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A bibliometric study of EAP research: who is doing what, where and when?

1. Introduction

English for Academic Purposes (EAP), has, in tike44 years, emerged from being a
peripheral element of the English for specific pmsgs movement to become an
important force in English language teaching as@aech. Concerning itself with
language research and instruction that focusek@ndmmunicative needs and
practices of individuals working in academic consexs growth has been driven by the
global expansion of English. With countless studemd academics around the world
now needing to gain fluency in the conventionsazdemic writing and speaking in
English to understand their disciplines or sucedgshavigate their learning or their
careers, EAP has become a significant, althouginaverlooked, aspect of higher
education. Importantly, it has also come to proagplied linguistics with a substantial
body of research describing the literacies of tedamy and how these might best be
taught. It is with this body of research, or rathwth its changing preoccupations and
predominant sources, we are concerned with inpidageer, both as a way of indexing the

concerns of the field and of tracking its historidavelopment.

In this study, then, we examine the literature APEover the past 40 years (1980-2020)
through changes in its research topics, influenpablications and authors and
geographical sources. Specifically, we set ouneweer the following questions:

(1) What have been the most frequently exploreacsopnd have these changed?

(2) Which authors have been most influential angeltaese changed?

(3) Which publications have been most influentrad &ave these changed?

(4) Which countries/regions have been most prodedt contributing to this

research over the period and have these changed?



2. EAP, changing contexts and shifting demands
The termEAP, first coined by Tim Johns in 1974 (Jordan, 2002), ismaefiby Hyland
(2018) as:
an approach to language education based on idiegtiyhe specific
language features, discourse practices, and concativa skills of target
academic groups, and which recognizes the subjattemneeds and
expertise of learners (2018, pp. 383-384).
It therefore includes a range of activities fronsigaing listening materials to
describing the features of academic blogs, andendften characterised as a practical
affair, it goes beyond preparing learners for stimdignglish to understanding the kinds
of literacy found in the academy. EAP is, thenranioh of applied linguistics, and now

consists of a significant body of research.

At its core, EAP is a practitioners’ movement, cemmed with questions confronting
teachers and students in real world contexts. &g @nd Bruce (2017: 53) observe, its
role within universities is as a ‘specialist, theosind research-informed branch of
English language and literacy education’. But aglmas classroom instruction this
involves seeking to establish the needs and disedeatures required by target groups
of learners. There has, then, always been a conenttto research-based language
education in EAP, drawing on broad theoretical ftatrons and the subject-matter
expertise of its students. Several book lengthrreats, for example, point to the rich
and growingly diverse coverage of the field (e.qd>& Bruce, 2017; Flowerdew &
Peacock, 2001) with the recent Routledge EAP Haoklifdyland & Shaw, 2016), for
example, including 45 chapters covering a rangeeopectives, conceptions and
contexts informing the field. Over time, this dritceuncover the constraints of
academic contexts on language use may have coowetshadow a concern for the
ways learners can be helped to gain control oweseltonstraints. This is, however,
uncertain, and their remains a strong interesteapplicationof research so that

research and pedagogy are often conflated.
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The growth of research in EAP is a result of twganaocial changes. The first is the
increasing complexity and diversity of EAP conteXtse commercial and globalising
forces which have propelled English into every mewf academic life means that
learners now comprise a diverse and heterogeneoup.gPractitioners now not only
work with undergraduates studying in English asddiitional language, but also first
language English speakers, secondary and primaaigists, graduates preparing for
their oral defence and academics writing for pwtlan (e.g. Humphrey, 2016; Feak,
2016). An understanding of these students, of lagguearning, of educational contexts,

and of the discourses of the academy is therefoimperative for teachers.

