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28th BATJ Annual Conference Schedule

Tuesday 1st September 2026

AN

TIME

ACTIVITY

ROOM

ZOOM

10:00-10:30

AGM registration

50 George
Square En-
trance

10:30-11:30

BATIJ Annual General Meeting

GO05

11:30-12:30

Break, Registration

12:30-12:50

Opening Ceremony

G06

Main Room

12:50-14:20

Keynote speech

Dr Atsushi Tajima

(Associate Professor at Tokyo University of Foreign Studies)
"From 'Partial Understanding' to Generative Intercultural Experi-
ence: A Viygotskian Perspective on Critical Dialogue that Fosters
Human Connection"

G06

Main Room

14:20-14:40

Tea break

14:40-15:10
(parallel session)

Presentation 1 - Practical report (Hybrid)

Presenters: Fumiko Narumi-Munro (The University of Edinburgh),
Ayumi Kumagai (Kyiv Polytechnic Institute), lzumi Kuroda (The Uni-
versity of Glasgow), Noriko Ishikawa (University of Stirling), Mihoko
Pooley (The University of Edinburgh)

Project members: Atsuko Moriyama (The University of Edinburgh),
Yuko Matsuoka (King's College London), Yoko Matsumoto-Sturt
(The University of Edinburgh), Sakie Chiba-Mooney (The University
of Edinburgh), Akihiko Shimizu (The University of Edinburgh), Helen
Parker (The University of Edinburgh), Abigail MacBain (The
University of Edinburgh) , Izumi Kuroda (the University of Glasgow),
Hitomi North (Aberdeen University), Gavin Lawson (the University
of Edinburgh), Mari Murray (the University of Edinburgh), Nairme
Brown (graduate of UoE Japanese Studies)

"Outreach Activities for Primary and Secondary Education in Scot-
land through a Hybrid Model: Initiatives to promote the Japanese
language and culture via both online and in-person approaches"

G06

Breakout
Room1

Presentation 2 - Research (In-person)

Mariko Allen (SOAS, the University of London)

"Are Translation Tasks Effective in Beginner Japanese Language Ed-
ucation?: ATILT approach to developing communicative compe-
tence"

GO05

Breakout
Room 2

e



F28ERE A AREBHEFELFRK
TIME ACTIVITY ROOM Z00M

15:10-15:40 (par- | Presentation 3 - Practical Report (In-person) G06 Breakout
allel session) Saeko Ogiso (Ritsumeikan University), Yuko Hasegawa (King’s Col- Room1

lege London)

"Heritage Language Practices in a Region without a Japanese Sup-

plementary School: A mother’s choices and community for-

mation"

Presentation 4 - Research (In-person) GO5 Breakout

Presenters: Kazuki Morimoto (University of Leeds), Ayako Yoshino Room2

(University of Leeds)

Project member: Ying Peng (University of Leeds)

"Anxiety and Beliefs among Learners of Japanese: Insights from

two-year survey"
15:40-15:50 Tea Break
15:50-16:50 Invited Speech Project Main Room

Dr Chris Perkins Room

(Senior Lecturer in Japanese at the University of Edinburgh)

"A Hole in the Big Roof: Assessment, feedback, and the plurality of

futures"
16:50-18:00 Reception Project

Room (1.06)

18:30-20:30 Dinner Canopy
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Wednesday 2nd September 2026
TIME ACTIVITY ROOM Z00M
9:30-10:00 Registration 50 George
Square En-
trance
10:00-10:30 Presentation 5 - Research (Hybrid) G06 Breakout
(parallel session) | Takayuki Okuyama (Okinawa International University), Nobuhiko Tazoe (Shizu- Room1
oka University
"How Does Language Proficiency Configuration Influence Group Dynamics and
Learningin COIL: A case study of two groups in a short-term COIL"
Presentation 6 - Practical report (Online) GO05 Breakout
Mika Takewa (Xi'an Jiaotong Liverpool University), Lulu Jin (Xi'an Jiaotong Liver- Room 2
pool University), Shuo Liu (Xi'an Jiactong Liverpool University) ""Perception Shifts:
Exploring students’ cross-cultural understanding through anime”
10:30-11:00 Presentation 7 - Practical report (Hybrid) G06 Breakout
(parallel session) | Presenters: Kazuko Sorensen (Former Royal Holloway, University of London), Room1
Keiko Ikeshiro (Former Oxford Brookes University), Noriji Fujimoto (Osaka Uni-
versity), Risa Ide (Nevsehir Haci Bektas Veli University), Tomoko Miyairi (Univer-
sity of Hull), Kumi Casey (Newcastle University), Yuko Hasegawa (King's College
London)
Project members: Aiko Otsuka (King's College London), Sachiko Hida (Former
Language School Arles ala carte)
"THE BIG TREE ~Japanese for Business Communications™: Report on the
development of new teaching materials over the past year as part of an
ongoing project"
Presentation 8 - Practical report (Online) GO05 Breakout
Fukumi Higashihira (Tottori University), Kyoko Sha (Soochow University), Yukiko Room 2
Ideno (Yamazaki University of Animal Health Technology)
"Japanese Language Education through Onigiri Action: Integrating leamer
agency, collaborative leaming, and social practice”
11:00-11:15 TeaBreak
11:15-11:45 Presentation 9 - Practica report (Hybrid) G06 Breakout
(parallel session) Nobuhiko Tazoe (Shizuoka University) and Takayuki Okuyama (Okinawa Inter-
national University) Room1
"Exploring a COIL Design Open to Motivated Beginners: Multimodal virtual ex-
change through digital picture book creation"
Presentation 10 - Practical report (Online) GO05 Breakout
Eleonora Yovkova-Shii (University of Toyama)
"Problems in acquiring tense and aspect in Japanese from the perspective of Room2
leamers' misuse examples of the verbal forms 'V-ru, V-ta, V-te iru, V-teita'"
11:45-12:45 Showand Tell G06
BATJ Forum
12:45-13:00 Venue staff lunch announcement & 1-minute poster announcements G06
13:00-14:00 Lunch Project
Room
(1.06)
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TIME ACTIVITY ROOM Z00M
13:45-14:45 (start- Poster Presentations (in alphabetical order) Project Padlet
ing time overlaps Room
thelast 15minutes | [1] Hitomi Kobayashi (Wee Joys Japanese Language)
of lunch time) "From Reel to Reading: Connecting Short-Form Japanese Story Videos and Jap-
anese Extensive Reading to Support Autonomous Out-of-Class Reading"
[2] Mai Malkin (Freelance Japanese Teacher)
"Fostering Plurilingual Well-Hoeing in Japanese Language Teacher Education: The
Role of Language Portrait Activities"
[3] Yumi Nixon (University of York)
"Collaborative Learning through Kamishibai Activities: A practice from beginner
Japanese classes at the university"
[4] Madoka Thomas (University of Lancashire)
"Understanding Japanese language leaners’ interpretation and engagement
with textbook representations of the social world"
[5] Chika Tohyama (Ritsumeikan University) Saeko Ogiso (Ritsumeikan Univer-
sity), Mayuko Feener (Osaka University), Chiaki Yamada (Ritsumeikan Univer-
sity), Miwako Kashiwagi (Ritsumeikan University)
"International Students’ Perceptions of and Challenges in a University Commu-
nity from a DE&I Perspective”
[6] UMEZAWA Kaoru (Durham University), OFUNE Chisato (Waseda Univer-
sity), TOMATSURI Akiko (University of East Anglia), NARUMI-MUNRO Fumiko
(The University of Edinburgh), FUJITA Tomoko (University of Warwick),
YONEZAWA Chieko (Manchester Metropolitan University)
"Investigating ‘Decolonising the Curriculum’ in Japanese Language Educationin
the UK and Beyond: Insights gained through the first year of our project activi-
ties"
14:45-15:15 Presentation 11 - Research (in-person) G06 Breakout
(parallel session) Presenters: Chisato Danjo (York St John University), Maja Skender-Lizatovic Room 1
(York St John University)
Project members: Clare Cunningham (York St John University), Christopher J.
Hall (York St John University)
"Monolithic vs Plurilithic: How study abroad shapes students’ ontological and
ideological understandings of ‘Japanese™
Presentation 12 - Practical report (In-person) G05 Breakout
Banri Takemori (Xi'an Jiaotong-Liverpool University) Room 2
"Developing a Sense of Belonging in the Classroom Through Peer Interviews"
15:15-15:30 TeaBreak
15:30-16:45 Workshop Project Main Room
Dr Atsushi Tajima room
(Associate Professor at Tokyo University of Foreign Studies)
Experiencing 'Partial Understanding'”: An Interactive Workshop on Generative
Dialogue"
16:45-17:00 Closing Ceremony Project
room
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Invited Speech

A Hole in the Big Roof: Assessment, feedback, and the plurality of futures

Christopher Perkins (The University of Edinburgh)

Assessment makes claims about the future. A grade predicts what a leamer will be able to do later, and feedback offers an
image of a future self and invites the student to walk towards it. This paper takes that observation seriously and asks a question
the history of futurology is well placed to answer. When we assess aleamer’s Japanese, how many futures does the instrument
allow?

Between 1967 and 1973 a circle around Hayashi Y{iird, Umesao Tadao, Katd Hidetoshi, Kawazoe Noboru and Komatsu
Sakyd founded the Japan Society of Future Research, theorised the information society (jhdka shakai) in advance of
anglophone scholarship, and helped produce Expo 70 as a future rendered in architecture. Tange Kenzo, who designed the
Big Roof, was among the society's founding sponsors, and the discipline and the architecture were a single project. Its critics
understood this. The artists of the Banpaku hakai ky6tdha answered a rational, hygienic and forward-facing future with
something archaic and ritual, contributors to Bijutsu techd generated altemative uses for a site whose future had been setled
officially, and in April 1970 a man in a red helmet occupied the right eye of the Tower of the Sun for 159 hours. The objection
was to the singularity of the official future. When that future failed in 1973, amid ail shock, pollution and Komatsu's own Nihon
chinbotsu, nothing had been cultivated to stand behind it, and catastrophism filled the space.

Generative Al now occupies a comparable position inside the feedback loop of language leaming. A language model retums
the most probable continuation, which makes it an engine of extrapolation and, applied to a leamer's writing, an engine of
normmalisation. It cannot distinguish deviation from error, because centrality is the only property it recognises, and it produces no
record of what it removed. Where assessment is automated, criteria must be machine-legible, and washback converts those
criteria into the curriculum, so that the forecast manufactures the leamer it predicted.

Reading this alongside plurilingual and pluricultural competence (fukugengo, fukubunka), which is by definiion partial and
uneven, and alongside the leamer-as-subject tradition (gakushisha shutai) in Japanese language education, the paper argues
that feedback pemmitting a single destination is both inequitable and fragile. Okamoto Tard did not demolish the Big Roof. He
made a hole in it, and that is the available ambition.

References

Brown, J.D., Robson, G.., & Rosenkjar, P. (1996) Personality, motivation, anxiety, strategies, and language proficiency of Japanese students.
University of Hawaii Working Papers in ESL, 15 (1), 33-72.
Lynch, BK. (1997) Language Program Evaluation: Theory and practice. Cambridge: Cambridge University Press.

