices, such as laptops, tablets and mobile phones, for 

television viewing and other media purposes more than men. This can be explained 

by a close connection between the use of portable media devices and the 

experiences of motherhood, particularly in its early stages. Female participants 

reported starting using portable media devices more, when they delivered the baby 

and were breastfeeding at night, as pointed out by Tia: ΨL ǿŀǘŎƘŜŘ ǉǳƛǘŜ ŀ ōƛǘ ƻƴ Ƴȅ 

ǇƘƻƴŜ ǿƘŜƴ L ǿŀǎ ǳǇ ŀǘ ƴƛƎƘǘ ŦŜŜŘƛƴƎ Ƴȅ ŎƘƛƭŘ ŀǎ ŀ ōŀōȅΩ (35-44 years old, 

Scotland, one child aged 3). Similarly, as Annabelle shared: 

 

ΨLǘΩǎ ǎƻƳŜǘƘƛƴƎ ȅƻǳ Ŏŀƴ Ŝŀǎƛƭȅ Řƻ ǿƘŜƴ ȅƻǳ ǎŀǘ Řƻǿƴ ƻǊ ǿƘŜƴ ȅƻǳΩǾŜ Ǝƻǘ 
ƪƛŘǎ ŀǊƻǳƴŘ ƻǊΧ L ƳŜŀƴ L ƛƴƛǘƛŀƭƭȅ Ǝƻǘ ǘƘŜ ƛtŀŘ ǿƘŜƴ L ƘŀŘ ƘƛƳ ŀƴŘ L ǿŀǎ 
ōǊŜŀǎǘŦŜŜŘƛƴƎΣ ŀƴŘ ǎƻ L ƴŜŜŘŜŘΧ L ƻƴƭȅ ƘŀŘ ƻƴŜ ƘŀƴŘ ŦǊŜŜΦ {ƻ ǘƘŀǘΩǎ ǿƘŜƴ 
ǿŜ ōƻǳƎƘǘ ǘƘŜ ƛtŀŘΣ ǿŀǎƴΩǘ ƛǘΚΩ όнр-34 years old, Norfolk, two children aged 
3 and 6 months).  

 

Lƴ !ƴƴŀōŜƭƭŜΩǎ ŎŀǎŜΣ ǘƘŜ ŘŜŎƛǎƛƻƴ ǘƻ ōǳȅ ŀƴ ƛtŀŘ ŀƴŘ ǳǎŜ ƛǘ ǘƻ ŀŎŎŜǎǎ ǘŜƭŜǾƛǎƛƻƴ 

content was iƴŦƭǳŜƴŎŜŘ ōȅ !ƴƴŀōŜƭƭŜΩǎ ƴŜŜŘ ŦƻǊ a smaller and a more flexible media 

device than the television set, the PC or the laptop, which could provide convenient 

and mother-friendly way to access entertainment during breastfeeding. As Stephen 

McCreery and Dean Krugman have pointed out: 

 

Ψ²hile the iPad offers viewing-related features that are not foreign to those 
accustomed to streaming on a computer, it does allow for a level of 
portability and convenience that, when combined with available program 
choices, makes TV watching portable in ways that the personal computer 
Ŏŀƴƴƻǘ ōŜΩ όнлмрΥсорύΦ  

 

For both Tia and Annabelle, the phone and the iPad have answered the need for a 

convenient, light, readily available and easily handled media device, which could 

keep them company and help deal with the experiences of having a little baby.  

These two accounts provide a different example of a media device being 

chosen for television viewing purpose due to the ease of use. Whereas, as it has 

been discussed earlier in this chapter, the television set was generally considered to 

be easy and convenient by parents; when it comes to the experiences of early 
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motherhood, portable media devices become easier to use, and therefore 

particularly chosen by mothers over all other devices. The iPad was the device that 

has been mentioned most often by mothers in this context. It was particularly 

favoured by mothers for the instant nature of its use, being the device that mothers 

can start using instantly, without time delays. As Victoria explained, ΨL ƭƛƪŜ ǘƘŀǘ L Ŏŀƴ 

just flip the lid open and itΩs there, I donΩǘ ƘŀǾŜ ǘƻ ǿŀƛǘ ŦƻǊ ƛǘ ǘƻ ƭƻŀŘ ǳǇ ƻǊ ŀƴȅǘƘƛƴƎΩ 

(25-34 years old, Nottinghamshire, two children aged 2 years and 3 months). Or as 

Annabelle pointed out: 

 

ΨaŀȅōŜ ƛǘΩǎ ƳƻǊŜ ƻŦ ŀ ǘƛƳŜ ǘƘƛƴƎΣ ƛǘΩǎ ǉǳƛŎƪΦ ²ƘŜǊŜŀǎΣ ȅƻǳ ƪƴƻǿΣ ǘƘŜ ǘƘƻǳƎƘǘ 
of turning on your flipping computer and waiting for it to do all of its things, 
just feels me with dread, whereas I can just pick up the iPad and do things 
ǉǳƛŎƪƭȅΦ ¸ƻǳ ƪƴƻǿΣ ƛǘΩǎ ŀŎŎŜǎǎƛōƭŜΣ ƛǘΩǎ ƛƴǎǘŀƴǘΩ όнр-34 years old, Norfolk, two 
children aged 3 and 6 months).  

 

Mothers have reported their days having a rigid structure, dictated by children, 

where every minute counts. The iPad was said to fit into these structures better 

than other media devices, such as PCs and laptops. The iPad also addressed 

womeƴΩǎ ƛƴŎƭƛƴŀǘƛƻƴ ǘƻǿŀǊŘǎ ǎƻcialisation and maintaining close ties with friends 

and family in the limited free time that they had (also see Colley and Maltby, 2008; 

Livingstone, 1994). Mothers have noted that the iPad did not only allow them to 

access television content, but also offered easy access to email, messaging, voice 

chat and social networking sites, all within the same device, with the easy option of 

switching from one application to another. Such accounts indicate that in 

comparison to many other complex media technologies, which require a 

considerable amount of time and effort to master, the iPad offers a rather 

straightforward interface, and simple tools for watching television content and 

doing other media activities, all of which can be done on the same media device, 

thus answering the everyday needs of mothers.  

 ²ƻƳŜƴΩǎ ƘƛƎƘŜǊ ǘƛƳŜ ǎǇŜƴǘ ǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ƻƴ ǘƘŜ ƛtŀŘ Ǉotentially 

means that women had greater familiarity with this device, which can then explain 

why women ended up spending more time on other tasks besides watching 

television on the iPad, in comparison to men, who did not report using this device 
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as much or at all (McCreery and Krugman, 2015:636). And this habit of mothers 

using portable media devices tended to continue past the stage of early 

motherhood, ǿƛǘƘ ǇƻǊǘŀōƭŜ ƳŜŘƛŀ ŘŜǾƛŎŜǎ ōŜŎƻƳƛƴƎ ŀƴ ƛƴǘŜƎǊŀƭ ǇŀǊǘ ƻŦ ƳƻǘƘŜǊǎΩ 

overall experience of television viewing. As such, mothers often made a distinction 

between watching something on a television set with their partner and/or children, 

and watching something on their own on a personal portable media device. The 

ƭŀǘǘŜǊ ǿŀǎ ŘƛǎŎǳǎǎŜŘ ŀǎ ΨƳŜ ǘƛƳŜΩ, a private and personal viewing experience, which 

did not have to be shared with anyone, a moment to be alone with oneself. 

Mothers were the ones, ǿƘƻ ŜȄǇǊŜǎǎŜŘ ǘƘŜ ƴŜŜŘ ŦƻǊ ΨƳŜ timeΩ όǘƛƳŜ ŦƻǊ ǎŜƭŦύ ƳƻǊŜ 

strongly than fathers, with watching television ŎƻƴǘŜƴǘ ōŜƛƴƎ ŀ ŎƻƳƳƻƴ ΨƳŜ timeΩ 

activity (also see Bjornberg and Kollind, 2005). As Hayley shared, ΨL ƭƛƪŜ ǘƻ ǿŀǘŎƘ 

[TV] on the laptop, as I like to ǳǎŜ ƛǘ ǘƻ ǊŜƭŀȄ Ƨǳǎǘ ƳŜ ŀŦǘŜǊ ŀ ƭƻƴƎ Řŀȅ ōŜƛƴƎ ŀ ƳǳƳΩ 

(25-34 years old, Norfolk, one child aged 5). Similarly, as Ellie explained, ΨL ǇǊŜŦŜǊ ǘƘŜ 

ǘŀōƭŜǘΣ ŀǎ ŀ ǿŀȅ ǘƻ ǊŜƭŀȄ ŀƴŘ ƘŀǾŜ ǘƛƳŜ ǘƻ ȅƻǳǊǎŜƭŦΩ (25-34 years old, Norfolk, two 

children aged 3 and 9 months). What is noteworthy is that many women prefer the 

ΨƳŜ timeΩ viewing to happen on personal portable devices, such as a laptop, a 

tablet or a mobile phone, rather than on a big television screen. Previous research 

has indicated that watching content on a smaller screen can be a more absorbing 

and pleasurable experience for viewers (Lombard et al., 1997; McNiven et al., 2012; 

Reeves et al., 1999). For instance, as Stephen McCreery and Dean Krugman have 

pointed out: 

 

Ψ²hile a television screen is physically larger than a tablet screen, the 
distance one watches is generally much closer with the smaller screen, 
creating a viewing area that often takes up a larger field of vision. This 
closeness and larger relative screen size may ŎǊŜŀǘŜΧ ŀ more intense 
viewing experience that will be remembered betterΩ (2015:623; also see 
Reeves and Nass, 1996).  

 

Indeed, the accounts given by female participants indicate that there is something 

private, very personal and highly enjoyable about watching television content on a 

smaller screen, when the experience is not shared with anyone, being an alone 

quality time that allows deep relaxation, something that was reported highly 

important to mothers (also see Ang, 1985; Gray, 1992; Hobson, 1980, 1982). This 
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type of viewing on a personal portable device was chosen by mothers, rather than 

settled for, and allowed mothers to deal with the often overwhelming experience 

of motherhood, where a lot of emotion and energy was given to children, leaving 

mothers feel like they did not do anything for themselves, and making them long 

for for some time to themselves. 

IƻǿŜǾŜǊΣ ǿƻƳŜƴΩǎ ǳǎŜ ƻŦ ǇƻǊǘŀōƭŜ ƳŜŘƛŀ ŘŜǾƛŎŜǎ ǿƛǘƘ ŀ ǎƳŀƭƭŜǊ ǎŎǊŜŜƴ ŦƻǊ 

the purposes of watching television content was not always freely chosen by them 

ς women also reported instances when this choice was made out of necessity. As 

such, women reported using other media devices to access television content, 

when the main television set was occupied by someone else; the finding that is 

consistent with previous research on the gendered nature of television 

consumption (for instance, see Gauntlett and Hill, 1999; Mackay and Ivey, 2004; 

Morley, 1988). For instance, as Aimee pointed out, ΨLΩƭƭ ǿŀǘŎƘ something on another 

ŘŜǾƛŎŜΣ ƛŦ ƛǘΩǎ ƭƛƪŜ ǘƘŜ ƭŀǎǘ ŎƘŀƴŎŜ to get something On Demand and someone else 

Ƙŀǎ ŎƭŀƛƳŜŘ ǘƘŜ ǘǾΗΩ (Aimee, 35-44 years old, Norfolk, one child aged 4); or as Nancy 

shared, ΨL ǇǊŜŦŜǊ ǘƻ ǿŀǘŎƘ ǘƘŜ ǘǾΣ ōǳǘ ǿƛƭƭ ǿŀǘŎƘ ƻƴ Ƴȅ ƭŀǇǘƻǇ ƛŦ ǘhere is something I 

ǇŀǊǘƛŎǳƭŀǊƭȅ ǿŀƴǘ ǘƻ ǎŜŜ ǘƘŀǘ ƴƻōƻŘȅ ŜƭǎŜ ŘƻŜǎΩ (45-54 years old, Norfolk, two 

children aged 12 and 10). Alternative devices were thus chosen, ǿƘŜƴ ǿƻƳŜƴΩǎ 

viewing preferences did not fit in with the family, as a way to manage family 

relationships and avoid conflicts and tensions (also see Morley, 2000). As Elizabeth 

Evans pointed out: 

 

Ψbƻǿ ŘŜǾƛŎŜǎ ŀǊŜ ōŜƛƴƎ ǳǎŜŘ ǘƻ ƳŀƴŀƎŜ ƳǳƭǘƛǇƭŜ ƛƴǘŜǊŜǎǘǎΦ ²ƘƻΩǎ ƛƴ ŎƘŀƴƎŜ 
ƻŦ ǘƘŜ ǊŜƳƻǘŜ ŎƻƴǘǊƻƭ Ƙŀǎ ōŜŜƴ ǊŜǇƭŀŎŜŘ ōȅ ǿƘƻΩǎ ƛƴ ŎƘŀǊƎŜ ƻŦ ǘƘŜ ¢± ǎŜǘ ς 
multiple screen devices allow more flexible management of who gets to 
ǿŀǘŎƘ ǿƘŀǘ ǿƘŜƴ ŀƴŘ ƘƻǿΩ όнлмрōύΦ  
 

 
Although these examples illustrate that television viewing in the home 

remains gendered, with women often occupying a somewhat disadvantaged 

position in relation to media technology in the home - not having the first claim on 

the television set, for instance (also see Haddon, 1992; Lauretis, 1987; Morley, 

1988; Terry and Calvert, 1997; Wheelock, 1992), - my study has shown that in some 

other respects gender traditions around media use in general, and television use in 
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particular, are breaking down. For instance, it has been previously argued that most 

media technology is highly gendered and is associated with the masculine culture 

(Chesley, 2006; Cockburn, 1999; Faulkner and Arnold, 1985; Frissen, 1992; Singh, 

2001; Wajcman, 1991; Wakeford, 1997; Wiley, 1995). Hence recent developments 

in digital television, such as online television culture, have also been linked to 

Ψyouth, technological sophistication, and masculinityΩ όbŜǿƳŀƴΣ нлммΥпссύΦ [ƛǎŀ 

Parks has pointed out that alternative ways of accessing television content (as in 

not via the traditional means of the broadcast television on a television set) imply 

Ψan autonomous masculine browser, unlike the passive feminized viewer of analog 

¢±Ω όнллпΥмоуύΦ Lƴ ǇǊŜǾƛƻǳǎ ǊŜǎŜŀǊŎƘ ƻƴ ǘŜƭŜǾƛǎƛƻƴ, women have often been 

presented as having quite a narrow and limited range of television viewing 

practices at their disposal, in comparison to men, who tended to experiment with 

ways of accessing and viewing television content. For instance, Hugh Mackay and 

5ŀǊǊŜƴ LǾŜȅ ΨŦƻǳƴŘ ŎƭŜŀǊ ǎƛƎƴǎ ƻŦ ŀƳōƛǾŀƭŜƴŎŜ ŀƴŘ ǊŜǎƛǎǘŀƴŎŜ ōȅ ǿƻƳŜƴ ǘƻ ŘƛƎƛǘŀƭ 

television, EPGs and the Internet in most of our househoƭŘǎΩ (2004:127). Surpiya 

Singh has argued that women often experience low self-confidence, anxiety and 

continued discomfort with new technological tools, because the value system 

underlying new technologies is fundamentally masculine, and therefore 

discouraging for women (2001:407; also see Chesley, 2006). However, as the 

discussion in this chapter has already started to demonstrate, women, mothers, 

who participated in my study, did show a lot of competence using alternative 

means of accessing television content, not restricting themselves to the use of the 

conventional television set. Mothers used alternative devices, such as laptops, 

tablets and mobile phones, with ease and for various purposes, not considering 

ǘƘŜƳ ǘƻ ōŜ ΨƳŀǎŎǳƭƛƴŜ ƎŀŘƎŜǘǎΩ όMackay and Ivey, 2004:135).  

Noelle Chesley has pointed out that it is very possible that domination of 

technology by one family member might discourage learning about this technology 

and its use among others in the household (2006:593). This means that by using 

portable media devices more on their own, women have potentially appropriated 

ǘƘŜƳ ŀǎ ΨǘƘŜƛǊǎΩΣ ŀŎǉǳƛǊƛƴƎ ŎƻƴŦƛŘŜƴŎŜΣ ŎƻƳǇŜǘŜƴŎŜ ŀƴŘ ǎƪƛƭƭ ƻŦ ǳǎŜΦ ¢Ƙƛǎ Ŏŀƴ ƘŜƭǇ ǘƻ 

explain the fact that some of the female participants reported using portable media 

devices with more confidence and skill, than the more traditional technology, such 
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as the television set (particularly the smart TV)Σ ǿƘƛŎƘ ƪŜŜǇǎ ƛǘǎ ǎǘŀǘǳǎ ŀǎ ǘƘŜ ΨƳŀƭŜΩ 

technology in the home, being mostly dominated by fathers. As Annabelle noted: 

 

ΨL ŀƳ ǇǊƻōŀōƭȅ ƭŜǎǎ ǎŀǾǾȅΣ ŀǊŜƴΩǘ LΣ ǿƛǘƘ ǘŜŎƘƴƻƭƻƎȅΦ L ƳŜŀƴ L ƪƴƻǿ Ƙƻǿ ǘƻ 
use the TV, but saying that, it is a smart TV, and it has got all sorts of things 
ǘƘŀǘ L ŀƳ ȅŜǘ ǘƻΧ [ƛƪŜ ƛǘ Ƙŀǎ Ǝƻǘ bŜǘŦƭƛȄ ŀƴŘ !ƳŀȊƻƴ tǊƛƳŜ ŀƴŘ ¸ƻǳ¢ǳōŜΣ L 
ŘƛŘ ƘŀǾŜ ǘƻ ǎŀȅ άƘƻǿ Řƻ ȅƻǳ Řƻ ǘƘƛǎ ƻƴ ¸ƻǳ¢ǳōŜΚέ {ƻ ȅŜŀƘΣ L ŀƳ ǇǊƻōŀōƭȅ 
less confident, than you are [talking about her husband Nick]. I can point 
ŀƴŘ ŎƭƛŎƪΣ ŀƴŘ ǘƘŀǘΩǎ ǇǊƻōŀōƭȅ ŀōƻǳǘ ƛǘΣ ǿƘƛŎƘ ƳŀƪŜǎ ƳŜ ŦŜŜƭ ŀ ōƛǘ ŀƴǘƛǉǳŜΦ 
.ǳǘ ȅŜŀƘ L ŀƳ ŀƭǊƛƎƘǘ ǿƛǘƘ ǘƘŜ ƛtŀŘΩ όнр-34 years old, Norfolk, two children 
aged 3 and 6 months).  

 

Here Annabelle spent a considerable amount of time pointing out the things in the 

television set technology that she did not know how to use, and therefore had to go 

to her husband Nick for help; while at the same time adding at the end that while 

ǎƘŜ ƳƛƎƘǘ ƴƻǘ ōŜ ŀǎ ΨǘŜŎƘƴƛŎŀƭƭȅ ǎŀǾǾȅΩ ŀǎ ƘŜǊ ƘǳǎōŀƴŘ bƛŎƪ ǿƘŜƴ ƛǘ ŎƻƳŜǎ ǘƻ ǘƘŜ 

smart ǘŜƭŜǾƛǎƛƻƴ ǎŜǘ ǿƛǘƘ ŀƭƭ ƛǘǎ ŦǳƴŎǘƛƻƴǎΣ ǎƘŜ ƛǎ ΨŀƭǊƛƎƘǘ ǿƛǘƘ ǘƘŜ ƛtŀŘΩΦ ²ƘŜƴ L ŀǎƪŜŘ 

what it actually was that made the iPad easier to navigate and use for her, 

Annabelle responded by saying: 

 

ΨL ǘƘƛƴƪ ǘƘŜȅ ŀǊŜ ƳƻǊŜ ŀŎŎŜǎǎƛōƭŜΦ ¢ƘŜȅ ŀǊŜ ŀŎŎŜǎǎƛōƭŜΦ ¸ƻǳ ƪƴƻw, they are 
Ŝŀǎȅ ǘƻ ǇƛŎƪ ǳǇ ŀƴŘ ƎŜǘ ǎǘŀǊǘŜŘ ǎǘǊŀƛƎƘǘ ŀǿŀȅΣ ȅƻǳ ŘƻƴΩǘ ƴŜŜŘ ǘƻ Řƻ ƳǳŎƘ ƻǊ 
know much about how they work, you know, once you got the kind of 
ǎǿƛǇƛƴƎ ŀƴŘ ǘƻǳŎƘ ǎŎǊŜŜƴΣ ȅƻǳ ƪƴƻǿΣ ȅƻǳ Ŏŀƴ ǳǎŜ ƛǘΩ όнр-34 years old, 
Norfolk, two children aged 3 and 6 months).  

 

Here the iPad is described as a user friendly and intuitive media technology, which 

women can use with confidence, and therefore prefer and choose from the array of 

media technology in the home. This example therefore contrasts previous research 

findings and shows that women are embracing new media technology in the home, 

rather than struggling with it, not using it much and being slow to take it up 

(Mackay and Ivey, 2004:129). New media technology, such as the iPad, offers great 

developments in user-friendliness, which seems lacking in more traditional devices, 

such as the television set, leading to women often choosing alternative media 

devices (with which they feel most comfortable) to access television content. The 

choice of option as to how to access and view television content can thus be 
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influenced by the labels that individuals attach to media technology, with certain 

media technƻƭƻƎƛŜǎ ōŜƛƴƎ ŎƻƴǎƛŘŜǊŜŘ ΨƳŀƭŜΩ ŀƴŘ ƻǘƘŜǊǎ ΨŦŜƳŀƭŜΩΣ ŀƴŘ ŎƻƴǎŜǉǳŜƴǘƭȅ 

being used more or less by men and women in the family (also see Gray, 1992). 

Gender and the difference in fathering and mothering experiences is 

therefore an important factor in the decision making process, as to what media 

device to choose for accessing and watching television content in the context of 

family everyday life and parenting. While men, who participated in the study, 

preferred and often dominated the television set, women, mothers, often had to 

access television content that they wanted to watch on other alternative devices, 

such as laptops, tablets and mobile phones. Such personal portable devices, 

however, could also be actively chosen by mothers, due to them answering the 

specific needs of motherhood, particularly in its early stages. As such, portable 

ƳŜŘƛŀ ŘŜǾƛŎŜǎΣ ǎǳŎƘ ŀǎ ƳƻōƛƭŜ ǇƘƻƴŜǎ ŀƴŘ ǘŀōƭŜǘǎΣ ŀƴǎǿŜǊŜŘ ƳƻǘƘŜǊǎΩ need for a 

convenient, light, readily available and easily handled media device, which could 

keep them company and help deal with the specific experiences of having a little 

baby, such as breastfeeding or the need for some time for oneself. The following 

ŘƛǎŎǳǎǎƛƻƴ ǿƛƭƭ ŎƻƴǘƛƴǳŜ ŜȄŀƳƛƴƛƴƎ ǇŀǊŜƴǘǎΩ ǊŀǘƛƻƴŀƭŜ ƻŦ ǘƘŜ ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ 

process as to what media technology to use to access television content, as well as 

considering the limitations of the choice available to parents. 

 

Television services, the ǊŀǘƛƻƴŀƭŜ ƻŦ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ making process and the 
limits of choice 
 
 

The previous sections have shown that the choice of media device, from 

which to access television content is not accidental, but can be governed by 

ƛƴŘƛǾƛŘǳŀƭΩǎ ǇǊŜŦŜǊŜƴŎŜǎΣ ŀǘǘƛǘǳŘŜǎΣ ǎǇŜŎƛŦƛŎ ǇŜǊǎƻƴŀƭ ŎƛǊcumstances and 

experiences, and gender, in particular with relation to fathering and mothering 

experiences. However, while the issue of how media devices are chosen, made 

sense of and used in the home often enters the discussion of home media 

consumption, at least to some extent; the discussion of applications and different 

television services used on these devices is not so common. This leads to a gap in 

academic understanding of how and why audiences make the decisions in relation 
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to them, particularly with regards to specific experiences and stages in the life 

course, such as parenting. As the remaining part of this chapter will argue, the 

contemporary experience of television viewing more often than not includes 

ŀǳŘƛŜƴŎŜΩǎ ŘŜŎƛǎƛƻƴǎ ŀōƻǳǘ ǿƘŀǘ ŀǇǇƭƛŎŀǘƛƻƴΣ ǘŜƭŜǾƛǎƛƻƴ ǎŜǊǾƛŎŜ ŀƴŘ ŦƻǊƳŀǘ ǘƻ 

choose, the process that has a specific rationale, and is reŦƭŜŎǘƛǾŜ ƻŦ ƛƴŘƛǾƛŘǳŀƭǎΩ 

ǇŜǊǎƻƴŀƭ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎΣ ǎǳŎƘ ŀǎ ǇŀǊŜƴǘƛƴƎΤ ŀǳŘƛŜƴŎŜΩǎ ŀǘǘƛǘǳŘŜǎ 

towards media; knowledge of media technology; as well as views on other aspects 

of contemporary living. It therefore becomes important to acknowledge and 

document the decision making process involving television services, applications 

and formats, in order to fully examine and understand the contemporary 

ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǘŜƭŜǾƛǎƛƻƴ ŀǎ ŀ ƳŜŘƛǳƳΣ ŀƴŘ ŀǳŘƛŜƴŎŜΩǎ home television viewing 

practices. This section in particular will be looking at how parents make decisions 

with regards to television services and applications, such as Amazon Prime and 

Netflix, while at the same time considering the limitations of the digital television 

choices available to parents in the home. 

aȅ ǎǘǳŘȅ Ƙŀǎ ŘŜƳƻƴǎǘǊŀǘŜŘ ǘƘŀǘ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ ŀōƻǳǘ ǿƘŀǘ ǘŜƭŜǾƛǎƛƻƴ 

application or service to choose in a particular situation is not random, but rather 

individual and carefully thought through, and there are a lot of different aspects of 

television viewing that parents have to take into consideration before they make 

this choice. As such, parents, who I have interviewed, often mentioned doing 

ΨǊŜǎŜŀǊŎƘΩ - finding out different ways available to them to access a chosen film or a 

television programme, in order to be able to make an informed decision. This 

means that parents often did not have a specific way to access the content, which 

was used every time the family wanted to watch something, but rather the decision 

was made on a case by case basis, taking into consideration various factors, such as 

cost, availability and convenience, all of which have been reported to be highly 

important by parents. As Helen shared, Ψ{ƻƳŜǘƛƳŜǎ ƛ¢ǳƴŜǎΣ ǎƻƳŜǘƛƳŜǎ ƻŦΧ ƭƻǘǎ ƻŦ 

places are doing it now [ŘƛƎƛǘŀƭ ǊŜƴǘŀƭϐΣ ǘƘŜǊŜΩǎ Ƨǳǎǘ ƭƻǘǎ ƻŦ ǇƭŀŎŜǎΦ Lǘ Ƨǳǎǘ ǾŀǊƛŜǎΣ L 

ƳƛƎƘǘ Ƨǳǎǘ DƻƻƎƭŜ ƛǘ ŀƴŘ Ƨǳǎǘ Ǝƻ ƛƴΣ ǎƻ L Ƨǳǎǘ Řƻ ǘƘŀǘΩ (35-44 years old, Norfolk, two 

children aged 7 and 6). Similarly, when parents subscribed to On Demand video 

services, such as Netflix or Love Film/Amazon Prime, the decision to pay for the 

service was not simply discussed and made once and for all. In contrast, it was 
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constantly re-visited, with parents questioning the necessity of it, whether it offers 

a good variety of content for both parents and children, and whether the frequency 

of its use justifies paying for it. For example, as Tom and Samantha discussed:  

 
¢ƻƳΥ ²Ŝ ŘƛŘ ǳǎŜ tƭŀȅ ǎǘŀǘƛƻƴ о ŦƻǊ [ƻǾŜCƛƭƳ ŦƻǊ ŀ ǿƘƛƭŜΦ ²Ŝ ŎŀƴŎŜƭƭŜŘ ƛǘΧ  
 
{ŀƳŀƴǘƘŀΥ ΧǘƘŜȅ ŘƛŘƴΩǘ ƘŀǾŜ ŀ ǾŜǊȅ ƎƻƻŘ ǎŜƭŜŎǘƛƻƴΧ 
 
¢ƻƳΥ ΧǿŜ ŦƛƴƛǎƘŜŘ ǿŀǘŎƘƛƴƎ ŜǾŜǊȅǘƘƛƴƎ ǿŜ ǿŀƴǘŜŘ ǘƻΦ 
 
(25-34 years old, Norfolk, twins aged 5). 

 

Parents also discussed subscribing for trials of various On Demand video services, in 

order to see what was on offer, how often they would actually use it, and then 

decide whether it was indeed a cost effective way of accessing television and film 

content that they and their children liked.  

It is important to note that by subscribing or unsubscribing to television 

services, parents did not only change the selection of content available to them, but 

also to ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΣ ŀǎ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ǿŀǎ ƛƴ Ƴŀƴȅ ǿŀȅǎ ŘŜǇŜƴŘŜƴǘ 

on this parental choice, particularly when children were young. What content 

different On Demand video services offered for children was an important 

consideration for parents, who preferred their children to access specific television 

content via On Demand services, rather than via broadcast television, for the 

ǊŜŀǎƻƴǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǎŀŦŜǘȅ όas it has been discussed in chapter 1). Parents often 

demonstrated great familiarity wƛǘƘ ŎƘƛƭŘǊŜƴΩǎ ŎƻƴǘŜƴǘΣ ǿƘƛŎƘ ǿŀǎ available to them 

On Demand, knowing all of the programmes their children watched to the extent of 

being able to discuss specific characters and storylines. As Mary discussed her 

ŘŀǳƎƘǘŜǊΩǎ ŦŀǾƻǳǊƛǘŜ ǇǊƻƎǊŀƳƳŜΥ  

 

ΨIŀǾŜ ȅƻǳ ŜǾŜǊ ǎŜŜƴ In the night gardenΚ LǘΩǎ Ǝƻǘ ŎƘŀǊŀŎǘŜǊǎ ¦Ǉǎȅ [ƛƭȅΣ LƎƎƭŜ 
tƛƎƎƭŜΣ aŀƪƪŀ tŀƪƪŀΣ ǘƘŜ ¢ƻƳōƭƛōƻƻǎΣ ŀƴŘ ƛǘΩǎ ŀ /.ŜŜ.ƛŜǎ ǇǊƻƎǊŀƳƳŜΧ !ƴŘ 
ǘƘŜȅ ŀǊŜ ŘŜǎƛƎƴŜŘ ǘƻ ōŜ ǾŜǊȅ Ŝŀǎȅ ŦƻǊ ōŀōƛŜǎ ǘƻ ǎŀȅΣ ȅƻǳ ƪƴƻǿΣ ƛǘΩǎ ƪƛƴd of 
ōŀōȅ ǘŀƭƪΣ ƛǎƴΩǘ ƛǘΚ ¦Ǉǎȅ [ƛƭȅΣ LƎƎƭŜ tƛƎƎƭŜΧ !ƴŘ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎ ǘƘŜƳǎŜƭǾŜǎ 
ŘƻƴΩǘ ǘŀƭƪΣ ǘƘŜȅ ǎƻǊǘ ƻŦΣ ǘƘŜȅ ŀǊŜ Ƨǳǎǘ ƪƛƴŘ ƻŦ ƭƛƪŜ ǘƻŘŘƭŜǊǎ ǘƘŜƳǎŜƭǾŜǎΩ όор-44 
years old, Norfolk, one child aged 1).  
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From this detailed description, it becomes obvious that Mary actually watches 

ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǇǊƻƎǊŀƳƳŜǎΣ ǊŀǘƘŜǊ ǘƘŀƴ ǎƛƳǇƭȅ ǘǳǊƴƛƴƎ ǘƘŜƳ ƻƴ ŦƻǊ ƘŜǊ 

daughter without paying attention to what content is playing.  

However, the very fact that Mary watched content with her daughter had 

direct implications on what content was on for Lily to see, as Mary talked about 

ΨƎŜǘǘƛƴƎ ōƻǊŜŘΩ ƻŦ ŎŜǊǘŀƛƴ ǇǊƻƎǊŀƳƳŜǎ ŀƴŘ ǘƘǳǎ Ψƴƻǘ ǿŀǘŎƘƛƴƎ ƛǘ ǘƻƻ ƳǳŎƘΣ Ƨǳǎǘ ōƛǘǎ 

and bobs of itΩ or starting to avoid them altogether:  

 

ΨPeppa Pig is her favourite, and Ben and Holly's Little Kingdom is from the 
makers of Peppa PigΣ ŀƴŘ ǘƘŀǘΩǎ ǇǊŜǘǘȅ ƎƻƻŘΦ .ǳǘ L ƪƛƴŘ ƻŦ Ǝƻǘ ōƻǊŜŘ ƻŦ 
ǘƘŜƳΧ .ŜŎŀǳǎŜ ǘƘŜ ǘƘƛƴƎ ŀōƻǳǘ ǾƛŜǿƛƴƎ ¢± ǿƛǘƘ ȅƻǳǊ ŎƘƛƭŘ ƛǎ ǘƘŀǘ ƛŦ ȅƻǳ ŀǊŜ 
watching the same thing over and over again, they are quite happy with 
that, but as an adult, you get bored. I mean, you know, that repetition can 
ƎŜǘ ŀ ōƛǘ ǘŜŘƛƻǳǎΩ όор-44 years old, Norfolk, one child aged 1).  

 

She thus talked ŀōƻǳǘ ƎƻƛƴƎ ǘƘǊƻǳƎƘ ΨǇƘŀǎŜǎ ƻŦ ǇǊƻƎǊŀƳƳŜǎΩΣ ǿƘƛŎƘ ǿŜǊŜ not 

influenced by Lily loosing interest in them, but rather by Mary getting bored with 

them: ΨōŜŦƻǊŜ ǎƘŜ ƛǎ ƻƭŘ ŜƴƻǳƎƘ ǘƻ ǘŜƭƭ ƳŜ ǿƘŀǘ ǎƘŜ ǿŀƴǘǎ ǘƻ ǿŀǘŎƘΣ ƛǘ ƛǎ ƻǳǊ 

ŘŜŎƛǎƛƻƴΣ ǊƛƎƘǘΚ {ƻ ǿŜ ƘŀǾŜ ǇƘŀǎŜǎ ƻŦ ǇǊƻƎǊŀƳƳŜǎ ǘƘŀǘ ǿŜ ƭƛƪŜ ǘƻ ǿŀǘŎƘΩ (35-44 

years old, Norfolk, one child aged 1ύΦ ²ƘŜƴ ŀǎƪŜŘ ŀōƻǳǘ ƘŜǊ ŘŀǳƎƘǘŜǊΩǎ favourite 

programmes, Mary used ΨǎƘŜ ƭƛƪŜǎ ǘƻ ǿŀǘŎƘΩΣ ΨǿŜ ƭƛƪŜ ǘƻ ǿŀǘŎƘΩ ŀƴŘ ΨL ƭƛƪŜ ǘƻ ǿŀǘŎƘΩ, 

ƻǊ ΨƻǳǊ ŦŀǾƻǳǊƛǘŜΩ ŀƴŘ ΨƳȅ ŦŀǾƻǳǊƛǘŜΩ ƛƴǘŜǊŎƘŀƴƎŜŀōƭȅΣ ŦǳǊǘƘŜǊ ŜƳǇƘŀǎƛǎƛƴƎ ǘƘŜ 

ŎŜƴǘǊŀƭƛǘȅ ƻŦ ǇŀǊŜƴǘŀƭ ŎƘƻƛŎŜ ŀƴŘ ǇǊŜŦŜǊŜƴŎŜ ƛƴ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿing. 

Similar account was given by other parents as well, for example, Rachel talked 

about selecting content for her daughters to watch that was interesting, 

appropriate, but above all ΨǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ƛǎ ƴƻǘ ƳƛƴŘ ƴǳƳōƛƴƎ ŦƻǊ ƳŜΗΩ (45-54 

years old, Norfolk, three children aged 16, 12 and 7). Even when children were 

selecting the content themselves, their choice was still often monitored and 

dictated by parents, who used On Demand television applications, such as Netflix, 

ǘƻ ŎǊŜŀǘŜ ŎƘƛƭŘǊŜƴΩǎ ŀŎŎƻǳƴǘǎ ǿƛǘƘ ŎƻƴǘŜƴǘ ǘƘŀǘ Ƙŀǎ ōŜŜƴ ΨǇǊŜ-ŀǇǇǊƻǾŜŘΩ ōȅ ǇŀǊŜƴǘǎΦ 

As Megan discussed in relation to ƘŜǊ ǎƻƴǎΩ ǾƛŜǿƛƴƎΥ 
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Ψhƴ bŜǘŦƭƛȄΣ ǘƘŜȅ ǿƛƭƭ Ƨǳǎǘ ǳǎŜ ǘƘŜ ǊŜƳƻǘŜ ŀƴŘ ǎǳǊŦ ŀǊƻǳƴŘ ŀƴŘ ǿƛƭƭ ƭƻƻƪ ŀǘ 
ǎƻƳŜǘƘƛƴƎΦ ²ŜΩǾŜ Ǝƻǘ ŀƴ ŀŎŎƻǳƴǘ, which is set up as kids profile, so 
everything he can look for, ǿŜ ƪƴƻǿ ƛǘΩǎ ƭƛƪŜ ŀƎŜ ŀǇǇǊƻǇǊƛŀǘŜ ŎƻƴǘŜƴǘΧ ǿŜ 
ƪƴƻǿ ǿƘŀǘ ƛǘ ƛǎΩ όaŜƎŀƴΣ ор-44 years old, Norfolk, two children aged 5 and 
2).  

 

¢ƘŜǎŜ ŜȄŀƳǇƭŜǎ ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ ǇŀǊŜƴǘƛƴƎ ŀƴŘ ǇŀǊŜƴǘǎΩ ǎǇŜŎƛŦƛŎ 

children-related considerations influence parental decision as to what television 

services and application to use. 

However, although there are now a lot of options available to parents when 

it comes to home media consumption, this choice is not unlimited, homogenous 

and available to all, as it is often presented in both industry and academic debates 

(also see Kompare, 2016)Φ !ǎ wƻƴŀƭŘ wƛŎŜ Ƙŀǎ ŀǊƎǳŜŘΣ Ψinteractivity and choice are 

not universal benefits; many people do not have the energy, desire, need or 

training to engage in such processesΩ όмфффΥнфύΦ My study has shown that the limits 

of this choice are ŀǎ ŘƛǾŜǊǎŜ ŀƴŘ ƻŦǘŜƴ ǳƴŜȄǇŜŎǘŜŘΣ ŀǎ ŀǳŘƛŜƴŎŜǎΩ ǾŜǊȅ ŜȄǇŜǊƛŜƴŎŜǎ 

of media consumption. Thus they should be acknowledged and examined, in order 

to better understand the choices in relation to family television viewing that 

parents, as a specific audience group, make on a day-to-day basis. My research with 

parents has shown that choice often depends on specific knowledge and technical 

skills on behalf of parents, as well as time and effort required to explore the 

capabilities of media devices, applications and services, which can significantly limit 

the choice of options and the resulting decision making process for the whole 

family. As Nick and Annabelle discussed:  

 
Nick: We took a portable DVD player on holiday for Max, so when we went 
on a plane, he had Peppa Pig ǘƻ ǿŀǘŎƘ ƻƴ ŀ ǇƭŀƴŜΧ L ǘƘƛƴƪ ŦƻǊ ƪƛƴŘ ƻŦ ƭƻƴƎ 
ƧƻǳǊƴŜȅǎ ŀƴŘ ǎƻƳŜǘƘƛƴƎ ƭƛƪŜ ǘƘŀǘΣ L ǘƘƛƴƪ ƛǘΩǎ ǉǳƛǘŜ ǳǎŜŦǳƭΦ  
 
Interviewer: So not the iPad? 
 
Annabelle: If we had a way of putting stuff on that, we probably would, but 
ƛǘΩǎ ƳƻǊŜ ōŜŎŀǳǎŜ ƛǘ Ƙŀǎ ǘƻ ōŜ ƛƴǘŜǊƴŜǘ ŜƴŀōƭŜŘ ǘƻ Ǉƭŀȅ ŀƴȅǘƘƛƴƎΣ ŘƻŜǎƴΩǘ ƛǘΚ 
Like, if there was any way of downloading things on that, I would definitely 
ǳǎŜ ƛǘΗ LŦ L ŎƻǳƭŘ ŘƻǿƴƭƻŀŘ ǎǘǳŦŦ ƻƴǘƻ ǘƘŀǘΣ L ŘƻƴΩǘ ƪƴƻǿ ƘƻǿΧ 
 
Nick: You can, you can buy stuff off iTunes, like movies and things.  
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Annabelle: Oh you can, can you?!  
 
(25-34 years old, Norfolk, two children aged 3 and 6 months). 
 

 
Here the decision to take a portable DVD player with a selection of DVDs for 

children to watch on the journey and on the holiday was governed not by careful 

ŎƻƴǎƛŘŜǊŀǘƛƻƴ ŀƴŘ ǿŜƛƎƘǘƛƴƎ ƻŦ ŘƛŦŦŜǊŜƴǘ ƻǇǘƛƻƴǎΣ ōǳǘ ǊŀǘƘŜǊ ōȅ !ƴƴŀōŜƭƭŜΩǎ ƭŀŎƪ ƻŦ 

knowledge of the offline video playing capabilities of the iPad. Since she did not 

know that the device could play video content when it was offline, if this content 

has been previously purchased or rented from iTunes, this option was not 

considered in the decision making process. And although her husband was aware of 

this technical capabilitȅ ƻŦ ǘƘŜ ƛtŀŘΣ ƘŜ ƴŜǾŜǊ ŦŜƭǘ ǘƘŜ ƴŜŜŘ ǘƻ ΨǘŜŀŎƘΩ !ƴƴŀōŜƭƭŜ 

that, as the iPad was her personal device, which was mainly used at home; and the 

family also always had the technological alternative of the portable DVD player for 

the times, when they needed to watch something offline outside the home. This 

and other similar accounts from parents show that individuals often lack motivation 

and do not rush to experiment with new technologies, which results in media 

devices often not being used to their full potential by either parents, or children. 

aŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅΩǎ technical characteristics and capabilities are likely to be 

discovered over time, as the need for them presents itself and becomes urgent, or 

when someone else draǿǎ ƛƴŘƛǾƛŘǳŀƭΩǎ ŀǘǘŜƴǘƛƻƴ ǘƻ ƛǘΣ ŀǎ ƛǘ was the case with 

Annabelle and Nick. After the conversation above, Annabelle expressed her 

excitement over trying to download things off iTunes for her children to watch on 

the iPad, when travelling, next time they go away. This example shows that choices 

available to parents are not as unlimited as they might seem at the first glance, and 

only by looking at individual narratives, the limits of the choice become apparent 

(also see Haddon, 2006). 

Another facǘƻǊ ǘƘŀǘ Ŏŀƴ ǎŜǊƛƻǳǎƭȅ ƭƛƳƛǘ ŦŀƳƛƭȅΩǎ ŘŜŎƛǎƛƻƴ making process is 

the broadband speed, which parents have often mentioned when they were 

discussing their home media consumption practices and the choices that were 
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available to them24. ±ŜǊȅ ƻŦǘŜƴ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ making process as to what media 

device, application, service and format of content to use was determined simply by 

what worked, as poor broadband speeds meant On Demand and Catch Up services 

were not an available viable option, with parents having to go for offline options of 

broadcast TV, in order to avoid ΨŘƻǿƴƭƻŀŘ ǘƛƳŜ ŀƴŘ ƛƴǘŜǊŦŜǊŜƴŎŜΩ (Donna, 25-34 

years old, Suffolk, two children aged 2 and 6 months), as broadcast TV on a TV set 

ΨŘƻŜǎƴΩǘ ōǳŦŦŜǊ ŀƴŘ ƭƻǎŜ ǎƛƎƴŀƭ ƭƛƪŜ ƻǘƘŜǊ ŘŜǾƛŎŜǎΩ (Emily, 25-34 years old, Norfolk, 

one child aged 5 months). As Amy further explained: Ψ{ƪȅΦ ¢ƘŜ ƻƴƭȅ ŎƘƻƛŎŜ ǿŜ ƘŀǾŜΦ 

{ƭƻǿ ōǊƻŀŘōŀƴŘ ƳŜŀƴǎ ŀƭǘŜǊƴŀǘƛǾŜǎ ƭƛƪŜ ǎǘǊŜŀƳŜŘ ǎŜǊǾƛŎŜǎ ŀǊŜ ƴƻǘ ŀƴ ƻǇǘƛƻƴΩ (35-

44 years old, Kent, one child aged 2). Research conducted by Bianca Reisdorf and 

Anne-Marie Oostveen (2014) for the project Access Denied shows that for many of 

those living outside towns and cities in rural areas, both very remote and less so, 

the experience of slow, patchy and unreliable internet connections was an 

everyday reality, often being detrimental for personal and professional lives. They 

ŦƻǳƴŘ ǘƘŀǘ ΨŜǾŜƴ ƛƴ ŀǊŜŀǎ ƭŜǎǎ ǘƘŀƴ нл ƳƛƭŜǎ ŀǿŀȅ ŦǊƻƳ ōƛƎ ŎƛǘƛŜǎΣ ǘƘŜ ƛƴǘŜǊƴŜǘ 

connection slows to far below the minimum of 2Mb/s identified by the government 

ŀǎ άŀŘŜǉǳŀǘŜέΩ όwŜƛǎŘƻǊŦ ŀƴŘ hƻǎǘǾŜŜƴΣ нлмпύΦ ¢Ƙƛǎ ǊŜǎǳƭǘǎ ƛƴ Ƴŀƴȅ ŜǾŜǊȅŘay 

activities and practices being virtually impossible, including online banking, web 

searches for information, sending email, and accessing audio and video content, 

such as On Demand television services, for instance. Mothers, who experienced 

constant time pressures and had a very limited amount of free time available every 

day, as it has already been discussed earlier in this chapter, reported slow 

broadband speed particularly frustrating and time-wasting. 

However, even when the broadband speed improved, the memories of 

buffering and the inconvenience of having to wait for the content to load often 

prevented participants from exploring the newly available options. As Victoria 

explained: 

 

 

                                                      
24 It has to be note that this limit of choice is not specific to the parenting audience, 
and affects a lot of television viewers across the UK. 
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ΨL ǎǳǇǇƻǎŜ, I always feel that if you are watching something on the Internet, 
it takes a while to download, and then you sometimes get it buffering and 
ǘƘƛƴƎǎΣ ǿƘƛŎƘ ƛǎ Ƨǳǎǘ ŀƎƎǊŀǾŀǘƛƴƎΦ !ƴŘ L ǘƘƛƴƪ ǘƘŀǘ ŀŎǘǳŀƭƭȅ ƴƻǿŀŘŀȅǎ ƛǘΩǎ ƴƻǘ 
ŀǎ ōŀŘ ŀǎ ƛǘ ǳǎŜŘ ǘƻ ōŜΣ ƛǘΩǎ Ƨǳǎǘ ǘƘŀǘ L ŀƭǿŀȅǎ ǘƘƛƴƪ ƻŦ ƛǘ ƭƛƪŜ ǘƘŀǘΣ ǎƻ L ŘƻƴΩǘ 
ǊŜŀƭƭȅ ǘǊȅ ώƭŀǳƎƘƛƴƎϐΩ όнр-34 years old, Nottinghamshire, two children aged 2 
years and 3 months).  

 

When I asked Victoria about their broadband speed, she explained that they had 

changed their internet provider and broadband package a while ago, so there was 

no problem with the speed anymore, however, she still remembered On Demand 

video services being unreliable, and so she did not use them, going for recorded 

content or DVDs instead. This example shows that it is not just the broadband 

speed that can be limiting the options of accessing content, but also the attitudes, 

Ψǿŀȅǎ ƻŦ ǘƘƛƴƪƛƴƎΩ ǘƘŀǘ ǎƘŀǇŜ ǘƘŜ ŘŜŎƛǎƛƻƴ making process and home media 

consumption practices of the family. 

When discussing the variety of ways available to parents to access and 

watch television content in the home, it thus becomes important not only to 

examine this choice and the rationale behind the decision making process, but also 

to examine the limits of the choice. Factors, such as lack of technical knowledge or 

poor broadband speed, can stand on the way of parents exploring and embracing 

the range of options available to access digital television content for their family, 

and lead to very conventional ways of watching television. Exploration of what 

limits the decision making process also draws further attention to the fact that 

ΨŀǳŘƛŜƴŎŜ ŎƘƻƛŎŜΩ ƛǎ ƴƻǘ ŀ ƘƻƳƻƎŜƴƻǳǎ ŜƴǘƛǘȅΣ ŀƴŘ ǘƘŜ ƻǇǘƛƻƴǎ ǘƘŀǘ ŀǊŜ ŀǾŀƛƭŀōƭŜ ǘƻ 

some members of audience, will not necessarily be available to all.  

This section of the ŎƘŀǇǘŜǊ Ƙŀǎ ǘƘǳǎ ŜȄŀƳƛƴŜŘ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ 

process with regards to television services and applications. It demonstrated that 

ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ ŀōƻǳǘ ǿƘŀǘ ǘŜƭŜǾƛǎƛƻƴ ŀǇǇƭƛŎŀǘƛƻƴ ƻǊ ǎŜǊǾƛŎŜ to choose in a 

particular situation is not random, but rather individual and carefully thought 

through, and made on a case by case basis. tŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ ŀǎ ǘƻ ǿƘŀǘ ǘŜƭŜǾƛǎƛƻƴ 

application and service to go for could be influenced and motivated by various 

factors, such as cost, availability and convenience, as well as specific children-

related considerations, such as what content they offer for children. However, this 

section also drew attention to the fact that the choice available to parents was not 
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unlimited, depending on both internal and external factors, such as technical 

knowledge of family members or poor broadband speeds. 

 
Ψ¢ƻ ƻǿƴ ƻǊ ƴƻǘ ǘƻ ƻǿƴΚΦΦΩ ς DVD VS Online streaming  
 
 

So far the chapǘŜǊ Ƙŀǎ ŦƻŎǳǎŜŘ ƻƴ ǇŀǊŜƴǘǎΩ decision making process in 

relation to media devices, applications and services. I now want to focus on the 

decision making processes with regards to the specific formats of content, in 

particular DVD versus online streaming (rental or purchase). To my knowledge, 

there is currently no empirical research conducted on the question of family 

ŀǳŘƛŜƴŎŜΩǎ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ƘƻƳŜ media formats, and the decision making 

process as to which format to choose, and in what particular situations or 

circumstances. In academic literature on DVD or online streaming of film and 

television programmes, the discussion most often focuses on these formats 

ΨŎƻƴǎǘƛǘǳǘƛƴƎ ŀƴ ŀǊǘ ƻŦ ŎƻƴǘǊƻƭΩ ŀƴŘ ŦǊŜŜŘƻƳ ƻŦ ŎƘƻƛŎŜ ŦƻǊ the audience (Smith, 

2008:134-морύΤ ΨŜȄǘŜƴŘƛƴƎ ŜȄƛǎǘƛƴƎ ǇǊŀŎǘƛŎŜǎ ƻŦ άǘƛƳŜ-ǎƘƛŦǘƛƴƎέ ŘŜǊƛǾŜŘ ŦǊƻƳ ǘƘŜ 

VCwΩ ό.ŜƴƴŜǘǘ ŀƴŘ .ǊƻǿƴΣ нллуΥ6; also see Hills, 2007; Walters, 2008); and offering 

increasing interactivity for the audience (Brookey and Westerfelhaus, 2002:40). 

However, none of the participants, who took part in my study, mentioned these 

characteristics of digital formats as a determining factor in their decision making 

process, which points to a significant gap in academic ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŀǳŘƛŜƴŎŜΩǎ 

actual everyday experiences with digital home media formats. As this last section of 

ǘƘŜ ŎƘŀǇǘŜǊ ǿƛƭƭ ǊŜǾŜŀƭΣ ƛǘ ƛǎ ƴƻǘ ǘƘŜ ΨǘƛƳŜ-shifǘƛƴƎΩ ǉǳŀƭƛǘƛŜǎΣ ƻǊ ŎƻƴǘǊƻƭ ƻǾŜǊ ǘƘŜ 

content, or interactivity that draws family audiences to DVD and online streaming 

viewing (arguably because these qualities are now taken for granted and assumed), 

but rather the reasons, which are much more personal and emotionally stimulated, 

while at the same time being governed by the logic of use and specific 

ŎƛǊŎǳƳǎǘŀƴŎŜǎ ƻŦ ŦŀƳƛƭȅΩǎ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎ and the practice of parenting.  

Predicted frequency of watching a specific film or television programme was 

often mentioned by parents as an important factor in the decision making process 

with regards to choosing the format of content. This was largely due to the fact that 

children were very likely to want to watch the same television content more than 
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once, with repeat viewing being reported by parents as one of the main 

characteristics ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ŎƻƴǎǳƳǇǘƛƻƴ. Parents have therefore shared 

that before they choose the format of a programme or a film they want to watch, 

they carefully think it through and ask themselves whether they think the family 

will watch it just once or are likely to want to watch it again later, which in turn 

influences whether they go for online streaming or purchasing a DVD. As William 

explained: 

 

ΨLŦ ƛǘΩǎ ŀ ŦƛƭƳ ǿŜ ǿŀƴǘ ǘƻ ǿŀǘŎƘΣ ǿŜΩll just rent it, because, you know, we 
ŘƻƴΩǘ ǳǎǳŀƭƭȅ ǿŀǘŎƘ ŦƛƭƳǎ ǘǿƛŎŜΣ ōǳǘ ŦƻǊ ƪƛŘǎ ǎƻƳŜǘƛƳŜǎ ǿŜ ōǳȅ ǘƘŜƳΣ 
because films like Despicable Me, they will just watch it over and over. The 
Lego MovieΣ ǿŜΩǾŜ ǎŜŜƴ ƛǘ ŀōƻǳǘ ŀ ƘǳƴŘǊŜŘ ǘƛƳŜǎΦ {ƻ ǿŜ ōƻǳƎƘǘ ǘƘŀǘΦ Wǳǎt 
ƪƛƴŘ ƻŦ ƧǳŘƎŜ ǿƘŜǘƘŜǊ ǘƘŜȅ ƳƛƎƘǘ ǿŀƴǘ ǘƻ ǿŀǘŎƘ ƛǘ ƳƻǊŜ ǘƘŀƴ ƻƴŎŜΩ όор-44 
years old, Norfolk, two children aged 5 and 2).  