The second reason for the expansion of resear€Akhis the result of a sustained and
conscious effort to professionalise the field. Theporatisation of higher education and
growing dependence on fee-paying student ‘custdriasscreated a mass of teachers
around the world tasked with supporting student®s€ teachers are often working in
environments which offer them little respect angderesources, with their work
treated as a remedial ‘service activity’ on thegieery of university life (Hyland, 2018;
Ding & Bruce, 2017). Determined that their expertie recognised, many practitioners
have turned to research, either as consumers dugecs, to both satisfy their

intellectual curiosity and demonstrate their acaidearedentials.

EAP, then, has changed over these years, beconmmgeatheoretically grounded and
research-informed enterprise than it was in 198@. field has come to recognise that
the communicative demands of the modern univensiylve more than controlling
linguistic error, managing study time or polishstgle. Students, including native
English speakers, have to take on new roles analgengith knowledge in new ways
when they enter university. They find that theydheewrite and read unfamiliar genres
and participate in novel speech events. So whil@ Eéntinues to involve syllabus
design, needs analysis and materials developntdrasihad to respond to the

heightened, more complex and highly diversifiedurebf such demands.

3



We expect these concerns to be reflected in thearels preoccupations of the field. We
therefore believe it may be of considerable intat@&AP professionals to know what
research topics have been most popular (and soimpsttant) over time and which
publications and authors have been most influeriiak is partly because such
information may help them to become more familithwthe field, to stay current with
research trends and to make informed decisionsha K@search issues to investigate.
Equally, however, we believe that this providesraeresting way of mapping the

development of the EAP, so offering a picture afauring discipline.

3 Methodology

3.1 Approach

The method adopted in this paper is ‘bibliometriesi approach which refers to “the
application of mathematics and statistical methtmlghe analysis of academic
publications” (Pritchard, 1969: 348). Essentialistis a quantitative approach used in
library and information sciences to describe pataf publication within a given field
or body of literature. Thus, bibliometrics is behthe Science Citation Index (e.qg.
Garfield, 2007) and has been used to study thawrgs@roductivity of individual
scholars and countries in the hard and social sege(Ma et al, 2014; Liu et al, 2015). It
has also been employed to determine the degregtudraal collaboration in particular
fields (Davarpanah & Aslekia, 2008), to exploresash networks (Gonzélez-Alcaide
et al., 2012) and to examine publication gendequadities (Sebo et al, 2020). In
applied linguistics, Bromley and Scott (2020) présebibliometric analysis of citations

and authorship in a German journal of writing cesitr

Generally, however, bibliometric studies have rmtght to identify the most popular
research topics or highly cited authors and pubbaa in a field. There are two
exceptions as far as we can see. Recently, Zh&a§)2ised a bibliometric method to

provide an overview of the main trends in secomgjlege acquisition between 1997
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and 2018 retrieved from Web of Science. Our stbdwever, draws on Lei & Liu’s
(2019) exploration of topics, authors and publmasiin 40 Social Science Citation
Index (SSCI) applied linguistics journals publishedween 2005-16. They found that
sociocultural/ functional/identity issues have saegnificant increase and
phonological/ grammatical/linguistic topics a samsial decline. They also discovered a
substantial rise in papers from Chinese authors pfacedures, with some variations,

follows this pioneering work.

3.2 Selection of journalsand papers
The first step in answering our research questiaassto create a corpus of journals. To
do this we had to identify journals which publistides related to the linguistic,
sociolinguistic and psycholinguistic descriptiontofglish as it is used for academic
study and scholarly exchange. A more concrete cheniaation of EAP is provided in
the Statement of Aims in tilurnal of English for Academic Purpogd&AP), which
lists the following broad areas of interest:

classroom language, teaching methodology, teaathecation,

assessment of language, needs analysis, mateeadtogment

and evaluation, discourse analysis, acquisitiodlistuin EAP,

research writing and speaking at all academic $evéhe

socio-politics of English in academic uses and Ueug

plannind.
Taking each topic in turn together with ‘acadenveé searched all the abstracts in the
linguistics category of thé/eb of Sciencdatabase published in the last 5 years. While
casting the net wider than the usual core EAP jisrwe sought to ensure that all
relevant papers were included in our study. Thiglpced a list of 40 key journals

which most often publish research articles on Egde Appendix 1).