Biography

Senior Lecturer of Japanese Studies and Head of Japanese, University of Edinburgh. PhD, Royal Holloway, University of
London. Senior Fellow of the Higher Education Academy. Chief Editor of Japan Forum and Council Member of the British
Association for Japanese Studies. Specialises in modem Japanese history, media representation, and political movements,
with a particular focus on Japan's New Left movements of the 1960s and 1970s. Author of The Tokyo University Trial and the
Struggle Against Order in Postwar Japan (2024) and The United Red Army on Screen (2015), and co-editor of Political
Thought and Japan's New Left Movements: Transformations in Radical Theory (2025). He has published widely on postwar
Japanese politics, media, and social movements.
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WANNSEZ EH, MBBAREFBENII -~ —Ya REHBRICEBMLI B2 2% 5,
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70(2), 125-132.

Horwitz, E. K. (1988). The beliefs about language leaming of beginning university foreign language students. The Modem
Language Joumal, 72(3), 283-294.



F28ERE R ABHEFRFRAR

#E5 — WERE |

EZOWERILCOIL DI —TIALF I TR EFUICY S BET ZH
—5BHARY COIL 1< 327 IV — T D EHIERZE—

BBz CPHBERRAY). BMEZ FERAZ)

AAEIE. EPERERKZ L BERAOKRFEDZES, BE1ERX4DEIAR COIL ISEWTT VI ISR E/ER L 72
PTDITIN—TIAF IV RAEFVERALNITLBHAETH S, PERADOKFIIRENDEEHERELEFDL
REICBFT2FELE, HOOBERBEECEAEZE LOBMOH Y Hld, REOBAEKEICLEAL S,

AREHFICEITS COL AR, EXLRIEACF v THBE R CRALAISEELEZD00H 5 (BE
20267 ¥), Bl - B (2026) |3, EFHICENHLZTIN—TTHOEESTEL ZTOMRITOVTREEL, L
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TWERWEHOBEIIOWTEEL, BADKEITRIL BB DREN DV TRET %,

FEENGRANERICE., RETERLASCEERZH T FOKRSL V- 20 otaE LA-FEED
EBAfERACS,

BARZERITDRLY TRARI bDIISIEMR AT T —TH 55, TR TARYI MY BHEICEAH- T
W7o, FEEIES I OVWTRFIH A REFECIE B I4E0H S, LrL, TR - TARIT +D
BEANKL 5N TV BB TIE, AANS LSV THALVDT, L NFFEN+o 5B FIDITR
WEFHERLTLED, TOED, ERITE->TEH, T2oRFEEYDIFTRIRI b 2I5ELT. AT L
IRBANR SN S,

B A >9—2v bERT ZUAETIE. BOALBELEDSTE RS — LD Rd -, v — 4
E—AT A{TLAINTVS]} °, BERILTDSA > TERODA—HF =D RIS —LICBMTES
£ {3} D TH3B,

F2) E50E. HHEINVRNLIIHEIBELVEXRIMESLS LT,

BF13) Bz LIFWFERFERSAAREFR THAZEOMEE LET,

ARRETIE. VB V- VT3S -V TW ERAOERICRSNEFEEDRAFOE RN S, XD
BT R (ESRESERME->TWBHER) 2E8YVET, - FEENEAED LI, TR -7
AR FOWRERERICIISETH B0, ZEENTDICE/BL TWRWTHS I CEDORE (e 21X, &3
DIATRYE) ITOVWTEZ S,

THIT, FHIIKREILREELTS L TV AEEEICE, RO FEWD T CHELRERICGERBERI LD L
HRRINTWSED, FERRIIN TV SIERVOWHELRERDOITATH B0 EIREET 5,

REIC, CENBREB IRIULTONIHBBHE BN L. BHETHCHHE IR L SNRWSUERE
L) FENFEUOADGAIC OV TRET 5,

P

SLEY H1(2019) TTTW 3, TTW ey OFBEOERARL—FBEI—/ R AV T—), TBELFRFERES 68 13-38.

ZEL (2009) "SRE HIRDEEHL 5 REBAET VR - TARYI FOBEHE—FEAABREFBELNEIc—, TEX
EHEL 142, 80-90.

FIRET (2021) PEREEAEEL T5EABEBEICLS (TV5, TTW) 0B/ —BRE - TR - BF#AIA 715
nEE, TAAREHEL 180, 1-16.
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REH BREmE (3-7€> bYarkP),
25T =) HFrEYF - 2—F (3=t bV arKFE).

HEREE : A=HL-2L7 (A—=7€> b arkF).
F=IL c2YRM 77— (A—=2€> PVarkP)

ERDEBREORMATIE, T LI ERENI ODHERKRRL L THRT T—aWEEE, 5B FEIC
Bl 5uE— Eé&%TwZLTﬁOT*F(Mw2m®O»®¢7ﬁ—mﬁgmﬁﬁﬂﬁ\ﬂﬁ$V%ﬁki
THRERBRMANTEY . LIFLIE T3A 71 TEERS 2B T ARBOEE(TA0F -2 L YKELRD
N r L (Subtirelu, 2013). —H THEN Z L IO SHFEILARKIELINTE~ (Doer, 2024), ZHUIxFL, K
FEFETE. AV F21F57L2BTBLTIETNTERLIENTZ 2L TIn—aEEH0TEEICERY
ICHRER L. FEDZ LD SR IRML SN EBFERAICEBNICAIE I T 2R L TW5, THITHIA,
EHETOEREICLSEII 227~V a VIBNSBFREERIE. Y blt. EROXAKTS TS EE A
NENDB LV EITBVWT, FEEORET 52—t EEH T T LI N5 TREM 215,

ARETIE, BASHOBER T—ERNBEEKRAIEN Y OEEHSD B AS ﬁ&m#%é&%«mﬁ
A >9E21—%3 LIl o BEPISHEHIEB L ZBAREBOSKME (B khE. P X
T<ﬁwﬁ%ﬁfﬁw%n%gm%ﬁ)étwiatﬂmbﬁm# Z L TxoRBRE=ALT "TAARE Jtﬂ

LEEBNBERY - A TAOX—AIEN DL S ITFEINSMN, TILLETREENH S D0 T 5,
ﬂ%“ﬁm#% L DFED THERE) OBMIEIIRT 282 L THEY. HIEHE - HEFEDOHEY
2G4 - LRILOEEKRE (ThHEBEENRLYERY »EREN L — T B REBE N, SR L TS Y)
BT 2R[/9I0H->Z ENTREINSE, T 29 LEZRRIE, —BnFEIZr->T, ZrlidmiELS,
FUM, BEFHICETARMHRZEVE TR Y > T\, L, ZENZOLIRTIETLEIASTE
7“-7H DWTITBEAZNR LN, BERY - A TAO0X L SEBENERICDITSDENE 5N, RRE
BFEARP IS FENTENEHER L HE S BOERIZT+—HRT S22 T, BEHBFIIBVWTETH
gmﬁ%muxﬂ%%%ﬁ&m<%ﬁﬁﬁ THOERERT 20D TH 5,

P

Doerr, N. M. (2024). Linguistic Counter-Standardization: Exploring Liberatory Language Practices around ‘Japanese”, Boston: De
Gruyter Mouton.

May.S. (Ed.) (2014). The multiingual tum: Implications for SLA, TESOL and bilingual education. Routledge.

Subtirelu, N. (2013). What (do) leamers want (?): Are-examination of the issue of leamer preferences regarding the use of ‘native’ speaker
norms in English language teaching. Language Awareness, 22(3), 270-291.
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AR (BRZKE) NT—ILKE)

FEREREINFEETEBCEITDIEIRETHOELRTHY .. EEERMER (Community of Practice) *FZH,
HREETIBEENSLEETHS, LHL, BRENE, BEZFERANDOHFR. [T LI LCNDER

TRBOYIET I TICTESRWEGEI S,

REEIFBERTORBERY*E (. ZETEOERREERSTENT, FHEBLM>IEA

—HE R R ATz HRIIBEZDBIVARI SR THY .. > TILEO D43 H SIBREBEICIIF»H S
1S, EEHTEEHO,

o EWIZRUY: TERYYHHNLA, ™F>5(4>vavbEry, T4FrzaiEs, (33
g MR2A2) H 5 —DORUVER FEMK.

o —EIBNA>FE2—Y¥iRYIRY LF—+ E&B)

e —EIENAYIE2— (BREKEDIS%HEY) LIRYIRY LR—F (RIEKRED|15%)

o HERCLBZFEBFEANDERNA>IE2— (BIEKEDI5%)

—EEDA > Y Ea—EEMBICANTHEE OB Lz, LR— biCld, FEY 7:8EEd, ERER

HE BRIV RMeZEAZ, BRE - BEBELLTOREEENE L, — BB -—EBBOREICEE 771
IWELR— DI SAEAESBY Lz, —EEOLKR— FTE—EBY 5NELEEMI L/,

A2 E2—REOT > — b L OERENHRR. 2ENEREICET 3EBIEFY+ 14K/ LR

L. TEBVICHES Lz, R, OFERAETIE. KER ISR TLLL 5B VABE I YIRS R
BT HEIANESEEE)EWVHIERNDHY ., JYVABNDEZ WIS ARKZENTHEEERANDEEIZFIR
BAL W) RENEN UV LD >z, THUT, IR THREBLHZE LW ) EEREREROFTE N/ LOR
AL, LY KREFLITENLHLOXARIBENIERT 20T TIERVWE WS FEEEERL TV
%,
*Lave & Wenger (1991) o TIE#BRASI0, (IBIGCEMBI I =T+ 2BELEBITHY . &
ENOBEATIE T23a=F71, 0MA%2ETHREENEL 5, ARKRTEZEENBAZELETHRAS
EIRHBTI2HEAR (HE) ITERT U TS, HENDOBAREES LV ) HEERANDOBEEFRAL L
%5,

P

Lave, J., & Wenger, E. (199 ). Situated Learning: Legitimate Peripheral Participation. Cambridge University Press.
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)= SEEAHN ¢ FER SNS Bhill & BARGE S St EKIC & 5 BRI EINZHROZIE

MR & (Wee Joys Japanese Language)

AFEEZIE. FBR SNS Bh#El L BAZBSHANDTZAN s HEmT 52 LIcd Y. BENEENSHELCDL SIS
FETE20 25 EK - AERETH 5,

EEREEN 202 4 FEGNAAEHEMERTICL 2y, MEICFABEY 2AAELBEKIIL00A
A%#Bi %, —H. SNSEZAL TARWICBARB L ZIFZHEENERIL, 2 LARETIIBEINIIWL,
FATHRRE TIL SNS IIHEASN,. FHIERNIDFZ2ECIHL L THEELB S L INTH Y (Yeh & Mitric 2020).
ARNAAREZBEEIETZ2FE) Y —2D— v L TER SNSE#HEL T 515,

