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H mpotewvouevn oudda avtallaywv OTOYEVEL OTOV AVACTOXACUO TAVW OTN
Stbaokalia Twv HaBNUATIKWOV XPNOLUOTIOLWVTAS SPACTNPLOTNTES TOV CXESIAOTNKAY
oto mAaloto 6vo mpoypauuatwv: MathTASK kat CAPTeaM. Kat ota 6o mpoypauuata
KaAOUUE TOUG EKTTALOEVTIKOUS VA EUTTAXKOUV UE OUYKEKPUUEVES  OLOAKTIKES
KATAOTAOCELS (SpaoTnploTNTES) OOV 0 SACKAAOG Kal oL UabnTéG Slampayuatevovtal
éva padnuatiko mpofAnua. Eidika oto CAPTeaM avausoa otous uabntés eivar kat
artoua ue avannplia. Xty ovvedpila Oa TAPOVOIAGOVUE CUVTOUX APXES KAL EUPTIUATA
amo TA TAPATAVW TPOYPAUUATA EVW O TEPLOCOTEPOS XPpovos Ba diatebsl otn
OUUUETOXN) TWV OVVESPWV OE SPATTNPLOTNTES ATIO T SUO TIPOYPAUUATA.

EIZATOQI'H

To MathTASK elvat éva cUAAOYLKO EPELVNTIKO TIPOYPAULN TIOU QOYOAELTAL PE TO
HOONUATIKO Kal TaSaywylkd A0Y0 TwV EKTALSEVTIKWV KAL TO HETACYNUATIOUO TWV
TPOOSOKIWV TOUG O0€ TAOAYWYLKEG TPAKTIKES. ‘Omwg Toapatnpeitar oty
BBAoypagia, vTTap)eEL @AVEPT] ATIOKALON QVAUESH OTIS BeWpPNTIKEG Kol €KTOG
TAQLG {0V ATIOPELS TWV EKTALSEVTIK®VY YA TA HLAOMUATIKE Kal T SI8aoKaAlo TOUG
KOl TNG TPOCEYYLoNG Tov autol ol ekmadevutikol akoAovBovv otn tagn (ywa
mapadetypa, Speer, 2005). T'ia autd To AdGYO, GUYVA, TPOYPAUUATH EKTAlSELONG
EKTIALSEVTIKWV XPTOLUOTIOLOVV OUYKEKPLUEVH Tapadelypata amo N Ttaén otnv
TposTolpaoia Twv ekmadevtikwy (.. Markovits and Smith, 2008). H S pag
€PEVVA CUVASEL UE AVUTEG TIG ATOWELG KAL CURPWVEL OTL T YVWOT TWV EKTTALSEVTIKWV
SLEPELVATAL KAl AVATITUOOETAL KAAVTEPX OE CUYKEKPLUEVO SI8aKTIKO TAxioLo. ' To
oKOTO auTO oxedalovpe SpactnNPLOTNTEG BACIOUEVEG OE CUYKEKPIUEVES SIOAKTIKES
KATAOTACELS amd TN Si8ackaAla Twv pHaBnuatikwv (ApactnplotnTteg) TIG OTOLES
UETA XPNOLUOTIOLOVUE WG EVAUOUA YlX OUINTNON HE EKTALSEVTIKOVG. AUTEG oL
SIBAKTIKEG KATAOTACELG Elval pev VTOBETIKEG, dAAA BacilovTal oe BEpata pabnong
kat Sibaockaiiag mov N BBAOYpa@la aAAG Kal 1 guTElpiA EYOVV ETOMNUAVEL WG
onuavtikd (Biza, Nardi & Zachariades, 2007). T6co otnv épguva 600 Kal GTNV
EKTIA{SEVOT) TWV EKTALSEVTIKWV (LEAAOVTIKWV KAl ev-uTmpeoia), oL ApaotnptotnTes
QUTEG £X0VV PAVEL TIOAV XPNOLUES 0TI SLEVKOAUVOT] TOUG VA SLATUTIWGOVY TOCO TIG
amoOYPeLg TOUG 0G0 Kal TIG TIPOTIOEREVEG SIBAKTIKEG TOUG TTpakTikeG (Biza, Nardi &
Zachariades, 2018- Nardi, Biza & Zachariades, 2012). MéxpL Twpa, EPEVVNTEG TNG
OSOKTIKNG HaBNUATIKOV KAl eKTodeuTeg ekmaldevtikwyv amd to Hvwpévo
BaoiAelo, v EAAGSa kat ) Bpadlidia £€xovv cvppetdoyet oto MathTASK. H popen
TV ApaoTnploTHTWV TOIKIAAEL TTPOKELUEVOL VU KAAVYEL TO EUPOG TWV BEUATWY TTOV
Aaupavouvv xwpa otnv TEén Twv pabnuatikov. IN'a mapddetyua, umopel va eivatl
HovoAoyog 1 OldAoyog, va elval o€ popen ypamtoL oevapiov 11 Bivteo, va
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mepAapPavel Evav 1 MEPLOCOTEPOVS UAONTES, va mepAapfdavel 1 OxL mapEpfaon
EKTIALSEVTLKOV), K...