! https://www.journals.elsevier.com/journal-of-estiifor-academic-purposes



Having identified the most prominent journals psbing EAP papers, we then
narrowed these down to papers whose abstracts wbithined the word ‘academic’,
before further sifting out manually those unrelai@@&AP. This proved to be very
labour intensive as thé&/eb of Sciencdatabase contains the abstract, keywords, and
author information of papers only from the year whgournal is indexed in the SSCI
and our study goes back to 1980, before many ir@yournals were included. Thus,
for journals such as JEAP, which was first indexed012, ten years after it was first
published, this meant extracting the data mandaiiy the journal websites
themselves. We then divided these into two equoa fperiods: 1980-2000 and
2001-2020. This was to determine broad changdeinataset, with the publication
of JEAP as the flagship journal at roughly the noidp announcing a coming of age

for the field.

This process identified 12,619 research article®fw corpus, 78% of which were
published in the later period. This massive inceaaghe number of EAP-relevant
papers, averaging 122 papers per journal eachiry@®01-2020 compared with just 35
in 1980-2000, is a clear indication of the growerghusiasm for research and
increasing professionalism among EAP practitioaeid graduate students. It is also, in
addition, due to the explosion of journals, papargl scholars which has accompanied
the globalisation of research and the impositiopudlishing metrics on scholars across

the planet (Hyland & Jiang, 2019).

3.3 Datasearches
We then interrogated these two corpora to ansveeqtiestions mentioned above, to
discover:

1) The most frequently explored topics overall andach period

2) The most cited authors overall and in eachopleri

3) The most cited books, chapters and articles irvtloeperiods

4) The most productive countries/regions overtweperiods
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To answequestion 1, about topics, involved the following procedures:
1) We annotated all the extracted abstracts witht-gfespeech and lemma
informatiorf using Schmid’s (1995)reeTaggeprogramme
2) We searched the tagged corpora to identifynallns and n-grams of 2 to 5
words usingAntConc(Anthony, 2019) to identify candidate topics.
3) We filtered the n-grams using an automatic pgecasing stop words) to exclude
function words (modals, pronouns, etc) which do potur in research topic
phrases.
4) We manually checked all remaining cases to edeclphrases which did not

constitute research topics.

It is impossible to remove all subjectivity in thpsocess, but we believe it is as
objective and comprehensive as possible in loc&taytopics. We included only nouns
in identifying potential subject areas as thesdarenore likely to constitute research
topics than adjectives, adverbs, and verbs, whien®rdn-grams seem a reasonable
range to capture research topics suchcasiemic writing2-word gram) anénglish as

an additional languag€s5-word gram). We then manually discarded threeama
categories of monograms and n-grams: a) words laistecs common in language in
general &bility to andin terms of, b) concepts and issues not specific to Edrlysis

of, significant differencgthe study, ¢) concepts and issues that are common in EAP bu

too general to be useful (elgnguage, academienglish (see also Lei & Liu, 2019).

Topics were selected for inclusion in the studhédy met a threshold frequency of at
least 30 occurrences over the 40-year period. Wend_ei and Liu (2019) here in
accepting this frequency as high enough to ensrsignificance of the selected items

but not too high as to exclude important topics.affded a further criterion, however,

2 Alemma is the dictionary or citation form of asdpe.g. run, runs, ran and running are indexed by
the lemma ‘run’. This ensured that we capture@edimples of a form.
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that candidate items must also occur in 10% optiidications (at least 4) to ensure a
reliably widespread appearance of a topic in tleedture. Having identified the topics,
we normalised the frequencies by representing tingber of occurrences of each topic
per 100 papers. This was to avoid biases in comgainie two time periods with the
huge increase in papers after 2001. Finally, terdsinn whether there was a statistically
significant difference in the topic frequencies, ma a one-way chi-square test for each
of the topics across the two periods.