BAZ%%1. BAEHETS TEROLYY 2 BE 3L 13 TR, BENWBAEZEH ICAT-HE - &
EOZAMNER L D2DH S, BAESZHTIE. ZHEVADIIE L LNILOZR AW ERY, ELAHLDHS
MR D 2 L ERIN G, . BENKENSZHR TR, 2EEEERADEIE BIE. 4. &
HhH. ’YIRY EERIRT 20BN H S (515 - 8 2022), T D=8, BENKEINGHZORBECRREICIZ.
FAMDOREAL T TR, BFOLRTE, LRNUBROLOT I, #EHOTRE, ET7CXEZEOFELV
STIKRNRDHENS (BHE2017),

REHIT. AROKEISHIIBOBN T, 2025F45 5 Instagram £ TLNILBIDER B ARESANENE %
NEL., 2026F 0513 2NeERELI=7—7>— b % Substack LTEEL TEk, 7—7¥— b, A
WA, B EA. EREAORV., BVWEHBEESZES0. ARE T, BERBERUV7—7Y— %, B
KREFBEVBRWBENIZHEICT I ERALRT T EEEL L THEDIT TV 5,

AFAETIE, R SNS Bh&EICHEER L TW S BAEBFFELRRICA > 574 VERMKRAZ 21TV, EBRA
KREFZAVMBBERVEET — 7Y — MIXT 2FBENORHEFS, BRTEBIZ. (14 R SNS gh@Es 5 B4
ZEHEADER. QBENREISROXER A QmAFORONES. WHAOEHOTRL - £5 -
74— K\ 7, (5SNS 2 BEFBITSEAT B0 T2V DERFEENS OO AL S L 72,

FETIE, FAERLREZD LIS, R SNS HENAEWHEISGHEAOBEL Y L THELEB IR ER
L. @FEECEEZLB LB 2 RENZEIBNOTRE RN 3,

:\?‘:

SCHER

BIEE (2017) TERMHENZHICAITAREST I I 2 =T RIFEEE—FEE BT BARESHXIIESNS 70— TfE
RDRAL—) TRRSIEERFZEFEBARERE > 9 —htka 43,97-108.
SEE - MR T (2022) TEASMIEIT 2 BAESFHIAANADY LB, TMeBEIERFRLES 34, 253-273.

Yeh, E., &Mitric, S. (2020). Bridging activities: Social media for connecting language leamers’in-school and out-of-school literacy practices.
Intemational Joumnal of Computer-Assisted Language Leaming and Teaching, 10(3), 48-66.
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wILXUF (7)) =5 ABAREHE)

BAZBOFUDIZBLIT—AVELYDEEBL/S— M) %2 BT ERH5THS, 2OL I LA SBARE
BEATONS-HICI1E, BEFVBENEEL/S— ) —DEIREM 2R L. MEZREE L. SHiLFERT S
CUDNTEBHEEBIIILE—ATODERISETHS (Council of Europe. 2024-2026). LA L. #HERE
BB TIE, FIREKEP L 2 2 KRFE - KERESDETEBHEE L LTOREAREE, £3 B L0EDLY
ZEREH XN TV (Moloney & Glles 20154th),,

ARENDENNL, BAEHEEZIFENTEL /- M) —%2BBLNITH Y L HIHEFBRICBWVWTHES
BEBRNDRELE %ﬁ&%f% tf%%°$%%1m\ﬁ%éimbtgw$ bL—F OARE LP LT
3) WEEE (AROTI RS54 > DPICAD L WS WAL ETEDOEGEEEE, ZOHMEIOVWTINEET S
7L —75EE) HEEREKISATRETH 50 2 KE4T %, LP 2EA LAMETIE. B0 BAREBBZEE Y
L5I3EEICEALLER, #R, 1 TA0X—0FE, 747274 T4R2H (BiE20211h). BRDBAE
FEEHNLIIFBENRCREE, g, ¥+ )7 TSR PERINTVS (RRE20211).

AR TR, BARAEADORFR THICESNBREREEEROKRFRESSL (BFELE4L, BARAAFE1L)
EXRIC, LP WEEEE 2 L. SEBENRYIRY ¥ — FORBRABTE BN Lz, DDER, E8%
BLTACOESTEUNDEE L FOL2 L, BEDEEL /- M) —OSHFHME LT EENIRA TV L,
SEFEBLBET LI NI EBLI LI b 5T, T, BOLTHETELIFTH-/2 L, HEEICL
STEHHEMEICET 2REIMBEINALT Y, TOREIE, BEEEREIKRD SNLKEFNEYE (ECML,2007)
IS 2ARBENEINTWEZ L hh -1,

Coffey (2015) |IRE N AKFEE (PGDE :#42) OSNEBHEFER 707 54X ZRLOEDLY XL Y AV
RENET S LP DENEZRELL, AAETIE, LP FIF TR AEZL EER L - LP XWZEEE0S. BAE

BICBITAHERBRICBVWTEZSEIENEMREFOLLHD. TO—BHLRHZENTEINILLVAL I,

51213, LP MR EE REBETDFZ UV DIGIISATRETHE0 2 RAET 2 LENH S, AEIL, BHSE
FRICEDCBREBEREFERDHY HERAT 2 LT, BEROLFHFELRELARICBVWTBAEKB LTS
THrVALD,

P

Sl BT 2021) TEEBR—FL— M LRBEBTATUTATA-CPAT T 45714 DEHEy Hh SETEFERE N,
ZEfF - HHEB GR) TEEY 74 v 2 id 2 <ok #9E, V> LER, 245267

AR T (2021) "EREEBRIETES S My 285 CEH - PEZRTREINFLLABO LY TAT YT 4T
11, F6E, LHEF - E2EAR ZRMAT R THo7414 7TUOL SEHE —Eip v £iRa0 #7884, 96-105.

Coffey, Simon. (2015). Reframing Teacher's Language Knowledge Through Metaphor Analysis of Language Portraits. The Modem
Language Joumal, 99 (3), 500-514.



F28ERE R ABHEFRFRAR

KRF—%% 3 |

MEEEH AL IRENLFEY
—RFBAREWRT 5 ADKED 5—

=9V R (3-7KP)

AREETIE, KEODBAEI SRIBITABERERAVEIIL—TTOWESILY L RETEIHOWT, #
BEBLUHEADIRY RY N SBOLNERDE LHENTREERET 5, MEBRIZTOERICLY, ELFC
BE BRERALNII2a=4—Ta % RLT T#R 24A4HTLELNTEY . BRETTIIRHEHRE
ETHECNE R LA B CERIN TV S (Wray&Nixon, 2025)

BARZBHELET ClE. FliIH (2015) (I BAZED LRGGAHTE BRI S E 2IC LB EEREE) L R
DR, FEEVRECEEDR LI BTN T 22 LIS Y EEEM L ANMBE I N LRE L TV
%, 3. PREBEENR YL LEMEETE FikiZs 2024) Tk, FBEEOAEIMABEIN, BB
XAV E TN TV AEZENREINTVS

ZEZIZDLIRERBREN S, FEEOHEZ B L BN ZUOREDTREMICER L. BE4ER.
RENDBHAREI 7 RAIEWTHREENERTMEAIIT> TE, BEALMIUEBNEEBHL LT\
WEIY, MEEORH — FEWE, BE2ED—EDBRENFBENEBRATRIHRL, ¥ 5 IHEDREIC
LY I ZADFRR[ IV ICHEET B LSRR - T,

AREERIT. RIS ADEBEE L L TOMEEERICEAT 22T ET 27— FD A2 MO E L UEER
BEDIRYIRYZZEFICEDICILNDTH S, TDFHER. COLHRFIREHIIRLIITMA, FEEEFVEE
RCGENRAICL DI - RABNDEEERERTELFHNTHLI U DD -1, . MEBDBOERR Y
8L TN TNOEECEFRE 5 5EN LEWE - BRETEDTREILRZ2ATLEDTHY ., 1> 7IL— Tk
BEFENRIRICHL DR 5 HEEMN RTINS, —H T FEOROMNAIRERIEAAD ETHRELRS
Nizo Al BRICBUAIEHMHATA 7L LTOMEREZTAT 2BR L THEMICOVWT, BREHKBICBITS

)75V —EEOE RN SRET S,

:\?‘:

SCHER

WREE - wEHED - AE BB HETF - LEH ST (2024) "E-_SEBBRRE L L (ORZE—FHH72 SEER
DFDTR—, F5EI 7 7)) A7 BAREHERFEFAE (2024F8R48)

RWIEED - BUETF - A S AT (2015) TREREIERSERI L ER Y AN EIRGRARIRE DA PRARGERE HIEME ST
22(2),52-53.

Wray, U. & Nixon, Y. (2025) No Al - the Creative Ripples of Kamishibai. Patterns of Practice. 1(2), 288-304. htips://doi.org/10.15123/csew-
7918
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FRREHE (SHYY—KF)

HHEL. FEEORENTE - BECHETOREEK. sTEBEXETIEERERENETRLZL WS, 29
LABREILREL 25B0ERBICLCE 250 TIdRIFNL, REEZTNDFFRLTWSEhIITERL BE
DREATHO)VEROMNAFETRAINTEY., 2ORIENAEZA)F25L8 LTELOMRTIRBEINT S/,
F . HREIZEINDIANDORE DB L LT, SULHEE R YOS - ULERRIE, BEDBEERCIT
EMEFRDOMEE - (i - BEE LR XA, FHEOFEN - AN RBEICBREL RIZTHESEIH S LTV
% (7L42013), BAEBHBICEWTH, MHICEELEEL LERTLAIA THREZSHEHINTNS
CUDREINTW S (RBEB2007), 29 Liz7eh, SHFETIISHME. 1> 7L—Ya e gH-iRL R
L., BREEXBIOBEROEILEAONS, LHL. BREISBEOENAD ) F25L60HE. SULEEE
FEREOBEFBRICES T Y TR, BAREHKE. CYDIFEREICBEWTETRITHHE SN TR,

ZITHAMETIE, A F)AOKRFETHEEYL L THEREEZZIWMRLNILOZED, FRKRIEICR SN
L21e. XLREZYXDLHITIRA, BBIRL. Bh->TWEN0 248517 %, CHOREFHEWHRN A T4
OF—ICEDVEAYE—V Y LTUHRA. PABD T+ —HRTIL—T, ZOHBOEEEBEAL > I E2L—
ICL BERBEN SFEN DAY E—VE IR L. B%REER. BRRL TV 500251 —L (1980) ®
lToa—F4>7 - Fa—FT4>7) TFLEERAL T, XEH. HN. SROZESDE R ST 5,
COETILIE, AVE—YDRIFFEADTORBROULHNER B L TREEMICARE1TI LIRA TV 52X
Do, FEDTATOTATA—DREMLHET A THREEEITI. THIS, FEDERZOBRY AARZBFEEAN

DFEIBERC BANDEEE - UEIIHT 28 DB BEREICOWTHEREITITFECH 5,

ARENKEIL. AFE. V> F—, MEENSHRAF) ADOKRZEN, [A52F 71, RUEISHBESE
FoTWEDOHEERT EFHIDY 2BRTEINDTHS, ORI, LY EENTERBICEALKEE
BEJUVEZHELEMORRICAITTE2RMT 22 L0 BEINS, 2P, AREIIEELITPETHY.
ARE T ZTOFENRTHRET %,

P

BEAHIE (2007) TAXRSEHRETH7 )T AHIL - VT3V —DRE~NEAIT T, WEBRR 75— Xg 4522

Hall, S. W. (1980) ‘Encoding/Decoding’, in S. Hall, D. Hobson, A. Lowe, & P. Willis (eds), Culture, Media, Language: Working Papers in
Cultural Studies. Hutchinson , pp. 63-87.