 

In this particular situation parents have to not only assess and predict their own 

viewing behaviour, but also that of their children, taking all these various patterns 

of consumption into consideration, when making a decision about how to access a 

particular programme or a film. This also indicates that the logic behind the 

decision making process can change depending on the stage in the life course and 

particular family circumstances, for example, having young children, who are more 

likely to engage in repeat viewings.  

As it has been discussed in the previous chapter, parents, who had very 

limited leisure time and not enough of it for watching a lot of television, often 

identified specific programmes of interest and watched those exclusively, rather 

ǘƘŀƴ ΨǿŀǎǘƛƴƎΩ ǘƛƳŜ ƻƴ ŎƻƴǘŜƴǘ ǘƘŀǘ ǿŀǎ ƴƻǘ ƻŦ ŀƴȅ ǇŀǊǘƛŎǳƭŀǊ ǾŀƭǳŜΦ Lƴ ǘƘƛǎ ŎƻƴǘŜȄǘ ς 

parents wanting to watch something specific, rather than television in general ς 

participants talked about the advantages of the DVD format, as it could potentially 

provide them with more guaranteed access, because films and television 

programmes were much more likely to be available on DVD, than via online 

streaming. As Annabelle explained: ΨǘƘŜǊŜΩǎ ǘƘƛǎ ǎŜǊƛŜǎ ǘƘŀǘ L ǊŜŀƭƭȅ ǿŀƴǘ ǘƻ ǿŀǘŎƘ, 

ŀƴŘ ƛǘΩǎ ƴƻǘ ƻƴ bŜǘŦƭƛȄ, ŀƴŘ ƛǘΩǎ ƴƻǘ ŎƻƳƛƴƎ ǘƻ bŜǘŦƭƛȄ ŀƴȅǘƛƳŜ ǎƻƻƴΣ ǎƻ L ƳƛƎƘǘ ƘŀǾŜ 

ǘƻ ōǳȅ ŀ 5±5 ǘƻ ǿŀǘŎƘ ƛǘΩ (25-34 years old, Norfolk, two children aged 3 and 6 

months). Her husband Nick continued:  
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Ψ¸ŜŀƘΣ LΩǾŜ ƴƻǘ ŎƻƴǎƛŘŜǊŜŘ ōǳȅƛƴƎ ŀ 5±5 ŦƻǊ ŀ ƭƻƴƎ ǘƛƳŜΣ ŦƻǊ ƳȅǎŜƭŦ ƻǊ ŦƻǊ ǳǎΦ 
L ƎǳŜǎǎ ƛǘΩǎΣ ȅƻǳ ƪƴƻǿΣ ƛŦ ǿŜ ŘƻƴΩǘ ŦƛƴŘ ƛǘ ƻƴ bŜǘŦƭƛȄ ŀƴŘ ǿŜ ŘƻƴΩǘ ŦƛƴŘ ƛǘ ƻƴ 
!ƳŀȊƻƴ tǊƛƳŜΣ ǿŜ ǘƘŜƴ ŎƻƴǎƛŘŜǊ ōǳȅƛƴƎ ƛǘ ƻƴ 5±5Ω όнр-34 years old, 
Norfolk, two children aged 3 and 6 months).  

 

²Ƙŀǘ ƛǎ ƛƴǘŜǊŜǎǘƛƴƎ ƘŜǊŜ ƛǎ ǘƘŜ ŘƛǎŎƻǳǊǎŜ ƻŦ ǘƘŜ Ψƭŀǎǘ ǊŜǎƻǊǘΩ ŀǘǘŀŎƘŜŘ ǘƻ ǘƘŜ 5±5 

format: Annabelle and Nick only consider buying a film or a programme on DVD, if 

it is not available via online streaming, as they are already paying for Netflix and 

Amazon Prime, and do not want to pay extra for DVDs. Similarly, as Donna 

explained: 

 

Ψ¢ƘŜǊŜ ŀǊŜ ƻƴƭȅ ŎŜǊǘŀƛƴ ŦƛƭƳǎ ǘƘŀǘ ǿŜ ǿƻǳƭŘ ǿŀǘŎƘ ƳƻǊŜ ǘƘŀƴ ƻƴŎŜ, and 
obviously we ŘƻƴΩǘ ƪƴƻǿ ǘƘŀǘ ǳƴǘƛƭ ǿŜΩǾŜ ǿŀǘŎƘŜŘ ƛǘΣ ǘƘƛƴƎǎ ƭƛƪŜ Christmas 
VacationΣ ǿŜΩǾŜ Ǝƻǘ ǘƘŀǘ ƻƴ 5±5Σ ōŜŎŀǳǎŜ ǿŜ ǿŀǘŎƘ ƛǘ ŜǾŜǊȅ ȅŜŀǊ Ŧƻr 
Christmas. But yeah, I prefer On DŜƳŀƴŘ ǊŜŀƭƭȅΣ ōŜŎŀǳǎŜ ƛǘΩǎ ŎƘŜŀǇŜǊΦ !ƴŘ 
then if I desperately want to watch that film again, ŀƴŘ ƛǘΩǎ ƴƻǘ on On 
Demand, then we will just go and buy it, because that will obviously be one 
ǘƘŀǘ ǿŜΩƭƭ ƪŜŜǇ ŀƴŘ ǿŀǘŎƘ ƻǾŜǊ ŀƴŘ ƻǾŜǊ ŀƎŀƛƴΩ όнр-34 years old, Suffolk, two 
children aged 2 and 6 months).  

 

This example demonstrates that the decision making process of whether to buy a 

programme or a film on DVD or watch it on TV or via online streaming can be a 

long-term process, with families often waiting to see, if they actually want to watch 

something again or not, not trusting their own predictions of future video 

consumption. It is important to note the language used by participants in these 

examples, as when describing DVD purchase, participants often used phrases such 

ŀǎ ΨǇŀǊǘƛŎǳƭŀǊƭȅ ǿŀƴǘ ǘƻ ǿŀǘŎƘΩ ƻǊ ΨŘŜǎǇŜǊŀǘŜƭȅ ǿŀƴǘ ǘƻ ǿŀǘŎƘΩΣ ƻƴŎŜ ŀƎŀƛƴ ƛƴŘƛŎŀǘing 

that decisions about accessing video content in the home in the family context are 

not likely to be spontaneous, impulsive or accidental, but rather planned, 

researched, thought through and justified, particularly when it comes to DVD 

acquisition (also see Haddon, 2006). 

In the quote cited above, Donna mentioned that her preference of the 

online streaming was influenced by the price, as well as other considerations. Other 

participants have also mentioned that the price of the specific format, whether it is 

online streaming or DVD, often becomes a determining factor in the decision 

making process for parents, who often have to be very careful with finances (also 
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see Evans and McDonald, 2014). My study has also shown that it was even more 

important for single parent households, or for households with only one parent 

being in employment, where financial pressures were particularly high (also see 

Russo Lemor, 2006). In these situations, parents often had to be inventive and 

resourceful, and find solutions that worked best for them and their children, and 

made most sense for their family life and family finances. For example, as single 

parent Helen explained: 

 

Ψ²Ŝ ƎŜǘ 5±5ǎ ƻǳǘ ŦǊƻƳ ǘƘŜ ƭƛōǊŀǊȅΣ ǇǊƻōŀōƭȅ ŀōƻǳǘ ƻƴŎŜ ŀ ǿŜŜƪΦ ²Ŝ 
sometimes buy DVDs at the supermarket, but I only let them buy them if 
ǘƘŜȅ ŀǊŜ ƭƛƪŜ о ǇƻǳƴŘǎ ƻǊ р ǇƻǳƴŘǎΣ L ǿƻƴΩǘ Ǝƻ ƻǾŜǊōƻŀǊŘΦ ¢ƘŀǘΩǎ ŀƭƭ ǘƘŜ 
ǎŜƭŜŎǘƛƻƴ ǿŜΩǾŜ ƎƻǘΣ ƛǘΩǎ ŀƭƭ Řƻǿƴ ǘƘŜǊŜΣ ǎƻ ƛǘΩǎ ƴƻǘ ǊŜŀƭƭȅΧ L ŀƳ ƳƻǊŜ ƭƛƪŜƭȅ ǘƻ 
ǊŜƴǘ ǘƘŜƳ ŦǊƻƳ ǘƘŜ ƭƛōǊŀǊȅ ǘƘŀƴ L ǿŀǎ ǘƻ ōǳȅ ǘƘŜƳΩ όор-44 years old, Norfolk, 
two children aged 7 and 6).  

 

In this particular case Helen, who could not afford regularly buying DVDs for her 

children and was not signed up for any television channel packages or On Demand 

services, using only Freeview channels, chose the option of renting DVDs from the 

local library, making the whole process of going there with her children, choosing 

and renting films and programmes, a special event, something they could look 

forward to and enjoy as a family, making the most of the difficult situation (time 

and finance wise) she was in. 

Although the examples ƻŦ ǇŀǊŜƴǘǎΩ ŎƘƻƛŎŜǎ discussed above position the 

DVD format as somehow secondary to the online streaming, it was not the case for 

all parents, who took part in my study. For some of the participants, having a 

physical copy of their favourite films and television programmes, or in James 

²ŀƭǘŜǊǎΩ ǿƻǊŘǎΣ Ψŀƴ ŀǊǘŜŦŀŎǘ ǘƘŀǘ Ŏŀƴ ōŜ ƘŜƭŘΣ ǇǳǊŎƘŀǎŜŘΣ ŎƻƭƭŜŎǘŜŘΣ ŘƛǎǇƭŀȅŜŘΣ 

reǇƭŀȅŜŘ ŀƴŘ ǊŜǾƛǎƛǘŜŘΩ όнллуΥ69), was highly important on both individual and 

family levels. As Mary discussed: 

 

Ψ¸ŜŀƘΣ ŀƴŘ L ǘƘƛƴƪ ǿŜ ŀǊŜ ŀ ōƛǘΣ ǎƻǊǘ ƻŦ ƻƭŘ ŦŀǎƘƛƻƴŜŘ ƛƴ ŀ ǿŀȅ ƛƴ ǘƘŀǘ ǊŜǎǇŜŎǘΣ 
but I do like to have a DVD to watch generally, or recorded on the box, you 
know. But Stuart, he is a bit more of a collector. So most ƻŦ ǘƘŜ 5±5ǎ ŀǊŜ ƘƛǎΩ 
(35-44 years old, Norfolk, one child aged 1).  
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While for Mary herself the format is of less importance, she highlighted that her 

ƘǳǎōŀƴŘ ƭƛƪŜǎ ǘƻ ΨŎƻƭƭŜŎǘΩ ŦƛƭƳǎ ŀƴŘ ǘŜƭŜǾƛǎƛƻƴ ǇǊƻƎǊŀƳƳŜǎΣ ŜȄǇŜǊƛŜƴŎƛƴƎ ǘƘŜ ǎƻ 

ŎŀƭƭŜŘ ΨǘƘǊƛƭƭ ƻŦ ŀŎǉǳƛǎƛǘƛƻƴΩ ǿƛǘƘ ŜŀŎƘ ǇǳǊŎƘŀǎŜΣ ŀƭǘƘƻǳƎƘ ŀƭǎƻ ŀŘƳƛǘǘƛƴƎ ǘƘŀǘ ǎǳŎƘ 

ǾƛŘŜƻ ŎƻƴǎǳƳǇǘƛƻƴ ƳƛƎƘǘ ōŜ ŎƻƴǎƛŘŜǊŜŘ ΨƻƭŘ ŦŀǎƘƛƻƴŜŘΩ ōȅ ǎƻƳŜ όŀƭǎƻ ǎŜŜ .ŜƴƴŜǘǘ 

and Brown, 2008; Klinger 2006; Smith, 2008). Other parents shared that they 

collected DVDs not only for themselves, for their own personal pleasure, but also 

for their children, wanting to pass their collection on to them. As Abigail shared, 

ΨLΩǾŜ Ǝƻǘ ŀ ƭŀǊƎŜ 5ƛǎƴŜȅ ŎƻƭƭŜŎǘƛƻƴΣ ōŜŎŀǳǎŜ L ƭƻǾŜ 5ƛǎƴŜȅ ŦƛƭƳǎΣ ǎƻΧ ǿƘƛŎƘ L ǿŀƴǘŜŘ 

ǘƻ ƪŜŜǇ ŦƻǊ ƘŜǊΣ ǎƻΧ ¢ƘŜǎŜ ŀǊŜ ƻǳǊ Ƴŀƛƴ 5±5ǎΩ (25-34 years old, Norfolk, one child 

aged 2). {ƛƳƛƭŀǊƭȅΣ ǿƘŀǘ L ƘŀǾŜ ƴƻǘƛŎŜŘ ŦƛǊǎǘ ǿƘŜƴ L ŜƴǘŜǊŜŘ ¢ƻƳ ŀƴŘ {ŀƳŀƴǘƘŀΩǎ 

living room was two large bookcases filled with DVDs, not books. This DVD display 

surrounded the television set and was the focal point of the living room. Tom and 

{ŀƳŀƴǘƘŀΩǎ ǇŀǎǎƛƻƴŀǘŜ ǘŀƭƪ ŀōƻǳǘ ǘƘŜƛǊ ΨŎƻƭƭŜŎǘƛƻƴΩ ƻƴƭȅ ǊŜƛƴŦƻǊŎŜŘ ǘƘƛǎ ƛƴƛǘƛŀƭ 

impression of the importance of DVDs for them. As Samantha explained: 

 

ΨL ǿƻǳƭŘ ǎŀȅΣ ŘŜŦƛƴƛǘŜƭȅΣ ȅŜŀƘΣ L ǘƘƛƴƪ ǘƘŀǘ ƻƴ ǘƘŜ ǿƘƻƭŜΣ ǿŜ ƘŀǾŜ ŀƭǿŀȅǎ 
prefŜǊǊŜŘ ǘƻ ƘŀǾŜ ǘƘŜ ǇƘȅǎƛŎŀƭ ώŎƻǇȅϐΧ .ŜŎŀǳǎŜ ǿŜ ƭƛƪŜ ƎƻƛƴƎ ǘƻ ƻǳǊ ǎƘŜƭŦ 
and looking through things and deciding what we would like, or talking to 
ǘƘŜ ƎƛǊƭǎ ŀōƻǳǘ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ƻǇǘƛƻƴǎΧ ¢ƘŜ ƻƴƭȅ ƛǎǎǳŜ ƛǎ ǎǘƻǊŀƎŜ ǎǇŀŎŜ ǊŜŀƭƭȅΦ 
²ŜΩǾŜ ƴƻǿ Ǌǳƴ ƻǳǘ ƻŦ ǎǘƻǊŀƎŜ ǎǇŀŎe again and we keep adding shelves. 
¢ƘŀǘΩǎ ǘƘŜ Ƴŀƛƴ ƛǎǎǳŜΧ  L ǘƘƛƴƪ ƛǘ ŀƭǎƻ ǎŀȅǎ ŀ ƭƻǘ ŀōƻǳǘ ǳǎ ŀǎ ǇŜƻǇƭŜΦ ¸ƻǳ Ŏŀƴ 
walk into this room and you can immediately get the sense that we love 
ŦƛƭƳǎΦ !ƴŘ ǘƘŀǘΩǎ ƭƛƪŜ ŀ ōƛƎ ǇŀǊǘ ƻŦ ƻǳǊ ǇŜǊǎƻƴŀƭƛǘȅΦ ²Ŝ ǿŀǘŎƘ ƛǘ ƭƻǘǎ. And we 
have that knowledge of all those films and television. So it says a lot about 
ǳǎ ŀ ǇŜƻǇƭŜΩ όнр-34 years old, Norfolk, twins aged 5).  

 

For Samantha and Tom DVD as a format is about collecting and preserving the films 

and television programmes that they love and treasure for themselves, as well as 

for their daughters. It is about sharing their knowledge of film and television with 

their children. It is also about expressing their identity and personality, putting their 

hobby and passion on display to be aesthetically admired and enjoyed, as well as 

passing on the information about their interests to those visiting their home. The 

DVD then becomes much more than just a disc in a box, it becomes the means of 

self-expression, and a source of communication with family members and other 

people (also see Boddy, 2008; Hills, 2007). However, even those participants, who 
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were passionate about the DVD format, like Tom and Samantha, nevertheless 

complained about DVD purchases leading to constant ΨōŀǘǘƭŜǎ ŦƻǊ ǎǘƻǊŀƎŜΩ (Tom, 25-

34 years old, Norfolk, twins aged 5). In this respect the online streaming format 

offers a clear advantage, as it does not have any claims on the domestic family 

space. 

DVDs and television box sets being given as gifts or received as gifts was also 

a reoccurring theme, with parents drawing a parallel between giving books as gifts 

ŀƴŘ ƎƛǾƛƴƎ 5±5ǎ ŀǎ ƎƛŦǘǎΣ ōƻǘƘ ōŜƛƴƎ ŜȄŀƳǇƭŜǎ ƻŦ ΨǇŜǊǎƻƴŀƭΩ ŀǎ ǿŜƭƭ ŀǎ ΨǉǳŀƭƛǘȅΩ 

presents. As Jason shared, Ψ! ōƛǘ ƻŦ ōƻǘƘ L ǿƻǳƭŘ ǎŀȅΣ ǎƻ Ƴƻǎǘ /ƘǊƛǎǘƳŀǎŜǎ L ǿƻǳƭŘ 

ǎŀȅ L ōǳȅ ŀ 5±5 ŀǎ ŀ ǇǊŜǎŜƴǘ ŀƴŘ L ŀƭǎƻ ƎŜǘΧ ƎƛǾŜƴ ǘƘŜƳ ŀǎ ǇǊŜǎŜƴǘǎ ŀǎ ǿŜƭƭΦ L ǘƘƛƴƪ 

ƛǘ ƳŀƪŜǎ ŀ ƎƻƻŘ ǇǊŜǎŜƴǘΩ (25-34 years old, Norfolk, one child aged 5 months). For 

some parents, who did not generally have time for television viewing and discovery 

of new content, receiving box sets as gifts from friends and family members was 

also a way to discover new television programmes, and get motivated to watch 

more television. As Deborah and Robert discussed: 

 

5ŜōƻǊŀƘΥ LǘΩǎ ƴƻǘ ǘƘŀǘ ǿŜ ǿŀƴǘ ǘƻ ǇƻǎǎŜǎǎ ǘƘŜ 5±5ǎ ǇŀǊǘƛŎǳƭŀǊƭȅΣ ƛǘΩǎ Ƨǳǎǘ ǘƘŀǘ 
people get them for us.  

 
wƻōŜǊǘΥ ¸ŜŀƘΣ ǘƘŜȅ ŀǊŜ ǳǎǳŀƭƭȅ ǇǊŜǎŜƴǘǎΧ LǘΩǎ ƴƻǊƳŀƭƭȅ ǎƻǊǘ ƻŦΧ ǿŜΩǾŜ Ǝƻǘ ŀ 
lot of CSIΣ ǿŜΩǾŜ Ǝƻǘ ŀ ƭƻǘ ƻŦ ǘƘŜ Sherlock series and stuff, and New TricksΧ  

 
5ŜōƻǊŀƘΥ ΧƳȅ ǇŀǊŜƴǘǎ ŀƴŘ Ƴȅ ǎƛǎǘŜǊ ōƻǘƘ ƭƛƪŜ ǎƛƳƛƭŀǊ ǎƻǊǘ ƻŦ ǘƘƛƴƎǎΣ ǎƻ ǘƘŜȅ 
would often say: άhƘΣ ǿŜ ŦƻǳƴŘ ǘƘƛǎ ƴŜǿ ǎŜǊƛŜǎ ǘƘŀǘ ǿŜ ǊŜŀƭƭȅ ƭƛƪŜΗ IŜǊŜΩǎ 
ǘƘŜ ōƻȄ ǎŜǘΗέ !ƴŘ ǘƘŜƴ ǿŜ ŀǊŜ ƭƛƪŜΣ άǿƻǿΣ ƴƻǿ ǿŜ ǿŀƴǘ ǘƘŜ ƴŜȄǘ ōƻȄ ǎŜǘΗέ  
 

(25-34 years old, Kent, three children aged 6, 3 and 1). 

 

These accounts point to the rising legitimacy of television, which is seen as 

culturally equal to other media, such as books and films, which have a long history 

of being considered good quality gifts (also see Newman, 2011). Other participants 

ƘŀǾŜ ŀƭǎƻ ƳŜƴǘƛƻƴŜŘ ǘƘŀǘ ǘƘŜȅ ŦŀǾƻǳǊŜŘ ǘƘŜ 5±5 ŦƻǊƳŀǘ ŦƻǊ ƛǘǎ ΨǎƘŀǊƛƴƎΩ ŀƴŘ 

ΨƳƻōƛƭŜΩ ǉǳŀƭƛǘƛŜǎΦ !ǎ {ŀƳŀƴǘƘŀ ŜȄǇƭŀƛƴŜŘΣ ΨAlso, I think somebody could be over, 

and I say άOh, have you seen such and such? Oh, you must borrow this DVDΗέ, and 

ȅƻǳ ŎŀƴΩǘ Řƻ ǘƘŀǘ ǿƛǘƘ ŘƛƎƛǘŀƭ ŎƻǇƛŜǎΩ (25-34 years old, Norfolk, twins aged 5). In this 
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context DVD offers a symbolic connection to other people, both in terms of the 

content, which connects people through shared interests and tastes, and in terms 

of the physical object, which can be gifted, loaned and borrowed, and passed on. As 

Emily has shared:  

 

Ψ.ŜŎŀǳǎŜ ƛǘ ƛǎ ƳƻōƛƭŜ ŀǎ ǿŜƭƭΣ ǎƻ ƛŦ ȅƻǳ ǿŀƴǘ ǘƻ ǘŀƪŜ ƛǘ ǘƻ ȅƻǳǊ ŦǊƛŜƴŘΩǎ ƘƻǳǎŜ 
or family, then you can take it to their house and you can watch it with 
ǘƘŜƳΦ ²ƘŜǊŜŀǎ ƛŦ ƛǘΩǎ Ƨǳǎǘ ƻƴ ǘƘŜ ōƻȄ, you are limited to watching it in one 
ǇŀǊǘƛŎǳƭŀǊ ǇƭŀŎŜΧΩ όнр-34 years old, Norfolk, one child aged 5 months).  

 

¢ƘŜ ΨƳƻōƛƭƛǘȅΩ ƻŦ ǘƘŜ 5±5 ƛǎ ǎǘǊŜǎǎŜŘ ƘŜǊŜΣ ǿƛǘƘ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀǇǇǊŜŎƛŀǘƛƴƎ ǘƘŜ ŦŀŎǘ 

that they can easily take the DVD and watch it anywhere, also noting that they do 

not see how this is possible with the ΨŎƭƻǳŘΩ ŦƻǊƳŀǘΣ ǎǳŎƘ ŀǎ ƻƴƭƛƴŜ ǇǳǊŎƘŀǎƛƴƎ ƻǊ 

renting. 

These two accounts show that the observation made by Aaron Barlow in 

нллр ŀōƻǳǘ ŀǳŘƛŜƴŎŜǎ ōŜƛƴƎ ΨƳƻǊŜ ŎƻƳŦƻǊǘŀōƭŜ ǿƛǘƘ ǘƘƛƴƎǎ ǘƘŀƴ ǿƛǘƘ ŀŎŎŜǎǎΩ 

(2005:27) still stands. The audiences can in fact access tƘŜ ΨŎƭƻǳŘΩ ŎƻǇȅ ƻŦ 

purchased films and TV programmes by accessing their iTunes, Netflix or Amazon 

Prime account from anywhere, however, it requires certain technical skills and 

ƪƴƻǿƭŜŘƎŜΣ ǿƘƛŎƘ ŀǊŜ ƴƻǘ ǊŜŀŘƛƭȅ ŀǾŀƛƭŀōƭŜ ǘƻ ŜǾŜǊȅƻƴŜΣ ƛƴŘƛŎŀǘƛƴƎ ǘƘŀǘ ǘƘŜ ΨŎƭƻǳŘΩ 

ŦƻǊƳŀǘ ǎǘƛƭƭ Ƙŀǎ ŀ ƭƻƴƎ ǿŀȅ ǘƻ Ǝƻ ōŜŦƻǊŜ ƛǘ ōŜŎƻƳŜǎ ŀǎ ΨŜŀǎȅΩΣ ΨƛƴǘǳƛǘƛǾŜΩ ŀƴŘ ΨǘǊƻǳōƭŜ 

ŦǊŜŜΩΣ ŀǎ ǘƘŜ ǇƘȅǎƛŎŀƭ ŎŀǊǊƛŜǊǎ, such as DVD, have become in the mind of its users, 

particularly family audiences. Similarly, there is still the stigma around the ΨŎƭƻǳŘΩ 

format that it is not safe and trustworthy, and can disappear at any time. As 

Samantha discussed:  

 

ΨL ǎǘƛƭƭ ƘŀǾŜ ǘƘƛǎ ǿƻǊǊȅ ǘƘŀǘ ǿƘŜƴ L ŘƻǿƴƭƻŀŘ ǎƻƳething digitally and lose it, 
then ǘƘŀǘΩǎ ƛǘΦ !ƴŘ LΩǾŜ ƘŀŘ ǘƘŀǘ ŜȄǇŜǊƛŜƴŎŜ ǿƛǘƘ ǎƻŦǘǿŀǊŜ ōŜŦƻǊŜ, where I 
bought something and then we had our computer crash, ŀƴŘ L ǿŀǎƴΩǘ ŀōƭŜ 
to find the code for it, so I lost that. So physically having it means that I 
ƪƴƻǿ ǘƘŀǘ L ƘŀǾŜ ƛǘΩ όнр-34 years old, Norfolk, twins aged 5).  

 

This issue connects with the one of the broadband speed and reliability discussed 

earlier in this chapter. Although computer technologies have advanced, and there 

are multiple backup systems offered to users, meaning that their files are safe, even 
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if something happens to one of the devices, on which they are stored; users still do 

ƴƻǘ ǘǊǳǎǘ ǘƘŜ ΨŎƭƻǳŘΩ ŦƻǊƳŀǘǎ ŀǎ ƳǳŎƘ ŀǎ ǘƘŜȅ ǘǊǳǎǘ ǘƘŜ ǇƘȅǎƛŎŀƭ ŎŀǊǊƛŜǊǎΣ ƻǾŜǊƭƻƻƪƛƴƎ 

the fact that DVDs can also be lost or easily damaged.  

The diversity of accounts provided by my participants shows that there is no 

ΨǊƛƎƘǘΩ ƻǊ ΨǿǊƻƴƎΩ ƻǊ ΨŎƻƳƳƻƴƭȅ ŀŎŎŜǇǘŀōƭŜΩ ǿŀȅ ƻŦ ŀŎŎŜǎǎƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ŎƻƴǘŜƴǘΣ 

when it comes to the choice of formats. Instead, parentsΩ decision making process 

reflects the personal circumstances and attitudes of a specific family, which means 

that an inquiry into how parents make decisions with regards to the formats of 

television content is also an inquiry into everyday experiences of parenting and 

family life. As such, the section has shown that this decision making process had 

direct connections to the stage in the life course and parenting, as parents reported 

ŎƘƛƭŘǊŜƴΩǎ ǾƛŜǿƛƴƎ Ƙŀōƛǘǎ ǘƻ ōŜ ŀƴ ƛƳǇƻǊǘŀƴǘ ŘŜǘŜǊƳƛƴƛƴƎ ŦŀŎǘƻǊΦ CƻǊ ƛƴǎǘŀƴŎŜΣ 

young children, who were more likely to engage in repeat viewings, often 

encouraged parents to purchase video content, rather than digitally rent it. The 

choice of content format can also be seen as strategy used by parents to deal with 

the financial pressures; as a way to manage the domestic space; as a way to 

connect to other people and share ƻƴŜΩǎ ƛƴǘŜǊŜǎǘs; or as means of self-expression. 

 
Conclusion 
 
 

To conclude, this chapter has continued the discussion of the diversity and 

complexity of media technology in the home, as experienced by parents on a day-

to-day basis, started in the first and second chapters, and offered an exploration of 

the processes that happen before television content is actually accessed and 

watched. It has highlighted the importance of various aspects of accessing digital 

television content, such as the choice of media devices, applications, services and 

formats, for the overall experience of watching television for audiences, at the 

ǎŀƳŜ ǘƛƳŜ ŜƳǇƘŀǎƛǎƛƴƎ ǘƘŀǘ ŀǳŘƛŜƴŎŜΩǎ ǎǇŜŎƛŦƛŎ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎ, 

such as parenting, play an important role in how these choices are understood, 

accepted or ignored, acted on and practiced by audiences on a day-to-day basis. 

The chapter has therefore argued that before even starting to watch television 

content, parents engage in a decision making process, as to what is the most 
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enjoyable, convenient and sensible way to access and watch television content, 

that answers specific family needs and experiences of parenting. The chapter thus 

offered a needed insight into the issue of audience choice, providing a better 

understanding of how television consumption choices are made by parents as a 

specific audience group, in the domestic setting and in the conditions of family 

everyday life.  

As such, this chapter showed ǘƘŀǘ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ ŀǎ ǘƻ ǿƘŀǘ ƳŜŘƛŀ ŘŜǾƛŎŜ 

to choose, when accessing television content, is often governed by the 

considerations around time commitment and time investment; the amount of work 

and planning that is required; ease and instance of use, as well as ease and 

convenience of access to specific content that parents want to see; and how well 

the device is suited for family viewing. The chapter has also examined the 

correlations between the choice of media devices and gender, with a specific focus 

on mothering and fathering experiences. For instance, the chapter showed that 

there is a close connection between the use of portable media devices for the 

purposes of television viewing and other media activities, and specific experiences 

of motherhood, ǎǳŎƘ ŀǎ ōǊŜŀǎǘŦŜŜŘƛƴƎ ƻǊ ƳƻǘƘŜǊǎΩ need for time for themselves. 

The chapter has also addressed the issues of the ǊŀǘƛƻƴŀƭŜ ƻŦ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ 

making process with regard to various television services and applications; and how 

parents make choices between online cloud formats and physical releases. The 

chapter has thus ŘŜƳƻƴǎǘǊŀǘŜŘ ǘƘŀǘ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴs about what television 

application, service and format to choose in a particular situation is not random or 

universal, but rather individual and carefully thought through, and there are a lot of 

different aspects of television viewing in the family context that parents have to 

take into consideration before they make this choice. At the same time, this choice 

was not over-optimistically considered to be ultimate by parents, and this chapter 

has revealed multiple limitations in the choice of options and decision making 

process, linked to both internal and external factors in ǇŀǊŜƴǘǎΩ home media 

consumption, such as lack of skills and knowledge, or inadequate broadband 

speeds.  

To my knowledge, there has not been any research that particularly 

addressed the process ƻŦ ŀǳŘƛŜƴŎŜΩǎ ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ with regards to digital 
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television viewing, which makes this chapter a novel contribution to the field of 

home media consumption, and academic understanding of how and why audiences 

accept or reject specific features and offerings of digital television and its 

technology. At the same time, this chapter has also contributed to parenting 

studies research into the everyday experiences of parents and the strategies that 

parents employ to deal with everyday pressures of parenthood, by demonstrating 

how certain choices of the ways of accessing television content were highly 

strategic and aimed at easing ǇŀǊŜƴǘǎΩ financial pressures, keeping children safe, 

and finding a balance between individual and family needs. 

²ƘŜƴ ŘƛǎŎǳǎǎƛƴƎ ǇŀǊŜƴǘǎΩ ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ǇǊƻŎŜǎǎ ŀǎ ǘƻ ǿƘŀǘ ƳŜŘƛŀ ŘŜǾƛŎŜ 

to choose, this chapter has very briefly touched upon the issue of individual versus 

collective viewing. The following chapter will address this issue in greater detail, 

and question Ƙƻǿ ŘƛƎƛǘŀƭ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ǇŀǊŜƴǘǎΩ ǎǇŜŎƛŦƛŎ ƳŜŘƛŀ ǇǊŀŎǘƛŎŜǎΣ 

such as media multi-tasking, are affecting family relationships, and potentially 

ŎƘŀƭƭŜƴƎƛƴƎ ǘƘŜ ƴƻǘƛƻƴ ƻŦ ΨŦŀƳƛƭȅ ǘƻƎŜǘƘŜǊƴŜǎǎΩΣ ǿƘƛŎƘ ƛǎ ƻŦǘŜƴ ǊŜƎŀǊŘŜŘ ŀǎ ƪŜȅ ǘƻ 

happy family life and relationships.  
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Chapter 4. Re-ŎƻƴŦƛƎǳǊƛƴƎ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ŦŀƳƛƭȅ ΨǘƻƎŜǘƘŜǊƴŜǎǎΩΥ 
Parenting, television viewing in the home and media multitasking 
 
 
Introduction 
 
 

As the previous chapters have shown, television and media technology play 

a huge role in how domestic life is organised, practiced and experienced by parents. 

However, while focusing on how parents use television and media technology to 

achieve certain goals or to deal with specific experiences of parenting, so far the 

discussion has not addressed the issue of how they can potentially influence family 

relationships and family communication. This chapter thus addresses this issue, and 

examines television viewing and the use of media technology in the context of 

family relationships and family communication. It particularly investigates the 

ŎƻƴŎŜǇǘ ƻŦ ŦŀƳƛƭȅ ΨǘƻƎŜǘƘŜǊƴŜǎǎΩΣ which my participants highlighted and 

emphasised as the most important part of creating a happy and satisfying family 

unit. The chapter examines how parents themselves experience and understand 

togetherness, and how this concept and this experience are affected by everyday 

practices of television viewing and the use of media technology in the home.  

In doing so, the chapter works with the debates around contemporary 

family unit and relationships within that unit in both family studies and television 

studies. I am combining these two subject areas, as they significantly complement 

each other on this matter. Television studies have a long tradition of examining 

how television and media technology intersect with family everyday life and family 

relationships, as well as paying attention to contemporary media practices, such as 

media multitasking, something that family studies do not explore that much and in 

that detail in their studies of the family unit. At the same time, the analysis offered 

in this chapter is enriched by the use of relevant conceptual frameworks from 

family studies, such as ŦŀƳƛƭȅΩǎ ƴŜƎƻǘƛŀǘƛƻƴ ōŜǘǿŜŜƴ ŀǳǘƻƴƻƳȅ ŀƴŘ togetherness, 

which aim to grasp the full complexity of the relationships and experiences within 

the family unit. The chapter will demonstrate that media technology is central to 

family time together (with television viewing being the key media activity regarded 

in this way), while at the same time exposing the ways, in which this is being 
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increasingly challenged by media multitasking, which does not only affect the 

everyday practices and ways of living, but also the very attitudes individuals have 

about family life, parenting, relationships and communication. By focusing 

particularly on individual personal experiences of parents; on how parents 

themselves understand and experience family togetherness in their everyday lives, 

full of pressures and constraints of parenting; and on how this understanding and 

experience are affected by television and media technology; this chapter offers an 

original empirical contribution to these debates. It examines the place that 

television and media technology occupy in family everyday life and relationships 

from the standpoint of parental experiences, and the complex ways, in which media 

practices are contested and negotiated within the family unit and the practices of 

contemporary parenting. 

 

Literature review 

 

Family has a long history of being studied and understood as a vital 

component of the social system that helps to promote and maintain balance, 

stability and order in the larger society (Allan, 1985; Lull, 1988a; Todd, 1985). Fears 

of the disintegration of the family have been an ongoing concern, and family 

stability has been a popular object of discussion in both public and academic 

debates. Due to the social, cultural and political importance of the stable and strong 

family unit, the issues of family relationships (the ways, in which parents and 

children behave towards, interact and deal with each other), and family 

communication (the everyday exchange of information and sharing of emotions 

that enables parents and children to fulfil family functions, avoiding conflicts and 

maintaining good relations) have stimulated a wide range of research, theorising 

and criticism from a variety of theoretical perspectives and within many academic  
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disciplines (Lull, 1988a:9)25. Family togetherness, which is most often 

conceptualised as ǘƘŜ ǎǘŀǘŜ ƻŦ ōŜƛƴƎ ŎƭƻǎŜ ǘƻ ƻƴŜΩǎ ŦŀƳƛƭȅΣ ǿƘƛŎƘ ƛǎ ŀŎƘƛŜǾŜŘ ōȅ 

ǎǇŜƴŘƛƴƎ ǘƛƳŜ ǘƻƎŜǘƘŜǊ ǿƛǘƘ ƻƴŜΩǎ ǇŀǊǘƴŜǊ ŀƴŘ/or  children, has been considered an 

important aspect of the strong, stable, happy and satisfying family unit (Bjornberg 

and Kollind, 2005; Malinen et al., 2010; Miller, 1995; Vanobbergen et al., 2006). 

{ŎƘƻƭŀǊǎ ƘŀǾŜ ŀŎƪƴƻǿƭŜŘƎŜŘ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ƴƻ ǎƛƴƎƭŜ ƻǊ ǇǊŜŦŜǊǊŜŘ ǘȅǇŜ ƻŦ ΨŦŀƳƛƭȅΩΣ 

however, it has been argued that regardless of the family type, togetherness ς the 

balance between individuality and collectivity in the family - is vital for the stability 

of the family unit (Bjornberg and Kollind, 2005:29).26 Although in family studies the 

role of television and media technology is not often considered central to how 

families experience and practice togetherness; for decades, media and television 

ǎŎƘƻƭŀǊǎ ƘŀǾŜ ōŜŜƴ ǎǘǳŘȅƛƴƎ ǾŀǊƛƻǳǎ ƳŜŘƛŀ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ŦŀƳƛƭȅΩǎ ŜǾŜǊȅŘŀȅ ƭƛŦŜΣ 

relationships and the processes of interpersonal communication (Gunter and 

Svennevig, 1987; Lull, 1980, 1988a; Silverstone, 1994; Morley, 1986, 1988, 1992). In 

particular, studying television in the context of family life, relationships and 

communication has been a major approach to the study of the medium from its 

early beginning. It therefore becomes important to understand how the medium of 

television has previously been analysed and understood in relation to the family 

unit.  

As various theorists have indicated, from its early beginning, television has 

been seen and promoted as first and foremost a family medium: ΨǘƘŜ ƘƻƳŜ 

                                                      
25 For more on family relationships and communication, see Daniel Canary and 
Marianne Dainton (2002) Maintaining Relationships Through Communication: 
Relational, Contextual and Cultural Variation. London: Routledge; Nathan Epstein et 
al. (1993) ΨThe McMaster Model View of Healthy Family FunctioningΩΣ ƛƴ CǊƻƳŀ 
Walsh (ed.) Normal Family Processes. The Guilford Press: London, pp. 138-160; 
Laura Guerreroa and Walid Afifib όмффрύ ΨSome things are better left unsaid: Topic 
avoidance in family relationshipsΩΦ Communication Quarterly, Vol. 43(3), pp. 276-
296; Ascan Koerner and MaǊȅ !ƴƴŜ CƛǘȊǇŀǘǊƛŎƪ όнллнύ Ψ¢oward a Theory of Family 
CommunicationΩΦ Communication Theory, Vol. 12(1), pp. 70ς91; Anita L. Vangelisti 
(2012) The Routledge Handbook of Family Communication. London: Routledge 
 
26 In my own discussion of togetherness in this chapter, I am taking this theoretical 
definition as the starting point, while at the same time being sensitive to how my 
participants themselves understood and discussed family togetherness, aiming not 
to impose theoretical conceptualisation on their experiences. 
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magazines helped to construct television as a household object, one which 

ōŜƭƻƴƎŜŘ ƛƴ ǘƘŜ ŦŀƳƛƭȅ ǎǇŀŎŜΩ όSpigel, 1990:76; also see Spigel, 1992:2). However, it 

was not simply emphasised that television belonged in the family home, but also 

that it had a specific value for the family unit, having the power to bring family 

members closer together. As Deborah Chambers explained: 

 

Ψ5uring its period of inception from the late 1930s to the 1950s, television 
was promoted as a domestic technology that fostered family harmony. In 
the post-war period, popular media images of 1950s nuclear families 
gathered around TV sets to watch programmes together were powerful 
symbols of domestic stability after the turbulences of World War LLΩ 
(2012:70, also see Groening, 2011).  

 

It thus ƘŀŘ ōŜŜƴ ŀǎǎǳƳŜŘ ǘƘŀǘ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩ ƛǎ ŦƛǊǎǘ ŀƴŘ ŦƻǊŜƳƻǎǘ ŀ ŦŀƳƛƭȅ 

activity, television audiences had been commonly conceived of as families, and it 

also implied the home being the main site of television consumption (Davies, 

2010:149; Lull, 1990:148; Mackay and Ivey, 2004:5; Morley, 1988:27; Rogge, 

1991:169; Turner, 2011:42). This was not simply the discourse promoted by the 

industry, but the discourse that soon entered the social and cultural thinking and 

imagination, firmly positioning television at the centre of family everyday life. 

It has to be noted that other media have also been researched in terms of 

their potential to bring the family - parents and children - closer together. Deborah 

/ƘŀƳōŜǊǎΩ όнлмнύ ǎǘǳŘȅ ƻŦ bƛƴǘŜƴŘƻ ²ƛƛ ƎŀƳƛƴƎ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ŦŀƳƛƭȅ ƭƛŦŜ 

demonstrates how such platforms succeeded in signifying video gaming as sociable, 

ǊŜǎǇŜŎǘŀōƭŜ ŀƴŘ ΨŦŀƳƛƭȅ ŎŜƴǘǊŜŘΩΣ ǿƛǘƘ ŀ ǇƻǘŜƴǘƛŀƭ ǘƻ ƻŦŦŜǊ ŎƻƭƭŜŎǘƛǾŜΣ ǊŀǘƘŜǊ ǘƘŀƴ 

individualised family leisure. Similarly, in their recent study Kelly Boudreaua and 

Mia Consalvob (2014) were looking at the ways, in which social network gaming 

offers new spaces for collective leisure for families, that transcends geographical 

boundaries, increases family interaction and expands social ties, adding new 

dimensions to existing family relationships. Thus media in general have been 

researched as being a big part of family everyday life, particularly of shared leisure 

time spent together, and therefore often seen as an integral part of family 

relationships and communication (Chesley, 2006; Lull, 1980; Mackay and Ivey, 

2004; Moores, 2000; Morley, 1988). 
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However, not all research on media in the context of family life regards 

media as benefiting family relationships and communication between parents and 

children. There have also been some anxieties in both academic and public debate 

surrounding media and media technologies, and their negative effects on 

relationships and communication patterns between parents and children (for 

example, see Turkle, 2011). In such contrasting research, media and media 

technology (particularly portable personal devices, such as music players and 

mobile phones) have been analysed as privatising and individualising, having the 

potential to create private autonomous spaces or protective bubbles for their 

users, with the possibility of limiting or switching off altogether the unwanted 

interaction with others (Bovill and Livingstone, 2001:2; Livingstone, 2010; Morley, 

2003:448). It has also sometimes been argued that due to the advances in media 

technology, its growing accessibility over time, and the multiplication of media 

devices in the home, the vision of a communal shared living room, which is often 

seen as central to family life, haǎ ōŜŜƴ ǊŜǇƭŀŎŜŘ ōȅ ΨǎŜƎƳŜƴǘŜŘ ǎŜǊƛŜǎ ƻŦ ƳƻōƛƭŜ 

privŀǘŜ ǎǇŀŎŜǎΩ όDǊƻŜƴƛƴƎΣ нлмлΥ1340), with family members interacting with their 

personal devices more, than with each other, resulting in the lack of sociability, the 

ΨŘŜƴƛŀƭ ƻŦ ǘƘŜ ŎƻƭƭŜŎǘƛǾŜ ƛƴ ŦŀǾƻǳǊ ƻŦ ǘhe private ƛƴŘƛǾƛŘǳŀƭΩ όDǊƻŜƴƛƴƎΣ нлмлΥ1343) 

ŀƴŘ ΨƭƛǾƛƴƎ ǘƻƎŜǘƘŜǊ ōǳǘ ǎŜǇŀǊŀǘŜƭȅΩ ό/ƘŀƳōŜǊǎΣ нлмнΥ71). The argument that has a 

particular relevance to this chapter, is that it has also been noted that the 

omnipresence of personal digital communication can have distractive effects on 

ǇŀǊŜƴǘǎΣ ǿƛǘƘ ΨŜƳŀƛƭǎ ǇƛƴƎƛƴƎ ƛƴ ŦǊƻƳ ŀŦŀǊ ƻƴ ŀ ŘŜǾƛŎŜΩΣ ŘƛǎǘǊŀŎǘƛƴƎ ǘƘŜƳ from talking 

to their children, who are right there in front of them (Dunn, 2014).  

The fact that contemporary television viewing is no longer limited to the 

television set, but also happens on various portable personal devices, which have 

the potential to separate and disconnect individuals from each other, leading to the 

decentralisŀǘƛƻƴ ƻŦ ΨǘƘŜ ǘǊŀŘƛǘƛƻƴŀƭ ǘŜƭŜǾƛǎƛƻƴ-set-in-the-living-ǊƻƻƳΩΣ and more 

instances of individual non-communal viewing (Uricchio, 2011:34; also see Hartley, 

2009; Mackay and Ivey, 2004; Morley, 2003; Strange, 2011; Turner, 2011; Turner 

and Tay, 2009), raises a question of how television is actually experienced today 

and what its relation to family togetherness and the practice of parenting is. This 

chapter aims to contribute to the debate in the field of media and family life 
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identified above, and explore how television and media technology are used and, 

more importantly, thought of in the context of family everyday life, family 

relationships and parenting by parents themselves, bringing in an often missing 

parenting audience perspective on the matter. As I will argue in the following 

discussion, it is not simply the use of media in the home that is potentially 

changing, with parents and children using a growing number of media technologies 

on a daily basis, with media practices often overlapping, shaping and altering family 

relationships in the process; but rather pareƴǘǎΩ ǾŜǊȅ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǿƘŀǘ Ŏƻǳƴǘǎ 

as family togetherness both in the relationships between the parents, and between 

parents and their children, the understanding that is influenced by ŦŀƳƛƭȅΩǎ ǳǎŜǎ ƻŦ 

media and media technology. The aim of the chapter is therefore not to examine 

ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ǘƘŜ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ŀǎ ΨǇƻǎƛǘƛǾŜΩ ƻǊ ΨƴŜƎŀǘƛǾŜΩ ŦƻǊ 

family life, but rather to explore the experiences of parents, and the ways that 

media use and television viewing are contested and negotiated based on specific 

attitudes and views that parents have on family life, relationships and 

communication.  

 
Television viewing and family time together 
 
 

My study has shown that when discussing family togetherness, parents 

more often than not mentioned various media and media technologies in such 

conversations, pointing to the importance of media in family everyday life more 

broadly, and in family joint leisure time more specifically. Television was the media 

that has been mentioned most often in this regard, remaining central to the home 

media environment (also see Lee, 2013). Despite the academic and public hype 

around television increasingly ōŜŎƻƳƛƴƎ ΨƳǳƭǘƛ-ǎŎǊŜŜƴΩΣ ΨƳǳƭǘƛ-ǇƭŀǘŦƻǊƳΩΣ ƘƛƎƘƭy 

personal, private and customisable, leading to parents and children being able to 

access content from a growing amount of devices, platforms and spaces both inside 

and outside the home, therefore making it a less social experience (Bennett, 2011; 

Mackay and Ivey, 2004; Rizzo, 2007; Strange, 2011; Turner and Tay, 2009); families 

still very often use it together in the shared living room. Parents drew a direct 

connection between television and the living room, which in all households was the 
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space used by parents and children to spend time together, often being referred to 

as the family room. !ǎ ƛƭƭǳǎǘǊŀǘŜŘ ōȅ .ŜǘƘŀƴȅΩǎ ǊŜǎǇƻƴǎŜΥ ΨWe often watch TV with 

sky as it's in the family room where we can all sit together and have access to all 

ŎƘŀƴƴŜƭǎΩ (Bethany, 25-34 years old, Norfolk, one child aged 1).  

¢ƘŜ ǿƻǊŘ ΨǎƻŎƛŀƭΩ ǿŀǎ ƻŦǘŜƴ ǳǎŜŘ ōȅ ǇŀǊǘƛŎƛǇŀƴǘǎ ƛƴ Ƴȅ ǎǘǳŘȅ ƛƴ ǘƘŜƛǊ 

descriptions of television viewing27, emphasising that no matter how many ways 

there are to watch television content in a private setting, shared social viewing 

ǘƻƎŜǘƘŜǊ ǿƛǘƘ ƻƴŜΩǎ ǇŀǊǘƴŜǊ ŀƴŘκƻǊ ŎƘƛƭŘǊŜƴ ƛǎ ǎǘƛƭƭ ŎŜƴǘǊŀƭ ǘƻ ǘƘŜ ŜȄperience of 

watching television: ΨǘŜƭŜǾƛǎƛƻƴ ǎŜǘ ŀǎ ƛǘ ƛǎ ŎŜƴǘǊŀƭ ƛƴ ǘƘŜ ƘƻǳǎŜ, so a social 

ŜƴǾƛǊƻƴƳŜƴǘΩ (Hayley, 25-34 years old, Norfolk, one child aged 5); Ψ¢± ŀǎ ƛǎ ŀ ǎƻŎƛŀƭ 

ǘƘƛƴƎ ŀƴŘ ŀƭƭ Ŏŀƴ ǎŜŜ ǘƘŜ ǎŎǊŜŜƴ ŜŀǎƛƭȅΩ (Erin, 35-44 years old, Norfolk, one child, age 

not given). Similarly, as Nina wrote in the survey, Ψ²Ŝ ŜƴƧƻȅ ǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ŀǘ 

Ƴȅ ǎƛǎǘŜǊΩǎ ǿƘŜƴ ǿŜ ŀƭƭ ƎŜǘ ǘƻƎŜǘƘŜǊΣ ƛǘ ōŜŎƻƳŜǎ ŀ ǎƻŎƛŀƭ ŜǾŜƴǘ ŦƻǊ ǘƘŜ ǿƘƻƭŜ ŦŀƳƛƭȅΩ 

(35-44 years old, London, one child aged 2). In this context television is used as a 

ǇŀǊǘ ƻŦ ŜȄǘŜƴŘŜŘ ŦŀƳƛƭȅ ƎŀǘƘŜǊƛƴƎǎΣ ŎǊŜŀǘƛƴƎ ŀ ǎƘŀǊŜŘ ΨōƻƴŘƛƴƎΩ ŜȄǇŜǊƛŜƴŎŜ ŦƻǊ 

different family members, both adults and children, who might have different 

interests and tastes, bringing them together around the screen; as well as being an 

ΨŜǾŜƴǘΩΣ ǎƻƳŜǘƘƛƴƎ ǎǇŜŎƛŀƭ ŀƴŘ ƳŜƳƻǊŀōƭŜ ǘƻ ŜȄǇŜǊƛŜƴŎŜΣ share and discuss. In the 

survey Donna also ƴƻǘŜŘ ǘƘŀǘ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ Ψgives us a common interest. 

Something to discuss, laugh about, watch intently ς ǘƻƎŜǘƘŜǊΩ (25-34 years old, 

Suffolk, two children aged 2 and 6 months). In this case watching television 

together again is more than simply spending a few hours in the presence of each 

other; it is also about having something in common, having a source of discussion 

and laughter. In the further interview Donna shared that after so many years 

together, her husband and herself often run out of things to talk about, particularly 

now that they have young children and spend most of their free time at home, 

having very limited social life. As Donna shared: Ψ¸ŜŀƘΦ Lǘ ƎƛǾŜǎ ȅƻǳ ǎƻƳŜǘƘƛƴƎ ǘƻ 

                                                      
27 For more on social uses of television, see Jukka Kortti όнлммύ ΨMultidimensional 
Social History of Television: Social Uses of Finnish Television from the 1950s to the 
2000sΩΦ Television and New Media, Vol. 12(4), pp. 293-313; James Lull (1980) 
ΨFamily Communication Patterns and the Social Uses of TelevisionΩΦ Communication 
Research, Vol. 7(3), pp. 319-333. 
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ǘŀƭƪ ŀōƻǳǘΣ ŘŜŦƛƴƛǘŜƭȅΦ ¢ƘŜǊŜ ƛǎƴΩǘ ƳǳŎƘ ȅƻǳ Ŏŀƴ ǘŀƭƪ ŀōƻǳǘ ǿƘŜƴ ȅƻǳ ƭƛǾŜ ǿƛǘƘ 

ǎƻƳŜƻƴŜ нпκтΣ ŀƴŘ ƘŀǾƛƴƎ ȅƻǳƴƎ ƪƛŘǎΣ ȅƻǳ ƪƴƻǿΧ ƘŀǾƛƴg something to watch can 

ƻǇŜƴ ǳǇ ƭƛƪŜ ŀ ǿƘƻƭŜ ƴŜǿ ŎƻƴǾŜǊǎŀǘƛƻƴΩ (25-34 years old, Suffolk, two children aged 

2 and 6 months). Here television becomes a coping mechanism for parents to deal 

with the changes brought by the experience of parenting. Television in some ways 

has temporarily replaced going out for food, to the movies or meeting with friends. 

For Donna and her husband television was an important way to fuel the 

conversations and maintain communication with each other, as having two young 

children has temporarily limited their social life and interaction with others. 

Accounts like this demonstrate that for many viewers, television is still first and 

foremost an important social activity, a facilitator of communication and social 

interaction, to be shared with the rest of the family, very much like it used to be 

before its digitalisation (see Morley, 1988). As Claus-Dieter Rath has put it, 

television is not so much about viewing the programmes, as it is about being 

ΨŀƳƻƴƎ ǘƘƻǎŜ ǿƘƻ ƘŀǾŜ ǾƛŜǿŜŘ ǘƘŜƳΩΣ ōŜƛƴƎ ŀōƭŜ ǘƻ ǎƘŀǊŜ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ 

discuss it with others (1988:37; also see Morley, 2012; Shepherd et al., 2006). 