To addressgjuestions 2 and 3, concerning the most influential authors and mations,

we first identified the most-cited authors in tieéerences of the papers in the two
corpora and then calculated the frequencies of ti@itions. To find the most highly
cited publications, we extracted all the publicasidincluding books, chapters, and
articles) from the reference lists in the corpud emmputed the frequencies of these in
the two periodsQuestion 4, regarding the most productive countries in EABIighing,
we answered by extracting the affiliation of evanghor of every paper in the corpus.
Finally, both authors worked independently and e an inter-rater agreement of 96%
on the most explored topics, 97% on publicatiorgsauthors and 98% on the most

productive countries before resolving disagreements

4 Resultsand discussion
In this section we discuss our findings taking es®earch question in turn: (i) the most
frequently explored topics, (ii) the most highlyed authors, (iii) the most highly cited

publications, and (iv) the most productive courstiiegions.

4.1 Themost frequently studied research topics

The criteria discussed in 3.3 yielded 551 frequedigcussed research topics overall,
with 329 figuring in both periods. 222 new topibsitefore emerged after 2001. Table 1
shows the list in three groups related to all teglsowing statistically significant

increases and declines, those significantly sinmildhe two periods, and the top 5



which showed a noticeable but not significant @ad fall. The topics are organised by

their percentage change in normed frequency.

It will be seen that some of these items, suckaasrol group, action research, and

case studyare not research topics per se in the sensdeafirg to the theme, issue

or matter dealt with in a text. They describe iadteesearch methods or elements of

context. They do, however, tell us something all@AP research activity over the

period and are central to what is being talked abotow it is being studied.

Table 1 Changes in the most frequently exploredaieh topics in EAP

1980-2000 | 20012020 °rOMeq Chiva
change ue
raw| normed raw| normeg
Significantly increased
identity 91 3.2 1626 16.6 413.0 133.9 0.00
academic writing 57 2.0 715 7.9 290.4 46.4 0.00
learning process 4P 1.5 461 4.7 215.2 19.0 0.00
graduate students 48 1.7 490 5.0 193.1 17.2 0.00
peer assessment 46 16 456 4.7 184.6 14.9 0.00
prof development 80 2.8 787 8.0 182.5 25.1 0.00
genre 103 3.7 953 9.7 165.7 25.6 0.00
interaction 190 6.7 1613 16.5 143.8 32.3 0.00
reading comprehensio 16 2.7 G645 6.6 143.7 12.9 0.00
discipline 201 7.1 1511 154 115.8 17.3 0.00
higher education 859 30.5| 5390 55.0 80.2 12.6 0.00
Significantly decreased
case study 251 8.9 191 1.9 -78.2 583.83 0.00
approach to teaching 57 2.0 76 0. -61 17.8.00
teaching practice 99 3.5 191 1.9 -44.6 78. 0.00
action research 65 2.3 127 1.3 -43.6 50.5 0.00
Remained constant
learning strategy 30 1.1 114 1.2 8.0 1.7 0.26
education system 68 2.4 254 2.6 6.6 1.3 0.42
secondary school 34 1.2 127 1.3 6.6 0.9 0.61
learning outcomes 53 1.9 191 1.9 2.8 1.4 0.42
critical thinking 68 24 241 2.5 1.3 1.8 0.20
Top 5not sig. increased
student perception 3L 1.1 2P5 2.3 108.6 2.1 0.18
undergraduate student 33 12 223 2.3 89.5 1.2 0.36
course 521 185 | 2837 28.9 56.4 0.1 0.89
discourse 289 10.3| 1529 15.6 51.4 0.4 0.56