Gray, J. (2013) ‘Introduction?, in J,Gray. (ed.), Critical Perspectives on Language Teaching Materials. Palgrave Macmillan. Available at:
https://doi.org/10.1057/9781137384263_1
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BTFE QIREARS). DMREERF (GLFEEXRF)
7 14—+ —AHF (KFRKZF).
LETFR (QIEARTF), aRXfoF (LPERF)

E, BAROBHHEHETH Diversity (Z#kM) - Equity (M%) - Inclusion (BiEMH) D3 >NEBRE*EhY

7= DE&I DA ERINT WS, KFICH TS BABHKE (&, FECEE. X FASE. £AHAM.
BAZEZBRERD CSHME L. REBORBHA T TR L, MEBECSAMR Y OFBN R SHMICLEEE
T2 %EBEUNTFE > TS, F. BRAFLArNEZRALIT TR, BFEAMTH UL ERCBARERES L
HHTHYE2DIRRITE L EFBZBCEENIRDOLNTVS, TOLILRRITEWNT, ERABFEITK
FAI22TA 2 ROTEZRIREFFHRRNBL L THRATWSEE 5D,

wl - AKRE (2024) TlE. BEEE UNFEK) /0B L7277 — FAEEZD LI, SULHEADR
BEACIIL—VTHE -  TRUEKBOEHA) SR L. BOBERTOERERNNDEYE, AARAZEDER
DEINFRAY L TTEHINTVWS, 2H LAFRER, KZEI1I2=712ER0EHEK L LEADLILOTH
Y, mEE (2025) TH., KEF v/ RIB T 3EBEINNDLEEZIRHEL TV 5, AHETIE. £BH
FENKFEDAIZ=ZFTAIIETE3BRDEFZ DL ITIRA TV SH %, DE&I DAL SIBET 570,
BRMATE 1T 7

FEESME L, UZFEOKFIHEET 5. 23820 - UEWICEHLEER T L DBF 44068 THS, EM
JEE T3, Diversity ¥ L TEZ4BA5DERCRER. Equity ¥ L THERE r ofRM. BEOERC RIS,
Inclusion ¥ LTAREIIa=FT4IlH 7 5REHA. B25 LLWLNERER R ZNT,

AENHERN S, ARCERAZEICL > TABRDRKOER Z L W) RIZEN—ERE SNz, —AT. ¥
BEEX 7 52 A — MMCISHAQIERR I, Bo5 L \WHNE, BEINTVWE LR ZEEHITEBULETH
Y. BENLEROHEAIN, L L, $EETCOBRERCEAEFEXE*RDZELSL. 28\ T
DRTJ|ITITFENTZRS 2 USRI Nz, BAREFE L. FICHECEEICSULEBADBELE N S >, TN
LRI S, BEAXEYBAENBAICREYT. BAAZELOHEECAKFE I I 2 =T 1 2B TOFEV
#3 L T, DE&ICED K BB LEBRIREEZHAR L T SEMNTEINS,

P

IWEEREERRBE (2025) TEUbtEsm [FB2R] —SHMEEO-HOE> b Ly R > —g BBEEE.
BULTE - IAREELEF (2024) THEE - HXULF v /RIS B ICET 2387  BIRL S B O TR,
2024 FE AREH B ERMEAS (CILE2024), 20245F8H28, MXKE - V4RIV RETT 4V IR
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BER (95LKF). AT (RFEEKXE).
PEEF (=R b - T7YT7)TKRE). RBEXRF (71 2/3FKH).
BT (V4" yIKF), KBEWIF (RUFRI— - A AR I UKF)

AREIZ. RERIOBAEHBEICHEITS T4 ) ¥ 25 LnBHERME (Decolonising the Curriculum:DC) 5 | 2R
THOREAT T2 LTHBLATOY 27 FOREL, TOBRDERBLUEZELRET 20D TH 5,

E, RENEEHECIEHE (A1 =27 4) XBE (1> 71L—Yar) OXARIEWT DICHEE
RERREY L GERRIN T 720, BASEHE CIIARRHLHMECEERREITROMN T\ 2, EITAETE. RE
IZHIFTEAREBLREOARTDODIC DIREBAS I LT, SAENER. MDICOESI L < hH i, vt )
BEOSGEONA—HT, SHICEBET 2RIBEERCERIBEIEEL TWA I L LA -, T A
BERT DICHERICIE, BEIDZUVEWEEHNELNTIRTH S 2 LHTER I,

CHOLEERE®EIA. A70V T b F—4ld, ODC ST 25085522 L. QEESHFICHITS DIC D
BAHARERIIOVWTHEIR L THVBRRKIRT 22 2B L TEZH S DICHOERE BT I L 2B LT,
FICKREOBARBHEI LW RIC, BEFEBE, 2EDA > 51 Vg EERL 1,

ZIETIE. XFEIBFARR ban=7") XL &5 DIC DEFHERCHLEZEEL. DIC DERD
ZEMCEENE L OBERIOWTIER 250, £2ETIE. BAEZEHHRES L VRIEMICEIT 2XULEER
SEBICEB L. BHOSHRILOTEEM RSB LTz, 61T, OV 7 FATOBEEROMER L Rm %A L
T. bS2R5 25— 7 (Wei& Gardia, 2022) X°#t & IE & (Hudley & Flores, 2022) % ¥ DE BN L BB &R 1=,

ZO5ER, DIC ITHELZ Z2HBEABNELHKIICL LE 5T, SEEBCTEOUSNE - BUAK R Y FE<EH S E
BRFBETHLZUNHELO YR T, FERBBEOREEERNS <O DIC LRV EAREH>TEY . STN50E
Sroffott G2 L LEERIN,

SV FV L REROEFDIGLMEANEERT. TORREERMEL TV, BAREHEIHWTEH DIC DAL
BRATHBEVHBEEELEDZ L LI, REEICIFETRR Y LARABETEEL, HERDORH L OLLE AT
EITHIFETH S,

23R

Wei, L., & Garcia, O. (2022). Not a First Language but One Repertoire: Translanguaging as a Decolonizing Project. RELC joumal, 53(2), 313-
324.

Hudley,A. H. C., &Flores, N. (2022). Social justice in applied linguistics: Not a conclusion, but a way forward. Annual Review of Applied Linguistics,
42 144154,
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Keynote Speech

From “Partial Understanding” to Generative Intercultural Experience:
A Vygotskian perspective on critical dialogue that fosters human connection

Atsushi Tajima (Tokyo University of Foreign Studies)

This keynote explores language leaming from the perspective of the Russian educational psychologist Lev Viygotsky. Viygotsky
viewed schooling as a process through which leamers move beyond the boundaries of their own culfure and engage with
diverse cultural perspectives across time and space. This educational vision deserves renewed attention in contemporary
society, where globalization is advancing while people are increasingly confined within culturally homogeneous information
environments. Drawing on Vygotsky's theory, the keynote examines how education can foster rich and generative leaming
through dialogue.

Toaddress this issue, the presentation first reconsiders what it means to understand a word (Tajima & Kikuoka, 2025). Language
can be understood as a medium that supports collaboration within a cultural community sharing common purposes and
experiences. Among members of the same community, words can be used fluently without explicitly explaining the shared
knowledge behind them. By confrast, people from different cultural communities who do not share these experiences often
sfruggle to grasp the meanings of such words unless the underlying knowledge is made explicit. In this presentation,
communication among members of the same cultural community is referred to as conversation, whereas communication with
culturally different others is defined as dialogue. From this perspective, understanding a word means not only being able to use
it naturally in conversations within one’s own community but also being able to explain its meaning in dialogue with culturally
different others. Conversely, itis possible to use a word fluently in conversations while being unable to critically examine or explain
its meaning in dialogue with others. | refer to this condition as Partial Understanding (Tajima, 2018).

Vygotsky recognized this phenomenon and regarded it positively as the starting point of language development. His concept of
the Zone of Proximal Development describes the developmental movement from using words in conversations with familiar
others, to recognizing one’s Partial Understanding through dialogue with culturally different others and ulimately becoming able
to explain those words independently through critical dialogue. Vygotsky understood this developmental process as a form of
freedom, whereby leamers become capable of reconstructing meanings across diverse contexts rather than remaining bound
to specific situations.

Building on this theoretical perspective, the keynote introduces TAKT, a dialogic leaming design co-developed with elementary
school teachers in Osaka, Japan (Tajima, Fujikura, & Takemoto, 2024). TAKT uses leamers’ awareness of their own Partial
Understanding as a starting point for developing dialogue with others. Examples of dialogic classroom practices from Europe
will also be presented. Finally, the keynote discusses educational approaches that cultivate intercultural leaming as a process of
generating new meanings through dialogue with others in an age where culturally homogeneous echo chambers have become
a pressing social concem. It concludes by considering how educational practice can support leamers in engaging in critical
dialogue while maintaining trust and respect toward people with different perspectives.
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Biography
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khail Bakhtin. Through fieldwork in primary, secondary, and higher education settings, they identified the phenomenon of “Par-
tial Understanding”, in which leamers struggle to explain concepts leamed in school to others from different contextual back-
grounds. More recently, this phenomenon has been examined as a challenge in intercultural communication. Current re-
search explores leamer development and educational support that enable dialogue across different contexts and perspec-
tives, combining theoretical and empirical studies of university teaching practices and educational support in school settings.
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Invited Speech

A Hole in the Big Roof: Assessment, feedback, and the plurality of futures

Christopher Perkins (The University of Edinburgh)

Assessment makes claims about the future. A grade predicts what a leamer will be able to do later, and feedback offers an
image of a future self and invites the student to walk towards it. This paper takes that observation seriously and asks a question
the history of futurology is well placed to answer. When we assess aleamer’s Japanese, how many futures does the instrument
allow?

Between 1967 and 1973 a circle around Hayashi Y{iird, Umesao Tadao, Katd Hidetoshi, Kawazoe Noboru and Komatsu
Sakyd founded the Japan Society of Future Research, theorised the information society (jhdka shakai) in advance of
anglophone scholarship, and helped produce Expo 70 as a future rendered in architecture. Tange Kenzo, who designed the
Big Roof, was among the society's founding sponsors, and the discipline and the architecture were a single project. Its critics
understood this. The artists of the Banpaku hakai ky6tdha answered a rational, hygienic and forward-facing future with
something archaic and ritual, contributors to Bijutsu techd generated altemative uses for a site whose future had been setled
officially, and in April 1970 a man in a red helmet occupied the right eye of the Tower of the Sun for 159 hours. The objection
was to the singularity of the official future. When that future failed in 1973, amid ail shock, pollution and Komatsu's own Nihon
chinbotsu, nothing had been cultivated to stand behind it, and catastrophism filled the space.