Watching television together ǿƛǘƘ ƻƴŜΩǎ ǇŀǊǘƴŜǊ ƛƴ ǘƘŜ ŀōǎŜƴŎŜ ƻŦ ŎƘƛƭŘǊŜƴ 

was also often named as an activity for parents, not some casual pastime that goes 

ǳƴƴƻǘƛŎŜŘΣ ōǳǘ ŘŜŘƛŎŀǘŜŘ ŀƴŘ ǎǇŜŎƛŀƭ Ψǳǎ ǘƛƳŜΩ, which parents spent together with 

each other. In the context of parenting - time constraints imposed by the 

experience of having children and the need to devote them a lot of time and 

attention, as well as investing a lot of emotion and energy into the practice of 

parenting - television can thus be analysed as a tool used by parents for maintaining 

close loving and intimate relationships with each other. As some of the participants 

have discussed: ΨL ǳǎǳŀƭƭȅ ǿŀǘŎƘ ¢± ǇǊƻƎǊŀƳƳŜǎ ǿƛǘƘ Ƴȅ ƘǳǎōŀƴŘ ŀǎ ŀƴ ϦŀŎǘƛǾƛǘȅϦ 

ǘƻ Řƻ ǘƻƎŜǘƘŜǊΣ ǎƴǳƎƎƭŜŘ ƻƴ ǘƘŜ ǎƻŦŀΩ (Gabby, 35-44 years old, Somerset, one child 

aged 2); ΨLǘ ƎƛǾŜǎ Ƴȅ ƘǳǎōŀƴŘ ŀƴŘ L ŀ ōǊŜŀƪ ǘƻƎŜǘƘŜǊΣ ƴƻǘ Ƨǳǎǘ ƛŦ ǘƘŜ ƪƛŘǎ ŀǊŜ ǘƘŜǊŜ 

ŦƻǊ ŀ ōƛǘ ƻŦ ǇŜŀŎŜ ŀƴŘ ǉǳƛŜǘΣ ōǳǘ ŀƭǎƻ ŦƻǊ ǳǎΣ Ƨǳǎǘ ǘƘŜ ǘǿƻ ƻŦ ǳǎΣ ǘƻ ǳƴǿƛƴŘΩ (Paige, 

25-34 years old, Norfolk, two children aged 2 and 1). Television viewing was thus 

often seen as a relaxing and intimate time for parents: to be together in a close 

proximity of each other, and in physical contact - ΨǎƴǳƎƎƭŜŘ ƻƴ ǘƘŜ ǎƻŦŀΩΣ ŜƴƧƻȅƛƴƎ 

the presence of each other and being entertained at the same time. Particularly 
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parents of young children have talked about feeling exhausted by the time the 

ŜǾŜƴƛƴƎ ŎƻƳŜǎΣ ǿƛǘƘ ǘŜƭŜǾƛǎƛƻƴ ōŜƛƴƎ ŀ ǿŜƭŎƻƳŜŘ ΨōǊŜŀƪΩ ŦƻǊ ǘƘŜƳΣ ƻƴŜ ƻŦ ǘƘŜ ƻƴƭȅ 

activities that they had energy for, and which they could do together; something 

that takes the mind off things and allows relaxation in the close and intimate 

company of each other. For busy parents, who rarely had a chance to just be 

ǘƻƎŜǘƘŜǊ ǿƛǘƘ ǘƘŜƛǊ ǇŀǊǘƴŜǊΣ ǘƘŜǎŜ ƳƻƳŜƴǘǎ ƻŦ ΨǇŜŀŎŜ ŀƴŘ ǉǳƛŜǘΩΣ ǳƴƛƴǘŜǊǊǳǇǘŜŘ ōȅ 

children, were experienced as highly intimate, and therefore were treasured and 

cherished.  

As these examples have demonstrated, television is often seen and 

experienced as central to family togetherness ς ǎǇŜƴŘƛƴƎ ǘƛƳŜ ǿƛǘƘ ƻƴŜΩǎ ǇŀǊǘƴŜǊ 

and/or children in the context of everyday life inside the family home. In certain 

circumstances media technology and media practices, such as watching television, 

ǿŀǎ ŀƭǎƻ ŀ ǿŀȅ ǘƻ ŜȄǇŜǊƛŜƴŎŜ ǇƘȅǎƛŎŀƭ ƛƴǘƛƳŀŎȅ ǿƛǘƘ ƻƴŜΩǎ ǇŀǊǘƴŜǊ ŀŦǘŜǊ ŀ ƭƻƴƎ Řŀȅ 

of work and childcare ς ƘŀǾƛƴƎ Ψǳǎ ǘƛƳŜΩΣ uninterrupted by children and household 

duties. In all these accounts family togetherness and intimacy in relation to media 

use were understood as sharing one space and one content, often being able to 

form conversations around it, and with it being the only media activity involved for 

all participating family members. Such past time was referred to by my participants 

ŀǎ ΨǉǳŀƭƛǘȅΩ ǘƛƳŜ ǘƻƎŜǘƘŜǊΣ ƳŜŀƴƛƴƎ ƛǘ Ƙŀǎ ǘƘŜ ǇƻǘŜƴǘƛŀƭ ǘƻ ŜƴǊƛŎƘΣ Ƴŀƛƴǘŀƛƴ ƻǊ 

reinforce relationships and communication between family members (also see 

Daly, 2001; Kingston and Nock, 1987; Kubey, 1990). However, as the following 

sections will examine and demonstrate, this definition of togetherness and intimacy 

is being increasingly challenged by new media technology and specific media 

practices, such as media multitasking, which more often than not require family 

members to re-visit their attitudes and practices, making them complex and 

contradictory at times. Without making a claim that the use of media and media 

technology is the only factor in this process, the following discussion will 

nevertheless examine instances when media use does pose a challenge to family 

relationships, communication and togetherness, leading to changes in attitudes 

towards family communication and togetherness. 
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Media multitasking, family relationships and gender 
 
 

My research has shown that the idealistic vision of family collective 

television viewing together for the purposes of maintaining and reinforcing family 

relationships, which was shared by most of the participants in my study (86.8% of 

participants answered that television was important for their family life, with 79.6% 

of participants highlighting watching television mainly in the company of other 

family members, rather than by themselves), is becoming more and more difficult 

to achieve and is increasingly complicated by media multitasking, which is 

becoming very common in contemporary households. Hilde Voorveld and Margot 

Ǿŀƴ ŘŜǊ Dƻƻǘ ŘŜŦƛƴŜ ƳŜŘƛŀ ƳǳƭǘƛǘŀǎƪƛƴƎ ŀǎ ΨŜƴƎŀƎƛƴƎ ƛƴ ƳƻǊŜ ǘƘŀƴ ƻƴŜ ƳŜŘƛŀ 

activity at a time or multiple exposures to various media forms at a single point in 

ǘƛƳŜ ŦƻǊ ǘƘŜ ǎŀƳŜ ƳŜŘƛŀ ŎƻƴǎǳƳŜǊΩ ό2013:392). Although it is a popular notion that 

it is particularly young people who are media multitasking the most, with a majority 

of academic works focusing on youth and its media multitasking practices (for 

instance, see Bardhi et al., 2010; Christensen et. al, 2015; Jeong and Hwang, 2012), 

the very assumption that media multitasking is more prevalent among young 

people than among older age groups has not been thoroughly tested and there is 

no sufficient empirical evidence to support this claim. A recent Ofcom study of 

ƳŜŘƛŀ ƳǳƭǘƛǘŀǎƪƛƴƎ ǎƘƻǿǎ ǘƘŀǘ Ψaedia multitasking is undertaken by almost every 

person. Almost every adult (99%) in the Digital Day study recorded conducting two 

or more media activities at the same time at some point during the week. Adults 

spent an average of 2 hours 3 minutes per day simultaneously consuming two or 

ƳƻǊŜ ƳŜŘƛŀ ǎŜǊǾƛŎŜǎΩ όнлмрd:6; also see Evans, 2015b), and my study supports this 

finding as well. However, while providing some insight into how people consume 

broadcast media, how they use websites, and what people might do while media 

multitasking, most research on multitasking to date does not tell us anything about 

the actual lived experience of media multitasking practices, particularly in relation 

to family everyday life, relationships between family members, and the practice of 

parenting, which can be regarded as a serious limitation of such research, as it does 

not uncover the consequences of such media practices ŦƻǊ ƛƴŘƛǾƛŘǳŀƭǎΩ ƭƛǾŜǎ. In the 

interviews I have conducted, I therefore tried to find answers to the questions of 
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how media multitasking was experienced, how it was affecting everyday life, family 

relationships and communication between family members, and whether it 

changed how parents understood and experienced family togetherness. 

While media multitasking was an important part of my research, it often 

was not me who brought media multitasking up in conversations with my 

participants. Rather, it was something that participants would mention themselves 

when discussing their media use, pointing to the fact that media multitasking is an 

actual lived experience, of which audiences are very aware and conscious, which 

makes it deeply rooted in the contemporary everyday life, and thus an ever 

important object of academic inquiry. Participants talked about getting distracted 

from watching television with their mobile phones and tablets, often offering their 

own opinion of why it might be happening: ΨIt happens because L Ƨǳǎǘ ǘƘƛƴƪ άhƘΣ LΩǾŜ 

Ǝƻǘ ǘƻ ŎƘŜŎƪ ǎƻƳŜǘƘƛƴƎΗέΣ ǎƻ L Řƻ ǘƘŀǘ ŀƴŘ ǘƘŜƴ L ƎŜǘ ŘǊŀǿƴ ƛƴΧ ǎǘŀǊǘ ŎƘŜŎƪƛƴƎ 

everything else at tƘŜ ǎŀƳŜ ǘƛƳŜΩ (Victoria, 25-34 years old, Nottinghamshire, two 

children aged 2 and 6 months); ΨƛǘΩǎ Ƨǳǎǘ ǘƘŀǘ ƭƛŦŜ ƛǎ ōǳǎȅΣ ǾŜǊȅ ǾŜǊȅ ōǳǎȅΣ ŀƴŘ ǿŜ ŀƭƭ 

ǘǊȅ ǘƻ Ǉƻǎǎƛōƭȅ Řƻ ŀ ōƛǘ ǘƻƻ ƳǳŎƘΩ (Abigail, 25-34 years old, Norfolk, one child aged 

2). These responses show that in the discussion of media multitasking, particularly 

in relation to family everyday life and parenting, it is important to mention that 

media multitasking is not always a pleasant experience, something that individuals 

simply want to do, but caƴ ŀƭǎƻ ōŜ ŜȄǇŜǊƛŜƴŎŜŘ ŀǎ ŀ ǇǊŜǎǎǳǊŜΥ ǇǊŜǎǎǳǊŜ ǘƻ ōŜ Ψƻƴ 

ǘƻǇ ƻŦ ǘƘƛƴƎǎΩΣ ǘƻ ŎŀǘŎƘ ǳǇ ǿƛǘƘ ƴŜǿǎΣ ŦǊƛŜƴŘǎ ŀƴŘ ŦŀƳƛƭȅΣ ŎƻƳƳǳƴƛǘȅ ǇŀƎŜǎΣ 

countless notifications, messages and updates; pressure to fit in more activities into 

the same amount of free time. This is particularly the case for parents as a specific 

audience group, who often experience time constraints and have to come up with 

solutions as to how to maintain and keep up with various aspects of their lives, 

including work, child care, social life, hobbies and interests (also see Roxburgh, 

2006). 

While media multitasking is often researched as a new phenomenon of the 

digital era, which suddeƴƭȅ ƘŀǇǇŜƴŜŘ ŀƴŘ ŎƻƳǇƭƛŎŀǘŜŘ ƛƴŘƛǾƛŘǳŀƭǎΩ lives to a great 

extent (Szekely, 2015:210), some of the parents, who took part in my study, did not 

see it as a radical change, rather seeing it as just one part of a much larger series of 

constant everyday life distractions. This was particularly the case for parents with 
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young children under the age of 5. For example, Colin did not see media 

multitasking being all that different from other distractions that he experienced on 

a day-to-day basis, having a busy life of full time work and caring for a young child:  

 

ΨL ǘƘƛƴƪ ȅƻǳ ƪƛƴŘ ƻŦ ƎŜǘ ǳǎŜŘ ǘƻ ōŜƛƴƎ ŘƛǎǘǊŀŎǘŜŘΣ ƭƛƪŜ ǿŜΩǾŜ Ǝƻt, up there 
ǿŜΩǾŜ Ǝƻǘ ŀ ƭƛǘǘƭŜ ƳƻƴƛǘƻǊΣ ƭƛƪŜ ōŀōȅ ƳƻƴƛǘƻǊΣ ǎƻ ǿŜ Ŏŀƴ ƘŜŀǊ ƛŦ ǎƘŜ ŎǊƛŜǎ 
upstairs in bed, that would go off, and then we sit here, thinking is it gonna 
stop or do we have to go upstairs, so you are forever pausing something and 
going upstairs, and then you probably put washing on and you have to take 
ƛǘ ƻǳǘΧΩ όнр-34 years old, Norfolk, one child aged 2).  

 

For Colin and his wife media multitasking was not a massive distracting force, 

because their attention and focus were already split into multiple segments, which 

was the result of their busy lifestyle, and having to combine work with child care. 

Media multitasking was used by Colin and his wife as the means of affording more 

time for all of their media-related interests, which had to be squeezed into very 

limited free time, a necessity like everything else (also see Collins, 2008; Foehr, 

2006).  

While being a necessity and often also experienced as a pressure, media 

multitasking is nevertheless becoming deeply integrated into the routines and ways 

of living, making it difficult for individuals to avoid. Abigail talked about forcing 

herself to stop media multitasking, just trying to focus on one thing ς watching 

television with her husband in the evening, which required her to physically remove 

the device she got distracted with and place it out of reach:  

 

ΨΧŀƴŘ L ƪƴŜǿ L ǿŀƴǘŜŘ ǘƻ ǇǊƻǇŜǊƭȅ ǿŀǘŎƘ ǘƘŜ ŦƛƭƳΣ ǎƻ L ŀŎǘǳŀƭƭȅ ǘƻƻƪ Ƴȅ ƛtƻŘ 
ƻǳǘ ƻŦΧ ƭƛƪŜ ŎƻƳǇƭŜǘŜƭȅ ŀǿŀȅ ŦǊƻƳ ƳŜΣ ōŜŎŀǳǎŜ ƛŦ ƛǘ ǿŀs on the edge of the 
sofa, I would check it quite regularly for Facebook, I belong to a lot of 
CŀŎŜōƻƻƪ ƎǊƻǳǇǎΣ ŀƴŘ ŀƭǎƻ Ƴȅ ŜƳŀƛƭ ǘƘƛƴƎΧΩ όнр-34 years old, Norfolk, one 
child aged 2).  

 

The struggle of avoiding media multitasking was reported by other participants as 

ǿŜƭƭΣ ǎƻƳŜ ƻŦ ǿƘƛŎƘ ǿŜƴǘ ŀǎ ŦŀǊ ŀǎ ŎŀƭƭƛƴƎ ǘƘŜƳǎŜƭǾŜǎ ƳŜŘƛŀ ƳǳƭǘƛǘŀǎƪƛƴƎ ΨŀŘŘƛŎǘǎΩΥ  
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Ψ.ǳǘ L ŀƳ ŀŘŘƛŎǘŜŘΣ L Ƴǳǎǘ ŀŘƳƛǘΦ L ŀƳ ŀƭǿŀȅǎ ƻƴ Ƴȅ ǇƘƻƴŜΦ Lǘ ŀƭƭ ǎǘŀǊǘŜŘ 
with social mŜŘƛŀΦ {ƻΣ ƛǘΩǎ ƭƛƪŜ ŀ ǿŀȅ ǘƻ ƪŜŜǇ ƛƴ ǘƻǳŎƘ ǿƛǘƘ ȅƻǳǊ ǊŜƭŀǘƛǾŜǎΣ Ƴȅ 
ƳǳƳΧ ¢ƘŜƴ ǿƛǘƘ ƭƛƪŜ CŀŎŜōƻƻƪΣ ȅƻǳ ƪƛƴŘ ƻŦ ǿŀƴǘ ǘƻ ǎŜŜ ǿƘŀǘ ƻǘƘŜǊ ǇŜƻǇƭŜ 
ŘƻΧΩ ό{ƻƴƛŀΣ 35-44 years old, East Sussex, three children aged 3, 6 and 10).  

 

Both Abigail and Sonia expressed frustration with their inability to avoid or stop 

media multitasking, as it becomes a familiar habit and a way of doing things, 

something that happens almost unconsciously.  

It is particularly important to highlight here that it was mainly female 

participants who felt bad about their media multitasking practices. The previous 

chapter has already demonstrated that the use of media technology in the home is 

gendered, and that women (mothers) were more likely than men to be using 

personal portable devices for various media activities. However, what needs to be 

ŀŘŘŜŘ ǘƻ ǘƘŀǘ ŦƛƴŘƛƴƎ ƛǎ ǘƘŀǘ ǿƻƳŜƴΩǎ ǳǎŜ ƻŦ ǇƻǊǘŀōƭŜ ǇŜǊǎƻƴŀƭ ŘŜǾƛŎŜǎ ǿŀǎ ŀƭǎƻ 

often secondary, being conducted simultaneously with family television viewing or 

other activities, becoming a media multitasking practice. In this context, women 

often talked ŀōƻǳǘ ΨƎŜǘǘƛƴƎ ōŜǘǘŜǊΩ ŀǘ ŀǾƻƛŘƛƴƎ ƳŜŘƛŀ ƳǳƭǘƛǘŀǎƪƛƴƎ ŀƴŘ Ƙƻw 

important it was for them, their family life and relationship with a partner. This 

finding is new to the study of media multitasking, and why it might be considered 

and experienced as a negative practice by audiences. Previous research has looked 

at the negative effects of media multitasking, noting it increasing cognitive load and 

significantly decreasing information processing capacity (Christensen et al., 2015); 

disrupting comprehension of information (Jeong and Hwang, 2012; Voorveld and 

van der Goot, 2013); and decreasing memory (Zhang et al., 2010). However, my 

research has shown that what makes individuals see media multitasking as 

problematic goes far beyond these negative effects, being deeply rooted in 

ƛƴŘƛǾƛŘǳŀƭΩǎ ǾƛŜǿǎ ƻƴ ǊŜƭŀǘƛƻƴǎƘƛǇǎΣ ŦŀƳƛƭȅ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ŀƴŘ ǇŀǊŜƴǘƛƴƎΣ ǿƛǘƘ 

gender being a specifically important factor in how media multitasking was 

regarded and experienced.  

²ƻƳŜƴΩǎ ǊŜǎǇƻƴǎŜǎ ŀōƻǳǘ ƳŜŘƛŀ ƳǳƭǘƛǘŀǎƪƛƴƎ ǇƻƛƴǘŜŘ ǘƻ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǘƘŜ 

roles within the family are still highly gendered. Although some research provides 

evidence of the growing expectations of greater male participation in childcare, and 

therefore the blurring of the boundaries between the roles of a mother and a 
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father (Miller, 2011); several longitudinal studies showed an increase in gender 

differentiation during and after the transition to parenthood (Araujo Martins et al., 

2014; Bjornberg and Kollind, 2005; Cowan and Cowan, 2000; Glabe et al., 2005; 

Katz-Wise et al., 2010). Cristina !ǊŀǳƧƻ aŀǊǘƛƴǎ Ŝǘ ŀƭΦΩǎ ǊŜǎŜŀǊŎƘ ǎƘƻǿŜŘ ǘƘŀǘ  

 

ΨΧduring the transition to parenthood, the couples still organized 
themselves based on traditional frameworks, in which mothers assumed the 
role of primary caregivers and their entire availability, and fathers took a 
secondary role of provision and support, showing a relative absence 
ǘƻǿŀǊŘǎ ŎƘƛƭŘ ŎŀǊŜΩ όнлмпΥмолύΦ  

 

Their research demonstrated the wide variety of experiences and differences 

between male and female practices, as well as showing how highly gendered social 

and cultural meanings assigned to the roles of a father and a mother determine 

how individuals experience these roles, as well as the expectations, values and 

beliefs they hold with regards to them (Araujo Martins et al., 2014). Women, 

mothers, who participated in my study, felt bad and guilty about media 

ƳǳƭǘƛǘŀǎƪƛƴƎΣ ōŜŎŀǳǎŜ ǘƘŜȅ ŦŜƭǘ ǘƘŀǘ ǘƘŜȅ ǿŜǊŜ ƴƻǘ ŘƻƛƴƎ ǘƘƛƴƎǎ ΨǇǊƻǇŜǊƭȅΩΥ ƴƻǘ 

devotiƴƎ Ŧǳƭƭ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ ŜǾŜƴƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎΣ ƴƻǘ ŎƻƳƳǳƴƛŎŀǘƛƴƎ ΨǊƛƎƘǘΩ 

with their partner and children, and not spending ΨenoughΩ time with the family. In 

the families that I have interviewed, both parents had certain expectations and 

ideas about family life and family relationships - what makes a happy family, how 

parents ought to communicate with each other and their children, how families 

ought to spend time together to maintain and reinforce strong family relationships 

ς however, mothers had a more acute sense of responsibility when it came to 

actually working on achieving these ideals (also see Cowan and Cowan, 1999). As 

Ulla Bjornberg and Anna-Karin Kollind have pointed out: 

 

ΨWhen women assume the responsibility to make sure that everybody in the 
family (particularly the children) are fine, they may risk ending up in a spiral 
of demands of good housekeeping and for providing the best possibilities 
for the childrenΧ These notions act as normative guidelines, and are more 
or less negotiable in the concrete relationship. However, it is based on the 
idea that women have the chief responsibility for the home and the 
children. This means that they will carry the blame if they cannot live up to 
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the levels of ambition - whether they belong to themselves, the husband or 
ǘƘŜ ǊŜƳŀƛƴƛƴƎ ǎǳǊǊƻǳƴŘƛƴƎǎΩ ό2005:37).  

 

What needs to be added to ǘƘƛǎ ƭƛǎǘ ƻŦ ŘŜƳŀƴŘǎ ƛǎ ǘƘŜ ƳŀƛƴǘŜƴŀƴŎŜ ƻŦ ǘƘŜ ΨƘŀǇǇȅ 

ŦŀƳƛƭȅΩ, realisation of the vision of a happy family life and happy family 

relationships, which is yet another aspect of family life that women felt responsible 

for.  

Thus media multitasking has often been reported as problematic by 

mothers due to it having the potential to disrupt family togetherness and ruin 

family intimacy, for instance, by causing disengagement and fragmentation during 

family collective television viewing. However, my research has also revealed that 

ƳŜŘƛŀ ƳǳƭǘƛǘŀǎƪƛƴƎ ǿŀǎ ǎŜŜƴ ŀǎ ƴƻǘ ƻƴƭȅ ΨǎǘŜŀƭƛƴƎΩ ŀǘǘŜƴǘƛƻƴ ŀǿŀȅ ŦǊƻƳ ǿŀǘŎƘƛƴƎ 

television with the family, but from other family activities as well, such as playing 

with children or having a family meal together, which some of mothers found even 

more alarming and worrying. As Abigail described: 

 
ΨL ǘǊȅ ǘƻ ƳŀƪŜ ŀ ŎƻƴŎŜƴǘǊŀǘŜŘ ŜŦŦƻǊǘ ǘƻ ƧǳǎǘΧ L ǿŀƴǘ ǘƻ ƭƛƳƛǘ Ƴȅ ƪƛƴŘ ƻŦ ΨƛtƻŘ 
ŘŜǾƛŎŜ ǘƛƳŜΩ ŀǎ ƳǳŎƘ ŀǎ ǇƻǎǎƛōƭŜ ŀŎǘǳŀƭƭȅΦ L ǿƛƭƭ Ƨǳǎǘ ǎŀȅ άhYΣ L ƴŜŜŘ ǘƻ Ǉǳǘ ƛǘ 
ŀǿŀȅέΦ !ƴŘ ƛǘΩǎ ǘŜǊǊƛōƭŜ ŀǘ ŘƛƴƴŜǊ ŀǎ ǿŜƭƭ, so we try not to have it at a dinner 
table, because you can easily look at something, and then she is sitting there 
eating, and we are both looking at something else, and then the telly is 
ōƭŀǊƛƴƎ ŀƴŘ ƴƻ ƻƴŜ ƛǎ ǿŀǘŎƘƛƴƎ ƛǘΧΩ όнр-34 years old, Norfolk, one child aged 
2).  

 

Although in theory media multitasking is a problem that can be solved easily ς by 

turning all of the devices off ς participants reported being stuck in their habits, 

when media multitasking happens almost unconsciously due to the time pressures. 

This example shows that media multitasking was experienced as negative because 

women felt that it was taking their attention away from their children and partner, 

replacing the actual face-to-face socialisation with other family members with 

virtual communicationΣ ǿƘƛŎƘ ǿŀǎ ƴƻǘ ǎŜŜƴ ŀǎ ǘƘŜ ΨǊƛƎƘǘΩ ŀƴŘ ΨǇǊƻǇŜǊΩ ǿŀȅ ǘƻ 

ŎƻƳƳǳƴƛŎŀǘŜ ǿƛǘƘ ƻƴŜΩǎ ŦŀƳƛƭy. There is also a motif of guilt felt by mothers, who 

often regarded media multitasking as a kind of failure in their parental roles - not 

spending enough time with the children, and not devoting them full attention (this 

issue will be discussed in more detail in chapter 6). As Cristina Araujo Martins et al. 
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ƘŀǾŜ ŀǊƎǳŜŘΣ ǘƘŜ ŀŎŎŜǇǘŜŘ ƳŜŀƴƛƴƎǎ ƻŦ ōŜƛƴƎ ŀ ƎƻƻŘ ƳƻǘƘŜǊΣ ΨƳƻǘƘŜǊǎ ǿƘƻ ƭƻǾŜΣ 

ŎŀǊŜ ŦƻǊΣ ŀǊŜ Ŏƻƴǎǘŀƴǘƭȅ ǾƛƎƛƭŀƴǘ ŀƴŘ ǎŜŜƪ ǘƻ ƪƴƻǿ ŀƴŘ ǊŜǎǇŜŎǘ ǘƘŜ ŎƘƛƭŘΩǎ ƴŜŜŘǎΧ 

dictate the pace and choices to be made rŀǘƘŜǊ ǘƘŀƴ ǘƘŜƛǊ ƻǿƴ ƛƴǘŜǊŜǎǘǎΩ όнлмпΥмнф-

молύΦ Lƴ ƻǘƘŜǊ ǿƻǊŘǎΣ ƳƻǘƘŜǊǎΩ ŜȄǇŜǊience of being a parent dictated the rules 

around other aspects of everyday life, including media consumption practices. 

Thus the connection can be drawn between media multitasking being seen 

as problematic, for parenting in general and mothering in particular, as participants 

mentioned that media multitasking has not been a big issue for them before they 

had children, as they had more spare time and a lesser sense of responsibility. 

Female participants in my study expressed mixed feelings and a constant sense of 

dilemma in their everyday life in relation to media multitasking, which can be seen 

as an experience of ΨcollisionΩ of interests between love, family, and personal 

interests and needs; between autonomy and family togetherness (Beck and Beck-

Gernsheim, 1995:1-2; Bjornberg and Kollind, 2005:17). This was particularly the 

case in situations when contemporary practices, such as media multitasking, faced 

specific family ideals - a vision of a perfect family life that most of the participants 

had in their mind (also see Cutas, 2014). This vision was very often nostalgic, 

ƛƴŦƭǳŜƴŎŜŘ ōȅ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƻǿƴ ƳŜƳƻǊƛŜǎ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘƘƻƻŘΣ ƻŦǘŜƴ ƛŘŜŀƭƛǎŜŘ ŀƴŘ 

romanticised. After talking about the importance of not using devices at a dinner 

table, Abigail continued by saying:  

 

Ψ!ƴŘ ǿƘŜƴ ǿŜ Řƻ Řƻ ǘƘŀǘ ǇǊƻǇŜǊƭȅΣ ǿŜ ŜƴƧƻȅ ƛǘΦ !ƴŘ ǿŜ ŀǊŜ ǉǳƛǘŜ ƻƭŘ 
fashioned, we were both born in the 1980s, so we are 80s kids, and we are 
probably the last generation where everyone sat around the table and, you 
ƪƴƻǿΣ ƘŀŘ ŀ Ǌƻŀǎǘ ƻƴ ŀ {ǳƴŘŀȅ ŀƴŘ ǘƘŀǘ ƪƛƴŘ ƻŦ ǘƘƛƴƎǎΣ ǎƻ L ǘƘƛƴƪ ƛǘΩǎ Ƨǳǎǘ ŀ 
ƴƻǎǘŀƭƎƛŀ ǘŀƭƪƛƴƎΣ ƛǘΩǎ ŘƻƴŜ ǳǎ ǿŜƭƭΣ ǎƻ ǿŜ ǿŀƴǘ ǘƻ ƪƛƴŘ ƻŦ ǇǊƻǘŜŎǘ ǘƘŀǘ ŀǎ 
ƳǳŎƘ ŀǎ ǿŜ Ŏŀƴ ŦƻǊ ƘŜǊΩ όнр-34 years old, Norfolk, one child aged 2).  

 

Abigail uses ŀ ǎǘǊƻƴƎ ǿƻǊŘ ΨǇǊƻǘŜŎǘΩ ƘŜǊŜΣ ǿƘƛŎƘ ǊŜŦŜǊǎ ǘƻ ƘŜǊ ŦŜŜƭƛƴƎ ǘƘŀǘ ƳŜŘƛŀ 

devices and family multitasking habits are somehow threatening family life and 

family togetherness, taking something important and integral away from it. This 

feeling was not unique to her, other female participants expressed similar feelings 

as well, particularly those with young children, who were still searching for a 

ŦƻǊƳǳƭŀ ƻŦ ŀ ΨƘŀǇǇȅ ŦŀƳƛƭȅΩ ǘƘŀǘ ŎƻƳōƛƴŜǎ ǘƘŜ ΨŦǳǘǳǊƛǎƳΩ ƻŦ ŎƻƴǘŜƳǇƻǊŀǊȅ 
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technologies and media practices with more traditional, nostalgic and idealised 

notions of what family life should be like, so that there is closeness and 

understanding between parents, parents and children (also see Spigel, 2001). 

Negotiating these mixed, often contradicting visions is a huge part of contemporary 

family everyday life and parenting, with there being no common shared rules and 

codes of behaviour, with individuals having to find and establish them for 

themselves. 

As Ien Ang (1991) has argued, the relation between media and audiences is 

not just a matter of negotiations between the audiences and media texts. Rather, 

ǘƘŜ ǇǊƻŎŜǎǎ ƻŦ ƳŜŘƛŀ ŎƻƴǎǳƳǇǘƛƻƴ ŎǊŜŀǘŜǎ ΨƴŜǿ ŀǊŜŀǎ ƻŦ ŎƻƴǎǘǊŀƛƴǘǎ ŀƴŘ 

possibilities for structuring social relationships, identities, anŘ ŘŜǎƛǊŜǎΩ ό!ƴƎΣ 

1991:109). The discussion above has shown that the practice of media multitasking 

thus has direct connections with how individuals understand and experience family 

life, relationships, communication and parenting. It becomes not simply a 

theoretical concept, but an actual lived experience, which has to be negotiated and 

contested, and which can be experienced as a necessity and pressure. While media 

multitasking has been proved to be a practice undertaken by almost every person, 

the ways, in which it is experienced and thought of, differ significantly, with 

mothers often feeling guilty about media multitasking and therefore seeing it as 

highly problematic. Media multitasking becomes a problem when it is seen as 

threatening family relationships and togetherness, something that mothers in 

particular felt an acute sense of responsibility for. However, my study has also 

revealed that what individuals actually consider to be ōŜƛƴƎ ǘƻƎŜǘƘŜǊ ǿƛǘƘ ƻƴŜΩǎ 

family varies from family to family, as well as from individual to individual within 

the same family, which further complicates the relationship between television and 

media technology and family life, as I will discuss in what follows. 
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The varying and contradictory concept ƻŦ ŦŀƳƛƭȅ ΨǘƻƎŜǘƘŜǊƴŜǎǎΩ in relation to 
television and media technology 
 
 

As the discussion in this chapter has already shown, media multitasking has 

to be constantly negotiated and re-negotiated by parents, in order to find a balance 

between the need to engage with various media in a very limited free time, and the 

need and responsibility of spending quality time with the loved ones, uninterrupted 

by media multitasking. However, in the families that I have interviewed there was 

no shared consensus as to what place television and media technology and the 

practices revolving around them should occupy in family life for it to be considered 

ΨƘŀǇǇȅΩ ς with the right balance between work, leisure and individual 

interests/hobbies, where family members communicate, get along and spend time 

with each other. The concept of family togetherness was vital for all of the 

participants, nevertheless it was understood and experienced very differently, 

which had significant implications for family relationships. 

Within one family attitudes towards family togetherness can vary greatly, 

creating misunderstanding, tensions and conflicts between family members. For 

instance, single mother Rachel had a completely different understanding of what it 

ƳŜŀƴǎ ǘƻ ōŜ ΨǘƻƎŜǘƘŜǊΩ from that of her daughters:  

 

ΨhƭƛǾƛŀ ŜǎǇŜŎƛŀƭƭȅ ƎƻŜǎ ǘƻ ǘƘƛǎ ǿŜōǎƛǘŜ ŎŀƭƭŜŘ deviantART because she does 
and uploads her art, and it is also like a social network. And so sometimes 
when we are watching a movie, I catch her eye, and she grabs my phone 
and L ŎŀǘŎƘ ƘŜǊ ƭƛƪŜ ƻƴ ǘƘŜǊŜ ƭƛƪŜ ǘŜȄǘƛƴƎΧ ŀƴŘ ǘƘŜƴ L ƎŜǘ ƪƛƴŘ ƻŦ ŎǊƻǎǎ ǿƛǘƘ 
her, yeah, because I figure it should be our time together. And Isla is the 
same with her iPad. She will sometimes, ȅƻǳ ƪƴƻǿΣ ƭƛƪŜ ŘƛǎŜƴƎŀƎŜΣ ŀƴŘΧ ǎƻ L 
tryΧ kind of when we are watching a family movie, then we should all be 
together watching it, discussing it as a family, as opposed to everybody kind 
ƻŦ ŦǊŀƎƳŜƴǘŜŘΣ ƭƛƪŜ ƛǘ ǎƻƳŜǘƛƳŜǎ ƘŀǇǇŜƴǎ ǿƛǘƘ ǘƘŜƛǊ ŘŜǾƛŎŜǎΩ όпр-54 years 
old, Norfolk, three children aged 16, 12 and 7).  

 

For Rachel, media multitasking was not only negative because it took away 

attention from the television programmes that were being watched by the family, 

but also because it stood in the way of family television viewing together, and it 

was this togetherness that she was trying to protect and reinforce. As Rachel has 
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shared, she found it extremely difficult to have time together with her daughters, 

free from media devices and media multitasking distractions, which for her was the 

definition of family quality time together. For Rachel watching television 

programmes or films together was of vital importance for family life and 

relationships, when the whole family comes together, united by one shared media 

text and social interaction around it, and not fragmented by individual media 

activities; as there were not that many other activities that she could do together 

with her daughters due to limited free time and resources (also see Schmitt et al., 

2003). She therefore thought of media multitasking as social disengagement, which 

was taking away the closeness of collective family television viewing, feeling 

annoyed with her daughters and often hurt by their disregard of the family 

togetherness. Her daughters, on the other hand, did not see media multitasking as 

problematic or ƴƻǘ ΨōŜƛƴƎ ǘƻƎŜǘƘŜǊΩΣ ŀƴŘ ƻŦǘŜƴ ǊŜǎƛǎǘŜŘ wŀŎƘŜƭΩǎ ŀǘǘŜƳǇǘǎ ǘƻ 

remove the devices, which was a constant cause of misunderstanding and conflict 

in the family, negatively affecting family relationships. 

This example demonstrates that within one family there may be different 

ǳƴŘŜǊǎǘŀƴŘƛƴƎǎ ƻŦ ǿƘŀǘ ΨōŜƛƴƎ ǘƻƎŜǘƘŜǊΩ ƳŜŀƴǎ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ ǳǎƛƴƎ ƻǊ ƴƻǘ ǳǎƛƴƎ 

media, thus causing conflicts and upsetting feelings. However, while it can be 

argued that these disparities in the understanding of family togetherness were due 

to generational differences between Rachel and her daughters, a similar situation 

could be observed between Tom and his wife Samantha, who were of the same 

age. In the interview Tom was complaining about Samantha using her phone when 

watching television together with him, which he saw as rude and hurtful:  

 

ΨL ƎŜǘ ǾŜǊȅ, very angry at you when you are always checking your 
ǇƘƻƴŜΧΧLǘΩǎ Ƨǳǎǘ ǊǳŘŜΧ L Ŏŀƴ ǳƴŘŜǊǎǘŀƴŘ ǿƘȅ ŘƛǾƻǊŎŜ ǊŀǘŜǎ ŀǊŜ ǎƪȅǊƻŎƪŜǘƛƴƎ 
with all these devices and stuff like that. I mean it as a joke, but I can 
ǳƴŘŜǊǎǘŀƴŘ ǿƘȅ ƛǘΩǎ ōŜŎƻƳŜ ŀ ōƛǘ ƻŦ ŀ ŎƻƴŦƭƛŎǘΧΩ όнр-34 years old, Norfolk, 
twins aged 5).  

 

¢ƻƳ ǳǎŜŘ ǎǘǊƻƴƎ ǿƻǊŘǎΣ ǎǳŎƘ ŀǎ ΨŀƴƎǊȅΩΣ ΨƛƴǎǳƭǘΩΣ ΨǊǳŘŜΩ ŀƴŘ ΨŎƻƴŦƭƛŎǘΩ ƘŜǊŜΦ ¢ƘŜǎŜ 

ŦŜŜƭƛƴƎǎ ǿŜǊŜ ŎŀǳǎŜŘ ōȅ ƘƛƳ ƴƻǘ ōŜƛƴƎ ŀōƭŜ ǘƻ ǊŜƭŀǘŜ ǘƻ {ŀƳŀƴǘƘŀΩǎ ŜȄǇŜǊƛŜƴŎŜ ƻŦ 

media multitasking, not seeing why she would get distracted by another device 
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while they were doing something together in the intimate presence of each other. 

IƻǿŜǾŜǊΣ {ŀƳŀƴǘƘŀΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ōŜƛƴƎ ǘƻƎŜǘƘŜǊ ŀǎ ŀ ŦŀƳƛƭȅ ƻǊ ōŜƛƴƎ ƛƴǘƛƳŀǘŜ 

ǿƛǘƘ ƻƴŜΩǎ ǇŀǊǘƴŜǊ ǿŀǎ ǾŜǊȅ ŘƛŦŦŜǊŜƴǘΣ ǿƘƛŎƘ ƳŜŀƴǘ ǘƘŀǘ ǎƘŜ ŘƛŘ ƴƻt consider her 

actions hurtful or disrespectful: ΨIŜ ŘƻŜǎƴΩǘ ƭƛƪŜ ƳŜ ǳǎƛƴƎ ƻǘƘŜǊ ŘŜǾƛŎŜǎ ǿƘƛƭŜ ǿŜ 

ŀǊŜ ǿŀǘŎƘƛƴƎΧ !ƭǘƘƻǳƎƘ L ŘƻƴΩǘ ǎŜŜ ƛǘ ŀǎ ŀ ŘƛŦŦŜǊŜƴŎŜΦ .ǳǘ ƘŜ ǎŜŜǎ ƛǘ ŀǎ ŀƴ ƛƴǎǳƭǘΣ L 

ǘƘƛƴƪΩ (25-34 years old, Norfolk, twins aged 5). For Samantha, togetherness and 

intimacy meant being together in the same room, even if doing separate things. She 

lovingly talked about sitting with her husband, while he was playing computer 

games, while watching something on her iPad or chatting on social media, sharing 

the space and time, not the activity. Similarly, she did not regard media 

ƳǳƭǘƛǘŀǎƪƛƴƎ ŀǎ ŘƛǎŜƴƎŀƎŜƳŜƴǘ ƻǊ Ψƴƻǘ ōŜƛƴƎ ǇǊŜǎŜƴǘΩΣ ŦƻǊ ƘŜǊ ƛǘ ǿŀǎ Ƨǳǎǘ ŀ ŘƛŦŦŜǊŜƴǘ 

way of doing things together, which was no less intimate or shared. Previous 

research has found that women and men have different views on family 

togetherness, with women being more inclined to think about the best interests of 

the group, whereas men were more inclined towards individual needs (Bjornberg 

and Kollind, 2005:30). However, this example of how Tom and Samantha 

understand togetherness shows that Ƨǳǎǘ ŀǎ ƛƴŘƛǾƛŘǳŀƭΩǎ ǾƛŜǿǎ ƻƴ ǘƻƎŜǘƘŜǊƴŜǎǎ 

cannot always be explained by generational differences, they also cannot simply be 

explained by gender differences. Both men and women, who participated in my 

study, reasoned around ideas of autonomy and togetherness in a variety of ways. 

It is important to note that Abigail, who was talking a lot about how 

multitasking is damaging for family togetherness, replacing face to face 

communication with virtual one, and how she wanted to protect her daughter from 

this (see the discussion above), in a different part of the interview expressed a 

completely different view on the concept of togetherness, when she said:  

 

ΨWŜΩƭƭ ǿŀǘŎƘ ǎƻƳŜǘƘƛƴƎ ǘƻƎŜǘƘŜǊ ƻǊ ŀǘ ƭŜŀǎǘ ōŜ ƘŜǊŜ ǘƻgether when one of 
us is watching the programme we like, while the other one is just on the 
iPod or reading a book or doing some paperwork, but we are together for 
ǘƘŜ ŜǾŜƴƛƴƎΣ ȅƻǳ ƪƴƻǿΣ ŦƻǊ ǘƘŀǘ ƘƻǳǊ ƻǊ ǎƻΩ όнр-34 years old, Norfolk, one 
child aged 2).  
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While in her previous accounts media multitasking appeared to be detrimental to 

family togetherness, distracting family members from each other, here being in the 

same room as each other, even if doing separate things, counted as being together 

for her. Such contradiction was experienced by most of my participants to a greater 

or lesser degree, and can be seen as a symptom of the process of negotiation of the 

place of media technologies and practices in family everyday life, which takes effort 

and time.  

For some of the participants using media technology with other family 

members did not count as family time together at all. As William and Megan 

explained:  

 

William: And then the TV goes off about an hour before bed, so that they 
can calm down. And they can ǊŜŀŘ ōƻƻƪǎΧ 
 
Megan: Yeah, we always make sure that it is off at least an hour before bed, 
and we usually do something together, like a family thing together, instead 
of watching a screen. 
 
(35-44 years old, Norfolk, two children aged 5 and 2).  

 
 

CƻǊ ²ƛƭƭƛŀƳ ŀƴŘ aŜƎŀƴ ΨǿŀǘŎƘƛƴƎ ŀ ǎŎǊŜŜƴΩΣ ǎƻ ǾƛŜǿƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ǘƻƎŜǘƘŜǊ ƻǊ 

playing video games, was not associated with family time together, which led to 

them creating specific rules around media use in their home, restricting it at certain 

times of the day. William and Megan contrasted using media technology with other 

activities, which for them were more meaningful, shared and family oriented, such 

as reading a story out loud, playing with Lego or playing board games together. 

However, contradictory to this account, in the same interview William has also 

talked about their family tradition ς movie night on the weekends:  

 

Ψ²Ŝ ƘŀǾŜ ƳƻǾƛŜ ƴƛƎƘǘ ƻƴ ǿŜŜƪŜƴŘǎΣ ǎƻ ǿŜ ƳŀƪŜ ǇƻǇŎƻǊƴ ŀƴŘ ǿŜ ƎŜǘ ŀƭƭ ǘƘŜ 
ŎƘŀƛǊǎ ŀǊƻǳƴŘΧ !ƴŘ 5ŀƴƛŜƭ ǿƛƭƭ ƳŀƪŜ ƭƛǘǘƭŜ ǘƛŎƪŜǘǎΣ ƭƛƪŜ ŎƛƴŜma tickets and 
draw posters, you know, pretend we are at the movies, which is quite cute. 
¢ƘŀǘΩǎ ƎƻƻŘ ŦŀƳƛƭȅ ŦǳƴΩ όор-44 years old, Norfolk, two children aged 5 and 
2).  
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Here media activity, such as watching a movie, is surrounded by many other 

activitiesΣ ǿƘƛŎƘ ōǊƛƴƎ ǘƘŜ ŦŀƳƛƭȅ ǘƻƎŜǘƘŜǊ ŦƻǊ ΨƎƻƻŘ ŦŀƳƛƭȅ ŦǳƴΩ ς creating a viewing 

space by re-arranging furniture, making popcorn, making cinema tickets and 

drawing film posters, which William lovingly talked about, using it as an example of 

their happy family ǘƛƳŜΦ ¢Ƙƛǎ ŜȄŀƳǇƭŜ ŀƎŀƛƴ ŎƻƴǘǊŀŘƛŎǘǎ ²ƛƭƭƛŀƳ ŀƴŘ aŜƎŀƴΩǎ ŜŀǊƭƛŜǊ 

ǎǘŀǘŜƳŜƴǘ ŀōƻǳǘ ƴƻǘ ŎƻƴǎƛŘŜǊƛƴƎ ΨǿŀǘŎƘƛƴƎ ŀ ǎŎǊŜŜƴΩ ŀ ŦŀƳƛƭȅ ŀŎǘƛǾƛǘȅΣ ŀƴŘ ƻƴŎŜ 

ŀƎŀƛƴ ǎƘƻǿǎ Ƙƻǿ ŦŀƳƛƭȅΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ƛǎ ƴƻǘ ŎŜǊǘŀƛƴΣ ǎǘǊŀƛƎƘǘ 

forward or set in stone, but is rather constantly changing and evolving, while at the 

same time also changing familyΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŦŀƳƛƭȅ ƭƛŦŜΣ relationships and 

togetherness. 

The discussion of the role of media use in family togetherness, how it is 

understood and practiced by families, makes an original contribution to the debate 

around family relationships. Previous research has already shown that families have 

to negotiate independence and subordination in relation to togetherness 

(Bjornberg and Kollind, 2005), however, the role of media in these processes have 

not been acknowledged until this current study. The examples discussed above 

show that the attitudes that parents had about the use of television and media 

technology in relation to family life, relationships and togetherness were not 

simple, straight forward and universal. They show that contemporary families can 

hold more varied forms of togetherness than was previously acknowledged and 

examined. The attitudes that individuals have towards media practices and family 

togetherness intersect with each other, can differ a great deal, and cannot simply 

be explained by generational or gender differences. Family life, relationships and 

communication is thus a complex and constantly evolving process, where family 

members have to negotiate media use, establish and re-establish rules around it, 

and make sure that it makes sense for their specific family at a specific point in 

time.  
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Conclusion 
 
 

To conclude, this chapter has aƛƳŜŘ ǘƻ ƛƴǾŜǎǘƛƎŀǘŜ ǇŀǊŜƴǘǎΩ experiences of 

family relationships and communication in relation to television and media 

technology. It has focused on how parents understand and experience family 

togetherness, and on how this experience is being affected by television viewing 

and the use of media technology in the home on a day-to-day basis. Following Ien 

!ƴƎΩǎ ǘƘŜƻǊŜǘƛŎŀƭ ǇƻǎƛǘƛƻƴΣ ǘƘƛǎ ŎƘŀǇǘŜǊ Ƙŀǎ ŀƛƳŜŘ ǘƻ ΨƻǇŜƴ up a space in which 

watching television can begin to be understood as a complex cultural practice full of 

dialogical negotiations and contestations, rather than as a singular occurrence 

whose meaning can be determined once and for all in the abstractΩ ό1991:99). The 

chapter has thus looked at the personal narratives of home media use within family 

relationships, drawing out individual experiences and views, rather than trying to 

draw definitive conclusions as to how television and media technology affects 

family everyday relationships and communication. The chapter has shown that 

ŦŀƳƛƭȅΩǎ media use is central to family togetherness, and is more often than not 

regarded as quality time together, pointing to its potential to enrich and help to 

maintain communication between family members, with television viewing being 

the key activity regarded in this way. However, this chapter has also examined 

diverse ways, in which togetherness in relation to media use has to be constantly 

negotiated by parents, with media practices, such as media multitasking, posing 

challenges to family communication and relationships. Media multitasking has been 

examined as a lived experience, which is deeply rooted in the everyday practices of 

parents and ways of living. It was demonstrated that media multitasking can be 

experienced as a necessity and pressure, as well as being regarded as problematic 

for family life, with there being significant gender differences in how media 

multitasking is experienced and thought of in the context of family life.  

This chapter has demonstrated that it is not simply the use of media in the 

home that is potentially changing, with families using a growing number of media 

technologies on a daily basis, with media practices often overlapping, shaping and 

ŀƭǘŜǊƛƴƎ ŦŀƳƛƭȅ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ƛƴ ǘƘŜ ǇǊƻŎŜǎǎΤ ōǳǘ ǊŀǘƘŜǊ ǇŀǊŜƴǘǎΩ ǾŜǊȅ ǳƴŘŜǊǎǘŀƴŘƛƴƎ 

of what counts as family togetherness both in the relationships between the 
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parents, and between parents and their children. The importance of this chapter 

lies on the fact that it brings television and media technology to the forefront of the 

discussion of family togetherness, and highlights the richness and complexity of 

ǇŀǊŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ ŦŀƳƛƭƛŀƭ ǊŜƭŀǘƛƻƴǎƘƛǇǎ in relation to home media practices. 

The chapter has demonstrated that television and media technology play an 

important role in how family togetherness is understood and practiced by families, 

contributing to existent knowledge of how families negotiate independence and 

subordination in relation to family life and relationships. It showed that 

contemporary families can hold more varied forms of togetherness than was 

previously acknowledged and examined.  

This chapter has drawn a strong connection between media use in the home 

and the experiences of parenting, showing how children-related considerations 

ƭŜŀŘ ǘƻ ǇŀǊŜƴǘǎΩ ŎƘŀƴƎƛƴƎΣ ŀƭǘŜǊƛƴƎ ƻǊ ǊŜ-thinking their media practices. The 

following two chapters will develop this idea further, with chapter 5 looking at how 

and why parents might encourage children to use television and media technology, 

seeing value in its use; and chapter 6 contrastingly examining the reasons 

motivating parents to manage, ŎƻƴǘǊƻƭ ŀƴŘ ƭƛƳƛǘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǎǇŜŎƛŦƛŎ 

ways and circumstances. 
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Chapter 5. Children, television, media technology, and parental views 
ƻƴ ǘƘŜ ǾŀƭǳŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ 
 
 
Introduction  
 
 

¢ƘŜ ǇǊŜǾƛƻǳǎ ŎƘŀǇǘŜǊǎ ƘŀǾŜ ŀƭǊŜŀŘȅ ŘƛǎŎǳǎǎŜŘ Ƙƻǿ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǘŜƭŜǾƛǎƛƻƴ 

viewing and media use practices are directly linked to the experience of parenting, 

and various considerations that surround it. The last two chapters will continue this 

discussion and focus primarily on the television and media related rules (both 

allowances and restrictions) that parents establish, and that are influenced by what 

parents think about children, their upbringing, development, happiness, safety and 

future success. The last two chapters will demonstrate that the relationship 

between parenting and media technology is not straight forward, but rather often 

ŎƻƴǘǊŀŘƛŎǘƻǊȅΣ ǿƛǘƘ ǇŀǊŜƴǘǎ ŜƴŎƻǳǊŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƳŜŘƛŀ 

technology in some instances (as it will be explored in this chapter), and limiting 

and controlling it in others (as discussed in chapter 6 that follows).  

This chapter in particular is asking a question of whether there is any value 

ƛƴ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ƻǊ ǘƘŜ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎy in parentsΩ ƻǇƛƴƛƻƴ. 

While the majority of research on ŎƘƛƭŘǊŜƴΩǎ media use focuses on the perspectives 

of children, this chapter will specifically examine the attitudes and practices of 

ǇŀǊŜƴǘǎ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ōŜŎŀǳǎŜ ŀǎ /ƘŀǊƭƻǘǘe Faircloth has 

ŀǊƎǳŜŘΣ ΨŎhildhood has always been as much about the imagination and actions of 

adults as it is about physical childrenΩ ό2014a:37). It therefore becomes important 

to examine the place of television and media technology in everyday childrearing, 

ŀƴŘ ŜȄŀƳƛƴŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ŎƻƴǘŜƳǇƻǊŀǊȅ ǇŀǊŜƴǘƛƴƎΦ 

Parenting literature on this issue is insufficient, and there are considerable gaps in 

knowledge of the place of television and media technology in childrearing and 

ǇŀǊŜƴǘǎΩ Ŝveryday considerations around it. As such, the majority of research on 

ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ǘƘŜ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ƛƴ ǘƘŜ ƘƻƳŜ ƛƴ ǘƘŜ 

ŎƻƴǘŜȄǘ ƻŦ ǇŀǊŜƴǘƛƴƎ ŦƻŎǳǎŜǎ ƻƴ ǘƘŜ Ǌƛǎƪǎ ǎǳǊǊƻǳƴŘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ŀƴŘ 

ǇŀǊŜƴǘǎΩ ŀǘǘŜƳǇǘǎ ǘƻ Ƴanage and limit it, leading to the academic knowledge of 
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parental mediation styles and strategies being extensive. However, at the same 

time, understanding of what motivates parents and also other members of the 

family to encourage children to use media technology is far from being 

comprehensive. Thus this chapter aims to fill in this gap, and examine the ways, in 

ǿƘƛŎƘ ǇŀǊŜƴǘǎ ǳƴŘŜǊǎǘŀƴŘ ŀƴŘ ƳŀƪŜ ǎŜƴǎŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ ƘƻƳŜ ƛƴ 

the context of parenting. It is exploring why ǇŀǊŜƴǘǎ ǎŜŜ ǾŀƭǳŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ 

media, and how they encourage children to use media technology and maintain an 

ƻƴƎƻƛƴƎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ƛǘΣ ƛƴǘǊƻŘǳŎƛƴƎ ƛǘ ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎ from the early 

months of infancy. By focusing on the positive and encouraging attitudes of parents 

ǘƻǿŀǊŘǎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ¦Y ƘƻƳŜǎΣ ǘƘŜ ŀƛƳ ƻŦ ǘƘƛǎ ŎƘŀǇǘŜǊ ƛǎ 

to contribute towards a better understanding of the place of media technology in 

the home, ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎ and the practice of parenting. 