writing skill 30 1.1 133 14 23.3 1.2 0.38
Top 5 not sig. declined

classroom 518 18.2 | 129% 13.2 -27.5 5.6 0.0p

control group 42 1.5 109 11 -25.1 5.5 0.06

textbook 30 1.1 81 0.8 -23.5 54 0/06

native speaker 95 3.4 267 2.7 -19.4 4.9 0.0b

content knowledge 33 1.2 101 1.0 -12.1 3.8 0.08

As we have noted, some 60% of the research topsaaed in both periods indicating
a certain consistency in the interests of EAP mebeas since 1980. Some items in the
‘remained constant’ category continue to have hayh numberLearning outcome
strategiesandcritical thinking represent the field’s enduring concerns with sttide
development. We also find a consistent interestduncation syste@ndsecondary
school EAP Similarly, among the topics which have remainedstant by rising or
falling only slightly, we find those such asiting, course, classroom, textboakd
content knowledgesome of these have substantial raw figures, gatirseoccurring
2837 anctlassrooml295 times in the 9804 research articles in tter [@eriod. The
consistency of these interests to EAP researcmeiarlines a discipline with its feet on
the ground as researchers are also practitiondrseamain interested in the practicalities
of everyday pedagogy. We have to be mindful, howefehe research topics which
indicate a continuing interest in researching tal@eguage in the occurrence of

discourseand students in experimental studies as indidagexbntrol group

We do, however, also see some major changes int#rests of the field, as might be
expected from a new and rapidly growing area a\stlihe significant increases in
topics dealing witlgraduate student, professional development, higheicationrand
learning processpeaks of a discipline moving from the hands-erryday concerns of
the classroom to issues which reflect the challemj@dvanced literacy and the
professionalisation of practitioners. While clagsropractices in the form qieer
assessmerandreading comprehensiaaiso increased significantly, testifying to an

educational, student-orientated disciplinary arthephands-on classroom practices
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such ageaching approaclandpracticeshowed a marked decline, together vaidise

studyandaction researchmethodologies which are common ways of explotimegm.

Instead, there is a general appreciation thatighe i more than an assembly of
teaching strategies and best practices for therdam. Some of the topics which show
a significant increase in the more recent periedadso those which have attracted those
working in the parent discipline of applied lingiitgs more generally, particularly
identityandgenre(see Lei & Lui, 2019). Together withteractionanddiscipline

however, we can see a growing preoccupation wetkihds of literacy found in the
academy and the ways academics seek to argueldieis and make sense to each
other. In other words, the data show that EAP isonger a purely practical affair

involved predominantly with local contexts and sl@®m practices.

As the interconnectedness of contexts and our stateting of needs have developed,
so too has the ways to explore these needs, firafisgers in the interactions that occur
in the disciplinary specific arguments and genisediby students and researchers. This
is a change which, we might argue, suggests a maveaway from EFL more broadly:
it also announces that a distinctive research speicg carved out for a new

disciplinary endeavour.

4.2 Most cited authors

To identify the most highly cited authors we udeel teference lists in our corpus of
12,619 research articles, dividing them into the time periods. We then normalised
the frequencies by dividing by 100 papers to enaureeaningful comparison. Table 2
lists the top 15 authors in each period, their namber of citations and their

normalised number.
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Table 2:  Most highly cited authors across the p&oods

1980-2000 2001-2020
Authors raw normedAuthors raw normed
Noel J. Entwistle 321 11.4 | Ken Hyland 2068 21.1
Ference Marton 251 8.9 Pierre Bourdieu 942 9.6
Linda Flower 185 6.6 | John M. Swales 91y 94
Michael K. Halliday] 144 5.1 | Zoltan Dornyei 872 8.9
Tony Becher 113 4.0| Lev S. Wgotsky 869 8.0
Charles Bazerman 109 3.9 Douglas Biber 867 8.8
Rod Ellis 108 3.8 | Michael KHalliday 688 7.0
Pierre Bourdieu 99 3.5| Jean Lave 606 6|2
John M. Swales 79 2.8/ Etienne Wenger 568 5.8
Greg Myers 64 2.3 | James Paul Gee 540 55
Dell Hymes 60 2.1 | Jim Cummins 527 5.4
Mikhail M. Bakhtin 54 1.9 | Tony Becher 468 4.8
Ulla Connor 43 1.5 | John Flowerdew 447 4.6
Robert B. Kaplan 42 1.5/ Theresa Lillis 418 4.8
Carolyn R. Miller 37 1.3 | Suresh Canagarajah 366 3.7