Generative Al now occupies a comparable position inside the feedback loop of language leaming. A language model retums
the most probable continuation, which makes it an engine of extrapolation and, applied to a leamer's writing, an engine of
normmalisation. It cannot distinguish deviation from error, because centrality is the only property it recognises, and it produces no
record of what it removed. Where assessment is automated, criteria must be machine-legible, and washback converts those
criteria into the curriculum, so that the forecast manufactures the leamer it predicted.

Reading this alongside plurilingual and pluricultural competence (fukugengo, fukubunka), which is by definiion partial and
uneven, and alongside the leamer-as-subject tradition (gakushisha shutai) in Japanese language education, the paper argues
that feedback pemmitting a single destination is both inequitable and fragile. Okamoto Tard did not demolish the Big Roof. He
made a hole in it, and that is the available ambition.
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Outreach Activities for Primary and Secondary Education in Scotland
through a Hybrid Model
—Initiatives to promote the Japanese language and culture via both online
and in-person approaches -

Presenters: Fumiko Narumi-Munro (The University of Edinburgh), Ayumi Kumagai (Kyiv Polytechnic
Institute), Noriko Ishikawa (University of Stirling)
Mihoko Pooley (The University of Edinburgh)

Project members: Atsuko Moriyama (The University of Edinburgh)
Yuko Matsuoka (King's College London), Yoko Matsumoto-Sturt (The University of Edinburgh), Sakie
Chiba-Mooney (The University of Edinburgh)
Akihiko Shimizu (The University of Edinburgh), Helen Parker (The University of Edinburgh), Abigail
MacBain (The University of Edinburgh)
lzumi Kuroda (the University of Glasgow), Hitomi North (Aberdeen University)
Gavin Lawson (the University of Edinburgh), Mari Murray (the University of Edinburgh)
Nairne Brown (graduate of UoE Japanese Studies)

In Scotland, a region of the United Kingdom, Japanese is not included in the official curriculum for primary or secondary
education. A 2023 survey further reports that no secondary schools in Scotland offer Japanese as a second foreign language
(Scottish Govemment; The Japan Foundation, 2024). In contrast, in England and Wales — also part of the UK — Japanese is
offered as a subject in secondary school qualifications, providing opportunities to study the language formally.

To address this regional disparity, a project was launched three years ago with funding from The Japan Foundation (JF). The
initiative delivers outreach for Scottish secondary pupils through a hybrid model combining an online Japanese course—
implemented primarily via Scotland’s national edeaming platform, ‘e-Sgoil—alongside in-person school visits.

The most significant achievement in the 2025-26 academic year, the project's third year, was a substantial increase in
participation: approximately 100 online participants (up from around 60 in the previous year) and roughly 1,200 participants in
face-to-face sessions (up from about 300). Furthermore, the number of schools participating in the online course as groups also
increased from one to four, including two Japanese (language) clubs.

The increase in participant numbers can be atiributed to several factors. First, retention among online leamers who have
continued from the first year has strengthened the cohort and supported sustainable enrolment. Second, recruiting Japanese
language teachers and graduates of Japanese Studies degree programmes living in Scotland as local tutors in various regions
has mitigated geographic constraints, enabling the number of schools that could be visited to increase to approximately three
times that of the previous year. Third, a joint initiative with the JF Japanese Cultural Centre, London in June 2025 delivered
Japanese language sessions across 11 primary and secondary schools within one week. Finally, enhanced publicity—
disseminated through the education authorities and related channels—appears to have improved awareness and uptake.

In terms of teaching materials, the project has continued to draw on JF’'s Marugoto courses hosted on “eMinato”, while also
adapting selected elements of JF Cairo's materials for younger leamers, “Wakuwaku Nihongo”, to better reflect Scottish
contexts and age-appropriate classroom needs. In addition, collaboration with the Consulate General of Japan in Edinburgh
enabled the delivery of online career sessions for primary and secondary pupils. We also broadened access through online
courses designed for leamers who are unable to attend school.

Overall, the findings suggest that a hybrid outreach model can respond flexibly to diverse institutional and leamer circumstances,
generating synergies between online provision and inperson engagement. Building on these outcomes, the project will
continue to promote Japanese language and culture in Scotland, with future developmentincluding support for schools seeking
to establish Japanese (language) clubs.
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Are Translation Tasks Effective in Beginner Japanese
Language Education?
ATILT approach to developing communicative competence

Mariko Allen (SOAS, the University of London)

This study aims to construct a pedagogical framework for beginner Japanese language education that incorporates insights
from Translation Studies, and in doing so, to offer a new perspective on communication-focused language teaching. The
research explores the intersections of Translation Studies, Second Language Acquisition, and language pedagogy.

Because translation has historically been closely associated with the grammar-translation method (Hino 1988), it has not been
widely embraced in Japanese language education. However, this study draws on Guy Cook's (2010) Translation in Language
Teaching (TILT) and Vermeer's (2014) Skopos theory as its theoretical foundations. Rather than treating translation as mere
linguistic conversion, it reconceptualises franslation as a purposeful act of linguistic and cultural mediation shaped by context
and communicative purpose. From this perspective, a new practical framework for Japanese language education is proposed.

Translation tasks tend to be often considered suitable for advanced leamers, given the level of vocabulary and grammatical
knowledge they require. This study, however, takes the position that translation-integrated leaming is particularly effective for
beginner leamers and presents a mediation model applicable at the beginner level.

This framework is grounded not only in translation theory but also in findings from a questionnaire survey of Japanese language
educators and classroom observation conducted at higher education institutions in the United Kingdom. The findings from the
educator survey revealed generally positive attitudes toward translation, while also highlighting considerable hesitation and
tension regarding the integration of translation activities and the choice of instructional language in classroom practice. Leamer
participants, on the other hand, responded positively to translation tasks integrated with contextualised communicative activities.
Building on these findings, this study positions the leamer's mother tongue or dominant language not merely as a
supplementary tool, but as a valuable linguistic resource for generating expression in Japanese. In particular, it explores how
translation tasks from the firstlanguage into the target language, Japanese — referred to in Translation Studies as L2 Translation
— can foster communicative competence in contextually appropriate Japanese.

The presentation will inroduce specific classroom activities designed for beginner leamers, illustrating how leamers develop
their ability to use Japanese expressions with an awareness of the audience and cultural context. The study argues that
incorporating the theoretical framework of Translation Studies into language pedagogy has the potential to confribute to the
development of communicative competence in beginner Japanese language leamers.
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Heritage Language Practices in a Region without a Japanese
Supplementary School
A mother’s choices and community formation

Saeko Ogiso (Ritsumeikan University), Yuko Hasegawa (King’s College London)

This presentation examines the potential for community-based Japanese language environments to provide opportunities for
heritage language practice in regions with limited access to supplementary schools. Focusing on the case of a Japanese
mother in the United Kingdom, it explores the factors that led her to re-envision an established playgroup as a space where
children from similarly situated families could casually engage with Japanese language and culture.

In contrast to conventional frameworks which conceive heritage language maintenance as a process of transmission from
parent fo child, the presentation interprets the mother’s initiative through Thomson-Kinoshita's (2021) concept of “KEISHOGO (%
#3E)". KEISHOGO is a “community language” altemative that understands heritage language as not simply inherited but
generated through connections among parents, family members, friends, and the wider community.

To explore how the mother’s initiative took this form, the study focuses on her decision to give up the option of commuting to a
supplementary school due to her child's refusal and the burden of long-distance travel. It employs the Trajectory Equifinality
Approach (TEA), a qualitative research methodology that examines how individuals reach pivotal points through a series of
choices over time (Ozawa 2024). Consistent with Wakai's (2025: 30) discussion of Trajectory Equifinality Modelling (TEM) and
related models as tools for visualizing practices and conflicts and encouraging “positive reflection” in heritage language
education practice, the study draws on participant interviews and subsequent collaborative reflections through the construction
of a TEM diagram. Findings suggest that community-based initiatives in regions with limited access to supplementary schools
can play an important role in sustaining connections with Japanese language and culture.
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Anxiety and Beliefs among Learners of Japanese
Insights from two-year survey

Presenters: Kazuki Morimoto (University of Leeds),
Ayako Yoshino (University of Leeds)

Project member: Ying Peng (University of Leeds)

Foreign language anxiety (FLA) and language leaming beliefs have atiracted renewed attention as important affective factors
influencing leaming processes and outcomes in second and foreign language education. However, much of the existing
research has focused predominantly on ESL/EFL leamers, and relatively litle attention has been paid to leamers of Japanese
in the UK. In particular, limited research has examined FLA and beliefs among leamers studying multiple languages
simultaneously, or how study abroad experiences may influence these factors.

This presentation investigates FLA and beliefs among leamers of Japanese based on data from an online survey conducted
with students enrolled in Japanese degree programmes at a UK university, including both single-subject and duaHanguage
maijors. The study focuses on the following research questions: (1) How do the beliefs and anxiety levels of single-subject
leamers differ from those of duaHanguage leamers? and (2) How do anxiety and beliefs differ between leamers at different
stages relative to their year abroad?

The survey consisted of 30 Likert-scale items (five-point scale) for each construct, adapted from the Foreign Language
Classroom Anxiety Scale (FLCAS) (Horwitz et al., 1986) and the Beliefs About Language Leaming Inventory (BALLI) (Horwitz,
1988), along with several open-ended questions. The survey was conducted anonymously in 2025 and repeated in 2026,
yielding 34 and 24 valid responses, respectively.

Preliminary analysis, based primarily on ttests and supplementary statistical comparisons, indicates that dualHanguage
leamers tend to experience higher levels of anxiety and pressure than students studying Japanese as a single subject, although
these differences were more pronounced in the 2025 cohort. Responses to the open-ended questions further suggest that
anxiety varies depending on the specific target language. Notably, the comparison between pre- and post-year abroad cohorts
revealed confrasting frends across the two survey years, suggesting that the impact of study abroad on leamers’ anxiety is not
consistent but may vary depending on cohort characteristics and leaming contexts. These findings will be further explored
through leamers’ qualitative comments on their beliefs (e.g. views on language and language leaming) and anxiety (e.g. sources,
situations, and coping strategies).
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How Does Language Proficiency Configuration Influence Group Dynamics and Learning in
COIL: A case study of two groups in a short-term COIL

Takayuki Okuyama (Okinawa Intemational University),
Nobuhiko Tazoe (Shizuoka University)

This presentation reports a case study examining group dynamics and participant leaming in Collaborative Online Intemational
Leaming (COIL) conducted between a British-affiliated university in China and a Japanese university.

COIL in Japanese language education has been explored from various perspectives, including intercultural competence and
career education (e.g., Koga, 2026). Okuyama and Tazoe (2026) examined a COIL implementation involving groups with
varying levels of language proficiency and dlarified the leaming outcomes participants gained. However, prior research has not
clarified how the language proficiency configuration of individual groups specifically influences group dynamics and leaming.
The present study focuses on two groups with contrasting language proficiency configurations and aims to clarify what occurred
within each group and what participants gained.