As it has been the case with previous chapters, this chapter is engaging with 

ǘƘŜ ŘŜōŀǘŜǎ ŀǊƻǳƴŘ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ƳŜŘƛŀ ǳǎŜ ƛƴ ōƻǘƘ ǘŜƭŜǾƛǎƛƻƴ 

and media studies, and parenting studies. And it is aiming to offer a new 

perspective on parentiƴƎ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ ƘƻƳŜ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǘƘŜǎŜ 

subject areas. In particular, the aim of this chapter is to move away from the 

ŘƛǎŎƻǳǊǎŜ ƻŦ ΨǊƛǎƪΩ ǾŜǊǎǳǎ ΨōŜƴŜŦƛǘΩΣ ǿƘƛŎƘ ƛǎ ǾŜǊȅ ŎƻƳƳƻƴ ƛƴ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƳŜŘƛŀ 

studies, because parental motivations are often so diverse and complicated, that 

they simply do not fit into this discourse. Similarly, I want to steer away from the 

analysis of parental encouragement of the use of media technology in terms of the 

lack of parentςchild attachment, low parenting self-efficacy, or parental disinterest 

in childrearing, a common accusation in parenting culture, which is not often 

interrogated by academic research (Lee, 2014b:8; Nathanson, 2015:134). What it 

ƳŜŀƴǎ ǘƻ ōŜ ŀ ΨƎƻƻŘΩ ǇŀǊŜƴǘ ŀƴŘ ŀ ΨƘŀǇǇȅΩ ŎƘƛƭŘΣ ǿƘŀǘ skills and knowledge will be 

required from children in the future are the examples of the factors that can 

motivate parents to encourage their children to use media technology and maintain 

an ongoing relationship with it, which makes this issue an important area of 

investigation for both media and parenting studies scholars, as it allows researchers 

not only to examine everyday television and media use in the home, but also 

ǇŀǊŜƴǘǎΩ ǿƛŘŜǊ ǾƛŜǿǎ ƻƴ ŎƘƛƭŘ ǳǇōǊƛƴƎƛƴƎ ŀƴŘ ǘƘŜ ŎǳƭǘǳǊŀƭ ŀƴŘ ǎƻŎƛŀƭ ǊƻƭŜ ƻŦ ƳŜŘƛŀ 

technology for children and their future. 
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Literature review  
 
 

Before I start the discussion of how parents understand and make sense of 

ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ƳŜŘƛŀ ǳǎŜΣ L ŦƛǊǎǘ ǿŀƴǘ ǘƻ ǊŜǾƛŜǿ ǎƻƳŜ ƻŦ ǘƘŜ Ƴŀƛƴ 

academic arguments made about contemporary children and their media use, and 

draw attention to how this issue has been studied previously. As Leslie Haddon has 

pointed out: 

 

ΨLt is imǇƻǊǘŀƴǘ ǘƻ ŀǇǇǊŜŎƛŀǘŜ ƘƻǿΧ media have appeared gradually because 
there are often claims about the unique experiences of the current 
generation of children when in fact practices developed (and were 
negotiated with parents and other adults) over time by different 
ƎŜƴŜǊŀǘƛƻƴǎ ƻŦ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳǘƘΩ όнлмоΥуфύΦ  

 

It is therefore not my aim to argue that media experiences of contemporary 

children are radically different from what has been observed before. However, as 

5ŀǾƛŘ .ǳŎƪƛƴƎƘŀƳ Ƙŀǎ ŀǊƎǳŜŘΣ Ψit would also be a mistake to conclude that we have 

seen it all ōŜŦƻǊŜΣ ŀƴŘ ǘƘŀǘ ƴƻǘƘƛƴƎ ƛǎ ƴŜǿΩ όнллфΥмнуύΦ ¢ƘŜƻǊƛǎǘs have observed that 

ΨŦamily expenditure on entertainment media (both software and hardware) has 

been increasing exponentially over the past decade, both as a global figure and as a 

ǇǊƻǇƻǊǘƛƻƴ ƻŦ ƘƻǳǎŜƘƻƭŘ ƛƴŎƻƳŜΩ ό.ǳŎƪƛƴƎƘŀƳΣ нллфΥмонύΣ ǿƛǘƘ ǘƘŜ ŀƳƻǳƴǘ ƻŦ time 

that British children spend on online media, for instance, doubling in the past 

decade (Blum-Ross and Livingstone, 2016; Ofcom, 2014c, 2015a). As Kjartan 

hƭŀŦǎǎƻƴ Ŝǘ ŀƭΦ ƘŀǾŜ ŀǊƎǳŜŘΣ ΨLƴǘŜǊƴŜǘ ǳǎŜΣ ŀƴŘ ǘƘŜ ǳǎŜ ƻŦ ŘƛƎƛǘŀƭ ƳŜŘƛŀ ƛƴ ƎŜƴŜǊŀƭΣ ƛǎ 

thoroughƭȅ ŜƳōŜŘŘŜŘ ƛƴ ŎƘƛƭŘǊŜƴΩǎ Řŀƛƭȅ ƭƛǾŜǎΩ όнлмоΥ нпύΦ In other words, 

contemporary children do not simply occasionally have access to one or more 

media technology, rather they live in multi-media environments, saturated by 

media technology (Davies 2010:172; Goggin 2012:87; Livingstone 2007:8; Morley 

2003:448; Vandewater et al., 2007:1009). David Buckingham discussed the rhetoric 

(that can be found in popular commentary in fields as diverse as academic, 

commerce, government, education and youth activism) of describing contemporary 

ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀǎ ŀ ΨŘƛƎƛǘŀƭ ƎŜƴŜǊŀǘƛƻƴΩΣ Ψŀ ƎŜƴŜǊŀǘƛƻƴ ŘŜŦƛƴŜŘ ƛƴ ŀƴŘ 

through its experience of digital ŎƻƳǇǳǘŜǊ ǘŜŎƘƴƻƭƻƎȅΩ όнллсΥмύΦ Lƴ ōƻǘƘ ŀŎŀŘŜƳƛŎ 
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and popular debates contemporary children are often being referred to aǎ ΨŘƛƎƛǘŀƭ 

ƴŀǘƛǾŜǎΩΣ ΨƴŀǘǳǊŀƭ ōƻǊƴ ƴŜǘ ōŀōŜǎΩ ŀƴŘ ΨƴŜǘ ǎŀǾǾȅ ȅƻǳƴƎΩΣ ōŜŎŀǳǎŜ ƻŦ ǘƘŜƛǊ ŎŀǇŀōƛƭƛǘȅ 

of interacting with a variety of digital media platforms and content (Buckingham, 

2006:1; Selwyn, 2003:358; Steemers, 2011:160). As David Buckingham has argued, 

ΨȅƻǳƴƎ ǇŜƻǇƭŜΣ ǿŜ ŀǊŜ ǘƻƭŘΣ ŀǊŜ ΨŘƛƎƛǘŀƭ ƴŀǘƛǾŜǎΩΣ ǿƘƻ ƘŀǾŜ ƎǊƻǿƴ ǳǇ ǿƛǘƘ 

technology and have a natural fluency in using it ς as compared with their parents, 

ǘƘŜ ΨŘƛƎƛǘŀƭ ƛƳƳƛƎǊŀƴǘǎΩΣ ǿƘƻ ǿƛƭƭ ŀƭǿŀȅǎ ōŜ ǎƻƳŜǿƘŀǘ ƛƴŎƻƳǇŜǘŜƴǘ ŀƴŘ 

ǳƴŎƻƳŦƻǊǘŀōƭŜΩ όнлмоΥтύΦ Iowever, despite the celebrated digital capabilities of 

children, media participation for children always depends on access, which has to 

be facilitated and granted by parents or caregivers, who will in turn play a 

ŎƻƴǎƛŘŜǊŀōƭŜ ǊƻƭŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ŜȄǇƻǎǳǊŜ ǘo media, attitudes towards media, and 

responses to media, although their role is not always acknowledged and examined 

in whole detail and complexity (Davies, 2010:177; Nathanson, 2015:133; Nikken 

and Schols, 2015:3424). 

Research on children and media often focuses on the risks surrounding 

ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ŀƴŘ ǇŀǊŜƴǘǎΩ ŀǘǘŜƳǇǘǎ ǘƻ ƳŀƴŀƎŜ ŀƴŘ ƭƛƳƛǘ ƛǘ 

(Cingel and Krcmar, 2013; Meirick et al., 2009; Schaan and Melzer, 2015; Vaala and 

Bleakley, 2015ύΦ aŜŘƛŀǘƛƻƴ ŀƴŘ ƳƻƴƛǘƻǊƛƴƎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘia activities, such as 

television viewing or gaming, has been established as an important parental 

responsibility (Faircloth, 2014a:30; Walsh et al., 1998:26). Excessive media use and 

ΨLƴǘŜǊƴŜǘ ŀŘŘƛŎǘƛƻƴΩ (Gentile et al., 2011; Griffiths, 1996); inappropriate sexually 

explicit or violent content that encourages ΨŎƻǇȅŎŀǘΩ ōŜƘŀǾƛƻǳǊ (Provenzo 1991; 

Thornburgh and Lin, 2002; Tomopoulos et al., 2014; Wilson, 2008); cyber bullying, 

grooming and abuse (Olafsson et al., 2013) are just some of the widely researched 

and publicly discussed dangers that children can potentially face while using media 

and media technology, and parents are being actively encouraged by policy makers, 

ƧƻǳǊƴŀƭƛǎǘǎΣ ǇŀǊŜƴǘƛƴƎ ΨŜȄǇŜǊǘǎΩ ŀƴŘ ŀŎŀŘŜƳƛŎǎ ǘƻ ǘŀƪŜ ǘƘŜǎŜ Ǌƛǎƪǎ ǎŜǊƛƻǳǎƭȅΣ ŀƴŘ 

activelȅ ƳƻƴƛǘƻǊ ŀƴŘ ǊŜƎǳƭŀǘŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ όKehily, 2010:175; Lee, 

2014a:69; Schaan and Melzer, 2015:58; Tomopoulos et al., 2014:546). As David 

Buckingham has argued, most of ǊŜǎŜŀǊŎƘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ Ψhas been 

preoccupied with the search for evidence of negative effects; and much of it has 

been based on implƛŎƛǘƭȅ ōŜƘŀǾƛƻǳǊƛǎǘ ŀǎǎǳƳǇǘƛƻƴǎΩ όнллфΥмопύΣ ǿƛǘƘ ǘƘŜǊŜ ōŜƛƴƎ ŀ 
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ƎŀǇ ƛƴ ŀŎŀŘŜƳƛŎ ƪƴƻǿƭŜŘƎŜ ƻŦ ǘƘŜ ǇƻǎƛǘƛǾŜ ŀǎǇŜŎǘǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ƛƴ ǘƘŜ 

context of the home and contemporary parenting. While offering very useful 

insights into the issue of the contemporary mediated home, childhood, and their 

constant negotiation by parents, works focusing on media risks to children and 

parental mediation, however, pose a danger of creating a one-sided picture of 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ǇŀǊŜƴǘŀƭ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ƛǘΣ ŀƴŘ ǇŀǊŜƴǘ-child relationship 

with regards to media technology.  

Most recent research has already started to demonstrate that anxiety is not 

parentsΩ main response to the media, and that in many respects parents can 

actually be rather positive about the internet and other digital technologies 

(Livingstone, 2016). Likewise, the everyday reality, which I had observed while 

conducting my study with UK families, is that media use is not always seen in a 

ƴŜƎŀǘƛǾŜ ŎƻƴǘŜȄǘΣ ŀǎ Ǌƛǎƪȅ ŀƴŘ ƘŀǊƳŦǳƭΣ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ ƴƻǘ ŀƭǿŀȅǎ 

restricted by parents. On the contrary, children are often encouraged to use media 

technology in the home, in the family context. However, while our knowledge of 

parental mediation styles and strategies is extensive (for a summary, see Chakroff 

and Nathanson, 2008; Schaan and Melzer, 2015), our understanding of what 

motivates parents to encourage children to use media technology is far from being 

comprehensive. The issue of parents encouraging children to use media technology 

and to maintain an ongoing relationship with media is not addressed very often in 

the literature, however, even when it is, it frequently lacks empirical evidence, and 

is often presented in a limited context, mainly focusing on the reasons and 

motivations around ΨŎƻƴǾŜƴƛŜƴŎŜΩ for parents, overlooking many other motivating 

factors (Buckingham, 2009:127, 2013:8; Vandewater et al., 2007:1007). In this 

chapter I will therefore focus particularly on this other less covered side of the 

debate, exploring why and how parents might encourage children to use media 

technology, introducing it into ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎ ŦǊom early on; and how these 

ǇŀǊŜƴǘŀƭ ǇǊŀŎǘƛŎŜǎ ŀǊŜ ŎƻƴƴŜŎǘŜŘ ǿƛǘƘ ǇŀǊŜƴǘǎΩ ǿƛŘŜǊ ǾƛŜǿǎ ƻƴ ŘƛŦŦŜǊŜƴǘ ŀǎǇŜŎǘǎ ƻŦ 

contemporary society ŀƴŘ ŎǳƭǘǳǊŜΦ !ǇǇǊƻŀŎƘƛƴƎ ǘƘŜ ƛǎǎǳŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ 

from this angle will allow the following discussion to examine chiƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ 

ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ǇŀǊŜƴǘƛƴƎΣ ŜƳǇƘŀǎƛǎŜ ǘƘŜ ǊƻƭŜ ƻŦ ǇŀǊŜƴǘǎ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ƘƻƳŜ ƳŜŘƛŀ 
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use, and investigate diverse parental views on the affordances of television and 

media technology for children. 

 

/ƘƛƭŘǊŜƴ ŀƴŘ ΨǎŎǊŜŜƴǎΩ 

Before starting the discussion of how and why parents might encourage 

children to use television and media technology in the home, I want first to introduce 

the ways, in which parents themselves talked ŀōƻǳǘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ŀǎ ǇŀǊŜƴǘŀƭ 

ŀŎŎƻǳƴǘǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ and their views on it are often absent from 

academic discussions on the issue. Yet, as I will argue in this section, it is very 

ƛƳǇƻǊǘŀƴǘ ǘƻ ŜȄŀƳƛƴŜ Ƙƻǿ ǇŀǊŜƴǘǎ ƳŀƪŜ ǎŜƴǎŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ŀǎ ǘƘŜǎŜ 

ideas will then influence the rules that parents establish around media use inside the 

ŦŀƳƛƭȅ ƘƻƳŜΣ ŀƭƭƻǿƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ŎŜǊǘŀƛƴ ŎƛǊŎǳƳǎǘŀƴŎŜǎΣ ŀƴŘ ǊŜǎǘǊƛŎǘƛƴƎ 

it in others. 

In those families, where children were allowed to use television and media 

technology on a daily basis (see chapter 1 for the discussion of anti-media homes, 

ǿƘŜǊŜ ǇŀǊŜƴǘǎ ǎŜǊƛƻǳǎƭȅ ǊŜǎǘǊƛŎǘŜŘ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ŀƭƭ ƳŜŘƛŀύΣ ǇŀǊŜƴǘǎ ŘƛǎŎǳǎǎŜŘ 

television and media technology as being of vital importance to children. Depending 

on the age of children, various media were rated differently in terms of their 

ƛƳǇƻǊǘŀƴŎŜ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΣ ǿƛǘƘ ȅƻǳƴƎŜǊ ŎƘƛƭŘǊŜƴ ōŜƛƴƎ ǊŜǇƻǊǘŜŘ ǾŀƭǳƛƴƎ 

television more than all other media, and older children spending considerably more 

time online28. Since the majority of research participants had children under the age 

ƻŦ рΣ ǘƘŜȅ ƻŦǘŜƴ ŘƛǎŎǳǎǎŜŘ ǘƘŜ ŎŜƴǘǊŀƭƛǘȅ ƻŦ ǘŜƭŜǾƛǎƛƻƴ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŜǾŜǊȅŘŀȅ 

lives, where television was the main media used by children on a day-to-day basis. 

                                                      
28 In their recent Children and Parents: Media Use and Attitudes Report, Ofcom has 
ŀǊƎǳŜŘ ǘƘŀǘ ǘƘŜ ǘŜƭŜǾƛǎƛƻƴ ǎŜǘ ƛǎ ΨǘƘŜ ƻƴƭȅ ƳŜŘƛŀ ŘŜǾƛŎŜ ǳǎŜd almost every day by a 
ƳŀƧƻǊƛǘȅ ƻŦ ŎƘƛƭŘǊŜƴΩΣ ŀǎ ǿŜƭƭ ŀǎ ōŜƛƴƎ ǘƘŜ ƳŜŘƛŀ ŘŜǾƛŎŜ ǘƘŀǘ ǿƻǳƭŘ ōŜ Ƴƻǎǘ ƳƛǎǎŜŘ 
by children (2014a:6; also see Bhullar et al., 2014; Livingstone, 2010; Marsh et al, 
2005; Steemers, 2011; Tomopoulos et al., 2014; Vandewater et al., 2007). 
Television has also been nominated as the main media activity that children aged 5-
мр ΨǿƻǳƭŘ ǇǊŜŦŜǊ ǘƻ Řƻ ǿƘŜƴ ƎƛǾŜƴ ǘƘŜ ŎƘƻƛŎŜΩ όhŦŎƻƳΣ нлмпc:6). And while older 
children (12-15) also spend a considerable amount of time on their phones and 
going online, younger children prefer the television set to any other device, and 
spend more time in a typical week watching television than doing any other media 
activity (Ofcom, 2014c:4). 
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For instance, when asked if television would be missed if it was suddenly gone, 

William offered the following response: ΨThe kids will probably leave! And move in 

ǿƛǘƘ ƎǊŀƴŘƳŀΗΩ (35-44 years old, Norfolk, two children aged 5 and 2).  

IƻǿŜǾŜǊΣ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ǿŀǎ not limited to the television set, 

but also occurred on other devices, such as PCs, tablets, mobile phones and other 

portable devices capable of playing video content (also see Marshall, 2009; Ofcom, 

2014c). And the choice of content was not limited to live television broadcast or full 

length television programmes, but also included shorter video clips found on 

¸ƻǳ¢ǳōŜΣ ǿƘƛŎƘ ƴŜǾŜǊǘƘŜƭŜǎǎ ǿŜǊŜ ǎǘƛƭƭ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩ ōȅ ōƻǘƘ 

parents and children. Parents thus often described their children as being at ease 

with all media technology, often choosing alternative devices to watch diverse 

television content, the trend that could be observed across all year groups. As Brian, 

a father of two teenagers, has mentioned, Ψaȅ ƪƛŘǎ ǿŀǘŎƘ ƳƻǊŜ ƻƴ LtŀŘ ŀƴŘ 

¸ƻǳ¢ǳōŜΩ (45-54 years old, Bristol, two children aged 14 and 17). Similarly, as William, 

a father of two young children, shared: 

 

ΨTƘŜ ƪƛŘǎ ŀǊŜ ŎƻƳǇƭŜǘŜƭȅ ǘŀƪŜƴ ǘƻ ǘŜŎƘƴƻƭƻƎȅ ŀƴŘ ǘƘŜȅΩƭƭ ǿŀǘŎƘ ¢± ƻƴ ȅƻǳǊ 
ǇƘƻƴŜ ƻǊ Ƴȅ ǇƘƻƴŜ ƛŦ ǘƘŜȅ ŀǊŜ ŀƭƭƻǿŜŘ ǘƻΦ ¸ƻǳ ƪƴƻǿΣ ǘƘŜȅΩƭƭ Ǌǳƴ ƻŦŦ ǿƛǘƘ ƻǳǊ 
phones and start ǿŀǘŎƘƛƴƎ ǎǘǳŦŦΣ ƻǊ ǘƘŜ ƛtŀŘǎΣ ƻǊ ǘƘŜ ƭŀǇǘƻǇΦ ¢ƘŜȅΩƭƭ ǿŀǘŎƘ ƛǘ 
ƻƴ ŀƴȅǘƘƛƴƎΩ όор-44 years old, Norfolk, two children aged 5 and 2).  

 

In such discussions, ǇŀǊŜƴǘǎ ǿƻǳƭŘ ƻŦǘŜƴ ŦƛƴƛǎƘ ǘƘŜƛǊ ǎŜƴǘŜƴŎŜǎ ǿƛǘƘ ΨŀƭǘƘƻǳƎƘ ƛǘ Ƙŀǎ 

ŀ ƭƛǘǘƭŜ ǎŎǊŜŜƴΩΣ ƛƴŘƛŎŀǘƛƴƎ ǘƘŀǘ ǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ƻƴ ŀƭǘŜǊƴŀǘƛǾŜ ŘŜǾƛŎŜǎ ǿƛǘƘ ŀ 

smaller screen would not be their first choice (see chapter 3 for the discussion of 

parental viewing preferences and choices), while children did not mind it at all, often 

not seeing a difference between watching something on a television set and 

watching it on a smaller portable screen. It is also worth emphasising that none of 

the parents that I have interviŜǿŜŘ ƘŀŘ ŀ ǘŜƭŜǾƛǎƛƻƴ ǎŜǘ ƛƴ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ōŜŘǊƻƻƳΣ ŀ 

trend that was highly popular less than a decade ago (Vandewater et al., 2007). 

wŜǎŜŀǊŎƘ ŎƻƴŘǳŎǘŜŘ ōȅ 9ƭƛȊŀōŜǘƘ ±ŀƴŘŜǿŀǘŜǊ Ŝǘ ŀƭΦ ǎƘƻǿŜŘ ǘƘŀǘ ōŀŎƪ ƛƴ нллт ΨƳŀƴȅ 

young children (one fifth of 0- to 2-year-olds and more than one third of 3- to 6-year-

ƻƭŘǎύΩ ƘŀŘ ŀ ǘŜƭŜǾƛǎƛƻƴ ǎŜǘ ƛƴ ǘƘŜƛǊ ōŜŘǊƻƻƳ όнллтΥмллсύΦ In contrast, parents who 

participated in my study (both surveys and interviews) were much more likely to have 
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a portable device, such as a laptop, a tablet, a mobile phone or a game console for 

their children to use, rather than placing a separate television set ƛƴ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ 

bedroom. Parents often explained such a decision by highlighting the multi-

functionality of portable media devices, which could not only be used for television 

viewing purposes, but also for playing games, going online and other media activities 

that children might want to pursue (see chapter 1 for the discussion of multi-

functionality of media devices used in the home). Parents reported not seeing much 

ǇǳǊǇƻǎŜ ƛƴ ŀ ǎŜŎƻƴŘ ǘŜƭŜǾƛǎƛƻƴ ǎŜǘΣ ŀǎ ƛǘ ΨŎƻǳƭŘƴΩǘ Řƻ ƳǳŎƘΩ, and was not versatile 

ŜƴƻǳƎƘ ǘƻ ŀƴǎǿŜǊ ǘƘŜ ƴŜŜŘǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ŀƴŘ ǇŀǊŜƴǘǎΩ ŜǾŜǊȅŘŀȅ ƳŜŘƛŀ ǳǎŜΣ ǿƘƛŎƘ 

highlights contemporary expectations that individuals have in relation to media 

technology. It can be argued that multi-functionality of media technology is 

becoming a cultural expectation, particularly in the context of everyday family life. 

The fact that children are using multiple media devices in the home for a 

variety of purposes, experimenting with devices, applications, services and content, 

results in the boundaries between different media devices used in the home, as well 

as different media practices, becoming increasingly blurred (also see Buckingham, 

2013). For instance, while I was interviewing Annabelle and Nick (25-34 years old, 

Norfolk, two children aged 3 and 6 months), they gave their 3-year-old son an iPad 

to watch some cartoons via YouTube to keep him occupied. However, in an hour that 

I have spent in their home, he was not simply watching cartoons, holding the device 

still and sitting in one place, but rather moving around the room with the device, 

interacting with it, jumping from one media activity to another: leaving the YouTube 

app and playing a game, then going back to YouTube, and then moving on to other 

applications, up until the point when little Max returned the iPad to his mother saying 

ΨƘŜ ƭƻǎǘ ƛƴǘŜǊŜǎǘ ƛƴ ǘƘŜ ƛtŀŘΩ όƴƻǘ ƛƴ ΨǿŀǘŎƘƛƴƎ ŎŀǊǘƻƻƴǎΩ ƻǊ ΨǇƭŀȅƛƴƎ ƎŀƳŜǎΩΣ ōǳǘ Ψƛƴ ǘƘŜ 

ƛtŀŘΩύΦ Lǘ ǿƻǳƭŘ ǘƘŜrefore be incredibly difficult, if not impossible, to isolate the 

ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀŎǘƛǾƛǘȅ ŦǊƻƳ aŀȄΩǎ overall engagement with the media device. In 

this particular context, television viewing becomes a complicated, messy, multimedia 

and multidimensional experience, particularly for the very young, who have shorter 

attention spans, and who are not afraid of experimenting with applications and 

ŎƻƴǘŜƴǘΣ ΨǇŀŎƪƛƴƎ ƳƻǊŜ ŦǊŀƎƳŜƴǘŜŘ ŀŎǘƛǾƛǘƛŜǎΩ όIŀŘŘƻƴΣ нлмоΥфмύ ƛƴǘƻ ǿƘŀǘ ǳǎŜŘ ǘƻ 

ōŜ ŀ ǊŜƭŀǘƛǾŜƭȅ ǎǘŀǘƛŎ ŀƴŘ ΨǎŜƭŦ-ǎǳŦŦƛŎƛŜƴǘΩ ƳŜŘƛŀ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΣ 
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ǘƘǳǎ ŘŜƳƻƴǎǘǊŀǘƛƴƎ ΨǘƘŜƛǊ ǎŜƭŜŎǘƛǾŜ ŀƴŘ ŀǳǘƻƴƻƳƻǳǎ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛǘƘ 

ŎƻƴǘŜƳǇƻǊŀǊȅ ŎƻƳƳǳƴƛŎŀǘƛƻƴǎ ƳŜŘƛŀΩ ό.ǳŎƪƛƴƎƘŀƳΣ нллфΥмнфύΦ !ǎ [ŜǎƭƛŜ IŀŘŘƻƴ 

Ƙŀǎ ŀǊƎǳŜŘΣ ΨǘƘŜ ǎƘŜŜǊ ǇǊƻƭƛŦŜǊŀǘƛƻƴ ƻŦ ƳƻōƛƭŜ ƳŜŘƛŀ ŀƴŘ of the functionality of 

ǎǇŜŎƛŦƛŎ ŘŜǾƛŎŜǎΧ ƭŜŀŘǎ ŎƘƛƭŘǊŜƴ ǘƻ ŦŀŎŜ ŀ ƳƻǊŜ ŎƻƳǇƭŜȄ ǎŜǘ ƻŦ ƻǇǘƛƻƴǎΩ ǿƘŜƴ ƛǘ ŎƻƳŜǎ 

to media practices (2013:90; also see Green and Haddon, 2009). Once again, as this 

ŜȄŀƳǇƭŜ ǎƘƻǿǎΣ ǿƘŜƴ ƛǘ ŎƻƳŜǎ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ƛƴ ǘƘŜ contemporary home, 

instead of observing the displacement of older media technologies by newer one, 

what can be seen instead is convergence29Σ Ψŀ ōƭǳǊǊƛƴƎ ƻŦ ōƻǳƴŘŀǊƛŜǎΣ ŀ ŎƻƳƛƴƎ 

ǘƻƎŜǘƘŜǊ ƻŦ ǇǊŜǾƛƻǳǎƭȅ ŘƛǎǘƛƴŎǘ ǘŜŎƘƴƻƭƻƎƛŜǎΣ ŎǳƭǘǳǊŀƭ ŦƻǊƳǎ ŀƴŘ ǇǊŀŎǘƛŎŜǎΩ 

(Buckingham, 2009:129; Jenkins, 2006). Although previous research has argued that 

ŎƘƛƭŘǊŜƴΩǎ ŎƻƴǾŜǊƎŜƴǘ ƳŜŘƛŀ ǇǊŀŎǘƛŎŜǎ ŀǊŜ Ƴŀƛƴƭȅ ǘƘŜ ǊŜǎǳƭǘ ƻŦ ŎƘŀƴƎŜǎ ƛƴ ƳŜŘƛŀ 

technology (Buckingham, 2009:129), I want to argue that the practices of 

contemporary parenting also play an important role in this process, as parents are 

the ones who encourage such media activities, as they introduce their children to 

media technology, its various functions and different media practicesΦ tŀǊŜƴǘǎΩ 

everyday multitasking practices, which have been discussed in the previous chapter, 

can also be seen as potentially influencing the ways, in which children use television 

and other media in the home. As the previous chapter has demonstrated, parents 

showed their awareness of how their own media practices are affecting those of their 

ŎƘƛƭŘǊŜƴΣ ǿƘƻ ƻŦǘŜƴ ŎƻǇƛŜŘ ƻǊ ƛƳƛǘŀǘŜŘ ǇŀǊŜƴǘǎΩ ōŜƘŀǾƛƻǳǊΦ DǊƻǿƛƴƎ ǳǇ ƛƴ ŀ ƳŜŘƛŀ 

multitasking environment therefore can potentially have implications on how 

children understand and approach their own ƳŜŘƛŀ ǳǎŜΣ Ŝŀǎƛƭȅ ΨƧǳƳǇƛƴƎΩ ŦǊƻƳ ƻƴŜ 

media activity to the next, as the example of Max has demonstrated. 

Such converƎŜƴŎŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ - the blurring of boundaries 

between media devices and media practices ς was also encouraged by the ways, in 

ǿƘƛŎƘ ǇŀǊŜƴǘǎ ŀǇǇǊƻŀŎƘŜŘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ ƘƻƳŜΣ ŀƴŘ ǘƘŜ ǊǳƭŜǎ ǘƘŀǘ ǘƘŜȅ 

established in relation to it. A common way for parents to make sense of and manage 

                                                      
29For a ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǘƘŜ ŎƻƴǾŜǊƎŜƴŎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ŀ ǎǇŜŎific case 
study of CBeebies iPlayer in the UK, see Jeanette Steemers όнлммύ Ψ[ƛǘǘƭŜ YƛŘǎΩ ¢±Υ 
Downloading, Sampling, and Multiplatforming the Preschool TV Experiences of the 
5ƛƎƛǘŀƭ 9ǊŀΩΣ ƛƴ WΦ .ŜƴƴŜǘǘ ŀƴŘ bΦ {ǘǊŀƴƎŜ όŜŘǎΦύ Television as Digital Media. London: 
Duke University Press, pp. 158-181. 
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ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ ŦŀƳƛƭƛŜǎ ǘƘŀǘ L ƘŀǾŜ ƛƴǘŜǊǾƛewed was to approach 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀǎ one experience and one big activity. As such, Megan and 

William raised an issue of seeing no logic in timing and ƭƛƳƛǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ 

activities, such as watching television or playing games, separately, as children might 

not want to watch television for the entire half an hour, for instance. Similarly, they 

ǎŀǿ ƴƻ Ǉƻƛƴǘ ƛƴ ƭƛƳƛǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǘƛƳŜ ǎǇŜƴǘ ǳǎƛƴƎ ƳŜŘƛŀ ŘŜǾƛŎŜǎΣ ǎǳŎƘ as the 

television set, laptop, tablet and smartphone, separately, as one day their children 

might only be using the Smart TV, and another day do all their media activities on a 

ǘŀōƭŜǘΦ LƴǎǘŜŀŘΣ ǘƘŜȅ ǘŀƭƪŜŘ ŀōƻǳǘ ΨǎŎǊŜŜƴ ǘƛƳŜΩ, and timing, allowing or limiting the 

ǳǎŜ ƻŦ ΨǎŎǊŜŜƴǎΩΦ !ƴŘ ǎǳŎƘ ŀǇǇǊƻŀŎƘ ƘŀŘ ŀ ŘƛǊŜŎǘ ƛƳǇŀŎǘ ƻƴ Ƙƻǿ ŎƘƛƭŘǊŜƴ themselves 

understood media use: 

 

²ƛƭƭƛŀƳΥ !ƴŘ 5ŀƴƛŜƭ ǿƛƭƭ ǎŀȅ άŎŀƴ L ƘŀǾŜ ǎƻƳŜ ǎŎǊŜŜƴǎ ƻƴέ? 

aŜƎŀƴΥ ¸ŜŀƘΣ ŀƴŘ ŀƭǎƻ ǿŜ ŀǊŜ ǳǎƛƴƎ ƛǘ ŀǎ ŀΧ ƛŦ ƘŜ ƛǎ ƴƻǘ ōŜƘŀǾƛƴƎ ƘƛƳǎŜƭŦ LΩƭƭ 
ǎŀȅΣ ȅƻǳ ƪƴƻǿΣ άȅƻǳ ǿƻƴΩǘ ƘŀǾŜ ŀƴȅ ǎŎǊŜŜƴǎ ǘƻŘŀȅέ ƻǊ άȅƻǳ ǿƻƴΩǘ ƘŀǾŜ ŀƴȅ 
ǎŎǊŜŜƴǎ ǘƘƛǎ ǿŜŜƪŜƴŘέΣ ŀƴŘ ƘŜ ƪƴƻǿǎ ǘƘƛǎ ƳŜŀƴǎ ƴƻ ƛtŀŘ ƻǊ ǇƘƻƴŜ ƻǊ ǘŜƭƭȅΧ   

²ƛƭƭƛŀƳΥ ΧƻǊ ƭŀǇǘƻǇΗ 

Megan: ̧ ŜŀƘΣ ŀƴȅǘƘƛƴƎ ǘƘŀǘ ƘŜ ǿŀǘŎƘŜǎΣ ǎƻΧ 

(35-44 years old, Norfolk, two children aged 5 and 2). 

 

Thus in this household both children and parents used ǘƘŜ ǿƻǊŘ ΨǎŎǊŜŜƴΩ ǘƻ ǘalk about 

media use and all various media devices, practices, activities and experiences that it 

could potentially entail. For Megan and William this was a much more logical way to 

make sense of and approach ŎƘƛƭŘǊŜƴΩǎ media use, with media devices becoming 

multi-purposeful, and media practices becoming fluid and not bound to one 

particular media technology, making it difficult to identify or set boundaries between 

devices and media activities conducted on them. And in turn, such mediation 

practices were influencing how children themselves understood their media use, and 

how they approached it, being enabled to ΨƧǳƳǇΩ ŦǊƻƳ ƻƴŜ media activity to another 

at their convenience. This finding is an important one, as it contradicts some of the 

ǇǊŜǾƛƻǳǎ ǊŜǎŜŀǊŎƘ ƻƴ ŎƘƛƭŘǊŜƴΣ ǇŀǊŜƴǘǎ ŀƴŘ ƳŜŘƛŀ ǳǎŜΣ ǿƘƛŎƘ Ǉƻǎƛǘƛƻƴǎ ΨǎŎǊŜŜƴ ǘƛƳŜΩ 
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ŀǎ ŀƴ ΨƻōǎƻƭŜǘŜ ŎƻƴŎŜǇǘΩ (Blum-Ross and Livingstone, 2016). While in theory, it can 

ōŜ ŀǊƎǳŜŘ ǘƘŀǘ Ψŀǎ digital media become integrated into all aspects of daily life, it is 

more important to consider the context and content of digital media use, and the 

connections children and young people (and parents) are making, or not, than to 

consider arbitrary rules about timeΩ ό.ƭǳƳ-Ross and Livingstone, 2016), in practice 

ΨǎŎǊŜŜƴǎΩ ŀƴŘ ΨǎŎǊŜŜƴ ǘƛƳŜΩ ŀǊŜ ǘƘŜ ŎƻƴŎŜǇǘǎ ǘƘŀǘ ǇŀǊŜƴǘǎ ǳǎŜ ƛƴ ǘƘŜƛǊ ŜǾŜǊȅŘŀȅ 

ƴŜƎƻǘƛŀǘƛƻƴ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ŀǎ well as in their own conceptual understanding 

of this use. 

¢Ƙƛǎ ǎŜŎǘƛƻƴ Ƙŀǎ ǘƘǳǎ ŘŜƳƻƴǎǘǊŀǘŜŘ ǘƘŀǘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ ōŜŎƻƳƛƴƎ 

increasingly complex, and revealed the role that parents play in this process. It 

emphasised that just as it is important to study how children watch television or use 

media technology in the context of the home, it is equally important to examine how 

ǇŀǊŜƴǘǎ ǳƴŘŜǊǎǘŀƴŘ ŀƴŘ ŀǇǇǊƻŀŎƘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ŀǎ ǘƘƛǎ Ƙŀǎ ŘƛǊŜŎǘ 

implications on when and why different media, media technologies and their 

ŦǳƴŎǘƛƻƴǎ ŀǊŜ ƛƴǘǊƻŘǳŎŜŘ ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΣ ŀƴŘ ƛƴ Ƙƻǿ ǘƘŜȅ ŜƴŘ ǳǇ ōŜƛƴƎ ǇŜǊŎŜƛǾŜŘ 

by both parents and children. 

 

LƴǘǊƻŘǳŎƛƴƎ ƳŜŘƛŀ ŀƴŘ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎ  

!ƭǘƘƻǳƎƘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ ƻŦǘŜƴ ŘƛǎŎǳǎǎŜŘ ƛƴ ǘƘŜ academic literature, 

the issue of when, how and why children are introduced to media and media 

technology in the home is not covered that often, which means there is a gap in 

ŀŎŀŘŜƳƛŎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ƻǊƛƎƛƴǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ the 

family. Similarly, while it is a widely known and discussed fact that increasingly 

ŎƘƛƭŘǊŜƴΩǎ ŦƛǊǎǘ ƛƴǘǊƻŘǳŎǘƛƻƴ ǘƻ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ƻŎŎǳǊǎ ŘǳǊƛƴƎ ǘƘŜ ŜŀǊƭȅ ƳƻƴǘƘǎ ƻŦ 

infancy, this age group (babies and toddlers) is underrepresented in academic 

research (Roberts and Howard, 2005:91; Vandewater et al., 2007:1007). Kjartan 

hƭŀŦǎǎƻƴΣ {ƻƴƛŀ [ƛǾƛƴƎǎǘƻƴŜ ŀƴŘ [ŜǎƭƛŜ IŀŘŘƻƴΩǎ ǎȅǎǘŜƳŀǘƛŎ ƻǾŜǊǾƛŜǿ ƻŦ ŀŎŀŘŜƳƛŎ 

ǿƻǊƪǎ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ŀŎǊƻǎǎ ƳǳƭǘƛǇƭŜ ŎƻǳƴǘǊƛŜǎ ŜȄǇƻǎŜŘ ŀƴ ǳƴŜǾŜƴ 

ŎƻǾŜǊŀƎŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ōȅ ŀƎŜΣ ǿƛǘƘ ǘƘŜ ƳŀƧƻǊƛǘȅ ƻŦ ǊŜǎŜŀǊŎƘ ƻƴ ŎƘƛƭŘǊŜƴΩǎ 

use of media technology being conducted on teenagers (70%), with only a small 

fraction of studies looking at children under the age of 5 (6%) (2013:20). Due to my 
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research sample - 76% of participating families had at least 1 child under the age of 

5, while for 61% of participating families all children in the household were under the 

age of 5 (see methodology chapter for more details) ς my study has highlighted that 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ starts from an early age, and even the youngest children (babies 

and toddlers) were already reported by parents to be engaging with media and media 

technology in one way or another. It also provided some insight into how this 

introduction happens, and why parents might want to introduce their children to 

ƳŜŘƛŀ ŀƴŘ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ŦǊƻƳ ǎǳŎƘ ŀƴ ŜŀǊƭȅ ŀƎŜΣ ŜƴŎƻǳǊŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ 

use.  

Parental responses have shown that even before children can properly walk 

or talk, they already Ψƪƴƻǿ ǿƘŀǘ ŀƭƭ ǘƘŜǎŜ ώƳŜŘƛŀϐ ŘŜǾƛŎŜǎ ŀǊŜΩ (Mary, 35-44 years 

old, Norfolk, one child aged 1). Previous research has demonstrated that  

 

ΨΧalthough younger children often experience difficulties in using apps on 
smart mobile devices, which includes uncontrolled swiping, tapping icons 
incorrectly, accidentally exiting the app and/or not being able to hear audible 
gaming instructions, many of them still are motivated to continue to use the 
ŘŜǾƛŎŜΩ όNikken and Schols, 2015:3423; also see Chiong and Shuler, 2010).  

 

However, what motivates parents to continue to give young children media 

ǘŜŎƘƴƻƭƻƎƛŜǎ ǘƻ ΨǘǊȅΩ, is the issue that has not been covered much in contemporary 

research. Parents, who participated in my study, shared that giving their children a 

ƳŜŘƛŀ ŘŜǾƛŎŜ ǘƻ ΨǘǊȅΩ ǿŀǎ ƳƻǘƛǾŀǘŜŘ ōȅ the same parental feelings that urged them 

to give their children different foods to try or taking them to the beach for the first 

time, for instance (also see Bornstein, 2008a; Crocetti et al, 2004) ς the desire to 

share everyday objects and experiences with their children, and seeing their 

ŎƘƛƭŘǊŜƴΩǎ ǊŜŀŎǘƛƻƴ ǿƘŜƴ ǘƘŜȅ ƘŀǾŜ ŜȄǇŜǊƛŜƴŎŜŘ ǎƻƳŜǘƘƛƴƎ ƴŜǿ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǘƛƳŜΦ  

Parents also shared an opinion that everyday experiences can be important 

learning experiences for children. This is why parents often showed their children 

media devices, allowing them to touch them and press buttons, before this 

ƛƴǘŜǊŀŎǘƛƻƴ ǿŀǎ ΨŎƻǊǊŜŎǘΩ ƻǊ ΨǇǳǊǇƻǎŜŦǳƭΩΦ !ǎ 9ƳƛƭȅΣ ŀ ƳƻǘƘer of a 5-month-old baby 

shared: 
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ΨhƘΣ ȅŜŀƘΗ 5ŜŦƛƴƛǘŜƭȅΣ ƘŜ ƛǎ ŀƭǊŜŀŘȅ ώǳǎƛƴƎ ǘƘŜ ƛtŀŘϐΧ ƘŜΩǎ Ǝƻǘ ŀ ŦŜǿ ƎŀƳŜǎ 
ǘƘŀǘ ƘŜ ŘƻŜǎƴΩǘ Ǉƭŀȅ ŎƻǊǊŜŎǘƭȅΣ ōǳǘ L ƭŜǘ ƘƛƳ ǘƻǳŎƘ ǘƘƛƴƎǎΣ ōǳǘ L ŀƳ Ƨǳǎǘ ŀ ōƛǘ 
worried for the amount of drizzle on my device! [laughing] But no, I would 
definitely let him use itΣ ōŜŎŀǳǎŜ L ǘƘƛƴƪ ƛǘ ƛǎ ƎƻƻŘ ŦƻǊ ƘƛƳΩ όнр-34 years old, 
Norfolk, one child aged 5 months).  

 

¦ǎƛƴƎ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ǿŀǎ ƻŦǘŜƴ ŎƻƴǎƛŘŜǊŜŘ ōȅ ǇŀǊŜƴǘǎ ǘƻ ōŜ ΨƎƻƻŘΩ ŦƻǊ ŎƘƛƭŘǊŜƴΣ 

as it was seen as an important part of their exploration of the world. Barbara Tizard 

and Martin Hughes conceptualise the mundane daily activities in the home, such as 

cooking meals, doing laundry, looking after pets, watching television and using other 

ƳŜŘƛŀΣ ŀǎ ΨŜŘǳŎŀǘƛƻƴŀƭ ŎƻƴǘŜȄǘǎ ƻŦ ǘƘŜ ƘƻƳŜΩΣ ǿƘƛŎƘ ŜƴƎŀƎŜ ŎƘƛƭŘǊŜƴ ƛƴ conversations 

ŀƴŘ ǇǊŀŎǘƛŎŜǎ ǘƘŀǘ ŀǊŜ ΨǊƛŎƘ ƛƴ ǇƻǘŜƴǘƛŀƭ ŦƻǊ ŜȄǇŀƴŘƛƴƎ ǘƘŜƛǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǇŜƻǇƭŜ 

ŀƴŘ ǘƘŜ ǎƻŎƛŀƭ ǿƻǊƭŘΩ όнллнΥǾƛƛƛΤ ŀƭǎƻ ǎŜŜ DƻǊŘƻƴΣ мфтсύΦ ¢Ƙƛǎ ŘƛǎŎƻǳǊǎŜ ǿŀǎ ŘŜŦƛƴƛǘŜƭȅ 

ǇǊŜǎŜƴǘ ƛƴ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΦ !lthough at 5 

ƳƻƴǘƘǎ 9ƳƛƭȅΩǎ ǎƻƴ ŎƻǳƭŘ ƴƻǘ yet do a lot on the iPad, he was already encouraged to 

experiment with it, with Emily checking almost every day whether he could do 

something new on it. Similarly, as Nick and Annabelle discussed: 

 

bƛŎƪΥ LǘΩǎ ǎǘŀǊǘed off with some quite simple games, like popping bubbles and 
stuff like that, and then it progressed to more and more complex things.  

Annabelle: Yeah because ƘŜ ŘƛŘƴΩǘ ƪƴƻǿ Ƙƻǿ ǘƻ ƭƛƪŜ ǎǿƛǇŜ ŀƴŘ ŘǊƻǇΦ ¸ƻǳΩŘ 
say pick that up and he will go like that, but now he knows it means 
toodoodoodoo [does a hand gesture].  

Nick: And now he is kind of realising that there is an application called 
YouTube and through YouTube you can find lots of stuff.  

(25-34 years old, Norfolk, two children aged 3 and 6 months). 

Here Nick and Annabelle discussed the progression of thŜƛǊ ǎƻƴΩǎ ŘƛƎƛǘŀƭ ŎƻƳǇŜǘŜƴŎŜ 

in its various stages, which they followed very closely, being interested in how 3-year-

old Max was developing skills of using media technology, something that once again 

can be compared with such childhood experiences, as learning to ride a bike or 

learning to read. As Chris Shepherd et al. have argued: 

 

 



 181 

Ψ¢oday, L/¢ ǳǎŜ ƛǎ ǎŜŜƴ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƎǊƻǿƛƴƎ ƳŀǘǳǊƛǘȅ ŀƴŘ 
relative independence. ICTs have become instrumental and iconic indicators 
of ages and stages of childhood developmentτin the sense that being 
ǇŜǊƳƛǘǘŜŘ ǘƻ ǎƭŜŜǇ ƻǾŜǊ ŀǘ ŀ ŦǊƛŜƴŘΩǎ ƘƻǳǎŜΣ ƘŀǾƛƴƎ ƻƴŜΩǎ ƻǿƴ ŘƻƻǊ-key, and 
being allowed to drive the family car, are some of the more traditional 
markers of stages of maturityΩ όнллс:218).  

 

tŀǊŜƴǘǎ ƘŀǾŜ ǘƘŜǊŜŦƻǊŜ ƻŦǘŜƴ ƳŜŀǎǳǊŜŘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ǎǘŀƎŜ ōȅ ǘƘŜƛǊ 

ability to use media technology, which meant that children were introduced to media 

technology early on and encouraged to use it by parents. 

It is important to emphasise that cƘƛƭŘǊŜƴΩǎ ŀōƛƭƛǘȅ ǘƻ ǳǎŜ ƳŜŘƛŀ ŘŜǾƛŎŜǎ ŀƴŘ 

their multiple functions, such as speech recognition, search for information and 

applications, was often a major source of pride for parents. It became obvious from 

the way parents talked about their children using media technology, providing 

detailed description of what their children could and could not do and at what age. 

For instance, when I was interviewing Mary and Stuart, their daughter was 

constantly trying to reach for their phones. One time, when she finally succeeded, 

Mary pointed my attention to it:  

 

Ψ¸ƻǳ ŀǊŜ Ƨǳǎǘ ŀōƻǳǘ ǘƻ ǎŜŜ ŀƴ ŜȄŀƳǇƭŜ ƻŦΧ L ǿƛƭƭ Ƨǳǎǘ ǎŜŜ ǿƘŀǘ ǎƘŜ ŘƻŜǎ ǿƛǘƘ 
ƛǘΦ {ƘŜ ƪƴƻǿǎ Ƙƻǿ ǘƻ ǘǳǊƴ ƛǘ ƻƴΦ {ƘŜ ŘƻŜǎƴΩǘ ƪƴƻǿ ǘƘŜ ŎƻŘŜΦ .ǳǘ ǎƘŜ ǇǊŜǎǎŜǎ 
the buttons so you get voice activation, you know? She knows how to do 
ǘƘŀǘΦ ¸ŜǎΗ [ƻƻƪΗ {ƘŜ ŘƻŜǎ ƛǘΗΩ όор-44 years old, Norfolk, one child aged 1).  

 

Similarly, William and Megan were describing to me what their young son could do 

on a computer or a tablet. Megan said: ΨIŜ Ŏŀƴ ǘǳǊƴ ƛǘ ƻƴ ƘƛƳǎŜƭŦΗΩΣ to which 

William responded: ΨaƻǊŜ ǘƘŀƴ ǘƘŀǘΣ ƘŜ Ŏŀƴ DƻƻƎƭŜΗ IŜ ƭƻǾŜǎ ŎƻƳǇǳǘŜǊǎΣ ƛǘΩǎ Ƙƛǎ 

ŦŀǾƻǳǊƛǘŜ ǘƘƛƴƎ ƛƴ ǎŎƘƻƻƭΣ L/¢Σ ǎƻΧΩ, then Megan continued: ΨIŜ ƛǎ ǊŜŀƭƭȅ ƎƻƻŘ ǿƛǘƘ 

ǘŜŎƘƴƻƭƻƎȅΣ ƘŜ Ŏŀƴ Ƨǳǎǘ ŦƛƴŘ ǿƘŀǘ ƘŜ ǿŀƴǘǎ ŀƴŘ Ǉǳǘ ƛǘ ƻƴΩ (35-44 years old, Norfolk, 

ǘǿƻ ŎƘƛƭŘǊŜƴ ŀƎŜŘ р ŀƴŘ нύΦ Lƴ ōƻǘƘ ǘƘŜǎŜ ŦŀƳƛƭƛŜǎΣ ŎƘƛƭŘǊŜƴΩǎ ŀōƛƭƛǘȅ ǘƻ ǳǎŜ ƳŜŘƛŀ 

technology from an early age was encouraged and celebrated, being seen as an 

achievement and a sign of good healthy development and learning. 

Media technologies, which young children were allowed or not allowed to 

use, varied from family to family. While in some households all devices, including 

personal mobile phones and tablets, were shared with children, other parents were 
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stricter and only allowed their children to use certain devices, restricting or 

forbidding the use of others. In a lot of cases the reason why parents did not let their 

young children to use certain media devices was because of the fear that the device 

might get damaged. As it was in the case of 3-year-old Max using the iPad discussed 

above, Annabelle was very worried that Max might damage the device, so was 

constantly reminding her son that the device had to stay in the cover, and that he 

should not press on the screen too strongly or hit it: ΨaŀȄΣ ŘƻƴΩǘ ƘƛǘΧ ²Ƙȅ ƛǎ ƛǘ ƻǳǘ ƻŦ 

ǘƘŜ ŎƻǾŜǊΚΗ Lǎ ƛǘ ǘƘŜ ǎƻǳƴŘΣ ƛǎ ƛǘ ƎƻƴŜΚ Lǘ ƴŜŜŘǎ ǘƻ ōŜ ƛƴ ŀ ŎƻǾŜǊΗΩ (25-34 years old, 

Norfolk, two children aged 3 and 6 months). Similarly, Emily also showed worry about 

ΨǘƘŜ ŀƳƻǳƴǘ ƻŦ ŘǊƛȊȊƭŜ ƻƴ ƘŜǊ ŘŜǾƛŎŜΩΣ when it has been used by 5-months-old Mike 

(25-34 years old, Norfolk, one child aged 5 months). Furthermore, Mary explained 

why her 1-year-old daughter was no longer allowed to use the laptop by saying ΨbƻΦ 

Because she broke the MacBook already by mashing the keyboard with her fists. 

Well, the trackpad had to be replaced. So we are quite careful with that at the 

ƳƻƳŜƴǘΩ (35-44 years old, Norfolk, one child aged 1). Very often when a new device 

entered ǘƘŜ ƘƻƳŜΣ ǘƘŜ ΨƻƭŘΩ30 one was then treated with less caution by parents, and 

children were either starting to be allowed to occasionally use it or were given this 

device for permanent use. For example, as Donna explained: 

 

Ψ¢ƘŜ ƛtŀŘ ƛǎ ƻǳǊǎΣ ƛŦ ƘŜ ŘƻŜǎ ƳŀƴŀƎŜ ǘƻ ƎŜǘ Ƙƛǎ ƘŀƴŘǎ ƻƴ ƛǘΧ bƻΣ ŘƻƴΩǘ ǘƻǳŎƘ 
the ƛtŀŘ ƴƻǿΗ Χ ǘƘŜƴ ƳŀȅōŜ ŦƻǊ мл ƳƛƴǳǘŜǎΣ ōǳǘ ǘƘŀǘΩǎ ƛǘΣ ōŜŎŀǳǎŜ ƛǘ ƛǎ ƻƘ ǎƻ 
ǾŜǊȅ ŜȄǇŜƴǎƛǾŜΣ ŀƴŘ ƘŜ Ƙŀǎ ǎǘƛŎƪȅ ƘŀƴŘǎΗ ¢ƘŜ ƛtƻŘ ƛǎ ƘƛǎΦ ¸ŜǎΣ ƛǘΩǎ ŀƴ ƻƭŘ ƻƴŜΣ 
ǎƻΧΩ όнр-34 years old, Suffolk, two children aged 2 and 6 months).  