Some names appear in both periods, with Michadidégl Pierre Bourdieu, Tony
Becher and John Swales having an enduring influendee field. Swales, Myers and
Bazerman, two linguists and an education schotarparhaps the best-known
academics working in the early years of EAP andesponsible for establishing the
importance of writing, genre and the social coridtamist leanings of the field. It may
be surprising to see the name of Rod Ellis oni#teldut his work on Second Language
Acquisition and task-based instruction was infliednh ensuring that classroom
practice in EAP was informed by wider researchppli@d linguistics. Other
educationalists influential in the 1980s are thecational psychologists Noel Entwistle,
who has made significant contributions to theooestudent learning in higher
education, Ference Marton, who introduced therdistn between deep and surface

12



approaches to learning, and the educational saggildony Becher, renowned for his
work on the organization and practices of acadehsiciplines.

In addition to authors from education, we find tianes of several scholars, of various
hues, who established the field’s continuing irgene writing research. Linda Flower,
the pioneer of understanding writing as a socioadog process, Carolyn Miller, with
her conception of genre as a rhetorical form of@@xtion, and Kaplan and Connor,
who founded contrastive rhetoric as a major araadfiry. These authors obviously
inspired researchers publishing in this period gane an impetus to many of the
studies conducted through the 1980s and 90s in EAd’anthropological linguist Dell
Hymes probably did more than anyone to bring etheqalgjc studies to applied
linguistics and EAP practitioners embraced the epghn, ensuring that the field did not
become entirely enamoured of written text reseafagether with Bourdieu, Mikhalil
Bakhtin has provided important philosophical undamrmgs to EAP research. His
theory of dialogism and the idea that meaning essefippm interactions between the
author, the text and the reader/listener and Hestet are influenced by social contexts
has been hugely influential in shaping EAP conasstiof texts, communities and

interaction.

Michael Halliday and Pierre Bourdieu, whose namggear high in both lists show the
field’s continuing interest in both the systematimalysis of spoken and written texts
and of social theory in gaining an understandinthefmanifold environments and
discourses of the academy. Halliday, of coursthasmost influential linguist of the last
50 years and his model of language as a systetmoofas for making meaning has
shaped how analysts have seen discourse acr@ssadl of linguistics. In EAP it has
been invaluable in describing how language workb@nservice of the negotiations
required to display understanding, construct kndgée and persuade others.
Bourdieu’s work has provided the theoretical meansonceptualise how such choices
areconsiderably circumscribed because of structurastraints and unequal access to

institutional resources.
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The 2001-2020 list shows 11 new names with othd? B#alwarts such as Paul Nation,
Ulla Connor, Ann Johns and Maggie Charles justidatthe 15. Sitting near the top,
Biber, Swales and Hyland have helped to estaltislidndency towards a textual
orientation in EAP through corpus analyses of acadéexts. Dornyei is a highly cited
psycholinguist specializing in theories of learnetivation and names such as
Flowerdew, Gee and Cummins are applied linguisgsniyworking in language
education and discourse analysis while Lillis arath&jarajah, in different ways, have
emphasised the political dimensions of academitngrand the impacts of social and
institutional inequalities experienced by non-natitnglish speakers. The name Lev
Wgotsky as a highly cited contributor to EAP igexgted. His theories of social
learning and development are central to ideasaffading students through various
kinds of linguistic and instructional support. Siamly Lave and Wenger’s view that
learning is social and the result of our experievfggarticipating in communities has
been extremely influential in EAP discussions aicghlinary membership and

engagement.