Semi-structured interviews were conducted with eight Japanese-side participants, and two groups with more confrasting
configurations (four participants) were selected as the unit of analysis. In G1, the Japanese-side participants consisted of a
quadriingual speaker (Cantonese, English, Chinese, and Japanese; from Hong Kong) and a participant with limited foreign
language ability. In G2, both Japanese-side participants had high communicative competence, with one also having some
English ability. All Chinese-side participants had proficiency in both Chinese and English. Data were analyzed using reflexive
thematic analysis (Braun & Clarke, 2019).

Analysis revealed notable differences between the two groups in how a shared language was established and how participation
was balanced. In G1, the quadrilingual participant functioned as a language bridge, enabling the group to operate; however, the
member who spoke only Japanese was linguistically marginalized and experienced a sense of exclusion. In G2, there was no
bridge figure, yet balance was maintained as multiple members with high communicative competence complemented one
another. This contrast suggests that what shapes group functioning is not language proficiency alone, but its combination with
communicative competence and the Japanese proficiency of the partner group. Regarding leaming outcomes, the
marginalized member in G1 developed an experiential understanding of the importance of Yasashii Nihongo (plain and
accessible Japanese) through their lived experience. In G2, qualitatively different leaming emerged, including the updating of
cultural stereotypes and a generalized awareness of the need for communicative consideration.

This study confributes theorefically and practically by demonstrating through concrete cases that language proficiency
configuration influences group dynamics and leaming quality in COIL. In particular, it shows that over-reliance on a bridge figure
camies the risk of marginalizing other members, and that communicative competence beyond foreign language ability can
function in a complementary role. As this presentation is based on data from Japanese-side participants only, the perspectives
of Chinese-side participants are not included. Integration of Chinese-language interview data currently being analyzed by a co-
researcher remains a task for future work.
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Perception Shifts
Exploring students’ cross-cultural understanding through anime

Mika Takewa (Xi'an Jiaotong Liverpool University)
Lulu Jin (Xi’an Jiaotong Liverpool University)
Shuo Liu (Xi'an Jiaotong Liverpool University)

This presentation examines how engagement with anime contributes to shifts in students’ perceptions of other cultures, from
the leamers' perspective.

The study is motivated by concems that anime may reinforce particular cultural images (Ito & Bisila, 2020), potentially limiting
intercuttural understanding to superficial or stereotypical interpretations. For first-year leamers, connecting entertainment-based
materials to deeper reflection presents a significant challenge. To address this, the study adopts Transformative Leaming theory
(Mezirow, 1997) as its analytical framework, which focuses on questioning leamers' existing assumptions and frames of
reference, and is well-suited to describing the transition from surface-level understanding to deeper critical reflection.

The module, Japan through Anime, is afirst-year course at a Sino-British joint venture university in China. Itinfroduces Japanese
culture through themes such as school life, cuisine, geography, and traditional and contemporary practices. Through guided
comparison with students' own culture, it aims to foster intercultural awareness and self-reflection. Students typically enter with
prior knowledge from media such as anime, though their understanding often remains at the level of generalised impressions.
Classroom activities combine anime viewing with reflection notes, prompt-guided discussions, summary tasks, and portfolio
assignments. The interaction between instructor questioning and peer discussion played a key role in deepening students'
awareness.

Methodologically, the study adopts a small-scale qualitative case study approach. Semi-structured interviews with a small
number of participants serve as the primary data source, supplemented by open-ended survey responses. The interviews
refrospectively explored students' initial understanding, allowing for a reconstructive account of their prior knowledge.

Findings indicate that while dramatic perspective transformation was not observed, students demonstrated meaningful
changes corresponding to early-stage transformative leaming. These included increased awareness of diverse perspectives,
greater sensitivity to cultural differences, and deeper recognition of their own cultural assumptions. Students most readily noticed
aspects of anime connected to everyday life. Rather than experiencing strong disorientation, they engaged in gradual reflection
prompted by unfamiliar yet relatable cultural representations and guided classroom acfivities.

At the same time, instances of partial understanding and oversimplified interpretations persisted, suggesting that intercultural
leaming develops in a staged yet nonHinear manner. Nevertheless, students were broadly positive about anime as a medium
for intercultural leaming, valuing its concreteness and accessibility.

This presentation argues that anime can serve as a pedagogical resource for supporting early-stage transformative leaming in
classroom+based intercultural education, with instructor mediation playing a crucial role. As a future direction, comparing
students' interpretations with naturally occurring discourse in fan communities could help yield more context-sensitive insights.
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THE BIG TREE
Japanese for Business Communications:
Report on the development of new teaching materials over the past year
as part of an ongoing project

Presenters: Kazuko Sorensen (Former Royal Holloway, University of London)
Keiko Ikeshiro (Former Oxford Brookes University), Noriji Fujimoto (Osaka University)
Risa Ide (Nevsehir Haci Bektas Veli University), Tomoko Miyairi (University of Hull)
Kumi Casey (Newcastle University), Yuko Hasegawa (King's College London)

Project members: Aiko Otsuka (King's College London)
Sachiko Hida (Former Language School Arles a la carte)

In this presentation, we will showcase new teaching materials produced by THE BIG TREE (hereinafter TBT) since August
2025. We will also reflect our process of material development this year, including the filming of a new video. Then, we will share
feedback received from participants at our materials trial workshop as well.
TBT currently consists of nine members from four countries and produces online teaching resources aimed at improving
leamers’ competence in Japanese in business context and cultivating necessary skills for the workplace. The materials
comprise five chapters in total; each chapter begins with a video and includes a wide range of language activiies, such as
fistening and speaking’, ‘reading and writing’, ‘translatior’, fistening comprehension’, shadowing’ and ‘vocabulary expansion’.
Drawing on Piaget's theory of stage-based cognitive development and Viygotsky’s theory of the zone of proximal development,
each resource features tasks based on a three-step ‘Hop (Introduction), Step (Development), Jump (Application) approach,
designed to be tailored to leamers’ proficiency levels and needs. Furthermore, TBT is one of the BATJ ongoing projects, and a
total number of materials already produced has reached over 50. We aim to make all those materials available online by this
autumn.
The main activities this year have included reviewing our script for the video ‘Kyoto: Business Negotiations — Expanding Sales
Networks in Japan’, coordinating filming, on-site shooting, and subsequent video editing. In parallel, we have created reading
and writing materials such as ‘Eco-Friendly Initiatives in Japanese Hotels', and translation and vocabulary-expansion materials
such as The Beauty of the Setonaikai’ and ‘Rice Fields Divided by Stone Walls', were also produced. Furthermore, TBT
regularly organises workshops to provide trial users with opportunities to see our teaching materials. During these sessions,
participants are asked to try out our materials in a classroom setting; following some discussions on the content as well as
possible effective use of our resources, where their feedback is collected for our further material development.
Based on the activities carried out in this academic year, we will present the following:

1) TBT's newly created materials

2) Issues identified during the production of a video material, particularly during rehearsals and filming

3)  Our material frial workshop and feedback from testers
We will unveil stories behind the scenes as our challenges when film-making. We hope this will serve as a useful reference for
BATJ members when they undertake their own video recording to create teaching materials in the future.
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Japanese Language Education through Onigiri Action
Integrating learner agency, collaborative learning, and social practice

Fukumi Higashihira (Tottori University), Kyoko Sha (Soochow University)
Yukiko Ideno (Yamazaki University of Animal Health Technology)

This presentation reports on a classroom practice in Taiwan that integrated Onigiri Action, a social contribution campaign, into
Japanese language education. The purpose is to examine how activity-based Japanese leaming can connect leamer
agency, collaborative leaming, and social practice. The main argument is that meaningful Japanese use was created not by
Onigiri Action itself, but by the teacher’s instructional design and support, which transformed the campaign into a classroom
task involving collaboration, expression, presentation, and communication with a wider audience.

Onigiri Action is a campaign in which posting or sharing images of onigiri can support efforts to provide meals to children in
need. In this practice, it was introduced not simply as a cultural or cooking activity, but as a task through which leamers could
think, create, explain, and share ideas in Japanese. The project was conducted with approximately thirty lower-intermediate
level high school students over three weeks. The teacher infroduced the cultural background of onigiri and the social purpose
of the campaign, and then supported students in considering how Japanese leaming could be connected to hunger, social
contribution, and communication beyond the classroom.

Students worked in groups of three or four to choose a theme, make original onigiri, prepare short explanations in Japanese,
and present their work. During this process, they exchanged ideas, negotiated roles, selected vocabulary, checked grammati-
cal expressions, revised their written explanations, and practiced their presentations. Some difficulties were observed in ex-
plaining reasons and procedures, making comparisons, and using expressions for suggestions and requests. The teacher
therefore provided model expressions when necessary, while also encouraging peer checking and group revision.

The project also included SNS posts, in-class presentations, and sharing through Padlet with students from other schools.
Comments from extemal audiences were incorporated into student reflection. The data included students’ reflection sheets,
questionnaire responses, presentation scripts, audience comments, and classroom observation notes. Closed questionnaire
items were summarized descriptively, while open-ended responses were categorized into themes such as enjoyment, collab-
oration, confidence in using Japanese, awareness of social contribution, and future leaming goals.

The results suggest that many students found the activity enjoyable and gained a sense of achievement through collabora-
tion. Some also reported increased confidence in explaining ideas in Japanese. The “measurable social impact’ of the project
is understood not as a direct quantitative measurement of social change, but as visible evidence of social connection, includ-
ing the number of posts, sharing opportunities, audience feedback, and leamers’ own comments on social contribution. The
practical contribution of this study is that it offers a model for redesigning Japanese language leaming as an activity connected
with food culture, collaborative production, presentation, and social engagement. Future applications may adapt this model to

other regions and themes, such as local food culture, disaster prevention, environmental issues, or tourism.
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Exploring a COIL Design Open to Motivated Beginners:
Multimodal virtual exchange through digital picture book creation

Nobuhiko Tazoe (Shizuoka University),
Takayuki Okuyama (Okinawa International University)

This presentation explores the possibility of a collaborative online intemational leaming (COIL) designed to accommodate
leamers at the beginner level. The presenters provide a case report from a COIL project between an extracurricular Japanese
class at a Sino-British university in China and a multicultural communication seminar at a Japanese university. The current study
focuses on the Japanese leamers, especially those at the beginner level, and examines theirleaming experience by qualitatively
analysing follow-up interviews.

Since the establishment of the SUNY COIL Centre at the State University of New York in 2006, COIL has been widely
implemented as an initiative in interdisciplinary virtual exchange (Chan, 2025), and practices in Japanese language education
have recently been reported (e.g., Koga, 2026). Nevertheless, a certain level of proficiency in the medium language has been
required of the COIL participants, which has excluded beginner leamers, even when they are highly motivated.

In this context, the current study designed an activity in which leamers, in groups, created picture books using the co-editing
feature of digital design software, providing a task with low cognitive load and making nonHinguistic resources available.

Three rounds of a short-term COIL programme consisting of four 60-minute sessions were conducted with different participant
cohorts, followed by post-project interviews with consenting participants. The Reflexive Thematic Analysis (Braun & Clarke,
2019) yielded four themes, namely "Burden”, "Group Dynamics", "Support and Adaptation”, and "Sense of Achievement” and
15 subthemes. These findings showed a global tendency of the cohort, in which, despite facing various obstacles, participants
became aware of linguistic adjustments and affective support by their Japanese counterparts and gradually created a
comfortable and mutually respectful interactional space.