 

When media devices were considereŘ ΨƻƭŘΩΣ ǘƘŜȅ ǿŜǊŜ ƻŦǘŜƴ ǎŜŜƴ ŀǎ ǘƻȅǎΣ ǊŀǘƘŜǊ ǘƘŀƴ 

media technology by parents, hence their decision to give it to children for 

ǇŜǊƳŀƴŜƴǘ ǳǎŜΦ {ǳŎƘ ŘŜǾƛŎŜǎ ǿŜǊŜ ŀƭǎƻ ƻŦǘŜƴ ŀ ƪƛƴŘ ƻŦ ΨǿŀǊƳ-ǳǇΩ ƻǊ ΨǇǊŜǇŀǊŀǘƛƻƴΩ ŦƻǊ 

children before they were allowed to have aŎŎŜǎǎ ǘƻ ƳƻǊŜ ΨǾŀƭǳŜŘΩ ŀƴŘ ΨƘƛƎƘ ǇǊƻŦƛƭŜΩ 

media devices used by adult members of the family. This finding provides an 

ƛƭƭǳǎǘǊŀǘƛƻƴ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƧƻǳǊƴŜȅ ƻŦ ƳŜŘƛŀ ŀŎŎŜǎǎ ŀƴŘ ǳǎŜ ƛƴ ǘƘŜ ƘƻƳŜ ŦǊƻƳ ǘƘŜ ŜŀǊƭȅ 

                                                      
30 L ŀƳ ǳǎƛƴƎ ǘƘŜ ǿƻǊŘ ΨƻƭŘΩ ƛƴ ǉǳƻǘŀǘƛƻƴ ƳŀǊƪǎ ƘŜǊŜΣ ōŜŎŀǳǎŜ ǘƘŜ ŘŜǾƛŎŜ Ŏŀƴ ƻŦǘŜƴ 
be only a few months old when a new one enters the home, thus changing the 
ǎǘŀǘǳǎ ƻŦ ƛǘǎ ǇǊŜŘŜŎŜǎǎƻǊ ǘƻ ΨƻƭŘΩΦ  
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months of childhood, as facilitated and enabled by parents, emphasising the role of 

parents in this process. 

This section has thus provided personal insight into the issue of how and 

when children begin to use media and media technology in the context of the home 

and family life. By focusing on the feelings and reasoning of parents, it showed that 

ŎƘƛƭŘǊŜƴΩǎ ŦƛǊǎǘ ƛƴǘǊƻŘǳŎǘƛƻƴ ǘƻ ƳŜŘƛŀ ŀƴŘ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ƛǎ ŀ Ǿƛǘŀƭ ŜȄǇŜǊƛŜƴŎŜ ƴƻǘ 

only for children, but also for parents, who want to share media technology with 

their children, just like they want to share all other everyday experiences with 

them. Although parents are often worried about media devices getting damaged, 

this does not stop them from sharing them with their children, as they want to see 

their reaction and experience an acute sense of pride when children start 

experimenting with media technology, gradually experiencing and learning its 

different functions.  

 

 Parental views on the value ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ 

Parental pride is an important reason why parents might encourage children 

to use media and media technology, however, there are also other considerations 

ƛƴǾƻƭǾŜŘ ǘƘŀǘ Ŏŀƴ ǇƻǘŜƴǘƛŀƭƭȅ ƳŀƪŜ ǇŀǊŜƴǘǎ ǎŜŜ ǾŀƭǳŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ŀƴŘ L 

will be exploring them in the remaining part of this chapter. As I have already 

mentioned, the issue of parents encouraging children to use media technology and 

to maintain an ongoing relationship with media is not addressed very often in the 

literature in either parenting studies or in media and television studies31, however, 

even when it is, it is often presented in a limited context, mainly focusing on the 

ǊŜŀǎƻƴǎ ŀƴŘ ƳƻǘƛǾŀǘƛƻƴǎ ŀǊƻǳƴŘ ΨŎƻƴǾŜƴƛŜƴŎŜΩ (Chiong and Shuler 2010; Haines et 

al., 2013; Tomopoulos et al., 2014; Vaala and Hornik, 2014; Vandewater et al., 

2007). As such, it has been widely argued that television and media technology 

provides a convenient and readily available way of entertaining and occupying 

                                                      
31 There are, however, some academic works that started to explore the benefits of 
media use for children and positive parental attitudes. See Maire Messenger Davies 
and Helen Thornham (2007) Academic Literature Review: The Future of Children's 
Television Programming. London: Ofcom.  
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children, when parents do not have another alternative, due to economic or time 

pressures, or have to engage in household tasks, take care of other siblings, or 

simply take a break from parenting duties (see Rideout and Hamel, 2006; 

Zimmerman et al., 2007). In my research parents have indeed discussed using 

television and media technology for entertainment and distraction both inside and 

outside the home, in situations like going on a long journey, waiting for public 

ǘǊŀƴǎǇƻǊǘΣ ŀǘ ŘƻŎǘƻǊΩǎ ǎǳǊƎŜǊȅ ƻǊ at ƘŀƛǊŘǊŜǎǎŜǊΩǎΦ As Samantha explained: 

 

ΨΧƛŦ ǎƻƳŜōƻŘȅ ƛǎ ƛƴ ŀ ǊŜŀƭƭȅΧ ŀŎǘƛƴƎ ƻǳǘ ƻǊ ǘƛǊŜŘ ƻǊ ǿƘŀǘŜǾŜǊΣ L ƳƛƎƘǘ Ǉǳǘ ŀ 
show on on YouTube or something if the bus is really really late and they are 
needing, ȅƻǳ ƪƴƻǿΦΦΦ hǊ ƛŦ ȅƻǳ ƘŀǾŜ ŀ ŘƻŎǘƻǊΩǎ ŀǇǇƻƛƴǘƳŜƴǘ ŀƴŘ ȅƻǳ ŀǊŜ 
waiting in the waiting room. Things like that. Just purely as a distraction, so 
ǘƘŜȅ Ŏŀƴ ƎŜǘ ǘƘǊƻǳƎƘ ǘƘŜ ǘƛƳŜ ǿŀƛǘƛƴƎ ŦƻǊ ǿƘŀǘŜǾŜǊ ƛǘ ƛǎΩ όнр-34 years old, 
Norfolk, twins aged 5). 

 

Particularly in the households with young children, television and media technology 

were ƻŦǘŜƴ ǳǎŜŘ ŀǎ ŀ ΨōŀōȅǎƛǘǘŜǊΩ - ŀƭƭƻǿƛƴƎ ǇŀǊŜƴǘǎ ǘƻ ΨǎǘŜŀƭΩ ǎƻƳŜ ǘƛƳŜ ǘƻ ƳŀƪŜ 

tea, take a shower, do the cooking or washing up: 

 

Ψaȅ ǎƻƴ ƛǎ ŀƭƭƻǿŜŘ ŀ ŦŜǿ ƳƛƴǳǘŜǎ ƻŦ !ƳŀȊƻƴ ¢± ƻƴ ǘƘŜ ǘŀōƭŜǘ ƛƴ ǘƘŜ 
bedroom first thing in the morning, while my husband and I are getting up. 
He is also allowed a few minutes watching a DVD on the TV downstairs 
ǿƘƛƭŜ L ǇǊŜǇŀǊŜ Ƙƛǎ ǘŜŀΩ ό{ǳǎŀƴƴŜΣ нр-34 years old, Warwickshire, one child 
aged 2);  

 
ΨLϥƳ ƴƻǘ ƻƴŜ ƻŦ ǘƘƻǎŜ ǇŀǊŜƴǘǎ ǿƘƻ ǎǇŜƴŘ ǘƘŜ Řŀȅ ǿƛǘƘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ǇƭƻƴƪŜŘ 
in front of the TV, but when you really need to get the washing up done 
with a grumpy toddler, Fireman Sam ƛǎ ŀ ƭƛŦŜ ǎŀǾŜǊΗΩ όtŜƴƴȅΣ му-24 years old, 
Norfolk, one child aged 2);  

 
Ψ¢ƻ ōŜ ƘƻƴŜǎǘ, in a million years I never wanted to give him something like 
this really [iPod], something of his own, but because I have a little one as 
ǿŜƭƭΣ ƛǘΩǎ ƪƛƴŘ ƻŦ ƭƛƪŜΣ άhƪΣ ǎƻ ȅƻǳ Ǉƭŀȅ ǿƛǘƘ ǘƘŀǘΣ ŀƴŘ ƳǳƳƳȅ ƛǎ Ƨǳǎǘ Ǝƻƴƴŀ 
ŦŜŜŘ ƘŜǊ ŀƴŘ ƎŜǘ ƘŜǊ ǊŜŀŘȅέ, ŀƴŘ ƘŜ ƭƛƪŜǎ ƛǘ ŀǎ ǿŜƭƭΩ ό5ƻƴƴŀΣ нр-34 years old, 
Suffolk, two children aged 2 and 6 months).  

 

Such responses indicate that using media in this way, however, often comes with a 

huge feeling of guilt, set against the everyday reality of parenting (what is 

ŎƻƴǎƛŘŜǊŜŘ ǘƻ ōŜ ΨƎƻƻŘΩ ƻǊ ΨǇǊƻǇŜǊΩ ǇŀǊŜƴǘƛƴƎΣ ŀƴŘ ǿƘŀǘ ƛǎ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ōŜ ΨōŀŘΩ 
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parenting in relation to childrŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ǿƛƭƭ ōŜ ŘƛǎŎǳǎǎŜŘ ƛƴ ƳƻǊŜ ŘŜǘŀƛƭ ƛƴ ǘƘŜ 

following chapter). As Tom shared, Ψ¢ƘŀǘΩǎ ƻƴŜ ƻŦ ǘƘŜ ǘƘƛƴƎǎ ǿƛǘƘ ƪƛŘǎΣ ŜǾŜǊȅƻƴŜ 

ǎŀȅǎ άƻƘ ǿƘŜƴ ǿŜ ōŜŎƻƳŜ ǇŀǊŜƴǘǎ ǿŜ ǿƛƭƭ ƴŜǾŜǊ Řƻ ǘƘƛǎέΣ ōǳǘ ǿŜ Řƻ ǳǎŜ ƛǘ ώƳŜŘƛŀ 

technology] as a tool, because we need tƻ ƎŜǘ ǘƘƛƴƎǎ ŘƻƴŜΩ (25-34 years old, 

Norfolk, twins aged 5). Furthermore, despite being a common reason for parents to 

ŜƴŎƻǳǊŀƎŜ ŎƘƛƭŘǊŜƴ ǘƻ ǳǎŜ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅΣ ΨŎƻƴǾŜƴƛŜƴŎŜΩ ƛǎ ƴƻǘΣ ƘƻǿŜǾŜǊΣ ǘƘŜ 

only one, with the motivations behind this varying from family to family, and being 

quite diverse and complex, including educational benefits, socialisation, valuable 

skiƭƭǎ ŦƻǊ ǘƘŜ ŦǳǘǳǊŜΣ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ǎŀŦŜǘȅΦ 

As my study has shown, children are often encouraged to use television and 

media technology for its educational benefits, with all media and media technology 

being regarded by parents as having an educational potential (also see Buckingham, 

2009; Cuban, 1986; Melody, 1973). ¢Ƙƛǎ ƛǎ ǊŜƭŀǘŜŘ ǘƻ ǇŀǊŜƴǘǎ ǎŜŜƛƴƎ ŎƘƛƭŘǊŜƴΩǎ 

media use as one whole experience, rather than differentiating between media 

practices and media devices, as it has been discussed earlier in this chapter. Thus, 

parents, who participated in the interviews, did not differentiate between 

ΨǇŀǎǎƛǾŜΩκΨōŀŘΩ ŀƴŘ ΨŀŎǘƛǾŜΩκΨƎƻƻŘΩ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ǿƘŜƴ ƛǘ ŎŀƳŜ ǘƻ ŎƘƛƭŘǊŜƴΩǎ 

media use, which complicates ǘƘŜ ǇǊŜǾƛƻǳǎƭȅ ƻōǎŜǊǾŜŘ ōƛƴŀǊȅ ΨǘŜƭŜǾƛǎƛƻƴ ŀǎ ǇŀǎǎƛǾŜΩ 

±{ ΨŎƻƳǇǳǘŜǊ ǘŜŎƘƴƻƭƻƎȅ ŀǎ ŀŎǘƛǾŜΩ ό{ŜƛǘŜǊΣ мфффΤ Tapscott, 1998). As David 

Buckingham has argued, previous research on children and media tended to  

 

ΨΧset up a direct opposition between television and the Internet. Television 
ƛǎ ǎŜŜƴ ŀǎ ǇŀǎǎƛǾŜΣ ǿƘƛƭŜ ǘƘŜ ƴŜǘ ƛǎ ŀŎǘƛǾŜΤ ǘŜƭŜǾƛǎƛƻƴ ΨŘǳƳōǎ ŘƻǿƴΩ ƛǘǎ ǳǎŜǊǎΣ 
while the net raises their intelligence; television broadcasts a singular view 
of the world, while the net is democratic and interactive; television isolates, 
while the net builds communities; and so onΩ ό2009:126).  

 

However, parents, who participated in my study, tended not to differentiate 

between television and other media technologies, and not to consider one media 

device or one media activity as more active or intellectual than the other, rather 

talking about media technology more broadly as having educational potential.  

CƻǊ ƛƴǎǘŀƴŎŜΣ ǇŀǊŜƴǘǎ ƴƻǘŜŘ ǘŜƭŜǾƛǎƛƻƴΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇƻǘŜƴǘƛŀƭ Ψǘƻ ŀ ŎŜǊǘŀƛƴ 

poiƴǘΩΣ ƳŜŀƴƛƴƎ ǘƘŀǘ ǘŜƭŜǾƛǎƛƻƴ ŎƻǳƭŘ assisǘ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ōǳǘ ŎƻǳƭŘ ƴƻǘ totally 
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solely fulfil this role: Ψ{ƻƳŜ ǇǊƻƎǊŀƳƳŜǎ ŀǊŜ ŜŘǳŎŀǘƛƻƴŀƭ ŀƴŘ Ŏŀƴ ōŀŎƪ ǳǇ ƘƻƳŜ 

ƭŜŀǊƴƛƴƎΩ (Irene, 25-34 years old, East Sussex, two children aged 3 years and 6 

months); ΨLǘ Ŏŀƴ ǇǊƻǾƛŘŜ ƛƴŦƻǊƳŀǘƛƻƴ ƻƴ ǘƻǇƛŎǎ ǘƘŀǘ ŀǊŜ ƛƴǘŜǊŜǎǘƛƴƎΣ Ŏŀƴ ǎǳǇǇƻǊǘ 

ŎƘƛƭŘǊŜƴϥǎ ƭŜŀǊƴƛƴƎ ǘƻ ŀ ǇƻƛƴǘΩ όWǳƭƛŀΣ нр-34 years old, Devon, two children aged 6 

ŀƴŘ нύΤ Ψ[ŜŀǊƴƛƴƎΣ ŜȄǇƻǎǳǊŜ ǘƻ ƛŘŜŀǎΣ ǇǊƻƳǇǘǎ ƛƳŀƎƛƴŀǘƛƻƴΩ ό/ŀǊǊȅΣ ор-44 years old, 

Norfolk, two children aged 5 and 4). {ƛƳƛƭŀǊƭȅΣ IŀƴƴŀƘ ƘƛƎƘƭƛƎƘǘŜŘ ǘŜƭŜǾƛǎƛƻƴΩǎ 

potential to provide diverse examples for the concepts, topics and issues that 

children were learning about, being a unique source of information that is difficult 

to replace or replicate: ΨǘŜƭŜǾƛǎƛƻƴ ƎƛǾŜǎ ƪƴƻǿƭŜŘƎŜΣ ƻǇƛƴƛƻƴǎΣ ǘƻǇƛŎǎ ŦǊƻƳ ǎƻǳǊŎŜǎ 

ǘƘŀǘ ŀǊŜ ōǊƻŀŘŜǊ ǘƘŀƴ L Ŏŀƴ ƛƭƭǳǎǘǊŀǘŜ ǘƻ Ƴȅ ŎƘƛƭŘ ōȅ ǎǇŜŜŎƘ ƻǊ ǇƛŎǘǳǊŜΩ (25-34 years 

old, Cheshire, one child aged 7). Other media technology and media practices, such 

as ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ŎƻƳǇǳǘŜǊ ǘŜŎƘƴƻƭƻƎȅΣ ǿŀǎ ŀƭǎƻ ŘƛǎŎǳǎǎŜŘ ƛƴ ǘƘŜ ǎŀƳŜ ŎƻƴǘŜȄǘΦ 

As Megan discussed in relation to letting her children watch television programmes 

and short videos, and play games on tablet and PC: ΨL ǘƘƛƴƪ ƛǘ Ŏŀƴ ōŜ ǊŜŀƭƭȅ 

educational if iǘΩǎ ƭƛƪŜ ŦǊŀƳŜŘ ƛƴ ǘƘŜ ǊƛƎƘǘ ǿŀȅ ŀƴŘ L ǘƘƛƴƪ ƛǘ ƛƴǘǊƻŘǳŎŜǎ ǘƘŜƳ ǘƻ 

ǘƘƛƴƎǎ ǘƘŀǘ ǘƘŜȅ ǇǊƻōŀōƭȅ ǿƻǳƭŘƴΩǘ ǎŜŜΧ LƴǘǊƻŘǳŎƛƴƎ ǘƻǇƛŎǎ ŀƴŘ ŎƻƴŎŜǇǘǎΩ (35-44 

years old, Norfolk, two children aged 5 and 2). YouTube was also often mentioned 

by parents as being useful, informative and educational for children, because of its 

rich database of readily available video content, and children were actively 

encouraged to use it on a regular basis (in most cases purposefully, and under close 

supervision of parents). Deborah talked about YouTube assisting her son in doing 

his school homework:  

 

Ψ!ǊǘƘǳǊ ǿƛƭƭ ŎƻƳŜ ƘƻƳŜ ǿƛǘƘ ŀ ǇǊƻƧŜŎǘΣ ƭƛƪŜ ŦƛƴŘ ƻǳǘ ŀōƻǳǘ {Ǌƛ [ŀƴƪŀ ƻǊ 
something, and so he will watch something on there [YouTube]. Like if you 
need to find out about elephants, and there is an elephant video, that kind 
ƻŦ ǘƘƛƴƎΩ όнр-34 years old, Kent, three children aged 6, 3 and 1).  

 

tŀǊŜƴǘǎ ŀƭǎƻ ƳŜƴǘƛƻƴŜŘ ŘƻƛƴƎ ΨǊŜǎŜŀǊŎƘΩ ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ŀǇǇƭƛŎŀǘƛƻƴǎ ŀƴŘ 

downloading them for their children to use on a regular basis. Megan, whose 2 

children were profoundly deaf, talked about how tablets assisted her children in 

language development:  
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Ψ!Ŏǘǳŀƭƭȅ ǿƛǘƘ ƛtŀŘǎΣ ǘƘŜǊŜ ŀǊŜ ǎƻƳŜ ǊŜŀƭƭȅ ōǊƛƭƭƛŀƴǘ ŀǇǇǎ ŦƻǊ ƭŀƴƎǳŀƎŜ 
development, because they are sort of linking the sound and action, and so 
ǘƘƛǎ ǎŎǊŜŜƴ ǘƛƳŜ ƛǎ ǊŜŀƭƭȅΣ ǊŜŀƭƭȅ ƎƻƻŘ ŦƻǊ ǘƘŜƛǊΧ ŦƻǊ ǘƘŜƳ ƭŜŀǊƴƛƴƎ ǘƻ ƭƛǎǘŜƴ 
ŀƴŘ ƭŜŀǊƴƛƴƎ ǘƻ ǘŀƭƪΩ όор-44 years old, Norfolk, two children aged 5 and 2).  

 

These examples show how various media and media technologies are 

ŘŜŜǇƭȅ ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΣ ǿƛǘƘ ǇŀǊŜƴǘǎ ǎŜŜƛƴƎ ǘƘŜƳ ŀǎ ŀ Ǿƛǘŀƭ ǇŀǊǘ ƻŦ 

contemporary childhood, ŎƘƛƭŘǊŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘ and learning. These parental 

attitudes were set against the moral panics around the dangers and negative 

effects of media technology for children in the public debate (De La Pava, 2014), 

ǿƘƛŎƘ ƻŦǘŜƴ ǇǊŜǎŜƴǘǎ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ŀǎ ŘŀƳŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ōǊŀƛƴǎ ό5ǳƴŎƪƭŜȅΣ 

нлмпύ ŀƴŘ ƘŀǊƳƛƴƎ ŎƘƛƭŘǊŜƴΩǎ mental health (Martin, 2014). Despite these often 

negative views on media technology, parents, who participated in my study, did 

invest in media technology, and they did believe it helped children learn, something 

that Sonia LiǾƛƴƎǎǘƻƴŜ όнлмсύ ǊŜŦŜǊǎ ǘƻ ŀǎ ǇŀǊŜƴǘǎΩ ŎƻƴǘŜƳǇƻǊŀǊȅ ΨŜǾŜǊȅŘŀȅ ǘƘŜƻǊȅ 

ƻŦ ƭŜŀǊƴƛƴƎ ƛƴ ǘƘŜ ŘƛƎƛǘŀƭ ŀƎŜΩ όŀƭǎƻ ǎŜŜ Chambers, 2012). Such parental attitudes 

ǘƻǿŀǊŘǎ ŎƘƛƭŘǊŜƴΩǎ ōŜƴŜŦƛŎƛŀƭ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ Ŏŀƴ ōŜ ǎŜŜƴ ŀǎ ŀ ǊŜǘǳǊƴ ǘƻ 

the earlier discourses around the educational potential of media technology. As 

David Buckingham has argued, amid current fears about the negative impact of 

television and media technology on children, Ψit is interesting to recall that 

television was initially promoted to parents as an eŘǳŎŀǘƛƻƴŀƭ ƳŜŘƛǳƳΩ όнллфΥмнрΤ 

also see Melody, 1973), just like other electronic technologies were widely seen as 

the future of schooling and education (Buckingham 2007; Carrington, 2005; Cuban 

1986; Papert 1993).  

Television and media technology was also often perceived by parents as an 

importanǘ ŜƭŜƳŜƴǘ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ǎƻŎƛŀƭƛǎation process, due to it being Ψŀ ǎƛƎƴƛŦƛŎŀƴǘ 

ǇŀǊǘ ƻŦ ƳƻŘŜǊƴ Řŀȅ ŎǳƭǘǳǊŜΩ (Mary, 35-44 years old, Norfolk, one child aged 1), 

something that can help children learn how to make sense of the world and specific 

social situations, and how to communicate with others:  
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ΨThe children enjoy watching certain educational programmes, especially 
where they learn about new things, ǎǳŎƘ ŀǎ ŀƴƛƳŀƭǎΩ ƭŀƴƎǳŀƎŜǎ ŀƴŘ ŎŀǊƛƴƎ 
for others. It also seems to help them understand the difference between 
them and others; how different people live their lives, like to do that, go 
ǘƘŜǊŜ ŜǘŎΦΩ ό[ŀǳǊŀΣ нр-34 years old, Norfolk, two children aged 3 and 2).  

 

Emily was particularly discussing how television was an important part of growing 

up and socialisation with peers for children, starting from an early age:  

 

ΨΧbecause when they play, I know that they like to act out different 
characters, so being able to recognise characters is important... and again it 
gives them something in common with other children, that they have 
ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ǘƘŜȅ ŀƭƭ ǎƻǊǘ ƻŦ ƭƛƪŜΩ όнр-34 years old, Norfolk, one child aged 
1).  

 

In this context television is seen as providing children with talking points among 

peers, and an opportunity to exercise imagination through role play.  

¢ƘŜ ǿŀȅǎΣ ƛƴ ǿƘƛŎƘ ǇŀǊŜƴǘǎ ŘƛǎŎǳǎǎŜŘ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƻǘƘŜǊ 

media, pointed to the fact that parents saw media as having an important cultural 

value, as well as being a cultural curreƴŎȅ ǘƘŀǘ ŎƘƛƭŘǊŜƴ ƘŀŘ ǘƻ ǳǎŜΣ ƛƴ ƻǊŘŜǊ ǘƻ ΨŦƛǘ ƛƴΩ 

with rest of their peer group. As William discussed:  

 

ΨL ǘƘƛƴƪ ¢± ƛǎ ǎǳŎƘ ŀ ŎǳƭǘǳǊŀƭ ǘƘƛƴƎΣ ǘƘŀǘ ƛŦ ǘƘŜȅ ŘƻƴΩǘ ǎŜŜ ǘƘŜ ǎŀƳŜ 
ǇǊƻƎǊŀƳƳŜǎ ŀǎ ǘƘŜƛǊ ŦǊƛŜƴŘǎ ŀǘ ǎŎƘƻƻƭΣ ǇŀǊǘƛŎǳƭŀǊƭȅ 5ŀƴƛŜƭΣ ǘƘŜȅΩƭƭ ƘŀǾŜ 
ƴƻǘƘƛƴƎ ǘƻ ǘŀƭƪ ŀōƻǳǘΧ ¸ƻǳ ƪƴƻǿΣ ǘƘŜ ƪƛŘ ǿƘƻ ŘƻŜǎƴΩǘ ƘŀǾŜ ǘƘŜ ǘŜƭƭȅ ƛǎ 
ŀƭǿŀȅǎ ǘƘŜ ǿŜƛǊŘ ƪƛŘ ƛƴ ǘƘŜ ŎƭŀǎǎΧ L ŀƳ ƧƻƪƛƴƎΦ .ǳǘ ƛǘΩǎΣ ȅƻǳ ƪƴƻǿΣ ƭƛǘǘƭŜ ōƻȅǎΣ 
all they talk about in school is superheroes and Star Wars and Ben 10Σ ǘƘŀǘΩǎ 
kind of a cultural reference. So he is always desperate to watch things like 
Ben 10, but he is not old enough. But that is what they talk about, you know, 
they are all obsessed with superheroes, and if they never get to see any of 
ǘƘŀǘ ǎǘǳŦŦΣ ǘƘŜȅΩƭƭ ōŜ ƭŜŦǘ ƻǳǘΩ όор-44 years old, Norfolk, two children aged 5 
and 2).  

 

²ƛƭƭƛŀƳΩǎ ŀŎŎƻǳƴǘ ƛǎ ǉǳƛǘŜ ƛƴǘŜǊŜǎǘƛƴƎΣ ŀǎ ƛǘ ǊŜŦƭŜŎǘǎ ǘƘŜ ŦŜŀǊǎ ǘƘŀǘ ǇŀǊŜnts have 

regarding their cƘƛƭŘǊŜƴΩǎ ǎƻŎƛŀƭƛǎation with peers (also see Haddon, 2013). William 

did not prevent his son from watching age-appropriate content, because he 

believed it to be an important cultural reference and a symbolic cultural capital. He 

also feared that the absence of this knowledge or capital could result in his children 
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ōŜƛƴƎ ƭŀōŜƭŜŘ ΨǿŜƛǊŘΩΣ ŀƴŘ ǘƘŜǊŜŦƻǊŜ ōŜƛƴƎ ΨƭŜŦǘ ƻǳǘΩΦ hǘƘŜǊ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀƭǎƻ 

ŘƛǎŎǳǎǎŜŘ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ǘƘŜ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ŀǎ ŀ ǿŀȅ ǘƻ 

achieve and maintain social inclusion. Once again, these parental attitudes were 

going against the ideas circulating in the public debate about media use being bad 

ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ǎƻŎƛŀƭ ƭƛŦŜΣ ōŜŎŀǳǎŜ ƻŦ ƛǘ ǎǘŀƴŘƛƴƎ ƛƴ ǘƘŜ ǿŀȅ ƻŦ ŦŀŎŜ-to-face 

communication, causing Ψyoung people to become antisocial, destroying normal 

human inteǊŀŎǘƛƻƴΩ (Buckingham, 2009:127; Chambers, 2012:71; see Cellan-Jones, 

2016; Kemp, 2016). Most parents expressed a view that media is an essential part 

of contemporary communication, and shielding children completely from it meant 

taking away their chance to be included into their social environment. 

Television was also often used by parents to prepare their children for new 

unfamiliar and potentially scary social situations, reassure them and provide 

comfort. Nick and Annabelle used television references to teach their son about 

social situations, such as going to the dentist, using child-centered examples and 

language that their son could understand to make sense of what was about to 

happen:  

 

ΨWŜΩǾŜ ƻŦǘŜƴ ƛƴǾƻƪŜŘ aǊ 9ƭŜǇƘŀƴǘΣ ǿƘƻ ƛǎ ǘƘŜ ŘŜƴǘƛǎǘ ƛƴ Peppa PigΦ ²ŜΩǾŜ 
used it sort of like a social exposure... When he has been anxious about 
ǘƘƛƴƎǎΣ ǿŜΩǾŜ ǎƻǊǘ ƻŦ ƭƛƪŜ ǊŜŦŜǊŜƴŎŜŘ ōŀŎƪ ŜǇƛǎƻŘŜǎ ƻŦ ǇŀǊǘƛŎǳƭŀǊ 
ǇǊƻƎǊŀƳƳŜǎΣ ǿŜΩƭƭ ǎŀȅ ƭƛƪŜ άhƘ ȅŜŀƘ ȅƻǳ ƪƴƻǿ how Peppa Pig is going to 
ǘƘŜ ŘŜƴǘƛǎǘΚέΣ ǎƻ ǘƘŀǘ ƘŜ ƪƴƻǿǎΣ ƘŜ Ŏŀƴ ƪƛƴŘ ƻŦ ǊŜƳŜƳōŜǊ ǘƘŀǘ ƛǘΩǎ ƻƪΩ όbƛŎƪΣ 
25-34 years old, Norfolk, two children aged 3 and 6 months).  

 

{ƛƳƛƭŀǊ ǘƻ Ƙƻǿ ǇŀǊŜƴǘǎ ŘŜǎŎǊƛōŜŘ ǘŜƭŜǾƛǎƛƻƴ ŀǎ Ψŀ ǘƻƻƭΩΣ ǿƘŜƴ ǘƘŜȅ ǘŀƭƪŜŘ ŀōƻǳǘ 

using it to entertain and distract children while they were doing something else 

ŀǊƻǳƴŘ ǘƘŜ ƘƻǳǎŜΣ ƛǘ ǿŀǎ ŀƭǎƻ ŘŜǎŎǊƛōŜŘ ŀǎ Ψŀ ǘƻƻƭΩ ǘƘŀǘ ǿŀǎ ΨǳǎŜŘΩ ƛƴ ŀƴƻǘƘŜǊ ǎŜƴǎŜ 

ς ΨŦƻǊ ǎƻŎƛŀƭ ŜȄǇƻǎǳǊŜΩ όŀƭǎƻ ǎŜŜ Buckingham, 1990; Roberts and Howard, 2005). 

Parents shared that they often did not know how to explain certain experiences 

and social situations to their children, particularly to their young children, in the 

language that they would understand, and this is where television and other media 

would come in, easing this task for parents. As Laura discussed, television helped 

her children to Ψunderstand different activities, like going to the hairdressers isn't 

scary as they've seen a programme with it in; ƘŜƭǇǎ ǘƻ ŜȄǇƭŀƛƴ ŘƛŦŦŜǊŜƴǘ ǎƛǘǳŀǘƛƻƴǎΩ 
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(25-34 years old, Norfolk, two children aged 3 and 2). Parents also shared that 

television often provided them with opportunities to start the discussion of certain 

sensitive issues with their children, such as sexuality. As such, Rachel talked about 

ǘŜƭŜǾƛǎƛƻƴΩǎ ΨǘŜŀŎƘŀōƭŜ ƳƻƳŜƴǘǎΩΥ  

 

ΨBut sometimes I think that certain programmes that we watch could have 
teachable moments, especially with like sexuality or something like that, like 
a girl maybe has sex and you know, the boyfriend dumps her and she ends 
up being pǊŜƎƴŀƴǘΣ ƛǘ Ŏŀƴ ōŜ ƭƛƪŜ ŀ ǘŜŀŎƘŀōƭŜ ƳƻƳŜƴǘ ŦƻǊ ǘƘŜƳΣ ȅƻǳ ƪƴƻǿΩ 
(45-54 years old, Norfolk, three children aged 16, 12 and 7).  

 

In this context, television references were used by Rachel to start the discussion of 

the sensitive issue of sex, and to teach her daughters about sexuality, relationships 

and responsibility that comes with them. 

Another common reason motivating parents to encourage children to 

regularly use media and media ǘŜŎƘƴƻƭƻƎȅ ǿŀǎ ǘƘŜƛǊ ŎƻƴŎŜǊƴ ŀōƻǳǘ ŎƘƛƭŘǊŜƴΩǎ 

future in the highly mediated and computerised world, that requires everyone to 

have good technical knowledge and skills to succeed. As James pointed out, ΨΧŀǘ 

ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ Řŀȅ ǿŜ ŀƭƭ ǳǎŜ ŎƻƳǇǳǘŜǊǎ ƛƴ ƭƛŦŜΣ ŘƻƴΩǘ ǿŜΣ ǎƻ ƛŦ ǘƘŜȅ ŀǊŜ ƭŜŀǊƴƛƴƎ Ƙƻǿ 

ǘƻ ǳǎŜ ƛtŀŘǎ ŀƴŘ ǘŀōƭŜǘǎΣ ƛǘΩǎ Ǝƻǘ ōŜƴŜŦƛǘǎΣ ŦƻǊ ǘƘŜ ŦǳǘǳǊŜΣ ȅƻǳ ƪƴƻǿΩ (35-44 years old, 

East Sussex three children aged 3, 6 and 10). Esther Dermott and Marco Pomati 

have argued ǘƘŀǘ ǿƛǘƘ ŜƭŜŎǘǊƻƴƛŎ ƳŜŘƛŀ ōŜŎƻƳƛƴƎ ǎƻ ƻƳƴƛǇǊŜǎŜƴǘΣ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ 

education has become a major concern for parents, who are now under a lot of 

pressure to ensure that children have the needed skills to succeed in the future, 

something they start working towards from when their children are still infants 

(2015:1; also see Livingstone, 2016). Participants in my study often talked about 

how important it is for their children to be using media technology, as this will help 

them develop valuable IT skills. Deborah compared using media technology with 

crossing the road, something that she is very worried about as a parent, but also 

something her children have to learn and cannot live without:  
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ΨL ǘƘƛƴƪ ƛǘΩǎ ŀ ōƛǘ ƭƛƪŜ ŀ ǊƻŀŘΦ ¸ŜǎΣ ƛǘΩǎ ƎƻƛƴƎ ǘƻ ōŜ ŘŀƴƎŜǊƻǳǎΣ ōǳǘ ǘƘŜȅ ƘŀǾŜ ǘƻ 
ƪƴƻǿ Ƙƻǿ ǘƻ ŎǊƻǎǎ ǘƘŜƳΦ {ƻΣ ȅŜǎΣ ǿŜ ŀǊŜ ŎƻƴŎŜǊƴŜŘΧ ŀōƻǳǘ ǘƘŜ ŀƳƻǳƴǘ ƻŦ 
ŎƻƴǘŜƴǘ ǘƘŀǘ ƛǎ ƻǳǘ ǘƘŜǊŜΧ .ǳǘ L ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŀǘ ǎƘǳǘǘƛƴƎ ǘƘŜƳ ŀǿŀȅ ŦǊƻƳ ƛǘ 
ƛǎ ŀƴȅ ǳǎŜΣ ǘƘŜȅ ƘŀǾŜ ǘƻ ƭŜŀǊƴ Ƙƻǿ ǘƻ ǳǎŜ ƛǘΩ όнр-34 years old, Kent, three 
children aged 6, 3 and 1). 

 

 The ability to find needed information online was also highly valued by parents, 

who often asked their children to search for information on Google, encouraging 

ƛƴǾŜǎǘƛƎŀǘƛǾŜ ŀǇǇǊƻŀŎƘ ŀƴŘ Ψdiscovery rather than the delivery of informationΩ 

(Buckingham, 2006:9). As Megan discussed, Ψ¸ŜŀƘΣ ƘŜ Ŏŀƴ ƎƻΧ ƘŜ ƪƴƻǿǎ Ƙƻǿ ǘƻ Ǝƻ 

ǘƻ ǘƘŜ DƻƻƎƭŜ ōƛǘ ƻƴ ǘƘŜ ǘƻƻƭ ōŀǊ ŀƴŘ Ǉǳǘ ƛƴ ά[ŜƎƻέΣ ƘŜΩƭƭ ǿǊƛǘŜ ά[ŜƎƻέ ŜǾŜǊȅ ǘƛƳŜ ǘƻ 

find like Lego Movie ŀƴŘ ǘƘƛƴƎǎ ƭƛƪŜ ǘƘŀǘΩ (35-44 years old, Norfolk, two children 

aged 5 and 2). While the information their son was looking for might be considered 

trivial or unimportant, Megan and William believed that the skill of searching for 

information and knowing where to go to find it was worth developing from an early 

ŀƎŜΣ ŀǎ ƛǘ ǿƛƭƭ ōŜ ǾŜǊȅ ǳǎŜŦǳƭ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŦǳǘǳǊŜ education and career. As 

{ƻƴƛŀ [ƛǾƛƴƎǎǘƻƴŜ Ƙŀǎ ƻōǎŜǊǾŜŘΣ Ψfacing a precarious future, digital skills increase 

adaptability to whatever may come, maximising cƘƛƭŘǊŜƴΩǎ ŎƘŀƴŎŜǎ ƻŦ ƎŜǘǘƛƴƎ ƻƴΩ 

(2016), the discourse that definitely influenced parents to encouǊŀƎŜ ŎƘƛƭŘǊŜƴΩǎ 

media use. 

5ŜōƻǊŀƘΩǎ Ǉƻƛƴǘ ŀōƻǳǘ ǘƘŜ ƛƳǇƻǎǎƛōƛƭƛǘȅ ƻŦ ŀǾƻƛŘƛƴƎ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ŀƴŘ 

children having to learn how to use it from an early age leads to the next motivating 

factor that parents often mentioƴŜŘΣ ǘƘŀǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǎŀŦŜǘȅΣ ōŜŎŀǳǎe no matter 

Ƙƻǿ ǇƻǎƛǘƛǾŜ ǇŀǊŜƴǘǎ ŎƻǳƭŘ ōŜ ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ǘƘŜȅ ǿŜǊŜ 

nevertheless aware of the potential risks of media use for children. However, the 

majority of parents, who participated in my study, did not think that preventing 

children from the use of media was the best way to approach the management of 

these risks. In contrast, encouraging children to use media technology, while also 

supervising them when they do so, was a common way used by parents to teach 

their children how to use it safely, preparing children for safe independent use in 

the future. For instance, parents talked about teaching their children to use smart 

¢±ǎ ŀƴŘ 5±wǎ ǘƻ ōŜ ŀōƭŜ ǘƻ ŦƛƴŘ ΨŀǇǇǊƻǇǊƛŀǘŜΩ ŀƴŘ ΨǎŀŦŜΩ ŎƻƴǘŜƴǘ ǘƘŜƳǎŜƭǾŜǎΣ ŀƴŘ 

skip through the adverts, which wŜǊŜ ŎƻƳƳƻƴƭȅ ǇŜǊŎŜƛǾŜŘ ƻŦ ŀǎ ΨǊƛǎƪȅΩ ŀƴŘ 
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ΨƘŀǊƳŦǳƭΩΥ Ψ²Ŝ ǎƘƻǿŜŘ ǘƘŜƳΣ ŀƴŘ ƴƻǿ ǘƘŜȅ Ŏŀƴ Ŧŀǎǘ ŦƻǊǿŀǊŘ ǘƘŜ ŎƻƳƳŜǊŎƛŀƭǎ 

ǘƘŜƳǎŜƭǾŜǎΧΩ (Samantha, 25-34 years old, Norfolk, twins aged 5); Ψhƴ bŜǘŦƭƛȄΣ ǘƘŜȅ 

will just use the remote and surf around and will look at ǎƻƳŜǘƘƛƴƎΦ ²ŜΩǾŜ Ǝƻǘ ŀƴ 

ŀŎŎƻǳƴǘ ǿƘƛŎƘ ƛǎ ǎŜǘ ǳǇ ŀǎ ƪƛŘǎ ǇǊƻŦƛƭŜ ǎƻ ŜǾŜǊȅǘƘƛƴƎ ƘŜ Ŏŀƴ ƭƻƻƪ ŦƻǊ ǿŜ ƪƴƻǿ ƛǘΩǎ 

ƭƛƪŜ ŀƎŜ ŀǇǇǊƻǇǊƛŀǘŜ ŎƻƴǘŜƴǘΩ (Megan, 35-44 years old, Norfolk, two children aged 5 

and 2). Deborah also actively encouraged her son to search the internet for 

information, while at the same time ΨǘŜŀŎƘƛƴƎ ƘƛƳ ǘƘŀǘ ǘƘŜǊŜ ŀǊŜ ǎŀŦŜ ǎƛǘŜǎ ŀƴŘ 

ǘƘŜǊŜ ŀǊŜ ƴƻǘ ǎŀŦŜ ǎƛǘŜǎΩ (25-34 years old, Kent, three children aged 6, 3 and 1).  

/ƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ǿŀǎ ŀƭǎƻ ŜƴŎƻǳǊŀƎŜŘ ōȅ ǇŀǊŜƴǘǎ ƛƴ 

situations, where the family had close relationships with distant relatives, such as 

aunts and uncles, grandmothers and grandfathers, and where using media 

technology was the only way of keeping in touch with distant relatives, who often 

lived in geographically or even culturally diverse locations (also see Peng and Zhu, 

2011). My research has shown that media technology can be vital for maintaining 

relationships and connections with relatives, particularly with grandparents. 

Parents mentioned that their children literally grew up with Skype, FaceTime and 

similar applications, which were used to contact grandparents on a regular basis 

ǎǘŀǊǘƛƴƎ ŦǊƻƳ Řŀȅ ƻƴŜ ƻŦ ŀ ŎƘƛƭŘΩǎ ƭƛŦŜΣ ǘƻ ƳŀƪŜ ǎǳǊŜ ǘƘŀǘ ǘƘŜȅ Ŏŀƴ ǎŜŜ ǘƘŜƛǊ 

grandchildren and take an active part in their life. As Mary explained: 

 

Ψ²Ŝ ǳǎŜ ǘƘŜ aŀŎ.ƻƻƪ ŦƻǊ {ƪȅǇƛƴƎ ŀƴŘ CŀŎŜ¢ƛƳŜΣ ƘŜǊ ƎǊŀƴŘǇŀǊŜƴǘǎΣ ǘƘŜȅ ƭƛǾŜ 
ŀōƻǳǘ о ƘƻǳǊǎ ŘǊƛǾŜ ŀǿŀȅΣ ǎƻ ǿŜ ŘƻƴΩǘ ǎŜŜ ǘƘŜƳ ƛƴ ǇŜǊǎƻƴ ǾŜǊȅ ƻŦǘŜƴΣ ōǳǘ 
we do Skype regularly, so she is used to seeing them and talking to them on 
ǘƘŜ aŀŎ.ƻƻƪΩ όор-44 years old, Norfolk, one child aged 1).  

 

Communication via various media technologies allowed to maintain family ties, 

with parents mentioning that often children did not see a difference between 

ΨǎŜŜƛƴƎΩ ŀƴŘ ΨǘŀƭƪƛƴƎΩ ǘƻ ƎǊŀƴŘǇŀǊŜƴǘǎ ƻƴƭƛƴŜ ŀƴŘ ŦŀŎŜ-to-face. Mary further 

discussed that she found it fascinating that her daughter was so interactive when 

talking to her grandparents on FaceTime, ΨǘŀƭƪƛƴƎ ŀƴŘ ǊŜŀŎǘƛƴƎΩ, showing her 

grandparents her toys, what she has learned and so on. The maintenance of family 

ǘƛŜǎΣ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ǘƘŜ ŜȄǘŜƴŘŜŘ ŦŀƳƛƭȅ ǿŀǎ ǊŜǇƻǊǘŜŘ ōȅ ǇŀǊŜƴǘǎ 

to be one of their parental responsibilities (see Bornstein, 2008b; Canary and 
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Dainton, 2014), and media technology was used as a tool to fulfil that obligation in 

the situations, where other means of maintaining relationships were not possible 

due to time constraints and geographical distance. 

Although parents are often seen as the key, if not the only, players in the 

ǇǊƻŎŜǎǎ ƻŦ ŦŀŎƛƭƛǘŀǘƛƻƴ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ όBulck and Bergh, 2000; Livingstone, 

2007), my study showed that other relatives, such as grandparents, can also play an 

important role in how media technology is introduced ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΣ ŀƴŘ ƛƴ 

Ƙƻǿ ŀƴŘ ǿƘȅ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ ŜƴŎƻǳǊŀƎŜŘΦ As such, grandparents were often 

the ones to buy children their first personal devices, with popular choices being 

tablets and iPod touch. As Samantha explained: 

 

Ψ¢ƘŜȅ ƘŀǾŜ ŀ ŘŜǾƛŎŜ ŜŀŎƘ ώƛtƻŘ ǘƻǳŎƘϐΦ LǘΩǎ ƳƻǊŜ ǘƻ ǳǎŜ ŦƻǊ ƎŀƳŜǎ ŀƴŘ ǘŀƭƪƛƴƎ 
ǘƻΧ ōŜŎŀǳǎŜ Ƴȅ ƳƻǘƘŜǊ ƭƛǾŜǎ ŀōǊƻŀŘΣ ōŀŎƪ ƛƴ ǘƘŜ {ǘŀǘŜǎΣ Ƴȅ ƳǳƳ ōƻǳƎƘǘ 
them for them, when they were around 3, and she bought them so that 
ǘƘŜȅ Ŏŀƴ CŀŎŜ¢ƛƳŜ ƘŜǊ ŀƴŘ ƳŜǎǎŀƎŜ ƘŜǊΩ ό25-34 years old, Norfolk, twins 
aged 5).  

 

¢Ƙƛǎ ΨƎƛŦǘΩ ǿŀǎ ǘƘŜƴ ŦƻƭƭƻǿŜŘ ōȅ ōƻǘƘ ƎǊŀƴŘǇŀǊŜƴǘǎ ŀƴŘ ǇŀǊŜƴǘǎ ǘŜŀŎƘƛƴƎ ŎƘƛƭŘǊŜƴ 

how to use the device for communication purposes. This was in turn followed by 

establishing specific routines, when days of the week and times of the day were 

ƴŜƎƻǘƛŀǘŜŘ ŀƴŘ ŎƘƻǎŜƴ ǘƻ ƳŀƪŜ ΨŎƻƴǘŀŎǘΩ ǿƛǘƘ ƎǊŀƴŘǇŀǊŜƴǘǎ to ensure that 

communication was maintained on a regular basis. 

In multilingual and multicultural families, where grandparents did not live in 

the UK and did not speak good English, media technology was also often used to 

make sure that children did ƴƻǘ ŦƻǊƎŜǘ ǘƘŜƛǊ ƎǊŀƴŘǇŀǊŜƴǘǎΩ ƳƻǘƘŜǊ ǘƻƴƎǳŜ ŀƴŘ 

culture in order to be able to communicate with them and maintain close 

relationships. Sonia explained how she was using educational cartoons in Russian 

found on YouTube to make sure that her boys can understand and speak both 

ƭŀƴƎǳŀƎŜǎΣ ǘƻ ōŜ ŀōƭŜ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ǿƛǘƘ ƎǊŀƴŘǇŀǊŜƴǘǎ ǎǘƛƭƭ ƭƛǾƛƴƎ ƛƴ .ŜƭŀǊǳǎΥ ΨThey 

ŘƻƴΩǘ ƘŀǾŜ ǘƘŀǘ ƳǳŎƘ ƛƴǘŜǊŀŎǘƛƻƴ ǿƛǘƘ wǳǎǎƛŀƴ ǎǇŜŀƪƛƴƎ ƪƛŘǎ ƻŦ ǘƘŜƛǊ ƻǿn age, and 

ǿŜ ƻƴƭȅ ǎǇŜŀƪ 9ƴƎƭƛǎƘ ŀǘ ƘƻƳŜΣ ŀƴŘ Ƴȅ ŦŀƳƛƭȅ ƭƛǾŜǎ ǎƻ ŦŀǊ ŀǿŀȅΧ ǎƻ L ǎƘƻǿ ǘƘŜƳ 

ǾƛŘŜƻǎ ƛƴ wǳǎǎƛŀƴ ŀƴŘ L ǘƘƛƴƪ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘΩ (Sonia, 35-44 years old, East Sussex, 

three children aged 3, 6 and 10). While foreign books or toys that promote 



 194 

language development are difficult to find and are often expensive, YouTube offers 

ŀƴ Ŝŀǎȅ ǘƻ ŀŎŎŜǎǎ ŀƭǘŜǊƴŀǘƛǾŜΣ ŀǎ ǿŜƭƭ ŀǎ ōŜƛƴƎ ŀƴ ŀǇǇƭƛŎŀǘƛƻƴΣ ǿƘƛŎƘ {ƻƴƛŀΩǎ ōƻȅǎ 

already use, like and understand.  

This section has shown that the motivating factors behind pareƴǘǎΩ ŘŜŎƛǎƛƻƴ 

to introduce children to media and media technology, and to encourage them to 

use it on a day-to-day basis, are diverse and complex. Parents considered media 

ŀƴŘ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ƴƻǘ ƻƴƭȅ ΨŎƻƴǾŜƴƛŜƴǘΩ ŦƻǊ ŦŀƳƛƭȅ ŜǾŜǊȅŘŀȅ ƭƛŦŜΣ ƻŎŎǳǇȅƛƴƎ 

children when parents needed a short break; but also in many respects an 

irreplaceable part of childhood that facilitates learning, enables socialisation and 

social inclusion, and prepares children for the grown up world. These views were 

often set against the common discourses or risk, danger and harm of media 

technology for children in the public debate, emphasising the fact that parents have 

to negotiate both negative and positive impacts of media technology in the 

conditions of the absence of exact advice and information, using their own 

experiences and feelings as guiding principles. The findings highlight the importance 

of adding the discussion of media technology and media use to the examination of 

the experiences of contemporary parenting, as such research reveals wider 

ǇŀǊŜƴǘŀƭ ǾƛŜǿǎ ƻƴ ŎƘƛƭŘǊŜŀǊƛƴƎΣ ŎƘƛƭŘǊŜƴΩǎ ǿŜƭƭōŜƛƴƎΣ ŦǳǘǳǊŜ ŀƴŘ ǎǳŎŎŜǎǎΣ ǿƘƛŎƘ ƛƴ 

turn inform the everyday practices of parenting. 

 
Conclusion 
 
 

This chapter aimed to highlight the importance of broadening the debate 

around ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ŀƴŘ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ǘƻ ƛƴŎƭǳŘŜ ǇŀǊŜƴǘŀƭ ǾƻƛŎŜǎ 

ŀƴŘ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΤ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǿƘŜƴΣ Ƙƻǿ ŀƴŘ ǿƘȅ 

children are being introduced to media and media technology by parents; and the 

exploration of the factors that motivate parents to see value ƛƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ 

media use, and to encourage children to use media technology and maintain an 

ongoing relationship with it. ¢ƘŜ ŎƘŀǇǘŜǊ ŜȄŀƳƛƴŜŘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ 

context of parenting, exploring how media technology is being introduced into 

ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΣ Ƙƻǿ ŎƘƛƭŘǊŜƴ ƎǊŀŘǳŀƭƭȅ ŀŎǉǳƛǊŜ ƳƻǊŜ ŀŎŎŜǎǎ ǘƻ ƛǘΣ ŀƴŘ Ƙƻǿ ǘƘŜƛǊ ǳǎŜ 

is shaped by parents, their own media practices and attitudes towards media 
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ǘŜŎƘƴƻƭƻƎȅ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜǎ ƻŦ ƛǘΦ ¢Ƙƛǎ ŎƘŀǇǘŜǊ therefore significantly adds to the 

ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ŦŀŎƛƭƛǘŀǘƛƻƴ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ television and media 

technology in the context of parenting and the family, by recognising the diversity 

of the motivating factors and the active role of parents in this process. By doing so, 

this chapter has destabilised the commonly accepted idea that children are the 

digital natives, while parents are the digital immigrants, who are struggling to 

ǳƴŘŜǊǎǘŀƴŘ ƳŜŘƛŀ ŀƴŘ ƪŜŜǇ ǳǇ ǿƛǘƘ ƛǘΦ !ǎ {ƻƴƛŀ [ƛǾƛƴƎǎǘƻƴŜ Ƙŀǎ ŀǊƎǳŜŘΣ ΨiǘΩǎ ǘƛme to 

ǊŜǘƘƛƴƪ ŘƛƎƛǘŀƭ ǇŀǊŜƴǘƛƴƎ ŀƴŘ ǘƻ ƭŜŀǾŜ ōŜƘƛƴŘ ǿƘŀǘ ǿŜ ƳƛƎƘǘ Ŏŀƭƭ ǘƘŜ ΨŘŜŦƛŎƛǘ ƳƻŘŜƭΩ 

ƻŦ ǇŀǊŜƴǘƛƴƎΦ 5ƛƎƛǘŀƭ ǇŀǊŜƴǘƛƴƎ ƛǎ ƴƻ ƭƻƴƎŜǊ ŀƭƭ ŀōƻǳǘ ǿƘŀǘ ǇŀǊŜƴǘǎ ŘƻƴΩǘ ƪƴƻǿΣ ƻǊ 

what they are failing to doΩ όнлмсΤ ŀƭǎƻ ǎŜŜ Blum-Ross, 2015). The discussion in this 

chapter, as well as what has been discussed in previous chapters, has demonstrated 

that parents themselves are confident users of media technology, using it on a day-

to-Řŀȅ ōŀǎƛǎ ǘƻ ŎƻǇŜ ǿƛǘƘ ǘƘŜ ǇǊŜǎǎǳǊŜǎ ƻŦ ǿƻǊƪ ŀƴŘ ŦŀƳƛƭȅΦ ¢Ƙƛǎ ƭŜŀŘǎ ǘƻ ǇŀǊŜƴǘǎΩ 

attƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ǘƘŜ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ƛƴ 

ǘƘŜ ƘƻƳŜ ƘŀǾƛƴƎ ŀƴ ƛƴŎǊŜŀǎƛƴƎ ƛƴŦƭǳŜƴŎŜ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ƻǿƴ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ 

understandings of media technology. 