In these lists of the most highly cited author&&P we can see both the eclectic nature
of the field and something of its development. Tetusion of linguists, educationalists,
sociologists, anthropologists, cognitive psychatgyand others suggests a field which
values theories of learning, of language and oiledatteraction in communication

while acknowledging socio-political contexts of figiand learning.

4.3 Most influential publications

We assume that the most influential publicationa period are those which have
received the most citations. Citation is the stamhdaeans by which authors
acknowledge the source of their methods, ideadiadiohgs, and are widely used as a
rough measure of a paper’s importance. There ar®goding factors here though,

with the volume of citations increasing acrosstthe periods as research expands and
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the fact that older publications have had more tinaccrue citations. Bibliometricians
therefore recoil from simply counting citations whthey want to measure a paper’s
value and instead prefer to compare counts forrgagfesimilar age (e.g. Cooper, 2015).
Our question is different, however, and while weognise that the influence of more
recent publications may not be recorded in thestg, lour study shows how the field has

changed and the influence of key publications is thange.

Identifying the most cited publications we extracttbom our 12,619 papers the
bibliometric data and calculated the raw and norfreguencies for each of the 20-year
periods. Tables 3 and 4 show the top 15 of thesdtse

Table 3: Most highly cited publications from 19802000

Publications cites | normed
Swales, J (1990)Genre analysis: English in academic and 209 74
research settingsCambridge: Cambridge University Press. '
Myers, G (1990).Writing biology: Texts in the social constructior] 7 o5
of scientific knowledgeMadison, WI: University of Wisconsin. '
Marton, F & R Séalj6 (1976). On qualitative diffecs in learning;
outcome and proces&ritish Journal of Educational Psychology 70 2.5
46(1), 4-11.
Becher, T (1989)Academic tribes and territories: Intellectual ingui 60 21
and the cultures of disciplineMlilton Keynes: SRHE/OUP. '
Entwistle, N. & P Ramsden (1983)nderstanding student learning

54 1.9
London: Croom Helm.
Halliday, M. A. K., & R Hasan (1976 ohesion in EnglishLondon: 44 16
Longman. '
Bazerman, C (1988%haping written knowledge: The genre and activity
of the experimental article in scienddadison, Wisconsin: University 43 15
of Wisconsin Press.
Marton, F, D Hounsell & N. Entwistle (1984 he experience of learning 42 15
Edinburgh: Scottish Academic Press. '
Flower, L & J R Hayes (1981) A cognitive processdty of writing. a1 15
College Composition and Communicati@2, 365-387. '
Bakhtin, M. (1981)The dialogic imagination: Four essaysustin:
: . 41 15
University of Texas Press.
Myers, G (1989). The pragmatics of politeness iargdic articles. 40 14
Applied Linguistics10(1), 1-35. '
Halliday, M. A. K. (1985)An introduction to functional grammakondot
36 1.3

Edward Arnold.
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Connor, U & RB. Kaplan (1987Writing across languages: Analysis of

L2 text Reading, MA: Addison-Wesley. 33 1.2
Halliday, M. A. K. (1978)Language as social semiotic: The social 32 11
interpretation of language and meanirigondon: Edward Arnold. '
Flower, L & JR. Hayes (1981lhmages, plans and prose: the represent 30 11
of meaning in writingWritten Communicatigri(1), 120-160. '