At the individual level, namratives showed participants' active attempts to find the right way of multimodal communication,
including the use of gestures, illustrations, the chat box, and digital translators. Some participants noticed that emojis can convey
emotional content even better than verbal communication, while others expressed hesitation over heavy use of translation tools.
However, leamers who preferred systematic language leaming did not experience a sense of achievement despite enjoying
the activity, indicating the importance of sufficient goal-sharing beforehand.

The cument presentation contributes to the future development of COIL activities to include motivated leamers regardless of
language proficiency levels.
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Problems in acquiring tense and aspect in Japanese
from the perspective of learners' misuse examples of the verbal forms
"V-ru, Vta, V-te iru, V-te ita"

Eleonora Yovkova-Shii (University of Toyama)

This presentation examines the problems in acquiring tense and aspect in Japanese from the perspective of leamers' misuse
examples of the verbal forms "V4u, VAa, Ve iru, Ve ita.”

Most of the previous studies dealing with the acquisition of tense and aspect in Japanese as a second language have largely
focused on the "V-e iru” form (e.g., Sheu 1997; Sugaya 2004). In recent years, there has been a rise in studies examining the
usage and functional differentiation of the four forms addressed in this presentation; particularly noteworthy among these are
studies utilizing leamers’ corpora (Goda 2019) and research on the acquisition of Japanese tense and aspect by native Chinese
speakers (Cui 2009; Nishizaka 2021). While these studies provide detailed data regarding leamer errors, there has been little
discussion on measures to rectify such emors. This tipresentation examines pattems of leamer emors associated with these four
forms, considers the influence of the teaching materials—an aspect overlooked in previous research—and discusses the role
of supplementary materials in helping to address these erors.

The analysis of leamers' errors utilizes the results of grammar usage diagnostic tests conducted in class and misuse examples
extracted from leamers’ corpora.

In Japanese, the category of aspect is more complicated than tense, but because these two categories are closely related,
leamers need to acquire sufficient understanding and knowledge of both. However, at the beginner level, when the basics of
tense and aspect are being taught, it is difficult to provide detailed explanations, so many leamers advance to the next level
without acquiring sufficient knowledge. As a result, even at the advanced level, leamers are unable to use tense, and especially
aspect, effectively, and the following misuses have been observed.

Ex.1) Intaanetto ga fukyuu suru izen wa, hokanohito to tsuushin shinagara dekiru geemu ga sukunakatta tame, geemu wa
hitoride {purei sareteiru} ga, genzai wa onrain de fukusuu no yuuzaa ga dogjini geemu ni sanka dekiru yooni {naru} nodearu.
Ex.2) Haruka mukashi, aru inaka ni aru mazushii noofu ga sumimashita.

Ex.3) Watashi wa ima kokusai gakuyuu nihongo gakkoo de nihongo o benkyoo shimasu.

This study will try to identify the characteristics of misuse pattems (necessary form vs. the form being used) of the four forms
from the perspective of the leamers' errors. Furthermore, based on the leamers’ misuses, we will analyse the grammatical
features (e.g., verb types) that are necessary for the correct use of tense and aspect, but which leamers may not have fully
mastered.

In addition, we will examine how textbooks, which significantly influence leaming, present the information necessary for the
distinction and correct usage of the four forms, and discuss whether the information provided by the textbooks is sufficient for
the appropriate acquisition and usage of the forms.

Finally, we will infroduce supplementary material for autonomous grammar leaming and discuss the role such materials could
play in grammar education and deeper leaming of grammar.
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Monolithic vs Plurilithic
How study abroad shapes students’ ontological and ideological understandings of
‘Japanese’

Presenters: Chisato Danjo (York St John University), Maja Skender-Lizatovic (York St John University)

Project members: Clare Cunningham (York St John University), Christopher J. Hall (York St John
University)

Mainstream language education has conventionally conceptualised language as a stable and homogeneous system centred
on a ‘monolithic ideology, which is often positioned as the sole legitimate model for language leaming (May, 2014). This
monoalithic view of language dominates teaching materials, teaching methods, and assessment, and often reinforces namow
language ideologies that privilege ‘native-speaker nomms’ (Subtirelu, 2013), while everyday linguistic diversity is often
marginalised (Doerr, 2024). In contrast, our undergraduate programmes explicily challenge this monolithic orientation by
infroducing plurilithic understandings of language across the curiculum, encouraging students to engage with diversity in
language and contextualised language use. Building on this foundation, engagement with real-world communication, most
notably through study abroad, has the potential to further challenge monolithic assumptions by exposing leamers to plurilithic
perspectives on language in reaHife contexts.

Drawing on qualitative interviews with nine UK-based undergraduate leamers of Japanese who had recently completed one-
year study-abroad programmes at partner universities across different regions of Japan, the study explores how these students
made sense of the linguistic diversity they regularly encountered during their year abroad (e.g. dialects, sociolects and informal
language styles), and investigates how these experiences may have challenged and potentially shifted ontological and
ideological dimensions of their language orientations towards ‘Japanese.”

Preliminary analysis suggests that many students experienced a notable expansion in their conceptualisation of ‘Japanese,
frequently commenting on both the prevalence of regional varieties and sociolects and the flexibility of formality levels, in other
words, on the extent to which everyday interaction diverged from textbook representations. This, in some cases, prompted
students to question assumptions about corectness, legitimacy, and linguistic authenticity. Importantly, the findings also reveal
variation in how students navigated this process, highlighting differences in individual trajectories of ontological and ideological
shift. By foregrounding students’ reflections on their encounters with linguistic diversity during their year abroad, this study
contributes to ongoing discussions about recognising the need to embrace the plurilithic nature of language in language
education.
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Developing a Sense of Belonging in the Classroom Through Peer Interviews

Banri Takemori (Xi'an Jiaotong-Liverpool University)

Leamers using the target language in peer interaction is a fundamental classroom activity and important from the perspective
of fostering a community of practice. However, due to factors such as differences in proficiency, temptation to use the first
language, and feelings of self-consciousness, leamers often do not speak actively.

To foster a sense of belonging among leamers and reduce their resistance to using the target language, | implemented a
semesterdong interview-based assessment in a very small class of three students. The small sample size limits theoretical
generalisation, but the practice offers pedagogical implications.
Procedure:
¢ Topic selection: Students chose one topic from ‘Marugoto’ A2 (e.g., festivals and special days’) and
created interview questions.
o Firstinterview and reflective essay — practice, unmarked
¢ Second interview (15% of final mark) and reflective essay (15% of final mark)
o Individual interview with the teacher (15% of final mark)

The first interview was not marked and served as a practice opportunity. In their reflective essays, students described their topic
choice, how they created questions, the question-and-answer list, and their reflections both as interviewer and as interviewee.
Between the first and second interviews, students were required to share their audio recordings and reflective essays with the
class. For the second reflective essay, they added a section on what had changed from the first interview.

Pre- and post-intervention questionnaires and an oral interview revealed that students’ confidence in conversation increased by
an average of 1.4 points, indicating that this practice contributed to reducing speaking anxiety. However, a student pointed out
that in a larger classroom, some students may feel nervous if they were asked to pair up with a stranger. This suggests that
building confidence in larger classes or for language use outside the classroom remains a separate challenge. This highlights
a potential limitation of the classroom as a community of practice: the bonds and confidence developed within a small, familiar
group may not automatically transfer to larger, less familiar social contexts.

A note on Community of Practice: Lave & Wengers (1991) concept of legitimate peripheral participation’was originally developed for
workplace or professional communities. Applying it to the L2 classroom raises the question of what ‘commumity 'refers to. This practice focuses
onthe classroom as a community where learners engage in the shared enterprise of speaking Japanese, but the challenge of how this connects
to a broader community of Japanese speakers beyond the classroom remains.
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From Reel to Reading: Connecting Short-Form Japanese Story Videos and Japanese
Extensive Reading to Support Autonomous Out-of-Class Reading

Hitomi Kobayashi (Wee Joys Japanese Language)

This presentation reports on a practice-based survey that explores how autonomous out-of-class Japanese extensive reading
can be supported by connecting short-form social media videos with reading materials designed for Japanese extensive
reading.

According to the Japan Foundation's Survey on Japanese-Language Education Abroad 2024, the number of Japanese
language leamers affiliated with institutions exceeds four million. However, leamers who engage with Japanese autonomously
through social media and other online resources are not easily captured by such institutional surveys. Previous research
suggests that social media can function as a space that bridges in-class and out-of-class leaming, as well as institutional and
non-institutional leaming (Yeh & Mitric, 2020). Short-form social media videos can therefore be understood as one type of
leaming resource encountered by autonomous Japanese leamers.

Japanese extensive reading has also become increasingly established across a range of Japanese language education
contexts, and both paid and free reading materials for autonomous leamers are now more widely available. In Japanese
extensive reading, leamers are encouraged fo select materials that suit their own level and to continue reading for enjoyment.
In autonomous out-of-class extensive reading, leamers must also make a range of decisions independently, including decisions
about reading goals, leaming environments, reading materials, ways of reading, and reflection on reading (Takahashi &
Hanabusa, 2022). For this reason, supporting the start and continuation of autonomous out-of-class extensive reading requires
not only the provision of reading materials but also support for ease of access, level selection, visible progress, and the presence
of peers and supporters (Takahashi, 2017).

To support autonomous out-of-class Japanese extensive reading, the presenter has been publishing short, levelled Japanese
reading videos on Instagram since 2025. Since 2026, these videos have been connected with worksheets distributed on
Substack. The worksheets include the reading text, audio recordings, comprehension questions, and short output tasks. In this
practice, the short-form videos and worksheets are positioned as accessible points of contact that help Japanese leamers
engage with autonomous out-of-class extensive reading.

This study uses an online questionnaire survey to examine the perceptions of Japanese leamers who regulary encounter short-
form social media videos. The survey focuses on leamers’ perceptions of short-form Japanese reading videos and related
worksheets. The questionnaire was constructed around five perspectives: (1) pathways from short-form social media videos
infto Japanese extensive reading; (2) support for autonomous out-of-class extensive reading; (3) readers’ cognitive
engagement; (4) visibility, sharing, and feedback on reading progress; and (5) the quality and challenges of content when using
social media for autonomous leaming.

Based on the survey results, the presentation considers the conditions under which short-form social media videos may function
as a bridge to autonomous out-of-class Japanese extensive reading, and discusses implications for supporting out-of-class
leaming in higher education and lifelong leaming contexts.
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Fostering Plurilingual Well-being in Japanese Language Teacher Education:
The Role of Language Portrait Activities

Mai Malkin

The leaming of Japanese should be a process that enriches each leamer's individual linguistic repertoire. To implement
Japanese language education from this perspective, itis essential to cultivate "plurilingual well-oeing” (Council of Europe, 2024—
2026), which enables teachers to recognize the potential of their own linguiistic repertoires, find value in them, and use them
comfortably. However, in current teacher education contexts, the capabiliies and qualities of undergraduate and graduate
students as pluriingual speakers, as well as their engagement with living languages, are often overlooked (Moloney & Giles,
2015, among others).