The chapter has shown that the motivations behind encouraging children to 

use media technology vary greatly from family to family, being quite diverse and 

ŎƻƳǇƭŜȄΣ ǊŀƴƎƛƴƎ ŦǊƻƳ ŦŀŎǘƻǊǎ ǎǳŎƘ ŀǎ ŎƻƴŎŜǊƴ ƻǾŜǊ ŎƘƛƭŘǊŜƴΩǎ ǎŀŦŜǘȅ ƻǊ ŦǳǘǳǊŜ 

success, to attempts to establish deeper and closer relationships with extended 

family, which points to the importance of studying individual narratives of family 

media use. It is important to note, however, that none of the factors that parents 

have reported focused ƻƴ ŎƘƛƭŘǊŜƴΩǎ ǇƭŜŀǎǳǊŜ ŦƻǊƳŜŘ ŀǊƻǳƴŘ ǘƘŜ ǳǎŜ ƻŦ ƳŜŘƛŀ 

technology, which highlights the workings of the contemporary parenting culture 

that prioritisŜǎ ŎƘƛƭŘǊŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘΣ ǎŀŦŜǘȅ ŀƴŘ ǎǳŎŎŜǎǎ ƻǾŜǊ ŜǾŜǊȅǘƘƛƴƎ ŜƭǎŜ. 

The next chapter will provide context for these parental attitudes (that ŎƘƛƭŘǊŜƴΩǎ 

leisure time should be occupied with educational and useful activities), by 

ŜȄŀƳƛƴƛƴƎ ǘƘŜ ǊƻƭŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ ŎƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ŎƻƴǘŜƳǇƻǊŀǊȅ 

parental identities and approaches to parenting. Similarly, by focusing on how 

parents allow and encourage their children to use television and media technology 

in the home, this chapter, however, presented only one side of the issue. Although 

ǇŀǊŜƴǘǎ Řƻ ǎŜŜ ǾŀƭǳŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ǘƘŜȅ ŀƭǎƻ ƻŦǘen consider it to be 
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ΨǊƛǎƪȅΩΣ ŀƴŘ ǘƘǳǎ ƭƛƳƛǘ ŀƴŘ ǊŜǎǘǊƛŎǘ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ǳǎƛƴƎ ŘƛǾŜǊǎŜ ǎǘǊŀǘŜƎƛŜǎΦ 

The next chapter will therefore focus on this other side of the debate, and examine 

Ƙƻǿ ǘƘŜ ǊŜǎǘǊƛŎǘƛƻƴǎ ǇŀǊŜƴǘǎ ŜǎǘŀōƭƛǎƘ ŀǊƻǳƴŘ ŎƘƛƭŘǊŜƴΩǎ media use are deeply 

rooted in the contemporary intensive parenting ideology, and explore ǇŀǊŜƴǘǎΩ 

ǾƛŜǿǎ ƻƴ ǿƘŀǘ ƛǘ ƳŜŀƴǎ ǘƻ ōŜ ŀ ΨƎƻƻŘΩ ŀƴŘ ΨǇǊƻǇŜǊΩ ǇŀǊŜƴǘ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǘŜƭŜǾƛǎƛƻƴ 

and media technology. 
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Chapter 6. Television, media technology, parental identities and the 
ǇǊŜǎǎǳǊŜǎ ƻŦ ƘŀǾƛƴƎ ǘƻ ƳŀƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ 
 
 
Introduction  
 
 

Previous chapters have all demonstrated how television and media 

technology are in varying ways built into the everyday experiences of parenting, the 

experiences that influence how and why media are used in certain ways and in 

specific everyday circumstances in the context of the home and everyday family 

life. This chapter will further examine the role of television and media technology in 

parenting, by positioning television and media technology as central to how 

ƛƴŘƛǾƛŘǳŀƭǎ ŜȄǇŜǊƛŜƴŎŜ ǇŀǊŜƴǘƛƴƎ ŀƴŘ ǘƘƛƴƪ ƻŦ ǘƘŜƛǊ ƻǿƴ ǇŀǊŜƴǘŀƭ ƛŘŜƴǘƛǘȅΦ /ƘƛƭŘǊŜƴΩǎ 

media use and its management by parents will be analysed not simply as a matter 

of parental choice, but rather as something that parents have to do, and that has 

the power to define parenting. 

While previous research has largely focused on the specific strategies that 

ǇŀǊŜƴǘǎ ŜƳǇƭƻȅ ƛƴ ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΤ ǘƘƛǎ ŎƘŀǇǘŜǊ ƛǎ ƛƴǘŜǊŜǎǘŜŘ ƛƴ why 

parents feel the need ǘƻ ƳŀƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛƴ ǘƘŜ ŦƛǊǎǘ ǇƭŀŎŜΣ ŀƴŘ ƛƴ Ƙƻǿ 

parents conceptualise parenthood and their identity as parents in relation to their 

ŎƘƛƭŘǊŜƴΩǎ media use. This chapter emphasises that while it is important to 

ǳƴŘŜǊǎǘŀƴŘ ŎƘƛƭŘǊŜƴΩs media experiences, beneficial as well as harmful (Paus-

Hasebrink et al., 2013:114), it is no less important to understand the experiences of 

parents, who do not only have to negotiate media use in the home for themselves, 

but also take on the added responsibility of doing so for their children, which adds 

extra pressure to the task of parenting. In parenting studies technology is often 

examined in the context of helping parents to achieve certain goals, for instance, 

ŀŘƻǇǘƛƴƎ ŀ ǎǘŀǘŜ ƻŦ ΨƘȅǇŜǊ-ǾƛƎƛƭŀƴŎŜΩ with the help of baby monitors and cell phones 

(Faircloth, 2014a:30). Rarely, however, is media technology investigated in relation 

to the everyday experiences of parents and the construction of parental identities. 

Similarly, in media and television studies there is a lot of work done on children, 

television viewing and the use of media technology in the family context, however, 

not enough emphasis is being put on parents, parenting culture and the complex 
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contemporary parental identities, which potentially influence how media use is 

negotiated and managed in the home.  

This chapter will therefore examine the role of television and media 

technology in the intensive parenting ideology and in the construction of the notion 

ƻŦ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩΣ ǊŜǾŜŀƭƛƴƎ ǘƘŀǘ ǇŀǊŜƴǘŀƭ ƳŜŘƛŀǘƛƻƴ ƛǎ ŎƻƴǎƛŘŜǊed by all parents 

as a parental responsibility and a commitment to parental identity. It will examine 

how participants themselves understand their experiences of contemporary 

ƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎ ƛŘŜƻƭƻƎȅ ŀƴŘ ǘƘŜ ǇǊŜǎǎǳǊŜ ƻŦ ƘŀǾƛƴƎ ǘƻ ƳŀƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ 

use using class and gender considerations, examining whether belonging to a 

certain social glass or gender influences parental experiences and feelings of 

mediation. Lǘ ǿƛƭƭ ŀƭǎƻ ŜȄŀƳƛƴŜ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ 

use as a discursive strategy and part of ƛƴŘƛǾƛŘǳŀƭǎΩ performance ƻŦ ΨƎƻƻŘ 

parentƛƴƎΩΦ By examining the role of television and media technology in the 

experience of parenting and parental identities, this chapter aims to contribute to a 

better understanding of contemporary parental experiences of media technology, 

which are in turn vital for academic understanding of parenting as a whole, as well 

as for the understanding of the origins of more specific parental practices, such as 

ƳŀƴŀƎŜƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΦ 

 
Literature review  
 
 

For the purpose of laying a theoretical foundation for specific arguments 

discussed in this chapter, it is first essential to examine the discourses of children at 

risk and intensive parenting, as identified and explored in academic literature to 

date. This literature review aims to concisely present the research that has been 

conducted so far with regards to these discourses and concepts, as well as to stress 

the importance of studying them in relation to each other, as they are 

interconnected in a number of ways. As it has been observed in the introduction to 

ǘƘƛǎ ǘƘŜǎƛǎΣ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨǇŀǊŜƴǘƘƻƻŘΩ ƛǎ ōȅ ƴƻ ƳŜŀƴǎ ǎǘŀǘƛŎ ƻǊ ΨƴŀǘǳǊŀƭΩΣ ōǳǘ ǊŀǘƘŜǊ 

the one that has always been changing throughout the ages, reflecting socio-

economic and cultural changes in societies (Araujo Martins et al., 2014:122; Lee et 

al., 2010:294ύΦ ¢Ƙǳǎ ƛƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ΨǇŀǊŜƴǘƛƴƎΩΣ ŀƴŘ ΨǊƛǎƪΩ ƛƴ ǊŜƭŀǘƛƻƴ 
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to different aspects of contemporary society and culture, I will be examining these 

concepts as socially and culturally constructed, being reflective of the norms and 

values of a specific culture at a specific historical time (also see Haddon, 2013; 

James and Prout, 1997). 

According to Anthony Giddens (1990, 1991), risk is one of the main 

consequences of modernisation, and the main organising principle of contemporary 

ǎƻŎƛŜǘȅΣ ƭŜŀŘƛƴƎ ǘƻ ǘƘŜƻǊƛǎǘǎ ŘŜǎŎǊƛōƛƴƎ ǘƘŜ ƳƻŘŜǊƴ ǎƻŎƛŜǘȅ ŀǎ ΨǊƛǎƪ ǎƻŎƛŜǘȅΩ ό.ŜŎƪΣ 

1992, 1999; Giddens, 1999ύΦ ²Ƙŀǘ ƛǎ ƳŜŀƴǘ ōȅ ǘƘŜ ǘŜǊƳ ΨǊƛǎƪ ǎƻŎƛŜǘȅΩ ƛǎ ǘƘŀǘ 

heightened awareness and knowledge of risk become the major force guiding both 

individual and institutional thinking and action in society, all of which are directed 

towards managing and containing various risks (Hall, 2002:175). All aspects of 

modern life ς all life stages and all experiences -  therefore become shadowed by 

risk, including childhood and parenthood. Theorists have particularly highlighted a 

ǎƘƛŦǘ ƛƴ ŜƳǇƘŀǎƛǎ ŦǊƻƳ ǘƘŜ мфтлǎ ǘƻǿŀǊŘǎ ŦƻŎǳǎƛƴƎ ƻƴ ΨǊƛǎƪǎΩ ŀǊƻǳƴŘ ŎƘƛƭŘǊŜƴ ό.ŜǎǘΣ 

1993; Cunningham, 2006; Guldberg, 2009; Kehily, 2010; Lee, 2014b). While 

understandably, certain groups of children are consƛŘŜǊŜŘ ǘƻ ōŜ ƳƻǊŜ Ψŀǘ ǊƛǎƪΩ ǘƘŀƴ 

ƻǘƘŜǊǎΣ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƴƻǘŜ ǘƘŀǘ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨǊƛǎƪΩ ƛǎ ƴƻǿ ŀǇǇƭƛŜŘ ŀƴŘ ǊŜƭŀǘŜŘ 

to all children in a much larger social context (Beck and Beck-Gernsheim 1995; Lee, 

2014b; Lee et al., 2010; Munro 2007; Parton 2006; Stearns, 2009). And these risks 

and threats are very often not real, but speculative in nature, uncertain or even 

unknown, a possibility rather than probability ς ǘƘŜ ΨΨǿƘŀǘ ƛŦǎΩ ƻŦ ŜǾŜǊȅŘŀȅ ƭƛŦŜΩΣ ŀǎ 

Ellie Lee has put it (2014b:ммύΣ ǊŜǎǳƭǘƛƴƎ ƛƴ ŀƭƭ ŎƘƛƭŘǊŜƴ ōŜƛƴƎ ƳŀǊƪŜŘ ōȅ ΨǊƛǎƪΩ ŦǊƻƳ 

ōƛǊǘƘ ƻǊ ŜǾŜƴ ŜŀǊƭƛŜǊ ǿƘŜƴ ǘƘŜȅ ŀǊŜ ǎǘƛƭƭ ƛƴ ƳƻǘƘŜǊΩǎ ǿƻƳōΦ CƻǊ ƛƴǎǘŀƴŎŜΣ Deborah 

Lupton (1999a, 1999b) has discussed in great detail how the earliest stages of 

parenthood (conception and pregnancy) are already heavily infused with risk 

discourses, with women being offered expert advice regarding all aspects of the 

experience, from what to eat and drink, to how to maintain a positive emotional 

state that will benefit, rather than harm, the future child. And as David Hall has 

ǇƻƛƴǘŜŘ ƻǳǘΣ Ψwhile risk knowledge crucially defines the modern experience and 

meaning of pregnancy, if anything, parental risk awareness and anxiety increases 

once the children are ŀŎǘǳŀƭƭȅ ōƻǊƴΩ όнллнΥмулύΦ 
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As /ƘŀǊƭƻǘǘŜ CŀƛǊŎƭƻǘƘ Ƙŀǎ ŀǊƎǳŜŘΣ ǘƘŜ ǾŜǊȅ Ψpresumption of children as, de 

facto, vulnerable, and ŀǘ ǊƛǎƪΩ ƛǎ ǘƘŜ Ƴƻǎǘ ŘƛǎǘƛƴŎǘƛǾŜ ŀǎǇŜŎǘ ƻŦ ǘƘŜ ǎƻŎƛŀƭ 

construction of contemporary childhood, which also has great implications for the 

construction of contemporary mothering and fathering roles (2014a:44). Parenting 

Ƙŀǎ ōŜŎƻƳŜ ŀ ǇǊŀŎǘƛŎŜ ΨƛƴŦǳǎŜŘ with risk awareness and risk-based anxietyΩ όHall, 

2002:180). !ŎŎƻǊŘƛƴƎ ǘƻ 9ƭƭƛŜ [ŜŜΣ ǎǳŎƘ ǇŜǊŎŜǇǘƛƻƴ ƻŦ Ǌƛǎƪ ΨŦƻǊƳǎ ŀ ƪŜȅ ǳƴŘŜǊǇƛƴƴƛƴƎ 

ƻŦ ǘƘŜΧ construction of the parent as a manager of risk, who has in their power the 

ability to decide the fate of the child according to how well they perform this taskΩ 

(2014b:12; also see Lee, 2014a; Faircloth, 2014a; Faircloth and Lee, 2010; Stearns, 

2009)Φ !ǎ /ƘŀǊƭƻǘǘŜ CŀƛǊŎƭƻǘƘ Ƙŀǎ ŦǳǊǘƘŜǊ ŀǊƎǳŜŘΣ Ψmothers are expected to become 

experts on all aspects of childrearing ς making sure that those meal times, stories, 

and playing are not only safe, but also optimal for infant developmentΩ (2014a:29; 

also see Wolf, 2011). It is therefore not surprising that parallel to the development 

ƻŦ ΨǊƛǎƪ ǎƻŎƛŜǘȅΩ ŀƴŘ ǘƘŜ ŘƛǎŎƻǳǊǎŜ ƻŦ Ψŀƭƭ ŎƘƛƭŘǊŜƴ ŀǘ ǊƛǎƪΩΣ ǘƘŜǊŜ Ƙŀǎ ōŜŜƴ ŀ 

ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ΨƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎΩΣ ǿƘƛŎƘ ƛǎ ŀƭǎƻ ƻŦǘŜƴ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ ΨǇŀǊŀƴƻƛŘ 

ǇŀǊŜƴǘƛƴƎΩΣ ΨƘŜƭƛŎƻǇǘŜǊ ǇŀǊŜƴǘƛƴƎΩΣ ΨƴŜǿ ƳƻƳƛǎƳΩΣ ΨǘƛƎŜǊ ƳƻǘƘŜǊǎΩΣ ŀƴŘ ΨƛƴǘŜƴǎƛǾŜ 

mƻǘƘŜǊƘƻƻŘΩ (see Beck and Beck-Gernsheim, 1995; Douglas and Michaels, 2004; 

Furedi, 2001; Hardyment, 2007; Lee et al., 2010; Palmer, 2006). As such, Sharon 

Iŀȅǎ ǇǊƻǇƻǎŜŘ ǘƘŜ ǘŜǊƳ ƻŦ ΨƛƴǘŜƴǎƛǾŜ ƳƻǘƘŜǊƘƻƻŘΩ ǘƻ ŘŜǎŎǊƛōŜ ǘƘŜ ƛŘŜƻƭƻƎȅ ǘƘŀǘ 

pushes mothers towards spending Ψa tremendous amount of time, energy and 

money in raising their childrŜƴΩ ƛƴ ƻǊŘŜǊ ǘƻ ōŜ ŎƻƴǎƛŘŜǊŜŘ ΨƎƻƻŘ ƳƻǘƘŜǊǎΩ όмффсΥ ȄΤ 

also see Elliott et al., 2015:352)32. She notes that ΨƳƻŘŜǊƴ !ƳŜǊƛŎŀƴ ƳƻǘƘŜǊǎ do 

much more than simply feed, change and shelter the child until age sixΩ όмффсΥ5, 

original emphasis), highlighting the fact that in the recent years childrearing has 

expanded to include a growing range of activities, which were not previously 

                                                      
32 For more on the intensive mothering ideology, see Mary Blair-Loy (2003) 
Competing devotions: Career and family among women executives. Cambridge, MA: 
Harvard University Press; Linda M. Blum, (1999) At the breast: Ideologies of 
breastfeeding and motherhood in the contemporary United States. Boston, MA: 
Beacon; Chris Bobel (2002) The paradox of natural mothering. Philadelphia, PA: 
Temple University; and Anita Ilta Garey (1999) Weaving work and motherhood. 
Philadelphia, PA: Temple University Press.  
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considered obligatory to the task, all aiming to manage and contain countless risks 

that surround children (also see Douglas and Michels, 2004; Faircloth, 2014a, 2016; 

Lee et al., 2010). !ƴŘ ǿƘƛƭŜ ǘƘŜ ƛŘŜŀǎ ƻŦ ΨƴŜǿ ƳƻƳƛǎƳΩ ƻǊ ΨƛƴǘŜƴǎƛǾŜ ƳƻǘƘŜǊƛƴƎΩ ŀǊŜ 

not followed in practice by every mother, they are nevertheless prevailing in media 

ŀƴŘ ǇǳōƭƛŎ ŘŜōŀǘŜΣ ōŜƛƴƎ ǳƴŘŜǊǎǘƻƻŘ ŀǎ Ψthe proper approach to the raising of a 

child by the majority of mƻǘƘŜǊǎΩ όIŀȅǎΣ мффсΥфύΣ ŀƴŘ ŀǎ ΨǘƘŜ ƴƻǊƳŀǘƛǾŜ ǎǘŀƴŘŀǊŘ Χ 

by which mothering practices and arrangements are evaluaǘŜŘΩ ό!ǊŜƴŘŜƭƭΣ 

2000:1195), and therefore applied to all parents (Faircloth, 2014a:45). What is 

noteworthy about these theoretical arguments, is that they more often than not 

focus specifically on motherhood and mothers, putting fathers at the margins of the 

debate. Since the aim of my research was to study parenting, rather than 

mothering, this chapter will interrogate this common assumption that the messages 

ŀōƻǳǘ ǇŀǊŜƴǘƛƴƎ ŀǊŜ ŀŘƻǇǘŜŘ Ƴŀƛƴƭȅ ōȅ ǿƻƳŜƴΣ ŀƴŘ ŜȄŀƳƛƴŜ ŦŀǘƘŜǊǎΩ ŜȄǇŜǊƛŜƴŎŜǎ 

of intensive parenting ideology as well, arguing that it now addresses both fathers 

and mothers, with both fathers and mothers being awarŜ ƻŦ ǘƘŜ ΨŎƘƛƭŘǊŜƴ ŀǘ ǊƛǎƪΩ 

ŘƛǎŎƻǳǊǎŜǎΣ ŀƴŘ ōƻǘƘ ŀŎǘƛƴƎ ŀǎ ǘƘŜ ΨƳŀƴŀƎŜǊǎ ƻŦ ǊƛǎƪΩΣ ǇŀǊǘƛŎǳƭŀǊƭȅ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ 

ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΦ 

It is also important to note that risk is increasingly seen and experienced as 

a product of human activities (Beck, 1995; Giddens, 1999), which has direct 

implications on how risk is perceived and experienced by parents. As David Hall has 

ŀǊƎǳŜŘΣ Ψthe contemporary family can serve as a resource for coping with risk and 

anxiety, and as a source of risk and aƴȄƛŜǘȅΩ όн002:179; also see Beck and Beck-

Gernsheim, 2002). ¢Ƙƛǎ ƛŘŜŀ ƛǎ ŎŜƴǘǊŀƭ ǘƻ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨǇŀǊŀƴƻƛŘ ǇŀǊŜƴǘƛƴƎΩ 

proposed Frank Furedi, who suggests that parents are not simply the main 

managers of risk for children, but that parents themselves constitute an important 

Ǌƛǎƪ ŦŀŎǘƻǊ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎ (2002:58; also see Furedi, 1997, 2001, 2005, 2008). As 

Ellie Lee, Jan Macvarish and Jennie Bristow have put it: 

 

ΨΧattention has been drawn to the distinctiveness of a culture that now 
ǊƻǳǘƛƴŜƭȅ ǊŜǇǊŜǎŜƴǘǎ ΨǇŀǊŜƴǘƛƴƎΩ ŀǎ ǘƘŜ ǎƛƴƎƭŜ Ƴƻǎǘ important cause of 
ƛƳǇŀƛǊŜŘ ƭƛŦŜ ŎƘŀƴŎŜǎΣ ƻǳǘǎǘǊƛǇǇƛƴƎ ŀƴȅ ƻǘƘŜǊ ŦŀŎǘƻǊ Χ ǘƘŜ ƛŘŜŀ ǘƘŀǘ parents 
themselves constitute an important, and according to some perhaps the 
most significant, risk factor in ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΩ (2010:295). 
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!ƴŘ ǎƛƳƛƭŀǊƭȅ Ƙƻǿ ǘƘŜ ŘƛǎŎƻǳǊǎŜ ƻŦ ΨǊƛǎƪΩ ƴƻǿ ŀǇǇƭƛŜǎ ǘƻ ŀƭƭ ŎƘƛƭŘǊŜƴΣ ƛǘ ŀƭǎƻ ŀǇǇƭƛŜǎ ǘƻ 

ŀƭƭ ǇŀǊŜƴǘǎΥ Ψthe risk parents present to children is not only considered significant 

ǿƘŜƴ ǇŀǊŜƴǘǎ ŀǊŜ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ōŜ ΨōŀŘΩΦ tŀǊŜƴǘƛƴƎ is also problematised where 

parents are construed to be ΨunawareΩ or Ψƻǳǘ ƻŦ ǘƻǳŎƘΩΩ όFaircloth, 2014a:45; also 

see Lee et al, 2010:295). Parenting in contemporary times is thus surrounded by 

feelings of fear, anxiety, paranoia and guilt, which results in parents focusing on 

ŜǾŜǊȅ ƳƛŎǊƻ ŘŜǘŀƛƭ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΣ ƘƻǾŜǊƛƴƎ ƻǾŜǊ ŎƘƛƭŘǊŜƴ ŀƴŘ ōŜƛƴƎ ƻǾŜǊ-

ǇǊƻǘŜŎǘƛǾŜΣ ǿƘƛŎƘ ǘƘŜƴ ƭŀǘŜǊ ǊŜǎǳƭǘǎ ƛƴ ǎǳŎƘ ǇŀǊŜƴǘǎ ōŜƛƴƎ ƭŀōŜƭƭŜŘ ΨƘŜƭƛŎƻǇǘŜǊ 

parentsΩ ŀƴŘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ΨŎƻǘǘƻƴ ǿƻƻƭ ƪƛŘǎΩΣ ŀƴŘ ǇŀǊŜƴǘǎ ōŜƛƴƎ ƧǳŘƎŜŘ ŦƻǊ 

preventing their children to develop the needed independence (Bristow, 2014:201; 

Furedi, 2001:xv; Kehily, 2010:173). 

In the context of my research, it is important to note that technology in 

general and media technology in particular, are being considered ΨǊƛǎƪȅΩ ŦƻǊ ŎƘƛƭŘǊŜƴ 

in an increasing number of ways. Although throughout modern history the 

introduction of new media has always been associated with new risks to both 

adults and children, the range of problems linked to media continues to expand. 

Helene Guldberg argues that screen-based technologies and digital toys are 

ǊŜǇƻǊǘŜŘƭȅ ΨǘƘŜ ŎǳƭǇǊƛǘǎ ƻŦ ŀƭƭ ƪƛƴŘǎ ƻŦ ŜǾƛƭΩ in our contemporary culture (2009:7). 

She noted how both public and academic debates often present contemporary 

children as passive and apathetic, copped up indoors in front of television or 

computer screens, unable to create their own fun and entertainment due to the 

underdeveloped dulled imagination, curiosity and fantasy, and being corrupted by 

commerce and advertising to the point of no return (Guldberg, 2009:7-9; for an 

example of such accounts, see Elkind, 2007; Louv, 2005). Although the actual 

ŜǾƛŘŜƴŎŜ ƻŦ ƳŜŘƛŀΩǎ ƻƳƛƴƻǳǎ ŜŦŦŜŎǘǎ ƻƴ ŎƘƛƭŘǊŜƴ ƛǎ ƭŀrgely lacking (for instance, it 

has not been proven that more television viewing caused children to play outside 

less, or read less; similarly, there is no evidence to support the claim that media 

ǘŜŎƘƴƻƭƻƎƛŜǎ ŀǊŜ ƴŜƎŀǘƛǾŜƭȅ ŀŦŦŜŎǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŘŜǎƛǊŜ ŀƴŘ ability to engage in real 

play), there are multiple concerns and anxieties around media technologies, 

including sexually explicit or violent content, bullying, harassment, paedophiles, 

pornography, addiction, loneliness, identity theft, stalking and many others 

(Guldberg, 2009:118-120; also see Gentile et al., 2011; Wilson, 2008). However, 
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what is particularly notable about the risks around media technology, is that 

ΨǎŎǊŜŜƴǎΩ ŀǊŜ ǘƘǊŜŀǘŜƴƛƴƎ ŀƴŘ ŘŀƴƎŜǊƻǳǎ ŦƻǊ ŎƘƛƭŘǊŜƴ because of the way parents 

use them, because of the potential inability of parents to deal with media 

technology in the home (Bristow, 2014:212; Lee, 2014a:69). Media technology that 

ƛǎ ŎƻƳƛƴƎ ŦǊƻƳ ǘƘŜ ΨŀŘǳƭǘ ǿƻǊƭŘΩΣ ǎǳŎƘ ŀǎ ǘŜƭŜǾƛǎƛƻƴ ǎŜǘǎΣ ŎƻƳǇǳǘŜǊǎΣ ǘŀōƭŜǘǎ ŀƴŘ 

mobile phones is viewed as endangering children, who therefore have to be 

constantly monitored by parents.  

²ƘƛƭŜ ŀŎŀŘŜƳƛŎ ƭƛǘŜǊŀǘǳǊŜ ƻƴ ǇŀǊŜƴǘŀƭ ƳŜŘƛŀǘƛƻƴ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ 

extensive (Chakroff and Nathanson, 2008; Livingstone and Helsper 2008; 

Livingstone et al., 2015; Mendoza, 2009; Nikken and Schols, 2015; Ofcom, 2014c, 

2015a; Schaan and Melzer, 2015; Vanwesenbeeck et al., 2016; Warren, 2001, 

нллоύΣ ǘƘŜ ǊŜŀǎƻƴǎ ǘƘŀǘ ƳƻǘƛǾŀǘŜ ǇŀǊŜƴǘǎ ǘƻ ƳŀƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ǊŜƳŀƛƴ 

largely understudied. For instance, previous research ƛƴŘƛŎŀǘŜǎ ǘƘŀǘ Ψparents who 

are concerned about risks and harm more often try to protect their children by 

monitoring, applying restrictions on media use, supervising the child, and by 

critically talking tƻ ǘƘŜ ŎƘƛƭŘ ŀōƻǳǘ ƳŜŘƛŀ ŎƻƴǘŜƴǘΩ (Nikken and Schols, 2015:3425; 

also see Sonck et al., 2013; Valkenburg et al. 1999; Warren 2003); or that parents 

who are less skilled in using media find it more difficult to control and restrict their 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ŀƴŘ ŘƛǎŎǳǎǎ ǘƘŜ ŎƻƴǘŜƴǘ ŎǊƛǘƛŎŀƭƭȅ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘren (Austin, 

1993; De Haan, 2010). Similarly, parental mediation research also indicates that 

parents adjust their mediation ǇǊŀŎǘƛŎŜǎ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ ŀƎŜ (Nikken and Jansz, 2013). 

However, such research does not interrogate the reasons that make parents see 

parental mediation as important or necessary in the first place, as something that 

parents simply have to do, regardless of personal reasons, attitudes and 

circumstances. In this chapter I therefore want to contribute to the debate on 

parental mediation ōȅ ŀǊƎǳƛƴƎ ǘƘŀǘ ǇŀǊŜƴǘǎΩ ƳŜŘƛŀǘƛƻƴ ǎǘǊŀǘŜƎƛŜǎ ǎƘƻǳƭŘ ƴƻǘ ǎƛƳǇƭȅ 

be examined in the context of parental attitudes on the effects of media on 

children, as the reasons for parental mediation go far beyond the risk-benefit 

paradigm, as I have already started to explore in the previous chapter. Instead, as 

this chapter will demonstrate, parenting, as a socially and culturally constructed 

concept, comes with certain ideologically charged views on children and media, and 

it is this ideology of intensive parenting, where parental mediation takes its origins. 



 204 

Moreover, parental mediation does not just happen, but is deeply integrated into 

the practices of parenting and contemporary parental identities, and it is these 

intersections between parental mediation, everyday experience of parenting and 

parental identities that the following discussion aims to address. 

 

ΨDƻƻŘΩ ǇŀǊŜƴǘƛƴƎΣ ǇŀǊŜƴǘŀƭ ƛŘŜƴǘƛǘȅ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ǘƘŜ ǳǎŜ 
of media technology 
 
 

As the literature review has demonstrated, there is a wealth of academic 

ǊŜǎŜŀǊŎƘ ƻƴ ƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎ ƛŘŜƻƭƻƎȅ ŀƴŘ ǘƘŜ ƴƻǘƛƻƴ ƻŦ ΨƎƻƻŘΩ ŀƴŘ ΨǇǊƻǇŜǊΩ 

parenting in relation to itΦ IƻǿŜǾŜǊΣ ƛƴ ǘƘŜ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǿƘŀǘ ŎƻƴǎǘƛǘǳǘŜǎ ΨƎƻƻŘ 

ǇŀǊŜƴǘƛƴƎΩ ƛƴ ǘƘŜ ŎƻƴǘŜƳǇƻǊŀǊȅ ǇŀǊŜƴǘƛƴƎ ŎǳƭǘǳǊŜΣ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƳŜŘƛŀ ǘŜŎƘƴology 

are rarely devoted needed attention. Yet, as the following discussion will 

ŘŜƳƻƴǎǘǊŀǘŜΣ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ǘƘŜ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ƛƴ ǘƘŜ 

home play a vital role in the construction of ǘƘŜ ƴƻǘƛƻƴ ƻŦ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩ and 

parental identities, which also has direct implications on parental management of 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΦ Lƴ ōƻǘƘ ƳŜŘƛŀ ŀƴŘ ǇŀǊŜƴǘƛƴƎ ǎǘǳŘƛŜǎΣ ǘhe fact that parents 

have to ŎƻƴǘǊƻƭ ŀƴŘ ƳŀƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ ƳƻǊŜ ƻŦǘŜƴ ǘƘŀƴ ƴƻǘ ǘŀƪŜƴ 

matter-of-factly, as a given, and is therefore rarely questioned and investigated. In 

ǘƘƛǎ ǎŜŎǘƛƻƴ ƻŦ ǘƘŜ ŎƘŀǇǘŜǊ L ǿŀƴǘ ǘƻ ǉǳŜǎǘƛƻƴ ǘƘŜ ƛŘŜŀ ǘƘŀǘ ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ 

media use is something that all parents have to do, and examine the possible 

reasons of why parents themselves might think of it as a necessary action and an 

important parental responsibility, bringing actual parental accounts into the 

discussion, and relating them back to the broader academic debates around 

contemporary intensive parenting ideology in the risk society identified and 

discussed above.  

My study has highlighted a very strong connection between intensive 

ǇŀǊŜƴǘƛƴƎ ƛŘŜƻƭƻƎȅΣ ƛƴŘƛǾƛŘǳŀƭǎΩ ǇŀǊŜƴǘŀƭ ƛŘŜƴǘƛǘƛŜǎ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΦ Trent 

Maurer, Joseph Pleck and Thomas Rane define parental ƛŘŜƴǘƛǘȅ ŀǎ ΨǘƘŜ ŘŜƎǊŜŜ ǘƻ 

ǿƘƛŎƘ ŀƴ ƛƴŘƛǾƛŘǳŀƭ ǎŜŜǎ ǎǇŜŎƛŦƛŎ ǇŀǊŜƴǘƛƴƎ ŘƻƳŀƛƴǎ ŀǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƘƛƳǎŜƭŦκƘŜǊǎŜƭŦΩ 

όнллмΥолфύΦ Lƴ ƻǘƘŜǊ ǿƻǊŘǎΣ ƛƴŘƛǾƛŘǳŀƭǎΩ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ǘƘŜ ǘŀǎƪ ƻŦ ǇŀǊŜƴǘƛƴƎΣ ŀǎ 

well as their own parenting practice and actions, have direct link to how individuals 
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feel about themselves, and their sense of self-worth and self-respect (also see 

Giddens, 1991; Hogg and Abrams, 1988; Taylor, 1989). Parental identity is not 

natural or neutral, however, but rather culturally and socially constrǳŎǘŜŘΣ ǿƛǘƘ Ψthe 

network of expectations of ƻǘƘŜǊǎ ŜȄǘŜǊƴŀƭ ǘƻ ǘƘŜ ǎŜƭŦΧ seen as critical in shaping 

ƴƻǘ ƻƴƭȅ ƻƴŜΩǎ ōŜƘŀǾƛƻǊǎ ƛƴ ǘƘŜ [parenting] roƭŜ ōǳǘΣ ƛƴŘŜŜŘΣ ƻƴŜΩǎ ǾŜǊȅ ŘŜŦinition of 

selfΩ όCƻȄ ŀƴŘ .ǊǳŎŜΣ нллмΥофрΤ ŀƭǎƻ ǎŜŜ Stryker, 1968). My study has shown that 

these external expectations, which were derived from the contemporary ideology 

ƻŦ ƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎΣ ǎƛƎƴƛŦƛŎŀƴǘƭȅ ǎƘŀǇŜŘ ǇŀǊǘƛŎƛǇŀǘƛƴƎ ǇŀǊŜƴǘǎΩ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴǘƻ 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ǿƛǘƘ ǇŀǊŜƴǘŀƭ ƳŜŘƛŀǘƛƻƴ ōŜŎƻƳƛƴƎ ŀƴ ƛƳǇƻǊǘŀƴǘ ǇŀǊǘ ƻŦ 

parǘƛŎƛǇŀƴǘǎΩ commitment to parental identity (also see Burke and Reitzes, 1991; 

Fox and Bruce, 2001). And as Chris Shepherd et al. have argued, there is a very 

ǎǘǊƻƴƎ ŎƻƴƴŜŎǘƛƻƴ ōŜǘǿŜŜƴ ǘƘŜ ǿŀȅǎΣ ƛƴ ǿƘƛŎƘ ǇŀǊŜƴǘǎ ƳŀƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ 

use, and parental identities:  

 

ΨICT thus provide a focus for what a parent is and does and should be, and 
what a child is and does and should be, and this focus runs thematically 
through the negotiations, in a transient and particularized way. The point is 
that rules and negotiations do not just circulate around the unchanging 
desirable and undesirable qualitieǎ ƻŦ L/¢Σ ǘƘŜȅ ŎƛǊŎǳƭŀǘŜ ŀǊƻǳƴŘΧ the 
desirable and undesirable qualities of pŀǊŜƴǘǎ ŀƴŘ ŎƘƛƭŘǊŜƴΩ ό2006:215).  

 

tǊŜǾƛƻǳǎ ǊŜǎŜŀǊŎƘ Ƙŀǎ ǎǘǳŘƛŜŘ ǇŀǊŜƴǘǎΩ ƳŜŘƛŀǘƛƻƴ strategies and techniques, 

however, parental views on why this mediation was important to them were rarely 

brought to light. And I want to argue that it is important to also study the ways, in 

which parents talk about mediation more generally, as these views are reflective of 

ǇŀǊŜƴǘǎΩ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ǇŀǊŜƴǘƛƴƎΣ ǇŀǊŜƴǘŀƭ ǊƻƭŜǎ ŀƴŘ ǇŀǊŜƴǘŀƭ ƛŘŜƴǘƛǘƛŜǎΥ ǿƘŀǘ ŀ 

ΨƎƻƻŘΩ ǇŀǊŜƴǘ ǎƘƻǳƭŘ Řƻ ŀƴŘ ǎƘƻǳƭŘ ōŜΣ ƛƴ ƻǊŘŜǊ ǘƻ ǊŀƛǎŜ ΨƎƻƻŘΩ ŀƴŘ ƘŀǇǇȅ ŎƘƛƭŘǊŜƴΣ 

and the place of media use in this equation. 

In the interviews participating parents used very specific language 

associated with the ideology of intensive parenting, mainly focusing on two 

binaries, which could be applied to parenting and parental identity in their view: 

ΨƛƴǾƻƭǾŜŘΩ ±{ ΨƭŀȊȅΩ ǇŀǊŜƴǘƛƴƎΣ ŀǎ ǿŜƭƭ ŀǎ ΨƎƻƻŘΩ ±{ ΨōŀŘΩ ǇŀǊŜƴǘΦ {ǳŎƘ ōƛƴŀǊƛŜǎ ǿŜǊŜ 

reported to be an essential component of the everyday experience of parenting, in 

ǿƘƛŎƘ ǘƘŜ ǉǳŜǎǘƛƻƴ ΨIƻǿ Ŏŀƴ L ōŜ ŀ ƎƻƻŘ ǇŀǊŜƴǘΚΩ ƘŀŘ ǘƻ ōŜ ŀƴǎǿŜǊŜŘ ōȅ ǇŀǊŜƴǘǎ ƛƴ 
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numerous day-to-day decisions about how to behave in their parenting role (also 

see Giddens, 1991:14). And it is this terminology that was mainly used in the 

ŘƛǎŎǳǎǎƛƻƴ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ŀƴŘ ǇŀǊŜƴǘŀƭ ƴŜƎƻǘƛŀǘƛƻƴ ƻŦ ƛǘΣ ǿƘƛŎƘ ǿŀǎ ǎŜŜƴ 

ŀǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ŎƻƳǇƻƴŜƴǘ ƻŦ ΨƎƻƻŘΩ ǇŀǊŜƴǘƛƴƎΦ As it is the case with any binary 

ƻǇǇƻǎƛǘƛƻƴǎΣ ǘƘŜ ƻǇǇƻǎƛǘŜǎ ΨƛƴǾƻƭǾŜŘ ǇŀǊŜƴǘƛƴƎΩ ŀƴŘ ΨƭŀȊȅ ǇŀǊŜƴǘƛƴƎΩΣ ƻǊ ΨƎƻƻŘ 

ǇŀǊŜƴǘΩ ŀƴŘ ΨōŀŘ ǇŀǊŜƴǘΩ were often defined and set off against one another. ΨJust 

ǇǳǘǘƛƴƎ ǘƘŜ ¢± ƻƴΩ was regarded by all parents, who participated in my study, as 

ΨōŀŘΩΣ ΨǇƻƻǊΩ ŀƴŘ ΨƭŀȊȅΩ ǇŀǊŜƴǘƛƴƎΣ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ǿƘŜǘƘŜǊ ǇŀǊŜƴǘǎ ǘƘŜƳǎŜƭǾŜǎ ŘƛŘ ǘƘŀǘ 

from time to time: ΨL ŘƻƴΩǘ ƪƴƻǿΣ L ǘƘƛƴƪ ƛǘΩǎ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǇƻƻǊ ǇŀǊŜƴǘƛƴƎ L ǘƘƛƴƪΣ 

ƳŀȅōŜΣ ǇǳǘǘƛƴƎ ȅƻǳǊ ŎƘƛƭŘǊŜƴ ƛƴ ŦǊƻƴǘ ƻŦ ǘƘŜ ¢±Ω (Annabelle, 25-34 years old, 

Norfolk, two children aged 3 and 6 months); Ψ¢ƘŀǘΩǎ ŀ ƭŀȊȅ ǿŀȅ ƻŦ ǇŀǊŜƴǘƛƴƎ ǘƻ ƳŜΦ LŦ 

ȅƻǳΩǾŜ Ǝƻǘ ǘƻ ƎƛǾŜ ȅƻǳǊ ƪƛŘǎ ŘŜǾƛŎŜǎ ŀƭƭ ǘƘŜ ǘƛƳŜΧΩ (James, 35-44 years old, East 

{ǳǎǎŜȄ ǘƘǊŜŜ ŎƘƛƭŘǊŜƴ ŀƎŜŘ оΣ с ŀƴŘ млύΦ [ŜǘǘƛƴƎ ƻƴŜΩǎ ŎƘƛƭŘ ǿŀǘŎƘ ǘŜƭŜǾƛǎƛƻƴ ƻƴ Ƙƛǎ 

or her own was often contrasted with watching television with ƻƴŜΩǎ ŎƘƛƭŘΣ ǿƘƛŎƘ 

ǿŀǎ ƴƻǘ ǊŜƎŀǊŘŜŘ ŀǎ ŀ ƭŀȊȅ ΨǘŜƭŜǾƛǎƛƻƴ ŀǎ ŀ ƴŀƴƴȅΩ ƻǇǘƛƻƴΣ ōǳǘ ŀǎ ƛƴǾƻƭǾŜŘ ǇŀǊŜƴǘƛƴƎΥ 

Ψōǳǘ L ǿƻǳƭŘ Ƨǳǎǘ ŀŘŘ ǘƘŀǘ ǿŜ ŀƭǿŀȅǎΣ ŀǘ ǘƘŜ ƳƻƳŜƴǘΣ ǿŜ ŀƭǿŀȅǎ ǘŜƴŘ ǘƻ ǿŀǘŎƘ ƛǘ 

with her, so ƛǘΩǎ ƴƻǘ ƭƛƪŜ ǿŜ ŀǊŜ ǎǘƛŎƪƛƴƎ ǘƘŜ ¢± ƻƴ ǘƻΧ ǘƻ ŀŎǘ ƭƛƪŜ ŀ ƴŀƴƴȅΩ (Mary, 35-

44 years old, Norfolk, one child aged 1). As Megan further explained this difference 

ōŜǘǿŜŜƴ ΨƭŀȊȅΩ ŀƴŘ ΨƛƴǾƻƭǾŜŘΩ ǇŀǊŜƴǘƛƴƎ ǿƘŜƴ ƛǘ ŎƻƳŜǎ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ 

viewing:  

 

Ψ¸ŜŀƘΣ I suppose there is this assumption that if you just put the telly on, 
ǘƘŜƴ ȅƻǳ ŀǊŜ ƧǳǎǘΧ ƴƻǘ ƳŀƪƛƴƎ ŀƴ ŜŦŦƻǊǘΦ !ƴŘ ȅƻǳ ŀǊŜ ƧǳǎǘΧ ƭƛƪŜ ƛǘΩǎ ŀ ōƛǘ ƻŦ ŀ 
ŎƻǇƻǳǘ ƛǎƴΩǘ ƛǘΚ ! ǊŜŀƭƭȅ Ŝŀǎȅ ǘƘƛƴƎ ǘƻ ŘƻΦ !ƴŘ L ŘŜŦƛƴƛǘŜƭȅ Řƻ Řƻ ǘƘŀǘΣ L ƳŜŀƴ 
ƛŦ LΩǾŜ Ǝƻǘ ǎǘǳŦŦΧ .ŜŎŀǳǎŜ ǿŜ ŘƻƴΩǘΧL ǘƘƛƴƪ ŀŎǘǳŀƭƭȅ ǿŜ ŘƻƴΩǘ ƘŀǾŜ ŜȄǘŜƴŘŜŘ 
family around, which is quite important, because quite a few of friends have 
ǎŀƛŘ ǘƘŀǘ ƛŦ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ƎǊŀƴŘǇŀǊŜƴǘǎ ǿƘƻ ƭƛǾŜ ƛƴ ǘƘŜ ǎŀƳŜ ŀǊŜŀ ŀǎ ȅƻǳ, 
who can come and look after the kids, and you have to do something, then 
ǘƘŜ ŜŀǎƛŜǎǘ ǘƘƛƴƎ ǘƻ Řƻ ƛǎ ǘƻ Ǉǳǘ ǘƘŜ ǘŜƭƭȅ ƻƴΧΩ ό35-44 years old, Norfolk, two 
children aged 5 and 2).  

 

IŜǊŜ aŜƎŀƴ ǊŜŦŜǊǎ ǘƻ ƭŜǘǘƛƴƎ ŎƘƛƭŘǊŜƴ ǿŀǘŎƘ ¢± ŀǎ ŀƴ ΨŜŀǎȅΩ ƻǇǘƛƻƴΣ Ψƴƻǘ ƳŀƪƛƴƎ ŀƴ 

ŜŦŦƻǊǘΩΣ ŀƴŘ ǿƘƛƭŜ ǎƘŜ ŘƻŜǎ ŀŎƪƴƻǿƭŜŘƎŜ ǘƘŀǘ ǎƻmetimes she does that too, she 

immediately offers a justification for her actions ς she allows her children to watch 

TV, because unlike some other parents out there, she does not have extended 
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family around, who will help her deal with the time pressures of parenthood, which 

means she has to find an alternative, and this is where television comes in.  

¢Ƙƛǎ ƧǳǎǘƛŦƛŎŀǘƛƻƴ ƻŦ ƻƴŜΩǎ ǇŀǊŜƴǘŀƭ ŎƘƻƛŎŜǎ ǿŀǎ ŀ ŎƻƳƳƻƴ ǊƘŜǘƻǊƛŎ ƛƴ Ƴȅ 

study, with other participants feeling the need to explain their parenting choices to 

me as well, providing rich details of their lives in order to make me understand the 

reasoning behind their parental choices. For instance, Victoria provided details of 

her difficult pregnancy to explain why her older daughter watches a lot of 

television:  

 

ΨL ǎǳǇǇƻǎŜ LΩŘ ǊŀǘƘŜǊ ǘƘŀǘ L ǿŀǎ ŜƴǘŜǊǘŀƛƴƛƴƎ ƘŜǊΣ ǊŀǘƘŜǊ ǘƘŀƴ ǎƻƳŜǘƘƛƴƎ ŜƭǎŜΣ 
ǘƘŀǘ ȅƻǳ ƪƴƻǿΣ ƎŜǘǘƛƴƎ ǘƘŀǘ ǊŜƭŀǘƛƻƴǎƘƛǇ ǘƛƳŜ ǊŜŀƭƭȅΣ ƛǘΩǎ Ƨǳǎǘ ƴƻǘ ŀƭǿŀȅǎ 
possible. And you know, I think she started watching more television when I 
was pregnant, because I ƘŀŘ ǉǳƛǘŜ ŀ ŘƛŦŦƛŎǳƭǘ ǇǊŜƎƴŀƴŎȅ ǿƛǘƘ [ŀȅƭŀΣ ǎƻ LΩǾŜ 
ǎǇŜƴǘ ŀ ƭƻǘ ƻŦ ǘƛƳŜΣ ǿƘŜƴ ƛǘ ǿŀǎ ǉǳƛǘŜ ŘƛŦŦƛŎǳƭǘ ŦƻǊ ƳŜ ǘƻ ƳƻǾŜ ŀǊƻǳƴŘΦΦΦΩ ό25-
34 years old, Nottinghamshire, two children aged 2 years and 3 months).  

 

!ǎ ǘƘƛǎ ǉǳƻǘŜ ŘŜƳƻƴǎǘǊŀǘŜǎΣ ŀƴƻǘƘŜǊ ǊŜŀǎƻƴ ǿƘȅ ƭŜǘǘƛƴƎ ƻƴŜΩǎ ŎƘƛƭŘ ǿŀǘŎƘ ǘŜƭŜǾƛǎƛƻƴ 

Ŏŀƴ ōŜ ŎƻƴǎƛŘŜǊŜŘ ΨƭŀȊȅΩ ǇŀǊŜƴǘƛƴƎ ƛǎ ōŜŎŀǳǎŜ ƛǘ ŘƻŜǎ ƴƻǘ ǊŜǉǳƛǊŜ ŀƴȅ work on behalf 

of the parent, and only those parental activities that require work, so entertaining 

onŜΩǎ ŎƘƛƭŘ ǿƛǘƘƻǳǘ the help of electronic devices, ŦƻǊ ƛƴǎǘŀƴŎŜΣ ǉǳŀƭƛŦȅ ŦƻǊ ΨƛƴǾƻƭǾŜŘΩ 

parenting style. In situations where other entertainment options were not so easily 

available, for instance, during long journeys, the use of electronic devices was 

justified, as long as it was not the first thing that parents tried:  

 
Ψaȅ ŘŀŘ ƭƛǾŜǎ ƛƴ CǊŀƴŎŜΣ ŀƴŘ ƛǘΩǎ ŀ ǘǿŜƭǾŜ-hour drive, so in a twelve-hour 
drive she might sort of watch half an hour or an hour. If we want to keep 
her in her car seat, there are two things, well, mainly we use books and 
food, but we will use the iPad, the iPod sorry, ŀǎ ŀ ƭŀǎǘ ǊŜǎƻǊǘΣ ōǳǘ ƛǘΩǎ ƴƻǘ ƘŜǊ 
ŦŀǾƻǳǊƛǘŜΣ ŀƴŘ ƛǘΩǎ ƴƻǘ ǘƘŜ ŦƛǊǎǘ ǘƘƛƴƎ L Ǝƻ ǘƻ ƻǊ ŀƴȅǘƘƛƴƎ ƭƛƪŜ ǘƘŀǘΩ ό!ōƛƎŀƛƭΣ 25-
34 years old, Norfolk, one child aged 2).  

 

Here Abigail emphasised twice that using media technology would not be the first 

thing she would try to entertain or distract her daughter by saying that it is ΨǘƘŜ ƭŀǎǘ 

ǊŜǎƻǊǘΩ and Ψƴƻǘ ǘƘŜ ŦƛǊǎǘ ǘƘƛƴƎ she goes ǘƻΩ, demonstrating her awareness of the 

ΨǊƛƎƘǘΩ ŎƘƻƛŎŜǎ ǘƘŀǘ ΨƎƻƻŘΩ ǇŀǊŜƴǘǎ ǎƘƻǳƭŘ ƳŀƪŜΦ Similarly, when it came to 

ƳŀƴŀƎŜƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ǇŀǊŜƴǘǎ ƻŦǘŜƴ ŦŀǾƻǳǊŜŘ ǘƘƻǎŜ ƳŜŘƛŀǘƛƻƴ 
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strategies that could not only address the risk to children, but would also fall under 

ǘƘŜ ŎŀǘŜƎƻǊȅ ƻŦ ǿƘŀǘ ΨƎƻƻŘΩ ŀƴŘ ΨƛƴǾƻƭǾŜŘΩ ǇŀǊŜƴǘǎ ǎƘƻǳƭŘ Řƻ ς ΨǿƻǊƪƛƴƎΩ ƻƴ ǘƘŜƛǊ 

parenting, fulfilling the commitment to the parental identity. Examples of such 

ƳŜŘƛŀǘƛƻƴ ǎǘǊŀǘŜƎƛŜǎ ǘƘŀǘ ǊŜǉǳƛǊŜŘ ΨǿƻǊƪΩ ǿŜǊŜ ƳƻƴƛǘƻǊƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ōȅ 

watching together or being close by; talking to children about their media use; and 

examining content before ŀƭƭƻǿƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŀŎŎŜǎǎ ǘƻ ƛǘ. 

An important question to be asked here is what television viewing is 

compared to, and if television viewing is associated with bad and lazy parenting, 

ǘƘŜƴ ǿƘŀǘ ŀŎǘƛǾƛǘƛŜǎ Řƻ ΨƎƻƻŘΩΣ ΨƛƴǾƻƭǾŜŘΩ ǇŀǊŜƴǘǎ ǎƘƻǳƭŘ ǊŀǘƘŜǊ ŎƘƻƻǎŜΚ !ǎ ƛǘ Ƙŀǎ 

already been mentioned in the previous chapter, the previously observed binary 

ΨǘŜƭŜǾƛǎƛƻƴ ŀǎ ǇŀǎǎƛǾŜΩ ±{ ΨŎƻƳǇǳǘŜǊ ǘŜŎƘƴƻƭƻƎȅ ŀǎ ŀŎǘƛǾŜΩΣ ŀǎ ƛŘŜƴǘƛŦƛŜŘ ōȅ 9ƭƭŜƴ 

Seiter όмфффΥпнύΣ Ƙŀǎ ōŜŜƴ ŎƻƳǇƭƛŎŀǘŜŘ ōȅ ƴŜǿ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ 

uses of it. Parents, who participated in my study, tended not to differentiate 

between television and other media technologies, and not to consider one media 

device as more active or intellectual than the other, rather talking about managing 

ŀƭƭ ƻŦ ƳŜŘƛŀ ŘŜǾƛŎŜǎΣ ƻŦǘŜƴ ǊŜŦŜǊǊƛƴƎ ǘƻ ǘƘŜƳ ŀǎ ΨǎŎǊŜŜƴǎΩΦ ¢Ƙǳǎ ōƻǘƘ ǘŜƭŜǾƛǎƛƻƴ 

viewing and the use of media devices, such as PCs, laptops, tablets, game consoles 

and mobile phones were contrasted wƛǘƘ ƻǘƘŜǊ ƳƻǊŜ ΨƛƴǾƻƭǾŜŘΩ ŀŎǘƛǾƛǘƛŜǎΣ ǿƘƛŎƘ 

required more effort and participation from both parents and children, such as 

sports, going to the park, reading books, doing puzzles and playing with developing 

toys, such as Lego (also see Faircloth, 2014a, 2014b; Shaw, 2008). It is these 

activities that parents menǘƛƻƴŜŘ ƛƴ ŎƻƴǘǊŀǎǘ ǘƻ ΨǎŎǊŜŜƴǎΩ as more interactive, 

intellectual, healthy and encouraging the development of children and specific 

skills:  

 

ΨL ǇǊŜŦŜǊ ǘƻ ƪŜŜǇ ōǳǎȅ ǿƛǘƘ ƻǘƘŜǊ ŀŎǘƛǾƛǘƛŜǎ ǎǳŎƘ ŀǎ keeping children fit and 
ƘŜŀƭǘƘȅΣ ƎƻƛƴƎ ǘƻ ǎǇƻǊǘǎ Ŏƭǳōǎ ŀƴŘ ŎƭŀǎǎŜǎ ǊŀǘƘŜǊ ǘƘŀƴ ǿŀǘŎƘƛƴƎ ¢±Ω (Betty, 
25-34 years old, Lancashire, two children aged 5 and 11);  
 
ΨLΩŘ ǊŀǘƘŜǊ ǘƘŀǘ ǎƘŜ ǇƭŀȅŜŘ ǿƛǘƘ ǘƻȅǎ ŀƴŘ ǘƘŜǊŜΩǎ ƭƻǘǎ ƻŦ ƻǘƘŜǊ ǿŀȅǎ ǘƻ 
distract her - reading books and doing puzzles and things like that, rather 
ǘƘŀƴ ¢±Ω (Abigail, 25-34 years old, Norfolk, one child aged 2);  
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ΨL ŘƻƴΩǘ ǿŀƴǘ Ƴȅ ƪƛŘǎ ǘƻ ōŜ ǎƛǘǘƛƴƎ ƛƴ ŦǊƻƴǘ ƻŦ ōƻȄŜǎ ŀƭƭ ǘƘŜ ǘƛƳŜΦ L ǿŀƴǘ ǘƘŜƳ 
ǘƻ ōŜ ƻǳǘ ŜȄǇŜǊƛŜƴŎƛƴƎ ǘƘŜ ǿƻǊƭŘΦ ¸ƻǳ ƪƴƻǿΣ ǘƘŜȅΩǾŜ Ǝƻǘ Lego, which I think 
is a really good game, because you are playing and you are thinking about 
what you are doing and you are focusing on trying to achieve something, 
ŀƴŘ ǘƘŀǘΩǎ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘ ƭƛŦŜ ǎƪƛƭƭǎ ǘƻ ƭŜŀǊƴ ǘƘŀƴ ǘƻ ōŜ ǎƛǘǘƛƴƎ ƛƴ ŦǊƻƴǘ ƻŦ ǘƘŜ 
TV or a ǎŎǊŜŜƴΩ (James, 35-44 years old, East Sussex three children aged 3, 6 
and 10).  