H €pevva mov €xel Sie§ayBel — kal avapévoupe va cuvexlobel ota emopeva Xpovia —
€0TIAlEL OTN UAONUATIKY] OKEYT OXETIKA UE TTALSAYWYLIKEG KAl SIOAKTIKEG TIPUKTIKES
vy ™ S8acKaAla CUYKEKPIUEVWV HAONUATIK®OV EVVOLWV KAl SlaSlkaolwv:
Stayxeipion e Taéne el81kd 6tTav SuokoAieg ot Slaxeiplon TG TAENS TapepBaivouv
OTNV €KPABNoN TV HABNUATIKWV: 0T0 pOA0S TS YneLakns Texvoloylas kat dAAwv
TNy 6T pabnon kot 1 SIbaokoAla Twv HHBNUATIK®OV: KAl 6T CUUTEPIANYN 0T
TAEN TWV HABNUATIK®OV ATOHWVY PE 181KEG avaykes. H teAsutala Bepatikn agopd
amokAelotikd to épyo CAPTeaM. To CAPTeaM (Changing Ableist Perspectives on the
Teaching of Mathematics - AAAGlovtag Ti§ “ikavoTtioTikég” (ableist) amoyels yia v
StbaokaAia TWV HABNUATIK®OV) €0TLALEL 0TNV EKTAISEVOT XWPIG ATTOKAELTHOVG KoL
Slepeuva Kuplapyeg AMOPELG OXETIKA HE TO WS OL HAONTEG pe avammpia — TL.X. UE
TEPLOPLOUOVG OTNV QKON 1 TNV Opacmn - €vepyoTolovvTaL 1) OXL, OTNV TAGEN Twv
pnaOnuatikwv (m.x. Nardi, Healy, Biza & Fernandes, 2018).

AOMH

H ovuvedpia Ba €xel T popen epyaotnpiov 6mov ta 90 Aemta Ba SounBovv oe Svo
HEPM. ZTO TPWTO UEPOG, To TPOoypappa MathTASK kat ol Baoikég apyég oxeSlaopov
Spaotnplomtwyv Ba Tmapovoiaotel o€ ovvtopia (5 Aemtd), 0T OULVEXEWK, OL
ovvedpol Ba kAnBovv va SovAéPouv opadikd oe pia Spactnplotnta Baclopévn oe
éval TIEPLOTATIKO ATO TN OXOALKY) TA&N Twv padnuatikwv (30 Aemtd). Zto devtepo
uépog, to €pyo CAPTeaM Ba mapovoiaotel (5 Aemtd) kat petd ot ovvedpol Ba
kAnBoUv va SovAePouv oe pia SpactnplotTnTa BaAcLlopEvn o€ Eva EMELCOSL0 OTIOU
HoONTEG, KATIOLOL €K TWV OTIolwV €youv TpofAuata 6pacng, epyalovtal TAVw GE
éva pabnpatikd mpofAnua (30 Aemta). H ouvedpia Ba kAsioel pe pla ovvoym twv
EVPNUATWVY aTd TNV épevva 1000 oto MathTASK 660 kat oto CAPTeaM (10 Aemtd),
Kabws kal avatpo@odotnon amd 1o koo (10 Aentd).

EYXAPIXTIEXZ

To MathTASK kot CAPTeaM eivat €pya Tng €PELVNTIKNG OPASAG 0T HoOMUATIKY
madeia (RME) tov University of East Anglia ypnuatodotovpeva and to HEIF, lan
Hunter Prize kat Erasmus. Emiong, to CAPTeaM ypnuatodoteitatl amd ) Bpetavikn
Axadnpia (British Academy). Anpoocievoels kat SpacTNPLOTNTES OTIG LOTOOEAISES
twv mpoypappdtwv: MathTASK (https://www.uea.ac.uk/education/mathtask);
CAPTeaM (http://www.uea.ac.uk/capteam) kat cto @mathtask2016.
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