The purpose of this study is to clarify the linguistic repertoires of students majoring in Japanese language education and to
explore methods for gaining insights into plurilingualism within teacher education. Specifically, this presentation examines the
applicability of dialogue-based Language Portrait (LP) activities to teacher education. In LP activities, participants map their
relationships with various languages onto a human silhouette and engage in group discussions about their drawings. Previous
research utilizing LPs has shown that overseas leamers of Japanese express aspects such as linguistic background, language
use, the influence of ideologies, and identity (Iwasaki, 2021, among others), while domestic leamers express leaming motivation,
attitudes, self-assessment, and career plans (Honma, 2021, among cthers).

In this study, a dialogue-based LP activity was conducted with five graduate students (four intemational students and one
Japanese student) majoring in Japanese language education at a graduate school in Japan. The descriptions in their post-
activity reflection sheets were qualitatively analysed. The results revealed that through the activity, participants deepened their
awareness of their own plurilingualism, positively perceived the diversity of their own and others' linguistic repertoires, and found
an opportunity to reconsider their views on language leaming. Furthermore, the findings indicated that the activity provided a
safe space for dialogue, which stimulated reflection on diversity. This reflection included elements related to the competences
required of teachers in pluriingual education (ECML, 2007).

Coffey (2015) proposed introducing LPs into foreign language teacher education programs (PGDE courses) at UK universities
to encourage reflection on students' relationships with languages and broader concepts. This study suggests that LP dialogue
activiies—which emphasize not only the language portrait itself but also the dialogue surmounding it—can help deepen the
understanding of plurilingualism in Japanese language teacher education.

Future research needs to investigate whether LP dialogue activities can be applied to professional development spaces for
practicing teachers. This study contributes to Japanese language education by providing a practical method for examining the
nature of Japanese language teacher education based on pluriingualism.
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Collaborative Learning through Kamishibai Activities:
A practice from beginner Japanese classes at the university

Yumi Nixon (University of York)

This presentation reports the insights and pedagogical implications gained from leamers’ and teachers’ reflections on group
storytelling and presentation activities using kamishibai in university Japanese classes. The format of kamishibai is said to foster
‘empathy’ through communication between the performer and the audience, as well as among audience members. lthas been
used not only in Japan but also in a wide range of fields worldwide, including education and care settings (Wray & Nixon, 2025).

In the field of Japanese language education, Miyama et al. (2015) introduced a kamishibai creation activity based on short
stories into an advancedHevel reading class and reported that leamers’ renewed awareness of the enjoyment of reading and
presenting led to more active engagement with texts. Similarly, kamishibai activities for intermediate leamers (Saito et al., 2024)
were found to promote leamer autonomy and foster a culture of collaboration and mutual support.

Building on these studies, the author has explored the potential of kamishibai to promote active leaming through collaboration
and has implemented such activities continuously in university Japanese classes over the past four years. While the initial aim
was to infroduce aspects of Japanese culture info lessons, it became clear that the process—including story creation, illustration
of kamishibai cards, and presentation—stimulates leamers’ imagination. In addition, collaborative work confributed to the
development of a positive classroom atmosphere.

This presentation is based on an analysis of leamer questionnaire responses regarding kamishibai activities used as a review
task in beginnerlevel classes, as well as the instructor’s reflective records. The results revealed that these kinds of expressive
activities are not only enjoyable but also help leamers themselves feel that they are consolidating the course content through
the application of vocabulary and grammar. The activity also allows for creative production and presentations that draw on
leamers’ individual interests and strengths—such as illustrating the kamishibai cards—indicating its potential for inclusive
collaborative leaming. At the same time, challenges were identified in integrating such activities into time-limited class sessions.
Finally, the presentation considers the significance and potential of kamishibai as a traditional medium in the age of Al, from the
perspective of literacy education in Japanese language teaching.
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Understanding Japanese language leaners’ interpretation and engagement with textbook
representations of the social world

Madoka Thomas (University of Lancashire)

Textbooks play an essential role in supporting leamers’ preparation and review for classes, as well as teachers’ lesson design
and planning. However, textbooks are not merely accumulations of knowledge, nor do they simply reflect reality as it is; rather,
they present content that has been selectively framed from particular perspectives. This point has been widely discussed in
the literature as “hidden cumiculum.” Social and cultural representations in textbooks—such as role divisions among
characters, lifestyles, and cultural depictions—can sustain, transmit, and reproduce specific values and cognitive development
(Gray 2013).

In Japanese language education, the presence of stereotypical behaviours based on gender and nationality has been
reported (Kumagai 2008). In recent years, however, there has been an increase in representations that emphasize diversity
and inclusivity, reflecting shifts in textbook designers’ awareness. Nevertheless, research that examines how leamers interpret
the hidden curriculum and socio-cultural representations embedded in textbooks remains insufficient, particularly in the context
of Japanese language education in the United Kingdom.

This study therefore investigates how beginner-level university students in the UK, who are leaming Japanese as a foreign
language, perceive, interpret, and engage with the social and cultural representations found in their textbooks. These
representations are understood as messages grounded in social contexts and ideologies. Drawing on qualitative data from
small focus groups followed by semi-structured individual interviews, the study analyses how students decode, construct
meaning, and interpret these messages by applying Hall's (1980) encoding/decoding model. Specifically, the analysis adopts
the perspectives of dominant, negotiated, and oppositional readings. Since this model conceptualizes recipients of messages
who actively interpret meaning through their own experiences and cultural backgrounds, the study also considers the
intersectionality of students’ identities. Furthermore, it explores the relationship between students’ interpretations of these
representations and their motivation to leam Japanese, as well as their perceptions of Japanese language and culture.

The findings of this study are expected to provide insights into what diverse university students in the UK—across race,
gender, and values—think and feel while using textbooks. These insights are anticipated to contribute to more inclusive and
diverse educational practices, as well as to the development of language teaching materials. This study is currently in
progress, and this presentation reports its intermediate findings.
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International Students’ Perceptions of and Challenges in a University Community from a
DE&I Perspective

Chika Tohyama (Ritsumeikan University) Saeko Ogiso (Ritsumeikan University),
Mayuko Feener (Osaka University), Chiaki Yamada (Ritsumeikan University),
Miwako Kashiwagi (Ritsumeikan University)

Recently, discussions of Diversity, Equity, and Inclusion (DE&I) have become increasingly common in Japanese higher
education. In this context, Japanese language education at universities faces growing diversity among intemational students in
terms of first language, nationality, religion, language use, length of stay in Japan, and prior experience in leaming
Japanese. This growing diversity calls for attention not only to visible attributes but also to deeper forms of diversity, such as
values, aspirations, and personal orientations. Differences also exist not only between intemational students and Japanese
students, but also among intemational students themselves in terms of cultural background and Japanese language
proficiency. These circumstances also point to the need for leaming support and consideration tailored to individual
students. Challenges therefore remain in creating safe and inclusive leaming environments that are responsive to these students’
needs.

In their 2024 study relating to multicultural coexistence at a private educational institution spanning primary, secondary, and
higher education, from the perspectives of inclusive education and citizenship education, Tohyama and Ogiso found that there
was a need for a deeper form of intemational understanding and greater awareness among Japanese students. Kagami (2025)
argues similarly that educational interventions across the university community are necessary toimprove intercultural awareness.
Building on this previous research, the present study discusses the resulits of a questionnaire survey examining how intermational
students in Japan perceive their everyday lives within the university community from a DE&I perspective and considers its
implications for creating a more inclusive university environment.

Participants in the survey comprise 406 students with linguistically and culturally diverse backgrounds enrolled at the same
university affiliated with the educational institution that was the subject of Tohyama and Ogiso’s 2024 study. The questionnaire
asked students about their backgrounds, experiences relating to diversity, relationships with fellow students, faculty and staff
members, the understanding and reactions of people around them in relation to equity, and any difficulties they experienced
within the university community, as well as the extent to which they felt able to be themselves in relation to inclusion.

The results show that although more than half of the respondents felt they were generally understood and respected by facullty,
staff, and classmates, they nevertheless felt others’ reactions to them differed depending on their appearance and the language
they used. Moreover, many respondents expressed a lack of multiingual administrative support and Japanese language
leaming support, as well as concems about understanding of Japanese culture, especially as it related to future job hunting.
These findings suggest that challenges remain for intemational students on campus, and that there is a need to develop a more
inclusive educational environment based on DE& that goes beyond the Japanese language classroom to include greater
opportunities for co-leaming with Japanese students across the university community.
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Investigating ‘Decolonising the Curriculum’ in Japanese Language Education
in the UK and Beyond
Insights gained through the first year of our project activities

UMEZAWA Kaoru (Durham University), OFUNE Chisato (Waseda University)
TOMATSURI Akiko (University of East Anglia), NARUMI-MUNRO Fumiko (University of Edinburgh),
FUJITA Tomoko (University of Warwick), YONEZAWA Chieko (Manchester Metropolitan University)

This presentation reports on the background, subsequent practice, and reflections of a project initiated following a survey on
'Decolonising the Curriculum' (DtC) in Japanese language education in the UK and beyond.

In recent years,DtChas been discussed asan important issuewithin the context of diversity and inclusion in UK higher
education; however, systematic research and reports on practical implementationwithin Japanese language educationwas
limited. Our preliminary survey shed light on the current state of DtC within the context of Japanese language education in the
UK. The survey revealed that, while many respondents were unclear about the concept of DtC, there was already a sense of
awareness regarding DtC-elated issues, and DtC+elated practices were already being implemented. The survey further
suggested that mutual leaming andthe raising ofawareness amongst teachers are essential to the
meaningful realisation of DtC.

Given this background, the project teamorganised two online study sessions—primarily for Japanese language teachers in the
UK—featuring guest speakers. Theobjectiveswere to: 1)consolidate knowledgeofDIC, and 2) work towards
meaningful DtC through peer leaming and the exchange of views on how DtCis perceived and practiced in related fields. The
first session explored the historical background and key concepts of DtCfrom the perspective of postcolonialism in literature,
deepeningourunderstanding of the multifaceted nature of DtC definitions and its relationship to language education. The
second session focused on cultural representation and attitudes towards language in Japanese language textbooks and
supplementary teaching materials and explored the possibiliies for diversifying such materials. In addition, through close
reading and discussion of relevant literature within the project, we further explored perspectives such as translanguaging (Wei &
Garcia, 2022) and social justice (Hudley & Flores, 2022).

As aresult, it became clear that DtC s not merely a matter of diversifying educational content, but rather a significant issue deeply
bound up with attitudes towards language and the social and political dimensions of language itself. It was also confirmed that
many existing educational practices are, in fact, highly compatible withthese perspectives.

Going forward,wewill continue to create regular opportunities for shared leaming and practice and will disseminatethe
outcomes of these activities. Alongside broadening awareness of the value of a DtC perspective within Japanese language
education,weplan to conduct a survey targeting students in the coming academic year, with a view to undertaking a
comparative analysis alongside teachers' perceptions.
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