 

Such labelling of all activities that children can potentially take part in in terms of 

ǘƘŜƳ ōŜƛƴƎ ƻǇǘƛƳŀƭ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘ or not, and the resulting hierarchy 

of activities, is a principle derived from intensive parenting ideology, which was 

practiced by parents participating in my study on a day-to-day basis (Faircloth, 

2014a; Wolf, 2011). 

These responses once again bring to the surface the ideology of intensive 

ǇŀǊŜƴǘƛƴƎ ŀƴŘ ǘƘŜ ƳȅǘƘ ƻŦ ŀ ΨƎƻƻŘ ǇŀǊŜƴǘΩΥ ǎƻƳŜƻƴŜ ǿƘƻ ƛǎ involved, constantly 

spending purposeful, quality and goal-oriented time with his or her children, which 

results in educating children and supporting their development (also see Araujo 

Martins et al., 2014; Lee, 2014b; Ramaekers and Suissa, 2011). The responses my 

participants have given unveil the meaning of being a good parent with regards to 

media technology: only a bad parent is simply using media technology as a 

ΨōŀōȅǎƛǘǘŜǊΩ ǘƻ ƻŎŎǳǇȅ ŎƘƛƭŘǊŜƴΤ ŀ ƎƻƻŘ ǇŀǊŜƴǘ ƛǎ ŀƭǿŀȅǎ ǳǎƛƴƎ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ  

with children, not relying on media devices to entertain them33. As Emily explained, 

ΨL ŘƻƴΩǘ ǘƘƛƴƪ ƛǘΩǎ ƴŜŎŜǎǎŀǊƛƭȅ ǘƘŀǘ ƛǘΩǎ ōŀŘ ŦƻǊ ŎƘƛƭŘǊŜƴ ōǳǘ ǘƘŜȅ Ƨǳǎǘ ǿŀƴǘ ǘƻ ōŜ ǘƘŜ 

perfect mum and dad and not have to rely on sources outside and this kind of 

ŜƴǘŜǊǘŀƛƴƳŜƴǘ ǘƻ ƭƻƻƪ ŀŦǘŜǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩ (25-34 years old, Norfolk, one child aged 

5 months). As Frank Furedi has pointed out,  

ΨTraditionally, good parenting has been associated with nurturing, 
stimulating and socialising children. Today it is associated with monitoring 
their activities. An inflated sense of risk prevails, demanding that children 
ǎƘƻǳƭŘ ƴŜǾŜǊ ōŜ ƭŜŦǘ ƻƴ ǘƘŜƛǊ ƻǿƴ Χ tŜǊƳƛǘǘƛƴƎ ȅƻǳƴƎǎǘŜǊǎ ǘƻ ōŜ ƘƻƳŜ ƻƴ 
their own after school is presented as an aŎǘ ƻŦ ǇŀǊŜƴǘŀƭ ƛǊǊŜǎǇƻƴǎƛōƛƭƛǘȅΩ 
(2002:5).  

 

                                                      
33 For more on the meaning of being a good parent, see Deirdre D. Johnston and 
5ŜōǊŀ IΦ {ǿŀƴǎƻƴ όнллсύ Ψ/ƻƴǎǘǊǳŎǘƛƴƎ ǘƘŜ ΨƎƻƻŘ ƳƻǘƘŜǊΩΥ ¢ƘŜ ŜȄǇŜǊƛŜƴŎŜ ƻŦ 
ƳƻǘƘŜǊƛƴƎ ƛŘŜƻƭƻƎƛŜǎ ōȅ ǿƻǊƪ ǎǘŀǘǳǎΩΦ Sex Roles, Vol. 54(7-8), pp. 509-519. 
 



 210 

The same logic applies to letting children watch television or use other media 

technology on their own, as this is also seen as parental irresponsibility and traits of 

a bad parent (also see Dermott and Pomati, 2015). This explains why all of my 

participants, while being interviewed, tried to paint a picture of good parenthood 

and family that does not include vast amounts of television viewing, or at least 

point out that other families are doing an even poorer job, letting their children 

watch TV and be on media devices all the time (also see Finch, 2007; a more 

detailed discussion of the performance of parenting will be presented later in this 

chapterύΦ ¢Ƙǳǎ ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ use was considered by all parents as a 

ǇŀǊŜƴǘƛƴƎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŀƴŘ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ǇŀǊŜƴǘŀƭ ƛŘŜƴǘƛǘȅΥ ΨL ŘƻƴΩǘ ƪƴƻǿΣ ǘƘŜ ¢± 

Ƙŀǎ Ǝƻǘ ŀǎ ƳǳŎƘ ōŀŘ ƛƴ ƛǘΣ ŀǎ ƛǘΩǎ Ǝƻǘ ƎƻƻŘ ŀƴŘ ȅƻǳ ƘŀǾŜ ǘƻ ŀǎ ŀ ǇŀǊŜƴǘ ŦƛƭǘŜǊ ƛǘ ƻǳǘ 

and be responsible and protect and insure that ǘƘŜȅ ŀǊŜ ƻƴƭȅ ǎŜŜƛƴƎ ǘƘŜ ǾŜǊȅ ōŜǎǘΩ 

(Abigail, 25-34 years old, Norfolk, one child aged 2). Here Abigail demonstrates the 

ŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜ ǇƻǘŜƴǘƛŀƭ Ǌƛǎƪǎ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ŀǎ ǿŜƭƭ ŀǎ 

accepting the role of a manager of these risks.  

Television viewing and the use of media technology by children are thus 

Ǿƛǘŀƭ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ŎƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ǘƘŜ ƴƻǘƛƻƴ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ΨƎƻƻŘ 

ǇŀǊŜƴǘƛƴƎΩΣ ŀƴŘ ŎƻƴǘŜƳǇƻǊŀǊȅ ǇŀǊŜƴǘŀƭ ƛŘŜƴǘƛǘƛŜǎΦ ¢ƘŜǊŜ ƛǎ ŀ ǎǘǊƻƴƎ ŎƻƴƴŜŎǘƛƻƴ 

between intensive parenting idŜƻƭƻƎȅ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭǎΩ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǇŀǊŜƴǘŀƭ 

ƛŘŜƴǘƛǘȅΣ ǿƛǘƘ ŎƻƴǘŜƳǇƻǊŀǊȅ ǳƴǊŜŀƭƛǎǘƛŎ ŜȄǇŜŎǘŀǘƛƻƴǎ ƻŦ ΨƎƻƻŘΩ ŀƴŘ ΨƛƴǾƻƭǾŜŘΩ 

parenting often leaving parents with a lower sense of self-worth, as they struggle to 

meet such expectations on an everyday basis. aŀƴȅ ǊǳƭŜǎ ŀǊƻǳƴŘ ǿƘŀǘ ΨƎƻƻŘΩ ŀƴŘ 

ΨƛƴǾƻƭǾŜŘΩ ǇŀǊŜƴǘǎ ǎƘƻǳƭŘ Řƻ ǊŜǾƻƭǾŜ ŀǊƻǳƴŘ ǘƘŜ ǳǎŜ ƻŦ ƳŜŘƛŀ ƛƴ ǘƘŜ ƘƻƳŜΣ 

positioning it at the center of parental everyday considerations. And as this section 

has demonstrated, parents were acutely aware of the expectations of the intensive 

parenting ideology, and used these expectations to frame their discussion of 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΦ tŀǊŜƴǘŀƭ ƳŜŘƛŀǘƛƻƴ ƛǘǎŜƭŦ ƛǎ ǘƘŜǊŜŦƻǊŜ ǊƻƻǘŜŘ ƛƴ ǘƘŜ ƛƴǘŜƴǎƛǾŜ 

parenting ideology, becoming something that parents simply have to do, in order to 

ŦŜŜƭ ΨǊƛƎƘǘΩ ŀōƻǳǘ ǘƘŜƛǊ ǇŀǊŜƴǘƛƴƎΣ regardless of their own individual views on media 

technology. 
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/ƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎ ƛŘŜƻƭƻƎȅΣ ŀƴŘ ǘƘŜ ƛǎǎǳŜǎ ƻŦ Ŏƭŀǎǎ ŀƴŘ 
gender 
 

When discussing the workings of the contemporary intensive parenting 

ideology, an important question to be asked is who these messages and discourses 

are targeted at, and whether they are targeted at all parents, or if there are any 

gender or class differences. The ideology of intensive parenting puts a pressure on 

ǇŀǊŜƴǘǎ ǘƻ ƳŀƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ŀƴŘ ƛƴ ǘƘƛǎ ǎŜŎǘƛƻƴ L ǿƛƭƭ ōŜ ŜȄŀƳƛƴƛƴƎ 

whether there are gender and class differences in how this pressure is experienced 

by parents. As it has been discussed in the methodology chapter, class was not the 

key object of inquiry in this study, and it was when participants themselves brought 

the issue of class up, that it was considered in the analysis, in order to avoid 

understanding and analysing all parental views and practices through the narrow 

and limiting prism of belonging to a certain social class. As Esther Dermott and 

Marco Pomati have argued with regards to their own study,  

 

ΨΧthe findings support the view that associations made between low levels 
of education, poverty and poor parenting are ideologically driven rather 
than based on empirical evidence. Claims that families who are poor or are 
ƭŜǎǎ ǿŜƭƭ ŜŘǳŎŀǘŜŘ Řƻ ƴƻǘ ŜƴƎŀƎŜ ƛƴ ƘƛƎƘ ǇǊƻŦƛƭŜ ΨƎƻƻŘΩ ǇŀǊŜƴǘƛƴƎ ǇǊŀŎǘƛŎŜǎ 
are misplacedΩ (2015:14). 
 

This section therefore does not offer an extensive discussion of parenting in 

relation to class issues34, but rather examines how participants themselves 

understood their experiences of contemporary intensive parenting ideology using 

class and gender considerations, arguing against popular claims that class and 

gender have a direct connection with ƛƴŘƛǾƛŘǳŀƭǎΩ ŜƴƎŀƎŜƳŜƴǘ ƛƴ ΨƎƻƻŘΩ ǇŀǊŜƴǘƛƴƎΦ 

The literature review, which has opened this chapter, has already positioned 

parenting as a gender issue by examining academic works on parenting, many of 

which have focused on intensive mothering and pressures of parenthood on 

                                                      
34 For a more detailed discussion of class in relation to contemporary parenting, see 
Martina Klett-Davies (2010) Is Parenting a Class Issue? London: Family and 
Parenting Institute; and Val Gillies (2008) ΨChildrearing, class and the new politics of 
parentingΩ. Sociology Compass, Vol. 2(3), pp. 1079ς1095. 
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mothers (for instance, see Hays, 1996). As Ann Phoenix, Anne Woollett and Eva 

Lloyd have pointed out, parenting remains heavily gendered, even though the term 

ΨǇŀǊŜƴǘƛƴƎΩ ƻōǎŎǳǊŜǎ ǘƘŜ ŦŀŎǘ that Ψmothers are still the people who do most 

childrearing and have most responsibility for chƛƭŘǊŜƴΩ όмффмΥ5). However, although 

in all 12 families that I have interviewed it was the mothers who were the primary 

caregivers, and the fathers who tended to work full time hours (also see Araujo 

Martins et al., 2014; Gillies, 2009; Faircloth, 2014b), both mothers and fathers 

shared their opinions on childrearing during the interview, demonstrating interest, 

involvement and commitment to parental identity, and in most cases both mothers 

ŀƴŘ ŦŀǘƘŜǊǎ ǿŜǊŜ ƛƴǾƻƭǾŜŘ ƛƴ ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ǿƘƛŎƘ ǿŀs considered 

to be an important parental responsibility by both. It therefore becomes important 

ǘƻ ǉǳŜǎǘƛƻƴ ƴƻǘ ǎƛƳǇƭȅ ǿƘŜǘƘŜǊ ŦŀǘƘŜǊǎ ǘŀƪŜ ǇŀǊǘ ƛƴ ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ 

or not, but whether gender has any effect on parental attitudes, experiences and 

ǇǊŀŎǘƛŎŜǎ ƻŦ ƳŀƴŀƎŜƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΦ 

As Sharon Hays (1996) has pointed out, and as the discussion in the previous 

ǎŜŎǘƛƻƴ Ƙŀǎ ƛƭƭǳǎǘǊŀǘŜŘΣ ŀƭǘƘƻǳƎƘ ƴƻǘ ŀƭƭ ƳƻǘƘŜǊǎ Ŧƻƭƭƻǿ ǘƘŜ ƛŘŜƻƭƻƎȅ ƻŦ ΨƛƴǘŜƴǎƛǾŜ 

ƳƻǘƘŜǊƛƴƎΩΣ Ƴƻǎǘ ƻŦ ǘƘŜƳ ŀǊŜ ƴŜǾŜǊǘƘŜƭŜǎǎ ŀcutely aware of it. Based on the 

findings of my research, I want to argue in favour of the expansion of this argument 

to include fathers as well, as my study has indicated that fathers are acutely aware 

ƻŦ ΨƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎΩ ƛŘŜƻƭƻƎȅ ǘƻƻΣ ŀƭǎƻ ŎƻƴǎƛŘŜǊƛƴƎ ƳŀƴŀƎŜƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ 

media use to be an important issue. Nevertheless, considering mediation an 

important issue and actually doing something about it are two separate things, and 

my study did provide examples of fathers leaving this responsibility to mothers. For 

ƛƴǎǘŀƴŎŜΣ ǿƘŜƴ ŀǎƪŜŘ ŀōƻǳǘ ŎƘƛƭŘǊŜƴΩǎ ǊƻǳǘƛƴŜǎ ƻŦ ƳŜŘƛŀ ǳǎŜ ŀƴŘ ǘƘŜ ŀƳƻǳƴǘ ƻŦ 

time spent using media, Andrew responded by saying ΨǘƘƛǎ ƛǎ ǊŜŀƭƭȅ ŀ ǉǳŜǎǘƛƻƴ ŦƻǊ 

±ƛŎǘƻǊƛŀΩ (25-34 years old, Nottinghamshire, two children aged 2 years and 3 

months), ǘƘǳǎ ǊŜŘƛǊŜŎǘƛƴƎ ǘƘŜ ǉǳŜǎǘƛƻƴ ǘƻ Ƙƛǎ ǿƛŦŜΣ ǿƘƻ ǿŀǎ Ψƛƴ ŎƘŀǊƎŜΩ ƻŦ ŎƘƛƭŘǊŜƴΩǎ 

media use. Victoria has also mentioned that sometimes Andrew accidentally 

ƛƴǘŜǊŦŜǊŜŘ ƛƴ ƘŜǊ ŀǘǘŜƳǇǘǎ ǘƻ ƳŀƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ōȅ ǘǳǊƴƛƴƎ ǘƘŜ ǘŜƭŜǾƛǎƛƻƴ 

on when it shoulŘ ƘŀǾŜ ōŜŜƴ ƻŦŦΣ ōŜŎŀǳǎŜ ƘŜ ǿŀǎ ƴƻǘ ǘƘŀǘ ŦŀƳƛƭƛŀǊ ǿƛǘƘ ŎƘƛƭŘǊŜƴΩǎ 

media routines: ΨI suppose sometimes between me and Andy [there is a conflict], if 

L ǘƘƛƴƪ ƘŜ ǘǳǊƴŜŘ ƻƴ ǘƘŜ ǘŜƭŜǾƛǎƛƻƴ ǘƻƻ ŜŀǊƭȅ ŦƻǊ ƘŜǊ ƛƴ ǘƘŜ ƳƻǊƴƛƴƎΧ hǊ ƭƛƪŜ ƛŦ ƘŜ 
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Ǉǳǘǎ ƛǘ ŀŦǘŜǊ ǘŜŀ ǘƛƳŜΧΩ (25-34 years old, Nottinghamshire, two children aged 2 

years and 3 months). However, this example alone is not representative, as in 

ŀƴƻǘƘŜǊ ŦŀƳƛƭȅ ƛǘ ǿŀǎ ǘƘŜ ŦŀǘƘŜǊΣ ǿƘƻ ǘƻƻƪ ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƳƻǊŜ 

seriously than the mother, being much stricter and more precise about the exact 

amount of time children spent using media devices: 

 
James [who was out when children started to use media devices]: What 
time did they start playing the iPads?  
 
{ƻƴƛŀΥ 9ƳƳƳΧ ώƭŀǳƎƘƛƴƎϐ ǘŜƴ ǇŀǎǎŜŘΧ bƻΣ ǘǿŜƴǘȅ ǇŀǎǎŜŘ ǘǿŜƭǾŜΚ bƻǘ 
ǎǳǊŜΧ 
 
James: I asked you to time it!.. 
 
(35-44 years old, East Sussex three children aged 3, 6 and 10). 

 

James also reported trying to watch television with his children whenever he could 

ǘƻ ǎǳǇŜǊǾƛǎŜ ŎƘƛƭŘǊŜƴΩǎ ǾƛŜǿƛƴƎ ŀƴŘ ǘƻ ǎǇŜƴŘ ǘƛƳŜ ǿƛǘƘ ǘƘŜƳ, while Sonia said she 

was not particularly keen on watching it with them, as she did not find the content 

interesting: ΨIŜ ǘŜƴŘǎ ǘƻ ǿŀǘŎƘ ƛǘ ƳƻǊŜ ǿƛǘƘ ǘƘŜƳΦ L ǿƻǳƭŘ ǿŀǘŎƘ ƛǘ ǿƛǘƘ ǘƘŜƳ ƛŦ ƛǘΩǎ 

ƭƛƪŜ ŀ ƳƻǾƛŜΧ L ŀŎǘǳŀƭƭȅ ƭƛƪŜŘ Simpsons ōŜŦƻǊŜΣ ōǳǘ L ŘƻƴΩǘ ƭƛƪŜ ǘƘŀǘ ǇǊƻƎǊŀƳƳŜ 

ŀƴȅƳƻǊŜΣ ǎƻ L ŘƻƴΩǘ ǿŀǘŎƘ ƛǘ ǿƛǘƘ ǘƘŜƳΩ (35-44 years old, East Sussex three children 

aged 3, 6 and 10). In a few families that I have interviewed, fathers were also more 

technologically savvy than mothers, which meant that setting parental controls and 

locks was much easier for them, or they were the only ones in the family who could 

do it. Such examples show that gender does not have direct connections to 

parental mediation, with both fathers and mothers expressing concerns about 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀƴŘ ǘŀƪƛƴƎ ǇŀǊǘ ƛƴ ƳŜŘƛŀǘƛƻƴΣ ƛƴ ŎƻƴǘǊŀǎǘ ǘƻ ǘƘŜ ǊŜǎŜŀǊŎƘ ǘƘŀǘ 

claims that mothers are more engaged in most mediation practices (see Craig, 

2006). 

Similarly, both middle-class and working-class parents showed awareness of 

the intensive parenting ideology with regards to media technology. Participants 

also observed that ǘƘŜ ƛŘŜƻƭƻƎȅ ƻŦ ΨƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎΩ ŀƴŘ ǘƘŜ ƛŘŜŀǎ ƻŦ ΨƎƻƻŘ 

ǇŀǊŜƴǘƘƻƻŘΩ derive from middle-class perspectives, with a certain middle-class bias 

towards ǿƘŀǘ Ŏƻǳƴǘǎ ŀǎ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩΣ and therefore are a class, or rather, an 
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economic issue (also see Clark, 2012; Dermott and Pomati, 2015; Faircloth, 2014b; 

Gewirtz, 2001; Klett-Davies, 2010). This was particularly noticed by William and 

aŜƎŀƴΣ ǿƘƻ ŘƛǎŎǳǎǎŜŘ ǘƘŀǘ ǘƘŜ ǎǘƛƎƳŀ ŀǊƻǳƴŘ ǇŀǊŜƴǘǎΩ ŀƭƭƻǿƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ǘƻ 

watch television is culturally and socially constructed, with there being a clear 

middle-class bias: 

 

aŜƎŀƴΥ L ǘƘƛƴƪ ǘƘŜ ǿƘƻƭŜ ǘƘƛƴƎ ŀōƻǳǘ ƪƛŘǎ ƴƻǘ ǿŀǘŎƘƛƴƎ ¢± ƛǎ ŀ ōƛǘ ƻŦ ŀΧ 
there is a touch of snobbery a bit as well.  
 
²ƛƭƭƛŀƳΥ ¸ŜŀƘΣ ƛǘΩǎ ƳƛŘŘƭŜ-Ŏƭŀǎǎ ƳǳƳǎΣ ƛǎƴΩǘ ƛǘ ǘƘƻǳƎƘΚ ²Ƙƻ ǘƘƛƴƪ ǘƘŀǘ ¢± is 
bad, I think.  
 
aŜƎŀƴΥ ¸ŜŀƘ L ǘƘƛƴƪ ǎƻΦ WǳǎǘΧ  
 
²ƛƭƭƛŀƳΥ ΧȅǳƳƳȅ ƳǳƳƳȅ ōǊƛƎŀŘŜΦ 

 
(35-44 years old, Norfolk, two children aged 5 and 2). 
 

 
Even though William and Megan self-identified as middle-class, William 

nevertheless was very critical of and even sarcastic about middle-class parenting 

ideologies, which see the world in black and white terms, and parenting as either 

ΨƎƻƻŘΩ ƻǊ ΨōŀŘΩ with nothing in between, with there being little evidence to support 

the choice of certain parental choices and practices. As it has already been 

ŘƛǎŎǳǎǎŜŘ ƛƴ ǘƘƛǎ ŎƘŀǇǘŜǊΣ ǿƘŜƴ ƛǘ ŎƻƳŜǎ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ǘƘŜ ƳƛŘŘƭŜ-class 

ƛŘŜƻƭƻƎȅ ƻŦ ƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎ ŎƭŜŀǊƭȅ ǎǘŀǘŜǎ ǘƘŀǘ ǊŜƭȅƛƴƎ ƻƴ ƳŜŘƛŀ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ 

entertainment is lazy and even irresponsible, with pareƴǘǎ ƘŀǾƛƴƎ ŀ ΨŘǳǘȅΩ ƻŦ ǳǎƛƴƎ 

other more suitable means of entertaining children, such as such as sports, going to 

the park, reading books, doing puzzles and playing with developing toys, such as 

Lego. Based on my observations of middle-class homes, the compliance with the 

ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩ ǎǘŀƴŘŀǊŘǎ ƻŦ ŜƴǘŜǊǘŀƛƴƛƴƎ ŎƘƛƭŘǊŜƴ ǊŜǉǳƛǊŜŘ ŀ ǎƛƎƴƛŦƛŎŀƴǘ 

investment on behalf of parents in books, toys and various equipment (also see 

Barford, 2011; Ito et al. 2010; Nikken and Schols, 2015). In comparison, the four 

homes that I have visited and categorised as working-class (see methodology 

chapter for the discussion of the interviews sample and its characteristics) did not 

have the same amount of children-related material goods due to the financial 



 215 

constraints experienced by parents. Similarly, while middle-class parents 

mentioned going to the cinema with children, travelling or attending various sport 

and art groups or sections, working class parents did not mention such a wide range 

of leisure activities (also see Davidson and Power, 2007).  

It is therefore not surprising that children growing up in working-class 

households would often consume more media, as other means of entertainment 

were simply not available to parents, as Helen, who self-identified as working class, 

shared:  

 

Ψ¸ŜŀƘΣ L ƪƛƴŘ ƻŦ ǳǎŜ ƛǘ ŀǎ ŀ ōŀōȅǎƛǘǘŜǊ ώƭŀǳƎƘƛƴƎϐ ǘƻ ŜƴǘŜǊǘŀƛƴ ǘƘŜƳ ŀ ōƛǘ ǿƘŜƴ 
there is nothing else to do. Sometimes we might sit down and watch a 
movie or something or Strictly Come Dancing ƻǊ ǎƻƳŜǘƘƛƴƎ ƛƴ ǘƘŜ ŜǾŜƴƛƴƎΧΩ 
(35-44 years old, Norfolk, two children aged 7 and 6).  

 

As a single mother, Helen did not have many alternatives to television viewing, or 

ŜƴƻǳƎƘ ǘƛƳŜ ǘƻ ŜƴƎŀƎŜ ƛƴ ΨƎƻƻŘΩ Ǉŀrenting activities on a regular basis. Similarly, 

while middle-class parents talked at length about recording content to make sure 

that children were not exposed to advertising or inappropriate content, Helen, who 

ŘƛŘ ƴƻǘ ƘŀǾŜ ŀ ŘƛƎƛǘŀƭ ǊŜŎƻǊŘŜǊ ƻǊ ŀ ΨōƻȄΩΣ ŀƴŘ Ƨǳǎǘ ƘŀŘ ŀŎŎŜǎǎ ǘƻ CǊŜŜǾƛŜǿ ŎƘŀƴƴŜƭǎΣ 

simply did not have that option:  

 

ΨL ŘƻƴΩǘ ǊŜŎƻǊŘ ŀƴȅǘƘing. Sometimes we get DVDs out from the library or we 
Ƨǳǎǘ ǿŀǘŎƘ ƛǘ ƭƛǾŜΧ ¢ƘŜǊŜ ŀǊŜ ŀƭǿŀȅǎ ǊƛǎƪǎΣ ōǳǘ L ŘƻƴΩǘ ƪƴƻǿΧ L ŀƳ ǇǊŜǘǘȅ 
flexible on that really. If they see it, they see it. They always browse and 
ǎƻƳŜǘƛƳŜǎ L Řƻ ƪƛƴŘ ƻŦ ǘƘƛƴƪ ά²ŜƭƭΣ ǘƘƛǎ ƛǎ ƴƻǘ ǊŜŀlly appropriate, we best 
ǘǳǊƴ ƛǘ ƻǾŜǊέΣ ōǳǘΧ ǘƘƛǎ ƛǎ Ƨǳǎǘ ƭƛŦŜΩ (35-44 years old, Norfolk, two children 
aged 7 and 6).  

 

¢Ƙǳǎ ǘƘƛǎ ƛŘŜƻƭƻƎƛŎŀƭ ŎƻƴǘǊŀǎǘ ōŜǘǿŜŜƴ ǘƘŜ ΨŎƻƴŎŜǊǘŜŘ ŎǳƭǘƛǾŀǘƛƻƴΩ of middle-class 

parents and ǘƘŜ ΨƴŀǘǳǊŀƭ ƎǊƻǿǘƘΩ arguably advocated by parents from working-class 

backgrounds (Dermott and Pomati, 2015:2) is not always simply a matter of 

preference and choice, but something that parents do not have control over due to 

ƘƛƎƘ ŦƛƴŀƴŎƛŀƭ ǇǊŜǎǎǳǊŜǎΣ ƭŜŀŘƛƴƎ ǘƻ ƳŀǘŜǊƛŀƭ ƴŜŎŜǎǎƛǘȅ ƘŀǾƛƴƎ Ψa direct impact on 

ƻƴŜΩǎ ŎǳƭǘǳǊŀƭ ƻǊƛŜƴǘŀǘƛƻƴ ǘƻǿŀǊŘǎ ǇŀǊŜƴǘƛƴƎΩ (Faircloth, 2014a:33) or attitudes 

ǘƻǿŀǊŘǎ ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΦ These observations point to a fact that 
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ǿƘŜƴ ŘƛǎŎǳǎǎƛƴƎ ǇŀǊŜƴǘŀƭ ƳŀƴŀƎŜƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ƛǘ ƳƛƎƘǘ ƳŀƪŜ ƳƻǊŜ 

sense to talk about the issue of economic resources, rather than class. This will 

allow to stay clear of labelling certain parental choices (which in reality might not 

ōŜ ŎƘƻƛŎŜǎ ŀǘ ŀƭƭύ ŀǎ ΨǿƻǊƪƛƴƎ-Ŏƭŀǎǎ ǇŀǊŜƴǘƛƴƎΩΣ ŀƴŘ ŘǊŀǿ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ 

significance of economic factors that lie at the heart of intensive parenting 

ideology, making financial resources and the acquisition of material goods the 

ǇǊƛƳŀǊȅ ŘŜŦƛƴƛǘƛƻƴ ƻŦ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩ ŀƴŘ ΨǇǊƻǇŜǊ ŎƘƛƭŘŎŀǊŜΩΤ ǘƘǳǎ ƭŜŀǾƛƴƎ ǘƘƻǎŜ 

ǇŀǊŜƴǘǎΣ ǿƘƻ ƭŀŎƪ ŀŎŎŜǎǎ ǘƻ ΨǇŀǊŜƴǘƛƴƎ ƴŜŎŜǎǎƛǘƛŜǎΩΣ ǳƴŀōƭŜ ǘƻ ŦǳƭŦƛƭ ǘƘŜ ǊŜǉǳƛǊŜƳŜƴǘǎ 

ƻŦ ǎƻŎƛŀƭƭȅ ŀƴŘ ŎǳƭǘǳǊŀƭƭȅ ŀŎŎŜǇǘŀōƭŜ ΨƛƴǘŜƴǎƛǾŜΩΣ ΨƛƴǾƻƭǾŜŘΩΣ ΨƎƻƻŘΩ ǇŀǊŜƴǘƛƴƎ (also 

see Dermott and Pomati, 2015; Elliott et al., 2015; Faircloth and Lee, 2010; Lareau, 

2003; Nelson, 2010).  

Similarly, although children in working-class families were reported to 

consume more media, this does not mean, however, that working-class parents 

ǿŜǊŜ ǳƴŀǿŀǊŜ ƻŦ ǘƘŜ ǎǘƛƎƳŀ ǎǳǊǊƻǳƴŘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǳǎŜ ƻǊ ƻŦ ǘƘŜ ƛŘŜŀǎ ƻŦ 

ΨƎƻƻŘ ǇŀǊŜƴǘƘƻƻŘΩ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅΦ ²ƻǊƪƛƴƎ-class 

parents reported experiencing a feeling of guilt, as a result of allowing children to 

use a lot of media, set against expectations of the intensive parenting ideology. As 

Helen explained:  

 

ΨhƴŜ Řŀȅ ǘƘŜȅ ƘŀǾŜ ǿŀǘŎƘŜŘ ¢± ŀƴŘ ǇƭŀȅŜŘ ƻƴ ǘƘŜ ƛtŀŘ ŀƭƭ Řŀȅ ŀƴŘ L ǎŀƛŘ ǘƻ 
Ƴȅ ŦǊƛŜƴŘ άhƘΣ L ŦŜŜƭ Ǝǳƛƭǘȅ ǘƘŀǘ ǘƘŜȅ ŀǊŜ Ƨǳǎǘ ƛƴ ŦǊƻƴǘ ƻŦ ǘƘŜ ¢± ŀƭƭ ŘŀȅΗέ ŀƴŘ 
ǎƘŜ ǎŀƛŘ άōǳǘ ȅƻǳ Řƻ ǎƻ ƳǳŎƘ ǿƛǘƘ ŎƘƛƭŘǊŜƴΗ {ƻ ƻƴŜ Řŀȅ ƛǎ ƴƻǘƘƛƴƎΗέ {ƻ 
ȅŜŀƘΧ ώƭƻƴƎ ǇŀǳǎŜϐΩ ό35-44 years old, Norfolk, two children aged 7 and 6).  

 

When I asked Helen about this feeling of guilt, she could not explain why exactly 

was she feeling guilty, it was just an unconscious feeling that she was not supposed 

to let her children spend so much time on media devices. Such feeling of guilt was 

reported by both middle-class and working-class mothers, becoming a common 

parenting experience regardless of social class belonging. As Megan, who self-

identified as middle-class, shared: Ψ¸ŜŀƘΣ ƛǘΩǎ Ƨǳǎǘ ƎǳƛƭǘΣ ƭƛƪŜ ȅƻǳ ǎƘƻǳƭŘ ōŜ ŘƻƛƴƎ 

something educational or like interacting with your children, rather than just 

ǇǳǘǘƛƴƎ ǘƘŜ ¢± ƻƴΩ (Megan, 35-44 years old, Norfolk, two children aged 5 and 2). As 

Philip Simpson has argued: 
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ΨΧŀ ƎǊŜŀǘŜǊ ǎƻǳǊŎŜ ƻŦ ŀƴȄƛŜǘȅ ŦƻǊ ǘƘŜ ǇŀǊŜƴǘǎΧ ƛǎ ǘŜƭŜǾƛǎƛƻƴΩǎ ŀōƛƭƛǘȅ ǘƻ 
expose what many mothers, in particular, see as their failings. The true 
source of this anxiety is not, of course, television, so much as the almost 
unconscious acceptance that a mother must, in all circumstances and at all 
times, be equal to the demands of a young child. When television is used to 
ease this impossible burden through its potential as a childminder, 
coƳŦƻǊǘŜǊ ƻǊ ŘƛǎǘǊŀŎǘƻǊΣ ǉǳŜǎǘƛƻƴǎ ƻŦ Ǝǳƛƭǘ ǎǳǊŦŀŎŜΩ ό1987:7).  

 

Belonging to a certain social class thus did not make a difference in the experiences 

ŀƴŘ ŦŜŜƭƛƴƎǎ ǘƘŀǘ ǇŀǊŜƴǘǎ ǊŜǇƻǊǘŜŘ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀƴŘ ŀǎǎǳƳŜŘ 

parental responsibility in relation to it.  

It is important to mention, however, that although fathers demonstrated 

the awareness of intensive parenting ideology and considered the issue of 

ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ǘƻ ōŜ ŀƴ ƛƳǇƻǊǘŀƴǘ ǇŀǊŜƴǘŀƭ ǊŜǎǇƻƴǎƛōƛƭƛǘȅΣ ǘƘŜ 

ideology of intensive parenting often did not affect them in the same way as it 

affected mothers. The interviews showed that fathers experienced a lesser feeling 

of guilt with regards to allowing children to use media than mothers, which in turn 

influenced the attitudes fathers had towards certain everyday situations, in which 

children were allowed to use media, in order to allow some time for parents to do 

other things, like cleaning or having a cup of tea. While in those situations mothers 

tended to express feelings of guilt and internal struggle, fathers talked about those 

ƛƴǎǘŀƴŎŜǎ ŀǎ ΨǇŀǊǘ ƻŦ ƭƛŦŜΩΣ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ƘŀǇǇŜƴǎ ŀƴŘ ŘƻŜǎ ƴƻǘ ƴŜŎŜǎǎŀǊƛƭȅ ƳŜŀƴ ŀ 

failure of parenting, as the example given by Stuart illustrates:  

 

ΨWell, there was a time when I tried to do some washing up, and it was quite 
ƘŀǊŘΧ ƛǘ ǘƻƻƪ ŀōƻǳǘ ŀƴ ƘƻǳǊ ǘƻ Řƻ ǘƘƛǎ ǘƛƴȅ ŀƳƻǳƴǘ ƻŦ ǿŀǎƘƛƴƎ ǳǇΣ ŀǎ ǎƘŜ 
was boozing around me all the time, wanting attention. So I, I am not 
ŀǎƘŀƳŜŘ ǘƻ ŀŘƳƛǘ ƛǘΣ L ǎŀƛŘ άǊƛƎƘǘΣ ŦƻǊ ŀōƻǳǘ мл ƳƛƴǳǘŜǎΧέΣ L ǘƘƛƴƪ ǘƘŜ 
Dinopawses is 10 minutes long, stuck it on and she just sat there. I mean I 
Ŏŀƴ ƎƛǾŜ ƘŜǊ ōƻƻƪǎ ŀǎ ǿŜƭƭΣ ōǳǘ ōƻƻƪǎ ǘŜƴŘ ǘƻ ƭŀǎǘ ŀōƻǳǘ олΧ ŀōƻǳǘ н ƻǊ о 
ƳƛƴǳǘŜǎΣ ŀƴŘ ǘƘŜƴ ǎƘŜ ǿƛƭƭ ǎǘŀǊǘ ŜȄǇƭƻǊƛƴƎΦ L ƳŜŀƴΣ ƛǘ Ǝƻǘ ƛǘ ŘƻƴŜΩ ό35-44 
years old, Norfolk, one child aged 1). 

 

Or, as William and Megan discussed: 
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William: I think dads are much more relaxed about it, putting the TV on for 
the kids.  
 
Megan: You think so? Yeah, I suppose there is this assumption that if you 
Ƨǳǎǘ Ǉǳǘ ǘƘŜ ǘŜƭƭȅ ƻƴΣ ǘƘŜƴ ȅƻǳ ŀǊŜ ƧǳǎǘΧ ƴƻǘ ƳŀƪƛƴƎ ŀƴ ŜŦŦƻǊǘΧ LǘΩǎ ƭƛƪŜΣ ƛǘΩǎ 
just a balance all the time I think. 
 
William: But then at 6 in the morning when they get up, ƛǘΩǎ ǊŜŀƭƭȅ ƘŀǊŘ ǘƻ 
come down and want to play Lego. Sometimes I just want to put the telly 
on, you know. And drink coffee.  
 
Megan: aƳƳƳΧ L ŘƻƴΩǘ ƪƴƻǿΧ 
 
(35-44 years old, Norfolk, two children aged 5 and 2). 

 
 
¢ƘŜǎŜ ŜȄŀƳǇƭŜǎ ǎƘƻǿ ǘƘŀǘ ŜȄǇŜŎǘŀǘƛƻƴǎ ŀǊƻǳƴŘ ǿƘŀǘ ƛǘ ƳŜŀƴǎ ǘƻ ōŜ Ψŀ ƎƻƻŘ ǇŀǊŜƴǘΩ 

can affect men differently to women (also see Faircloth, 2014b; Shirani et al., 2012). 

While women were considering each time television was used as a babysitter to 

allow time for other things, such as domestic chores or having a coffee, a personal 

failure and a sign that not enough effort has been put into parenting, men were 

considering it a realistic and pragmatic approach to parenting. Fathers in my study 

ŀƭǎƻ ǘŜƴŘŜŘ ǘƻ ōŜ ƳǳŎƘ ƳƻǊŜ ǎƪŜǇǘƛŎŀƭ ŀōƻǳǘ ŀƭƭ ǘƘŜ ΨŜȄǇŜǊǘΩ ŀŘǾƛŎŜ ŀǊƻǳƴŘ ŎƘƛƭŘǊŜƴ 

and media use than mothers (also see Shirani et al., 2012). As Stuart discussed: 

 

Ψ¢ƘŜǊŜΩǎ ŀ ƭƻǘ ƻŦ ǇŜƻǇƭŜ ǿŜ ƪƴow, who will read something on the Internet, 
ǇŜƻǇƭŜ ŘƛǎŎǳǎǎ ƛǘΣ ŀƴŘ ǘƘŜǊŜΩǎ ŀƭǿŀȅǎ ǘŀƭƪ ŀōƻǳǘ ǎǘǳŘƛŜǎ ǘƘŀǘ ƘŀǾŜ ōŜŜƴ ŘƻƴŜ 
about television, you know, damaging children, and you always hear people 
ǊŜŎƛǘƛƴƎ ƛǘΣ ōǳǘ ƴƻǘ ŀŎǘǳŀƭƭȅΧ ƴƻ ƻƴŜ Ƙŀǎ ŜǾŜǊ ǊŜŀŘ ƛǘΣ ōǳǘ they all seem to 
ƪƴƻǿ ŀōƻǳǘ ƛǘΣ ŀƴŘ ƛǘΩǎ ŀƭǿŀȅǎ ŘƛŦŦŜǊŜƴǘ ǎƻǊǘ ƻŦ ǾƛŜǿǎ ƻƴ ǘƘƛǎ ǎǘǳŘȅΣ ǿƘŀǘ 
made me think that most of these people have never read it and, you know, 
some people say television is bad for children, which, you know, may be so, I 
think. I meaƴ ǿŜ ŀǊŜ ƻŦ ŀ ƳƛƴŘ ǎŜǘΣ ȅŜǎΣ ŜǾŜǊȅǘƘƛƴƎ ƛǎ ōŀŘ ƛƴΧ ȅƻǳ ƪƴƻǿΧ ƛŦ 
Lily was just watching TV all day, if television was on all day, then that 
ǿƻǳƭŘƴΩǘ ōŜ ƎƻƻŘ ŦƻǊ ƘŜǊ ŀǘ ŀƭƭΣ ǿŜ ƪƴƻǿ ǘƘŀǘΩ ό35-44 years old, Norfolk, one 
child aged 1).  

 

It can be argued that risk consciousness is experienced more strongly by mothers, 

who are often positioned in both academic and public debates as the main 

managers of risk for the whole family (Kukla, 2005; Lee et al., 2010). Previous 

chapters have already shown that mothers felt a more acute sense of responsibility 
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ŦƻǊ Ƴŀƴȅ ŘƛǾŜǊǎŜ ŀǎǇŜŎǘǎ ƻŦ ŦŀƳƛƭȅ ƭƛŦŜΣ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ Ŏŀƴ ōŜ ŀŘŘŜŘ ǘƻ 

that list. Similarly, fathers also did not mention discussing childrearing in general, or 

ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎe in particular, with other fathers as often as mothers 

did, and when they did, they often dismissed these discussions as unimportant, 

which potentially means that there was less pressure felt by fathers to compete 

ǿƛǘƘ ƻǘƘŜǊ ŦŀǘƘŜǊǎ ŦƻǊ ǘƘŜ ǘƛǘƭŜ ƻŦ ŀ ΨǇŜǊŦŜŎǘ ŘŀŘΩΣ ƭŜŀǾƛƴƎ ŦŀǘƘŜǊǎ ǿƛǘƘ ŀ ƳƻǊŜ ǎŜŎǳǊŜ 

sense of parental identity (also see Faircloth, 2014b; Lee et al., 2010). 

This section of the chapter has thus examined how parents discussed and 

experienced intensive parenting ideology and the pressure to maƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ 

media use using class and gender considerations, arguing against popular claims 

ǘƘŀǘ Ŏƭŀǎǎ ŀƴŘ ƎŜƴŘŜǊ ƘŀǾŜ ŀ ŘƛǊŜŎǘ ŎƻƴƴŜŎǘƛƻƴ ǿƛǘƘ ƛƴŘƛǾƛŘǳŀƭǎΩ ŜƴƎŀƎŜƳŜƴǘ ƛƴ 

ΨƎƻƻŘΩ ǇŀǊŜƴǘƛƴƎΦ It showed that gender does not have direct connections to 

parental mediation, with both fathers and mothers expressing concerns about 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀƴŘ ǘŀƪƛƴƎ ǇŀǊǘ ƛƴ ƳŜŘƛŀǘƛƻƴΦ IƻǿŜǾŜǊΣ ǘƘƛǎ ǎŜŎǘƛƻƴ ŘƛŘ ŜȄǇƻǎŜ 

the ways, in which ŜȄǇŜŎǘŀǘƛƻƴǎ ŀǊƻǳƴŘ ǿƘŀǘ ƛǘ ƳŜŀƴǎ ǘƻ ōŜ Ψŀ ƎƻƻŘ ǇŀǊŜƴǘΩ Ŏŀƴ 

potentially affect fathers differently to mothers. Similarly, it was argued that both 

middle-class and working-class parents shared awareness of the intensive parenting 

ideology with regards to ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ ǘƘŜ ǳǎŜ ƻŦ media 

technology, even though the ideolƻƎȅ ƻŦ ΨƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎΩ ŀƴŘ ǘƘŜ ƛŘŜŀǎ ƻŦ 

ΨƎƻƻŘ ǇŀǊŜƴǘƘƻƻŘΩ ŘŜǊƛǾŜ ŦǊƻƳ ƳƛŘŘƭŜ-class perspectives, with there being a certain 

middle-class bias towards wƘŀǘ Ŏƻǳƴǘǎ ŀǎ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩΦ 

 

/ƘƛƭŘǊŜƴΩǎ media use and the performance of parenting 

 

¢ƘŜ ŘƛǎŎǳǎǎƛƻƴ ƛƴ ǘƘƛǎ ŎƘŀǇǘŜǊ ǎƻ ŦŀǊ Ƙŀǎ ŘŜƳƻƴǎǘǊŀǘŜŘ ǘƘŀǘ ŎƘƛƭŘǊŜƴΩǎ 

television viewing and the use of media technology in certain aspects define what 

ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩ ƛǎ ƛƴ ƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎ ƛŘŜƻƭƻƎȅΣ ŀƴŘ ǘƘŜ ŎǳƭǘǳǊŀƭ ŜȄǇŜŎǘŀǘƛƻƴǎ 

around it. However, my research has shown that due to the unrealistic nature of 

Ƴŀƴȅ ƻŦ ǘƘŜ ŜȄǇŜŎǘŀǘƛƻƴǎ ƻŦ ƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎ ƛŘŜƻƭƻƎȅΣ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩ ǿŀǎ ƴƻǘ 

so much a real experience for my participants, but rather often a discursive 

strategy. In other words, it was not only about fulfilling the expectations and 

commitments of intensive parenting, but also in many respects about performing 
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good parenting in front of others, particularly other parents (also see Shepherd et 

al., 2006). And as the remaining part of this chapter will discuss, the performance of 

good parenting is yet another difficult and emotionally challenging task for parents, 

with a potential of causing anxiety and stress.  

As such, my research has shown that comparison with what other parents 

do in relatiƻƴ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ǿŀǎ Ǿƛǘŀƭ ǘƻ Ƙƻǿ ƛƴŘƛǾƛŘǳŀƭǎ ǘƘƻǳƎƘǘ ƻŦ 

their own parenting, and their parental identities. Parents rarely just talked about 

their ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƻǊ their own rules around it, but rather constantly 

referred to other pareƴǘǎΣ ǿƘƻ ǘƻ ǘƘŜƳ ǿŜǊŜ ƴƻǘ ŘƻƛƴƎ ŀ ΨƎƻƻŘ enoughΩ ǇŀǊŜƴǘƛƴƎ 

job, whether the ones they knew personally or hypothetical ones: ΨBut we do have 

friends, you get to their house and then CBeebies is on all the time, you know. 

Some people just put it on first thing in the morning and just leave CBeebies on all 

ŘŀȅΩ (William, 35-44 years old, Norfolk, two children aged 5 and 2); ΨI saw some 

parents, they have iPads for kids for watching even when they are driving in town, 

Ƨǳǎǘ ǘƻ ƻŎŎǳǇȅ ǘƘŜƳΦ ²Ŝ ŘƻƴΩǘ Řƻ ǘƘŀǘΩ (Sonia, 35-44 years old, East Sussex, three 

children aged 3, 6 and 10); ΨI'm not one of those parents who spend the day with 

ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ǇƭƻƴƪŜŘ ƛƴ ŦǊƻƴǘ ƻŦ ǘƘŜ ¢±Ω (Penny, 18-24 years old, Norfolk, one child 

aged 2). These quotes illustrate that when discussing their own parental attitudes 

ŀƴŘ ǇǊŀŎǘƛŎŜǎ ŀǊƻǳƴŘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ǇŀǊŜƴǘǎ ƻŦǘŜƴ ŎƻƳǇŀǊŜŘ ǘƘŜƛǊ ƻǿƴ 

actions with those of others, and it is this comparison that enabled them to make 

ƧǳŘƎƳŜƴǘǎ ŀǎ ǘƻ ǿƘŜǘƘŜǊ ǘƘŜȅ ǿŜǊŜ ŘƻƛƴƎ ǘƘŜ ΨǊƛƎƘǘ ǘƘƛƴƎΩΦ These quotes also 

support the idea discussed earlier in the chapter ς that certain parental activities in 

ǊŜƭŀǘƛƻƴ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ƛƳƳŜŘƛŀǘŜƭȅ Ŧŀƭƭ ǳƴŘŜǊ the umbrella 

ƻŦ ΨōŀŘ ǇŀǊŜƴǘƛƴƎΩΣ ǇǳǘǘƛƴƎ ŀ ƭŀōŜƭ ƻƴ ǘƘƻǎŜ ǇŀǊŜƴǘǎ ǿƘƻ ŀǊŜ ƴƻǘ Ŧǳlfilling the 

expectations of intensive parents with regards to childǊŜƴΩǎ ǳǎŜ ƻŦ ƳŜŘƛŀΣ ŜǾŜƴ 

when there is no context for these activities being available. 

¢ƘŜ ŘŜŎƛǎƛƻƴ ŀǎ ǘƻ Ƙƻǿ ǘƻ ōŜǎǘ ŀǇǇǊƻŀŎƘ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ 

the use of media technology in the home was often not just discussed and made 

within the family, but also involved some online research, as well as the discussion 

ǿƛǘƘ ƻǘƘŜǊ ǇŀǊŜƴǘǎΦ /ƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ǿŀǎ ǊŜǇƻǊǘŜŘ ǘƻ ōŜ ŀ ŎƻƳƳƻƴ ǘƻǇƛŎ ƻŦ 

conversation between parents in both face-to-face and online interactions. 

Mothers in particular tended to spend a considerable amount of time on online 
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forums or Facebook groups, often searching for answers to specific questions 

ǊŜƭŀǘŜŘ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ƻǊ ǎŜŜƪƛƴƎ ŀŘǾƛǎŜ ŦǊƻƳ ƳƻǊŜ ŜȄǇŜǊƛenced mothers 

or parenting ΨŜȄǇŜǊǘǎΩ όŀƭǎƻ ǎŜŜ McDaniel et al., 2012). For example, Sonia discussed 

looking at threads on Mumsnet, reading about how other parents limit their 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƻǊ ǿƘŜǘƘŜǊ ǘƘŜȅ ƭŜǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ Ǉƭŀȅ ŎŜǊǘŀƛƴ ƎŀƳŜǎ ƻǊ ƴƻǘ, 

just to get an idea of what the common attitudes were, before she was to introduce 

the rules to her own children:  

 

ΨThey do discuss, for example, how much TV your 11-year-old or 10-year-old 
ǿŀǘŎƘŜǎΣ Ƨǳǎǘ ǘƻ ǎŜŜ ǿƘŀǘ ƻǘƘŜǊ ŦŀƳƛƭƛŜǎ ŘƻΧ .ŜŎŀǳǎŜΣ ȅƻǳ ǎŜŜΣ ǿŜ ŘƛŘƴΩǘ 
have all these things when we were growing up, things have changed. And 
you know, I sometimes go on Mumsnet, especially to read about all these 
devices. Like for example, Freddie, ƘŜΩǎ Ƨǳǎǘ ǘǳǊƴŜŘ т ƭŀǎǘ ǿŜŜƪŜƴŘΣ ŀƴŘ L 
know that some kids do play this game, Minecraft, at this age, and others 
ŘƻƴΩǘΦ {ƻ ȅƻǳ Ƨǳǎǘ ǊŜŀŘ ŀƴŘ ǘƘŜƴ ȅƻǳ ŀŘƧǳǎǘ ƛǘ ǘƻ ȅƻǳǊ ŦŀƳƛƭȅ ƴŜŜŘǎΩ ό35-44 
years old, East Sussex, three children aged 3, 6 and 10).  

 

Similarly, Victoria mentioned observing a fellow mother and the way she was 

negotiating media use for her children:  

 

ΨL ƪƴƻǿ ŀ ŦǊƛŜƴŘ ƻŦ ƻǳǊǎ ǿƘƻ Ƙŀǎ ŀ ƭƛǘǘƭŜ ōƻȅ ǾŜǊȅ ǎƛƳƛƭŀǊ ŀƎŜ ǘƻ tƻǇǇȅΣ ǘƘŜȅ 
ŘƻƴΩǘ ƘŀǾŜ ŀ ¢± ƭƛŎŜƴǎŜΣ ǘƘŜȅ ǿŀǘŎƘ ŜǾŜǊȅǘƘƛƴƎ ǘƘǊƻǳƎƘ ǘƘŜƛǊ tƭŀȅ{ǘŀǘƛƻƴΣ ǎƻ 
ƛǘΩǎ ŀƭƭ ŘƻƴŜ ǘƘǊƻǳƎƘ ǘƘŜ LƴǘŜǊƴŜǘΦ L ƪƴƻǿ ƘŜǊ ƭƛǘǘƭŜ ōƻȅ Ƨǳǎǘ ƎŜǘǎ ǘƻ ǿŀǘŎƘ In 
The Night Garden and he watches Bee on CBeebies and a couple of other 
things, but I do think that they limit how much television he watches much 
ƳƻǊŜ ǎƻ ǘƘŀƴ ǿŜ Řƻ ǿƛǘƘ tƻǇǇȅΦ L ǎǳǇǇƻǎŜ ǘƘŜǊŜ ƛǎ ŀ ōƛǘ ƻŦ ǇŜŜǊ ǇǊŜǎǎǳǊŜΧΩ 
(25-34 years old, Nottinghamshire, two children aged 2 and 6 months).  

 

±ƛŎǘƻǊƛŀ ǘƘŜǊŜŦƻǊŜ ǘŀƭƪŜŘ ŀōƻǳǘ ǇŜŜǊ ǇǊŜǎǎǳǊŜ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ 

ς comparing your own rules about media use with that of other parents, evaluating 

them and trying to decide which way is appropriate, and which way to follow. Such 

discussions, both online and face-to-face, often reinforced the discourses of good 

ǇŀǊŜƴǘƛƴƎΣ ŎǊŜŀǘƛƴƎ ōƛƴŀǊƛŜǎ ōŜǘǿŜŜƴ ΨŀǇǇǊƻǇǊƛŀǘŜΩ ŀƴŘ ΨƛƴŀǇǇǊƻǇǊƛŀǘŜΩ ǿŀȅǎ ǘƻ 

ŀǇǇǊƻŀŎƘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΦ These examples also expose the fact that mothers 

do not fŜŜƭ ŎƻƴŦƛŘŜƴǘ ŜƴƻǳƎƘ ǘƻ ƳŀƪŜ ŘŜŎƛǎƛƻƴǎ ŀōƻǳǘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ 

themselves, as the intensive parenting ideology positions parenting not as a 

product of personal intuition and personal views on what is right and wrong, but 
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rather as a constant learning process, where mothers in particular are encouraged 

to constantly work on their parenting practice and seek expert information 

(Faircloth, 2014a).  

While previous research has demonstrated that participation in forums, 

blogs and networking sites can be an empowering experience for parents through 

connection to wider parenting communities and information exchange (Hall and 

Irvine, 2009; McDaniel et al., 2012; Miyata, 2002; Youngs, 2001), I want to argue 

ǘƘŀǘ ǿƘŜƴ ƛǘ ŎƻƳŜǎ ǘƻ ǘƘŜ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ use online, parental 

experiences of participation in online spaces are much less positive, often causing 

anxiety and stress, as well as negatively affecting parental identities, rather than 

enhancing wellbeing. For example, Aimee Morrison has argued that parenting blogs  

 

ΨΧprize emotional support and community harmony over vigorous or 
abstract debate: they demonstrate this emphasis on fellow-feeling by 
employing humour, redirection, phatic statements, and metacritical 
commentary in authoring posts as well as comments, in order to support 
ƻƴŜ ŀƴƻǘƘŜǊΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ŀƴŘ ƳƛƴƛƳƛȊŜ ŘƛǎŀƎǊŜŜƳŜƴǘ 
and conflictΩ όнлмпΥ287).  

 

In contrast, participants in my study have described online (as well as face-to-face) 

ŘƛǎŎǳǎǎƛƻƴǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀǎ untruthful, deceitful, and highly judgmental. 

As Annabelle discussed: ΨhƘΣ ƛǘΩǎ ŘŜŦƛƴƛǘŜƭȅ ƻƴ Mumsnet! [laughing] Oh, yes! Well on 

Mumsnet, if everyone is to be believed, they only ever let their children watch 10 

ƳƛƴǳǘŜǎ ƻŦ ƛǘ ƻƴŎŜ ŀ ŘŀȅΣ ȅƻǳ ƪƴƻǿΩ (25-34 years old, Norfolk, two children aged 3 

and 6 months). Similarly, as Megan shared:  

 

ΨL ǘƘƛƴƪ ǘƘŜǊŜ ƛǎ ŀ ƳŀǎǎƛǾŜ ǿŜƛƎƘǘ ƻŦΧ ƧǳŘƎŜƳŜƴǘ ƻƴ ȅƻǳ ŀǎ ŀ ǇŀǊŜƴǘ ŀǎ ǘƻ 
Ƙƻǿ ƳǳŎƘ ¢± ȅƻǳǊ ŎƘƛƭŘǊŜƴ ǿŀǘŎƘΧ ŦǊƻƳ ƻǘƘŜǊ ƳǳƳǎΦ {ƻ ŀǎ ǎƻƻƴ ŀǎ ǘƘŜȅ 
ŀǊŜ ōƻǊƴΣ ƛǘΩǎ ƭƛƪŜ άhƘ L ƴŜǾŜǊ ƭŜǘ ǘƘŜƳ ǿŀǘŎƘ ¢±έ ƻǊ ǿƘŀǘŜǾŜǊΧ ¸ŜŀƘ ŀƴŘ ŀ 
ƭƻǘ ƻŦ ǇŜƻǇƭŜ ǎƻǊǘ ƻŦ ƭƛŜ ŀōƻǳǘ ƛǘ ŀǎ ǿŜƭƭΣ ǘƘŜȅ ǎŀȅ ƭƛƪŜ άhƘΣ ǎǳŎƘ ŀƴŘ ǎǳŎƘ 
ƴŜǾŜǊ ǿŀǘŎƘŜǎ ǘŜƭŜǾƛǎƛƻƴέΦ !ƴŘ ǘƘŜƴ ǘƘŜȅ ǉǳƛǘŜ ŎƭŜŀǊƭȅ ŘƻΣ ȅƻǳ ƪƴƻǿΦ LǘΩǎ 
weird but, yeah, people lie about how much TV they watch L ǘƘƛƴƪΩ όор-44 
years old, Norfolk, two children aged 5 and 2).  

 

!ƭƭ ƳƻǘƘŜǊǎΣ ǿƘƻ ǿŜǊŜ ǊŜƎǳƭŀǊƭȅ ŘƛǎŎǳǎǎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ǿƛǘƘ ƻǘƘŜǊ ǇŀǊŜƴǘǎ 

both online and face-to-face, have shared these feelings of being deceived and 
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being judged, which made thŜ ǘƻǇƛŎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀƴ ǳƴŎƻƳŦƻǊǘŀōƭŜ 

subject of conversation for many.  

When I asked parents why they thought it was the case that parents lied 

ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀƴŘ ǇǊŜǎŜƴǘŜŘ ŀƴ ǳƴǘǊǳǘƘŦǳƭ ŀƴŘ ŘŜŎŜƛǘŦǳƭ ƛƳŀƎŜ 

of it in front of others, they responded by saying:  

 

ΨǎƻƳŜ ǇŀǊŜƴǘǎ ŀǊŜ ǉǳƛǘŜ ŘŜŦŜƴǎƛǾŜ ŀōƻǳǘ Ƙƻǿ ƳǳŎƘ ŎƘƛƭŘǊŜƴ ŀǊŜΧ Ƙƻǿ 
ƳǳŎƘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ŀǊŜ ǿŀǘŎƘƛƴƎΩ (Abigail, 25-34 years old, Norfolk, one 
child aged 2);  
 
Ψ¸ŜŀƘΣ ƛǘΩǎ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ŀƴŘ ǘƘŜȅ ŀǊŜ ōǊƛƴƎƛƴƎ ǘƘŜƳ ǳǇ Ƙƻǿ they want. If 
ǎƻƳŜƻƴŜ ŎǊƛǘƛŎƛǎŜŘ ƻǊ ǎŀƛŘ άȅƻǳ ǎƘƻǳƭŘƴΩǘ Řƻ ƛǘέ ŀōƻǳǘ ǎƻƳŜǘƘƛƴƎ L Řƻ ǿƛǘƘ 
Ƴȅ ŎƘƛƭŘǊŜƴΣ L ǿƻǳƭŘ ǊŜŀƭƭȅ ōŜ ƻŦŦŜƴŘŜŘΩ (Donna, 25-34 years old, Suffolk, 
two children aged 2 and 6 months);  
 
Ψ.ŜŎŀǳǎŜ ȅƻǳǊ ŎƘƛƭŘǊŜƴ ŀǊŜ ŀƴ ŜȄǘŜƴǎƛƻƴ ƻŦ ȅƻǳΧ !ƴŘ ǘƘŜ choices that you 
ƳŀƪŜΧ ¸ƻǳΩŘ ƭƛƪŜ ǘƻ ǘƘƛƴƪ ǘƘŀǘ ȅƻǳ ŀǊŜ ƳŀƪƛƴƎ ǘƘŜ ōŜǎǘ ǇƻǎǎƛōƭŜ ŎƘƻƛŎŜǎ ŦƻǊ 
ȅƻǳǊ ŎƘƛƭŘǊŜƴΧ !ƴŘ ǿƘŜƴ ǎƻƳŜƻƴŜ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ ƛǘ ŦŜŜƭǎ ƭƛƪŜ ŀƴ ŀǘǘŀŎƪΩ 
(Samantha, 25-34 years old, Norfolk, twins aged 5).  

 

These responses only reinforce the iŘŜŀ ǘƘŀǘ ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ 

ŎŜƴǘǊŀƭ ǘƻ ǇŀǊŜƴǘƛƴƎ ŀƴŘ ǇŀǊŜƴǘŀƭ ƛŘŜƴǘƛǘƛŜǎΣ ǘƻ ŀƴ ŜȄǘŜƴǘ ǘƘŀǘ ǿƘŜƴ ŎƘƛƭŘǊŜƴΩǎ 

media use is questioned, it is considered to be an attack on parenting as a whole, 

which can cause serious anger and offense to a degree of ruining relationships and 

friendships. Samantha shared how it is often impossible to talk to fellow mums 

about what children are viewing, because even when the conversation is meant to 

be friendly and helpful, it often causes offense:  

 

Ψ¦ǎǳŀƭƭȅ ƛŦ ȅƻǳ ŀǊŜ ŘƛǎŎǳǎǎƛƴƎ ǎƻƳŜǘƘƛƴƎ ƭƛƪŜ ǘƘŀǘΣ ƛǘΩǎ ŜƛǘƘŜǊ ōecause you 
have similar views, in which case the conversation is fine, or you have got 
ŘƛŦŦŜǊŜƴǘ ǾƛŜǿǎ ŀƴŘ ƛǘ ŜƴŘǎ ǳǇ ōŜƛƴƎΧ Lǘ ŎƻǳƭŘ ŎƻƳŜ ǘƻ ōƭƻǿǎ ǿƛǘƘ ǇŀǊŜƴǘǎΧ 
I think parents are very particular about being criticised about their 
parenting choices. And some people have made choices that I would 
ǉǳŜǎǘƛƻƴΧ .ǳǘ ƛŦ L ǉǳŜǎǘƛƻƴŜŘ ƛǘΣ ǘƘŜƴ ƛǘ ōŜŎƻƳŜǎ ŀ ǇǊƻōƭŜƳΦ ²ƘƛŎƘ ƛǎ ŀ 
shame, because I wonder then if the parent had thought about it? Have 
they realised the implications of showing their child that sort of stuff? You 
ǿŀƴǘ ǘƻ ŎƻƳŜ ŀǘ ƛǘ ŦǊƻƳ ŀ ƘŜƭǇŦǳƭ Ǉƻƛƴǘ ƻŦ ǾƛŜǿΧ .ǳǘ ƛǘ ŘƻŜǎƴΩǘ ŀƭǿŀȅǎ ŎƻƳŜ 
ƻǳǘ ƭƛƪŜ ǘƘŀǘΧΩ ό25-34 years old, Norfolk, twins aged 5).  
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{ƛƳƛƭŀǊƭȅΣ {ǘǳŀǊǘ ǎƘŀǊŜŘ Ƙƻǿ Ƙƛǎ ƳƻǘƘŜǊ ƛƴ ƭŀǿΩǎ ŎƻƳƳŜƴǘǎ ŀōƻǳǘ Ƙƛǎ ŘŀǳƎƘǘŜǊΩǎ 

television viewing made him feel annoyed, angry and insulted, causing a significant 

argument:  

 

Ψ{ƘŜ ǎŀƛŘ ǎƻƳŜǘƘƛƴƎ ƭƛƪŜΣ ά[ƛƭȅ ǿŀǘŎƘŜǎ ǘƘŜ Ƴƻǎǘ ǘŜƭŜǾƛǎƛƻƴ ǘƘŀƴ ŀƴȅ ƻǘƘŜǊ 
ŎƘƛƭŘ L ƪƴƻǿέΣ ǿƘƛŎƘ L ǿŀǎ ƛƴŎǊŜŘǳƭƻǳǎ ŀǘΣ ōŜŎŀǳǎŜ ƛǘ ƛǎ ƴƻǘ ǘǊǳŜΦ It made me 
quite angry, A, ōŜŎŀǳǎŜ ƛǘ ǿŀǎƴΩǘ ǘǊǳŜΣ ŀƴŘ .Σ L ŘƻƴΩǘ ǘƘƛƴƪ ŀ ƭƻǘ ƻŦ ǇŀǊŜƴǘǎ 
ŀǊŜ ƻǇŜƴ ŀƴŘ ƘƻƴŜǎǘ ŀōƻǳǘ ƛǘΦ ¢ƘŜȅ ŀǊŜ ŎƻƴǎŜǊǾŀǘƛǾŜ ǿƛǘƘ ǘƘŜƛǊ ŜǎǘƛƳŀǘŜΧ 
ōŜŎŀǳǎŜ ǘƘŜȅ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ōŜ ǇŜǊŎŜƛǾŜŘ ǘƻ ƭŜǘǘƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ǿŀǘŎƘ 
¢±ΧΩ ό35-44 years old, Norfolk, one child aged 1).  

 

{ǘǳŀǊǘΩǎ ǊŜǎǇƻƴǎŜ thus explains that parents often have to lie ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ 

ƳŜŘƛŀ ǳǎŜ ŀƴŘ ǇŜǊŦƻǊƳ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩΣ ōŜŎŀǳǎŜ ƻǘƘŜǊǿƛǎŜ ǘƘŜȅ ǿƛƭƭ ōŜŎƻƳŜ ŀ 

target of judgment and disapproval, not only from distant strangers online, but also 

from people close to them (also see Hardyment, 2007).  

aƻǊŜƻǾŜǊΣ ƳŀƴŀƎŜƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ōŜŎƻƳŜǎ ƛƳǇƻǊǘŀƴǘ ŎǊƛǘŜǊƛŀ 

ǘƻ ŜǾŀƭǳŀǘŜ ƻƴŜΩǎ ǇŀǊŜƴǘƛƴƎ ŎŀǇŀōƛƭƛǘƛŜǎΦ {ŀƳŀƴǘƘŀ ŘƛǎŎǳǎǎŜŘ Ƙƻǿ ǘƘŜ ŀƳƻǳƴǘ ƻŦ 

time children spend on media devices is used as a signifier of parenting success or 

failure, similar to other things, such as when children start sleeping through the 

night:  

 

Ψ!ƴŘ ǘƘŀǘ ƘŀǇǇŜƴǎ ǿƛǘƘ ƻǘƘŜǊ ǘƘƛƴƎǎΣ ƴƻǘ Ƨǳǎǘ ǘŜƭŜǾƛǎƛƻƴΦ [ƛƪŜ ƛƴ ǇŀǊŜƴǘƛƴƎ 
groups, so and so says: Oh, little Johnny has been sleeping though the night 
ǎƛƴŎŜ ƘŜ ǿŀǎ н ǿŜŜƪǎ ƻƭŘΧ ¸ƻǳ ǘƘŜǊŜŦƻǊŜ ŦŜŜƭ ƭƛƪŜΧ ōȅ ƘŜǊ ǎŀȅƛƴƎ ǎƻƳŜǘƘƛƴƎ 
ŀōƻǳǘ ƭƛǘǘƭŜ WƻƘƴƴȅΣ ȅƻǳǊ о ǿŜŜƪ ƻƭŘ ƛǎƴΩǘ ǎƭŜŜǇƛƴƎ ǘƘǊƻǳƎƘ ǘƘŜ ƴƛƎƘǘΣ 
ǘƘŜǊŜŦƻǊŜ ȅƻǳ ŀǊŜ ŀ ōŀŘ ǇŀǊŜƴǘΩ ό25-34 years old, Norfolk, twins aged 5).  

 

This is a significant finding, which to my knowledge has not been reported to date, 

and which highlights the importance of studying media in relation to parenting, as it 

is an integral part of the experience of contemporary parenting, and something that 

Ŏŀƴ Ǉǳǘ ǇŀǊŜƴǘǎ ŜƛǘƘŜǊ ƛƴǘƻ ǘƘŜ ŎŀǘŜƎƻǊȅ ƻŦ ŀ ΨƎƻƻŘΩ ƻǊ ŀ ΨōŀŘΩ ǇŀǊŜƴǘ ōƻǘƘ ƛƴ ǘƘŜƛǊ 

ƻǿƴ ŜȅŜǎ ŀƴŘ ƛƴ ǘƘŜ ŜȅŜǎ ƻŦ ƻǘƘŜǊǎΣ ƘŀǾƛƴƎ ƛƳǇƭƛŎŀǘƛƻƴǎ ƻƴ ƛƴŘƛǾƛŘǳŀƭǎΩ ǎŜƴǎŜ ƻŦ 

parental identity.  

This section of the chapter therefore examined parental strategies of 

dealing with the unrealistic expectations and demands of contemporary intensive 
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parenting ideology by the means of ƘƛŘƛƴƎ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ 

and ǇŜǊŦƻǊƳƛƴƎ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŀƴŘ the 

use of media technology. It demonstrated that due to the unrealistic nature of 

Ƴŀƴȅ ƻŦ ǘƘŜ ŜȄǇŜŎǘŀǘƛƻƴǎ ƻŦ ƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎ ƛŘŜƻƭƻƎȅΣ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩ ǿŀǎ ƴƻǘ 

so much a real experience for my participants, but rather often a discursive strategy 

that had to be carefully thought through in order to avoid judgment and 

disapproval. Comparison with what other parents do in relatioƴ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ǳǎŜ ƻŦ 

media thus becomes vital to how individuals think of their own parenting, and their 

parental identities. At the same time, ǘƘŜ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ either 

online or in face-to-face interactions with other parents was not a positive 

experience for parents, often causing anxiety and stress, as well as negatively 

affecting parental identities. 

 

Conclusion  
 
 

This chapter significantly adds to the understanding of the place that media 

technology occupies in contemporary parenting, as well as illustrating how 

ƛƴŘƛǾƛŘǳŀƭǎΩ ŜǾŜǊȅŘŀȅ ǇǊŀŎǘƛŎŜǎ ƻŦ Ǉŀrenting and their parental identities are 

influenced by cultural expectations of the intensive parenting ideology in the risk 

society. While previous research has largely focused on the specific strategies that 

ǇŀǊŜƴǘǎ ŜƳǇƭƻȅ ƛƴ ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳse, this chapter has addressed the 

question of why ǇŀǊŜƴǘǎ ŦŜŜƭ ǘƘŜ ƴŜŜŘ ǘƻ ƳŀƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀƴŘ ŦƛƴŘ ƛǘ 

an important parental responsibility in the first place, and examined the 

ƛƴǘŜǊǎŜŎǘƛƻƴǎ ōŜǘǿŜŜƴ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀƴŘ ǇŀǊŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜs and feelings 

with regards to their parenting choices and practices.  

The chapter demonstrated that parental mediation is an important aspect 

ƻŦ ǘƘŜ ƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎ ƛŘŜƻƭƻƎȅΣ ŀƴŘ ŀƴ ƛƳǇƻǊǘŀƴǘ ǇŀǊǘ ƻŦ ǘƘŜ ƴƻǘƛƻƴ ƻŦ ŀ ΨƎƻƻŘ 

ǇŀǊŜƴǘΩΦ Lǘ unveiled the meanƛƴƎ ƻŦ ōŜƛƴƎ ŀ ƎƻƻŘ ǇŀǊŜƴǘ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ ŎƘƛƭŘǊŜƴΩǎ 

use of television and media technology: only a bad, lazy and uninvolved parent is 

ǎƛƳǇƭȅ ǳǎƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ŀƴŘ ƳŜŘƛŀ ǘŜŎƘƴƻƭƻƎȅ ŀǎ ŀ ΨōŀōȅǎƛǘǘŜǊΩ ǘƻ ƻŎŎǳǇȅ ŎƘƛƭŘǊŜƴΤ ŀ 

good parent is always using media technology with children, not primarily relying 

on media devices to entertain them, but rather continually working on their 
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parenting. The chapter showed that ƳŀƴŀƎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ ƴƻǿ ŎŜƴǘǊŀƭ 

ǘƻ ǇŀǊŜƴǘƛƴƎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŀƴŘ ǇŀǊŜƴǘŀƭ ƛŘŜƴǘƛǘȅΣ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ƛƴŘƛǾƛŘǳŀƭΩǎ Ŏƭŀǎǎ ŀƴŘ 

gender belonging. Both fathers and mothers participating in the study expressed 

concerns abƻǳǘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀƴŘ ǘƻƻƪ ǇŀǊǘ ƛƴ ƳŜŘƛŀǘƛƻƴΣ ŀƭǘƘƻǳƎƘ the 

ideology of intensive parenting often did not affect ŦŀǘƘŜǊǎΩ ŦŜŜƭƛƴƎǎ in the same 

way as it affected mothersΩ, as they tended to a take a more pragmatic and 

skeptical approach to parenting. Similarly, both middle-class and working-class 

parents showed awareness of the intensive parenting ideology with regards to 

media technology, although parents expressed their feelings that the ideology of 

ΨƛƴǘŜƴǎƛǾŜ ǇŀǊŜƴǘƛƴƎΩ ŀƴŘ ǘƘŜ ƛŘŜŀǎ ƻŦ ΨƎƻƻŘ ǇŀǊŜƴǘƘƻƻŘΩ ŘŜǊƛǾŜ ŦǊƻƳ ƳƛŘŘƭŜ-class 

perspectives, with there being a certain middle-class bias towards what counts as 

ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩΦ Belonging to a certain social class thus did not make a difference 

in the experiences and feelings that parents reported in ǊŜƭŀǘƛƻƴ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ 

use and assumed parental responsibility in relation to it. The chapter thus 

emphasised the importance of ŘƛǎŎǳǎǎƛƴƎ ǇŀǊŜƴǘŀƭ ƳŀƴŀƎŜƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ 

ǳǎŜ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ŦŀƳƛƭȅΩǎ ŜŎƻƴƻƳƛŎ ǊŜǎƻǳǊŎŜǎΣ ǊŀǘƘŜǊ ǘƘŀƴ ƭŀōŜƭƭƛƴg certain 

ǇŀǊŜƴǘŀƭ ŎƘƻƛŎŜǎ ŀǎ ΨǿƻǊƪƛƴƎ-Ŏƭŀǎǎ ǇŀǊŜƴǘƛƴƎΩΦ 

This chapter has also demonstrated that due to the unrealistic nature of 

many of the expectations of intensive parentinƎ ƛŘŜƻƭƻƎȅΣ ΨƎƻƻŘ ǇŀǊŜƴǘƛƴƎΩ ƛǎ ƻŦǘŜƴ 

not so much a real experience, but rather a discursive strategy for parents. In other 

words, it was not only about fulfilling the expectations and commitments of 

intensive parenting, but also in many respects about hiding true accounts of 

ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŦǊƻƳ ƻǘƘŜǊǎ ŀƴŘ performing good parenting, in order to avoid 

often misplaced and unfair disapproval and judgment. While being a common 

ƻōƧŜŎǘ ƻŦ ŘƛǎŎǳǎǎƛƻƴΣ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ ǘƘǳǎ ŀ ǾŜǊȅ ǎŜƴǎƛǘƛǾŜ ǘƻǇƛŎ ƻŦ ŘƛǎŎǳǎǎƛƻƴΣ 

which often causes offense among parents. The chapter has also revealed that 

ƳŀƴŀƎŜƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ōŜŎƻƳŜǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ŎǊƛǘŜǊƛƻƴ ǘƻ ŜǾŀƭǳŀǘŜ 

ƻƴŜΩǎ ǇŀǊŜƴǘƛƴƎ ŎŀǇŀōƛƭƛǘƛŜǎΣ ǿƛǘƘ ǘƘŜ ŀƳƻǳƴǘ ƻŦ ǘƛƳŜ ŎƘƛƭŘǊŜƴ ǎǇŜƴŘ ƻƴ ƳŜŘƛŀ 

devices being used as a signifier of parenting success or failure. To my knowledge, 

this is the first study that examines the correlations between intensive parenting 

ƛŘŜƻƭƻƎȅΣ ǇŀǊŜƴǘŀƭ ƛŘŜƴǘƛǘȅ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜΣ ǿƘƛŎƘ ƳŀƪŜǎ ƛǘ ŀƴ ƻǊƛƎƛƴŀƭ 
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contribution to the fields of media and television studies, as well as to the field of 

parenting studies. 
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Conclusion 
 
 

The study was set out to explore digital television viewing and the use of 

media technology in the home in the context of contemporary parenting. On the 

one hand, it can be seen as a continuation of the research tradition into the study 

of television in family everyday life. And on the other hand, it is a response to the 

changes in television technology, and current cultural interest (to the extent of 

obsession) with parenting and all its practices, no matter how small or big, public or 

private. 

Previous academic works in the field of media and everyday life have 

established the centrality of television and media technology for family everyday 

life, providing diverse and rich examples of multiple everyday interactions and 

activities that revolve around media and media technology, which play a significant 

role in how everyday life, daily practices and relationships are organised and 

experienced by family members (Bovill and Livingstone, 2001; Briggs, 2010; 

Gauntlett and Hill, 1999; Hoover et al., 2004; Kayany and Yelsma, 2000; Lull, 1990; 

Mackay and Ivey, 2004; Morley, 1988, 2000, 2003; Rogge, 1991; Silverstone, 1991; 

Spigel, 1990, 1992). However, in such research in media and television studies, 

parenting as a practice and as a specific experience is rarely acknowledged and 

rarely brought to the forefront of the discussion of family media use. Similarly, 

despite the wealth of research in parenting studies, which is concerned with the 

practices and experiences of contemporary parenting (Arendell, 2000; Blum, 1999; 

Bobel, 2002; Bristow, 2014; Dermott and Pomati, 2015; Douglas and Michels, 2004; 

Faircloth, 2014a, 2014b; Furedi, 2008; Lee, 2014a, 2014b; Reece, 2013; Shaw, 2008; 

Shirani et al., 2012), television and the use of media technology in these inquiries 

are not regarded and analysed as beƛƴƎ ŀƴ ƛƳǇƻǊǘŀƴǘ ǇŀǊǘ ƻŦ ǇŀǊŜƴǘǎΩ everyday 

experiences. Where parenting and media do meet, however, is in the discussions of 

ǇŀǊŜƴǘŀƭ ƎǳƛŘŀƴŎŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜdia use, which populates all three subject areas 

(media studies, television studies and parenting studies), and for the past decade 

Ƙŀǎ ōŜŜƴ ŀ ΨƘƻǘΩ ŀƴŘ ǇƻǇǳƭŀǊ ŘŜōŀǘŜ ǘƘŀǘ ƎŜƴŜǊŀǘŜǎ ŀ ƭƻǘ ƻŦ ǊŜǎŜŀǊŎƘ όBulck and 

Bergh, 2000; Chakroff and Nathanson, 2008; Livingstone and Helsper, 2008; 
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Mendoza, 2009; Nikken and Jansz, 2013; Nikken and Schols, 2015; Schaan and 

Melzer, 2015; Sonck et al., 2013; Warren, 2001, 2003). Thus in most studies on 

family media use, when parenting does enter the discussion, it is most often 

investigated through a narrow prism of ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ and parental concerns, 

ŀƴȄƛŜǘƛŜǎ ƻǊ ƘƻǇŜǎ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ wellbeing and development. In such research, 

parenting as a practice, and ǇŀǊŜƴǘǎΩ ƻǿƴ ƳŜŘƛŀ ǳǎŜ and how it fits in with the 

practice and everyday realities of parenting, are often overlooked or not examined 

in any particular detail, which puts significant limitations on academic 

understanding of media use in the context of the home, family everyday life and 

parenting. Thus the aim of this current study has been to address these gaps in 

existing research, and give research priority to the everyday media experiences of 

parents. It sought to examine parenting as a unique stage in the life course, which 

alters multiple aspects of individualsΩ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎΣ ƛƴŎƭǳŘƛƴƎ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ 

and other media consumption practices.  

While interrogating the relationship between television viewing, the use of 

media technology in the home and parenting, the study was also concerned with 

the current diversity and complexity of the ways of accessing and viewing television 

content in the home, and how they were understood, experienced and practiced by 

parents in the context of family everyday life: the domestic space, daily routines, 

family communication and relationships, and most importantly, the practice of 

parenting. This focus on television, television technology, and on how they are 

understood and experienced by parents, is a distinguishable characteristic of my 

research, which makes it different from other studies that are also part of the 

ŜƳŜǊƎŜƴǘ ǊŜǎŜŀǊŎƘ ƛƴǉǳƛǊȅ ƛƴǘƻ ǇŀǊŜƴǘƛƴƎ ŀƴŘ ƳŜŘƛŀΣ ǎǳŎƘ ŀǎ [{9Ωǎ ǇǊƻƧŜŎǘ 

Parenting for a Digital Future (LSE, 2015a, 2015b). Thus in my own research, I am 

not only concerned with the inquiry into parenting and parental experiences, but 

also with the inquiry into the uses and meanings of digital television for 

contemporary audiences, with a specific focus on parents as an audience group. 

Over the past decade, academic works in the field of television and digital media 

have highlighted and emphasised the changes happening to the medium of 

television at this current point of its development, noting that contemporary home 

television consumption is becoming increasingly complex, customisable, selective 
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and personal, with a constant growth in the ways of accessing and viewing content 

that elusive audiences are confronted with (Bennett, 2008, 2011; Carlson, 2006; 

Forgacs, 2001; Goggin, 2012; Hjorth, 2012; Kennedy, 2008; Kompare, 2006; 

Manovich, 2001; Parks, 2004; Rizzo, 2007; Turner and Tay, 2009; Uricchio, 2004). 

aȅ ǎǘǳŘȅ ǎƻǳƎƘǘ ǘƻ ŦƛƴŘ ŜƳǇƛǊƛŎŀƭ ŜǾƛŘŜƴŎŜ ŦƻǊ ǘƘŜ ŎƻƳƳƻƴ ŎƭŀƛƳǎ ǘƘŀǘ ΨŀǳŘƛŜƴŎŜǎ 

ƘŀǾŜ ǊŜŎƻƴŦƛƎǳǊŜŘ ǘƘŜƛǊ ǳǎŜ ƻŦ ǘŜƭŜǾƛǎƛƻƴΩ ό{ǘǊŀƴƎŜƭƻǾŜΣ нлмрΥмлύΣ ŀƴŘ ǘƻ ŀŘŘǊŜǎǎ 

ǘƘŜ ǉǳŜǎǘƛƻƴ ƻŦ ǿƘŀǘ ǘƘƛǎ ΨǊŜŎƻƴŦƛƎǳǊŀǘƛƻƴΩ ǊŜŀƭƭȅ Ƴeans, and what are the actual 

meanings of watching television today, particularly in the context of the family and 

everyday parenting. 

The study therefore sought to examine a specific audience ς parents ς and 

the intricate relationship between television viewing, the use of media technology 

in the home and the practice of contemporary parenting. The aim throughout the 

thesis has been to explore both how television and media technology is affecting 

the practice of parenting, and how parenting as a unique stage in a life course is 

affecting television viewing practices and the use of media technology in the home. 

The thesis aimed to answer the following research questions: 1) How do television 

and media technologies fit into domestic spaces, temporal routines and the 

everyday practice of parenting? 2) How do parents make decisions regarding 

various ways of accessing television content: devices, applications, formats? 3) 

What is the connection between television viewing, the use of media technology in 

the home and everyday communication and relationships between parents, 

parents and children? пύ ²Ƙŀǘ ƛǎ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ 

viewing, media use in the home and parenting? In what follows, I will provide a 

synthesis of the empirical findings from the study with respect to these research 

questions; emphasise theoretical contributions and implications of the findings, and 

how they impinge on existing understanding of television and parenting; and make 

some recommendations for future research.  

 

Empirical findings and theoretical implications  

 

The focus on the family in general, and parents in particular, has been of 

vital importance to this study, as it sought to find evidence against those works on 
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digital television that argue in favour of the notion of family television audience 

ƎǊŀŘǳŀƭƭȅ ōŜŎƻƳƛƴƎ ƻōǎƻƭŜǘŜΣ ŀƴŘ ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ Ψŀǎ ǿŜ ƪƴƻǿ ƛǘΩ ǳƴŘŜǊƎƻƛƴƎ ŀ 

radical transformation. As Michael Strangelove has argued: 

 

Ψƛǘ Ƴŀȅ ōŜ ǘǊǳŜ ǘƘŀǘ Ǿƛǎǳŀƭ ŎǳƭǘǳǊŜ ǊŜƳŀƛƴǎ άƻƴ ǘƘŜ balance, anchored within 
ǘƘŜ ƭŀǊƎŜǊ ŎƻƴǘŜȄǘ ƻŦ ǘƘŜ ƘƻƳŜέ ōǳǘ ǿƛǘƘ ŜŀŎƘ ƴŜǿ ƎŜƴŜǊŀǘƛƻƴ ƻŦ ǾƛŜǿŜǊǎ 
this is less likely to be the case. It certainly is not for the university students 
who populate my classesΩ (2015:12).  

 

In order to complicate such arguments, as well as to highlight the continuing 

importance of the family in the study of television, this research has positioned 

ǘŜƭŜǾƛǎƛƻƴ ŀǎ ŀ ƳŀǘǘŜǊ ƻŦ ŀǳŘƛŜƴŎŜΩǎ ƭƛŦŜ ŎƻǳǊǎŜΣ ǇǊƻǾƛŘƛƴƎ ŜǾƛŘŜƴŎŜ ŦƻǊ ǘƘŜ ŦŀŎǘ ǘƘŀǘ 

ǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŘŜǇŜƴŘǎ ƻƴ ŀǳŘƛŜƴŎŜǎΩ ǎǘŀƎŜs in the life course, being a fluid and 

constantly changing experience and a set of daily practices. With a specific focus on 

ǇŀǊŜƴǘƛƴƎ ŀǎ ŀ ǎǘŀƎŜ ƛƴ ǘƘŜ ŀǳŘƛŜƴŎŜΩǎ ƭƛŦŜ ŎƻǳǊǎŜΣ ǘƘƛǎ ǊŜǎŜŀǊŎƘ Ƙŀǎ ŀƴŀƭȅǎŜŘ Ƙƻǿ ŀ 

stage in the life course has the potential to ŀƭǘŜǊ ƛƴŘƛǾƛŘǳŀƭǎΩ ŀǘǘƛǘǳŘŜǎΣ ǾƛŜǿs and 

daily practices of media consumption. For instance, the majority of the participating 

ǇŀǊŜƴǘǎ ŎƻǳƭŘ ōŜ ŎƘŀǊŀŎǘŜǊƛǎŜŘ ŀǎ ΨǘƛƳŜ ǇƻƻǊ ŀƴŘ ƎƻƻŘǎ ǊƛŎƘΩ όaƻŜƴ ŀƴŘ CƛǊŜōŀǳƎƘΣ 

1994:32; also see Clark, 2012), meaning that they had a wide range of media 

technologies in their homes, while at the same time struggling with constant time 

pressures, which made it difficult for parents to balance employment with 

childcare, constrained time for many everyday activities, including television 

viewing and media use, and required parents to develop new attitudes and 

strategies towards time, work, leisure, media use and child upbringing. In light of 

this context, all chapters aimed to present a detailed and nuanced account of 

ΨǘŜƭŜǾƛǎƛƻƴ ǾƛŜǿƛƴƎΩΣ ŀƴŀƭȅǎƛƴƎ ƛǘ ŀǎ ŀ ŎƻƳǇƭŜȄ ŀƴŘ Ƴǳƭǘƛ-dimensional personal 

ŜȄǇŜǊƛŜƴŎŜΣ ǿƘƛŎƘ ŀƭǎƻ Ƙŀǎ ŘƛǊŜŎǘ ŎƻƴƴŜŎǘƛƻƴǎ ǿƛǘƘ ƛƴŘƛǾƛŘǳŀƭΩǎ ŜȄǇŜǊƛŜƴŎŜ ƻŦ 

everyday parenting.  

The life course approach that this study has introduced for the research into 

home everyday ǘŜƭŜǾƛǎƛƻƴ ŎƻƴǎǳƳǇǘƛƻƴ ŀƴŘ ŀǳŘƛŜƴŎŜǎΩ ƳŜŘƛŀ ǇǊŀŎǘƛŎŜǎ ƛǎ ƻƴŜ ƻŦ 

the main theoretical contributions of this research. The life course approach has 

previously been adopted for the study of family relationships and marriage (Becker 

and Moen, 1999; Moen, 2001; Moen and Firebaugh, 1994) and in fandom studies 
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(Harrington and Bielby, 2010; Harrington et al., 2011), rarely, however, has this 

approach been used in the study of cultural practices or television consumption35, 

and it has never been used in the study of television viewing in the context of 

parenting. This research has proved that the life course approach is extremely 

useful for the contextualisation of the audience group under study, allowing to 

observe, acknowledge and draw direct connections between the circumstances and 

experiences of individuals and specific media consumption practices. The life course 

approach thus allows the study of media consumption, in this particular case - 

television viewing, as a lived experience, one that is dynamic and moving, 

constantly changing and transitioning together with its audience, following them 

throughout various stages of their life course. And most importantly, it recognises 

that the routines and viewing practices developed in the process are not set in 

stone, but are subject to constant change, linked to certain transitions and phases 

in the life course. Such an approach also draws attention to the fact that looking at 

statistical data or approaching the study of the audience as a homogenous group is 

not sufficient enough, as such research does not account for changes that 

ŀǳŘƛŜƴŎŜǎ ŀǊŜ ǳƴŘŜǊƎƻƛƴƎ ŀƴŘ ǘƘŜƛǊ ΨƧƻǳǊƴŜȅΩ ŀǎ ƛƴŘƛǾƛŘǳŀƭǎ ŀƴŘ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ 

audience. By adopting the life course approach to the study, this thesis made a case 

for its particular suitability and relevance to media studies, television studies and 

audience studies, and provided an example of how it can be successfully used in 

these fields.  

The study has also revealed the efforts that parents put into making sense 

and organising media technologies and ways of accessing television content, so that 

                                                      
35 For instance, Simone Scherger (2009) explores how the concept of life course 
might be more beneficial than the concept of age for the study of cultural practices, 
however, while offering some empirical examples, her work does not provide a 
detailed examination of a specific cultural practice, such as television viewing for 
ƛƴǎǘŀƴŎŜΦ {ƛƳƛƭŀǊƭȅΣ ǿƘƛƭŜ ǘƘŜǊŜ ƘŀǾŜ ōŜŜƴ ŀǘǘŜƳǇǘǎ ǘƻ ǎǘǳŘȅ ŀǳŘƛŜƴŎŜΩǎ ǘŜƭŜǾƛǎƛƻƴ 
and film viewing practices in the context of age (Chayko, 1993; Mares et al., 2008; 
Mares and Woodard, 2006), or examine the meanings of age for television content 
preferences (Harwood, 1997, 1999; Mares and Sun, 2010), none of the studies 
examined the relationship between a specific stage in the life course and television 
viewing, and how both have a potential to shape each other in diverse individual 
ways.  
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media consumption is not an accidental and chaotic part of everyday life, but rather 

a purposeful and organised one, aimed at easing the pressures and everyday 

disturbances of parenting. Whether it is organising home television viewing options 

into a logical, easily accessible and therefore time saving domestic digital estate, or 

using television viewing routines as a work-family strategy aimed at organising 

limited free time more efficiently ς for parents as the audience group, at a 

particular stage in the life course, television viewing is rarely accidental, but rather 

carefully thought through and planned. By valuing control over leisure time and 

consequently over television consumption, parents often establish their own 

viewing sequences that are personalised and tailored to specific circumstances, 

with television often being experienced as a database of content, rather than the 

medium of fleeting and ephemeral content that flows, and differentiations are 

ōŜƛƴƎ ƳŀŘŜ ōȅ ǇŀǊŜƴǘǎ ōŜǘǿŜŜƴ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩ ŀƴŘ ƘŀǾƛƴƎ ƭƛǾŜ ǘŜƭŜǾƛǎƛƻƴ on 

the background.  

These findings offer an original contribution to both the field of television 

studies and parenting studies, as on the one hand they reveal that the role that 

ƳŜŘƛŀ Ǉƭŀȅ ƛƴ ŀǳŘƛŜƴŎŜΩǎ ŜǾŜǊȅŘŀȅ ƭƛŦŜ ƛǎ ǎǇŜŎƛŦƛŎ ǘƻ ŀ ǎǘŀƎŜ ƛƴ ŀǳŘƛŜƴŎŜΩǎ ƭƛŦŜ ŎƻǳǊǎŜΣ 

with audiences appropriating the media to suit their particular circumstances and 

experiences, with even core elements of the mediums being open for contestation; 

while on the other hand positioning media and media technology as central to how 

parents negotiate and deal with the everyday tasks of parenting. This study did not 

ƛƳǇƻǎŜ ŦƛȄŜŘ ōƻǳƴŘŀǊƛŜǎ ƻŦ ǿƘŀǘ Ŏƻǳƴǘǎ ŀǎ ΨǘŜƭŜǾƛǎƛƻƴΩ ƻǊ ΨǿŀǘŎƘƛƴƎ ǘŜƭŜǾƛǎƛƻƴΩ ƻƴ 

the data, being attentive to how participants themselves discussed and made sense 

of their everyday television viewing. As a result, this study presented a case of 

television viewing as not strictly limited to television programmes, but inclusive of 

other video forms, such as films and shorter videos, as parents often talked about 

ŀƭƭ ǾƛŘŜƻ ŎƻƴǘŜƴǘ ŎƻƴǎǳƳŜŘ ƛƴ ǘƘŜ ƘƻƳŜ ŀǎ ΨǘŜƭŜǾƛǎƛƻƴΩΦ .ȅ ōŜƛƴƎ ǎŜƴǎƛǘƛǾŜ ǘƻ ǘƘe 

accounts provided by participants, the study has provided examples of the blurring 

of boundaries around television as a medium, such as what is considered to be a 

television technology; which home video services and content count as television 

viewing in the eyes of the audience; and how the traditional modes of television 

viewing, such as watching televisƛƻƴ ƭƛǾŜ ŦƻƭƭƻǿƛƴƎ ōǊƻŀŘŎŀǎǘŜǊΩǎ flow, are being 
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contested and challenged by audience members to suit the specific circumstances 

and experiences of everyday life, thus contributing to the current debates on the 

future of television as a medium (Bennett, 2008; Bennett and Brown, 2008; Bennett 

and Strange, 2011; Grainge, 2011; Spigel and Olsson, 2004; Turner and Tay, 2009). 

The focus on digital television pursued by this study has also allowed space 

for the exploration of television as a technology, and parents everyday experiences 

of it. The thesis has significantly expanded the discussion of television consumption 

in the home by including wider aspects of digital television, such as the discussion 

of its diverse technologies - devices, services, applications and formats - and 

complex ways, in which these are negotiated, chosen and used by parents as a 

specific audience group on a daily basis. As such, media devices, television services, 

applications and formats of content have been studied as central to the 

contemporary experience of television viewing in the home, as parents have to 

negotiate, make sense of and practically deal with the variety of ways of accessing 

and viewing of television content in the home. The study has shown that the issue 

of how parents decide to access television content, with regards to the media 

device, television services, applications and formats of content, and the motivations 

behind such choice, is highly complex and individual in nature, being deeply rooted 

in the experience of parenting. Just as children play an important role in what the 

domestic digital estate consists of and how it is organised (motivating parents to 

acquire more portable media devices, as well as those that allow recorded or On 

Demand television viewing, and using more devices for television viewing in 

general); they also encourage parents to re-think how television content should be 

accessed in each instance on a case by case basis ς to evaluate all the options 

available at that specific moment for that specific content, and answer various 

questions before this decision is made, such as will it be watched once or 

repeatedly by parents and/or children? What is the most cost-effective, convenient, 

time- and space-saving way of accessing content that parents and/or children like? 

What is the safest way? Parental decision-making process is therefore very 

ŎƻƳǇƭŜȄΣ ǿƛǘƘ ǘƘŜǊŜ ōŜƛƴƎ ƴƻ ΨǊƛƎƘǘΩ ƻǊ ΨǿǊƻƴƎΩ ƻǊ ΨŎƻƳƳƻƴƭȅ ŀŎŎŜǇǘŀōƭŜΩ ǿŀȅ ƻŦ 

accessing television content for parents, as well as being highly personal and 

individual, reflecting parental attitudes towards television, media technology, the 
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ŘƻƳŜǎǘƛŎ ǎǇŀŎŜΣ ŦŀƳƛƭȅ ƭŜƛǎǳǊŜ ǘƛƳŜΣ ŦŀƳƛƭȅ ŦƛƴŀƴŎŜǎ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ǿŜƭlbeing and 

safety. And although for parents, the television set continues to hold its position at 

ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ŘƻƳŜǎǘƛŎ ŘƛƎƛǘŀƭ ŜǎǘŀǘŜΣ ōŜƛƴƎ ŀ ŎƻƳƳƻƴ ΨŦƛǊǎǘ ŎƘƻƛŎŜΩ ǿƘŜƴ ƛǘ ŎƻƳŜǎ 

to television consumption, considered by parents as the ultimate way of television 

viewing ς most convenient, easy, comfortable and instant; children were reported 

not to see much difference between watching something on a television set and 

watching it on a smaller portable screen, experimenting with ways of accessing and 

viewing of television content, and introducing more instances of alternative 

television viewing into family routines. Parenting can thus be seen as a stage in the 

ŀǳŘƛŜƴŎŜΩǎ ƭƛŦŜ ŎƻǳǊǎŜ ǘƘŀǘ ƛǎ ƭƛƪŜƭȅ ǘƻ ōǊƛƴƎ ǿƛǘƘ ƛǘ ǘƘŜ ŘƛǾŜǊǎƛŦƛŎŀǘƛƻƴ ƻŦ ǿŀȅǎΣ ƛƴ 

which media is accessed and consumed in the home, with children playing a key 

ǊƻƭŜ ƛƴ ŀƭǘŜǊƛƴƎ ǇŀǊŜƴǘǎΩ ƘƻƳŜ ƳŜŘƛŀ ŎƻƴǎǳƳǇǘƛƻƴ ǇǊŀŎǘƛŎŜǎΦ  

The focus on different aspects of media technology in relation to television 

has therefore allowed this study to document and acknowledge various instances 

of both parents and children using multiple media technologies in the home for a 

variety of purposes, experimenting with devices, applications, services and formats 

of content, which often results in the boundaries between different media devices 

in the home, as well as different media practices, becoming increasingly blurred, 

contributing to a better understanding of the uses of television and its technology 

in the home, as well as the relationships audiences establish with the media. 

Following the research tradition of the domestication approach (Bakardjieva, 2006; 

Haddon, 2006, 2011; Hartmann, 2013; Morley, 2003; Silverstone, 1991, 2005, 

нллсύΣ ǘƘƛǎ ǎǘǳŘȅ ŀƴŀƭȅǎŜŘ ǘŜƭŜǾƛǎƛƻƴ ƴƻǘ ǎƛƳǇƭȅ ŀǎ ŀ ΨōƻȄΩ ƛƴ ǘƘŜ ƭƛǾƛƴƎ ǊƻƻƳΣ ōǳǘ ŀǎ 

an integral part of family everyday life and everyday practices; a medium that can 

be used and appropriated in diverse and unique ways that often exceed what the 

intensions and predictions of the makers and the industry. The study has re-

worked, to some extent, the domestication approach to media consumption, 

adding cloud television technologies to the examination, and using the concept of 

domestic digital estate, in order to make sense of the contemporary home 

television environment, which now consists of both physical and cloud media 

technologies. Although the findings about the spaces that television and its 

technologies occupy in the family home were in line with what has been reported 
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previously (Briggs, 2010; Lull, 1988a; Mackay and Ivey, 2004; Morley, 1986, 1992; 

Silverstone, 1991, 1994), the study has highlighted a significant change in the home 

media environment, that of the increasing multi-functionality of media technology, 

meaning that while media technology can occupy a traditional space in the family 

home, its uses and purposes, as well as the ways, in which media technologies 

within the home are connected to each other to form a domestic digital estate, can 

vary greatly, problematising understanding of what these devices are for and what 

meanings they hold for their users.  

While approaching the issue of media, family communication and 

relationships, which has become a key inquiry for media and family scholars over 

the last few decades, this thesis had an original focus on parenǘǎΩ ŜǾŜǊȅŘŀȅ ƳŜŘia 

practices, and how they were understood and experienced by parents in different 

everyday situations. The study has also approached the issue of family 

communication and relationships from the standpoint of parental views, attitudes 

and experiences, exploring how parents themselves understand and experience 

togetherness and intimacy both between the parents, and between parents and 

children, and the role of television and media technology in them. Like other 

previous studies on media multitasking (Bardhi et al., 2010; Christensen et al., 2015; 

Ofcom, 2015d), my research has revealed that media multitasking is a common 

media practice in the home. However, my research has also shown that it is a big 

part of the experience of contemporary parenting, deeply rooted in ǇŀǊŜƴǘǎΩ 

everyday routines and ways of living, which was not always a pleasant experience 

for parents or something they necessarily wanted to do; but rather a result of the 

time pressures, time constraints and parental attempts to manage their everyday 

life ς work, leisure, childcare, social life, personal interests and hobbies. Thus media 

multitasking has often been regarded as a problem in family communication that 

had to be solved, with there being a noticeable gender difference in the practices of 

and attitudes towards it. As such, mothers were more likely than fathers to use 

personal media devices, such as mobile phones, laptops and tablets, to access 

television content, as well as using them for other media activities, valuing such 

personal medƛŀ ǳǎŜΣ ŀƴŘ ǊŜƎŀǊŘƛƴƎ ƛǘ ŀǎ ǉǳŀƭƛǘȅ ΨƳŜ ǘƛƳŜΩΣ ŀ ŎƘŀƴŎŜ ǘƻ ōŜ ŀƭƻƴŜ ǿƛǘƘ 

oneself, to relax and find a balance between being oneself and being a parent. 
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However, the research has shown that mothersΩ use of portable personal devices 

would often be conducted simultaneously with family television viewing or other 

activities due to time constraints, becoming a media multitasking practice, and 

ƭŜŀŘƛƴƎ ǘƻ ŀ ŦŜŜƭƛƴƎ ƻŦ Ǝǳƛƭǘ ƻǾŜǊ ǿƘŀǘ ǿŀǎ ŘŜǎŎǊƛōŜŘ ŀǎ ŀ ŦŀƛƭǳǊŜ ƻŦ ΨōŜƛƴƎ ǇǊŜǎŜƴǘΩ 

ǿƛǘƘ ƻƴŜΩǎ ŦŀƳƛƭȅΦ ¢Ƙƛǎ ŦƛƴŘƛƴƎ Ǉƻƛnts to the fact that roles within the family are still 

highly gendered, with women being both externally (by other members of the 

family and society) and internally (by themselves) policed in their roles as wives and 

mothers, with there being family-specifƛŎ ŜȄǇŜŎǘŀǘƛƻƴǎ ŀƴŘ ΨǎǘŀƴŘŀǊŘǎΩ ƻŦ ŦŀƳƛƭȅ ƭƛŦŜ 

and family relationships ς what makes a happy family, how parents ought to 

communicate with each other and their children, how parents ought to spend time 

together to maintain and reinforce family relationships. By examining the intricate 

relationships between media practices, attitudes towards media, mothering and 

fathering roles, the study has proved that media is central to family everyday life, 

and that media activities, such as media multitasking, have direct connections with 

how individuals understand and experience everyday family life, relationships, 

communication and parenting, at the same time exposing the differences in 

ƛƴŘƛǾƛŘǳŀƭǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ ƳŜŘƛŀ ƛƴ ŦŀƳƛƭȅ ƭƛŦŜΦ ¢ƘŜ ǎǘǳŘȅ Ƙŀǎ ŀǊƎǳŜŘ ǘƘŀǘ ŦŀƳƛƭȅ 

life, relationships and communication is a complex and constantly evolving process, 

where parents have to negotiate media use, establish and re-establish rules around 

it, and make sure that it makes sense for their specific family at a specific point in 

time.  

IƻǿŜǾŜǊΣ ǘƘƛǎ ǘƘŜǎƛǎ Ƙŀǎ ŀƭǎƻ ŀǊƎǳŜŘ ǘƘŀǘ ƛǘ ƛǎ ƴƻǘ ƻƴƭȅ ǇŀǊŜƴǘǎΩ ƻǿƴ ƳŜŘƛŀ 

use that is central to the experience of contemporary parenting, but also media use 

ƻŦ ŎƘƛƭŘǊŜƴΦ ²ƘƛƭŜ ŀ ŎƻƳƳƻƴ Ǉƻƛƴǘ ƻŦ ŀŎŀŘŜƳƛŎ ƛƴǉǳƛǊȅ ƛǎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŦǊƻƳ 

the perspective of children themselves, this study has taken a different approach 

ŀƴŘ ŜȄŀƳƛƴŜŘ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ǇŀǊŜƴǘŀƭ ǊŜǇƻǊǘǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǘŜƭŜǾƛǎƛƻƴ 

viewing and media use in the home, and the experience of parenting. The study has 

shown that just as ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ƛǎ ōŜŎƻƳƛƴƎ ƛƴŎǊŜŀǎƛƴƎƭȅ ŎƻƳǇƭŜȄ ŀƴŘ Ƴǳƭǘƛ-

ŘƛƳŜƴǎƛƻƴŀƭΣ ǎƻ ŀǊŜ ǇŀǊŜƴǘŀƭ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ŎƘƛƭŘǊŜƴΩǎ ƳŜŘƛŀ ǳǎŜ ŀƴŘ ǇŀǊŜƴǘŀƭ 

strategies of negotiating and managing it. And just as it is important to study how 

children watch television and use media technology in the context of the home, it is 

equally important to examine how parents understand, make sense of, negotiate 