Table 4. Most highly cited publications from 2012020
Publications cites| normed
Wgotsky, LS. (1980).Mind in society: The development of higher
. : . 502 5.1
psychological processediarvard: Harvard University Press.
Swales, J (1990)Genre analysis: English in academic and 370 38
research settingsCambridge: Cambridge University Press. '
Hyland, K (2000).Disciplinary discourses: Social interactions in
. . 272 2.8
academic writing Harlow: Longman.
Lave, J, & E Wenger (1991%ituated learning: Legitimate peripheral 263 27
participation. CambridgeCambridge University Press. '
Becher, T, & P Trowler (2001Academic tribes and territories:
Intellectual enquiry and the culture of disciplin&hiladelphia: Open 235 24
University Press.
Wenger, E (1998 Communities of practice: Learning, meaning, and 205 23
identity. Cambridge: Cambridge University Press. '
Biber, D, S Johansson, G Leech, S Conrad, & E REin€$999)Longmatr,
. . 180 1.8
grammar of spoken and written Engligtharlow: Longman.
Swales, J (2004Research genres: Explorations and applications 157 16
Cambridge: Cambridge University Press. ’
Bandura, A (1977). Self-efficacy: toward a unifyitiggory of behavioral 124 13
changePsychological Review, &), 191-215. '
Dornyei, Z (2005)The psychology of the language learner: Individual
differences in second language acquisitistahwah, NJ: Lawrence 113 1.2
Erlbaum.
Hyland, K (2005)Metadiscourse: Exploring interaction in writing
: . . : 96 1.0
Continuum discourse seridsondon: Continuum.
Gee, JP (1996%50cial linguistics and literacies: Ideology in disrses
. 92 0.9
London: Taylor & Francis.
Dornyei, Z (2009)The psychology of second language acquisition 90 09
Oxford: Oxford University Press. '
Cummins J (2000L.anguage, power and pedagodgristol: Multilingual
72 0.7
Matters.
Lillis, T & MJ Curry (2010).Academic writing in a global context: The 65 0.7

politics and practices of publishing in Englidlondon: Routledge.
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All the authors discussed in the previous sectpear on either of the two most cited
publications lists, with only the addition of theyghologist Albert Bandura in the latter
group. His 1977 article on self-efficacy, promotkd importance of agency and
self-belief in learning. The idea that learningwscin a social context with a reciprocal
interaction of the person, environment, and behlradiothers meshed with those of
Lave, Wenger, VWgotsky and Bakhtin, to support alogiews of learning in EAP and
the importance of interaction. VWgotskyéind in Societyhas significantly more
citations than any other publication on the lisdl &) apparently, the sixth most cited
book in the social sciences overall (Green, 20LB¢re is one example of two editions
of the same book on the list, with Becher and Teswbpdating Becher’s classic 1989
analysis of the structure and workings of the acgdd his accommodates changes in
higher education over the years and the new clgdkefacing academics. The book is a
perceptive account of the cultures and lived exgpexes of scholars and their
relationships to disciplinary knowledge and hasiaspirational to those in EAP

seeking to understand the contexts in which knogédd constructed.

Only one title, John Swal&senre Analysisappears on both lists, testament to its
enduring influence on a generation of EAP discoarsaysts and teachers. Pulling
together work in sociolinguistics, text linguistiasd discourse analysis the book offers
practitioners a different view of specialist aredtanguage. Swales also has a second
book in the 2001-2020 list, one which refresheditisewith an exploration of new
genres and new understandings of the concept. ild@dfe are other authors with two
publications in the lists, five in the first periadd four in the second. Before 2000,
Greg Myers ground-breaking detailed textual analygescience writing has been
instrumental in inspiring hundreds of similar seglup to the present day. Noel
Entwistle and Ference Marton’s books on studemhieg informed the practices of
teachers during the period and Halliday’s systetr@gscription of grammar as a

semiotic resource supports a great deal of EARvdise analyses. Uniquely the two
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works by Flower and Hayes are both journal artieles both from the same year. These
works, suggesting a view of writing as comprisihgee main cognitive processes:
planning, translating and reviewing, went a longwaprofessionalizing the status of

EAP writing teachers 40 years ago.

More recently, there are two books by Etienne Wergehis theory of social learning
systems and the connections between knowledge, coitynlearning, and identity.
The termcommunities of practicandlegitimate peripheral participatioare now part
of the EAP vocabulary. Dornyei’s books on the psjoby of learning, individual
learner differences and motivation have also be&ueantial as has Hyland’s corpus
work describing the interactions involved in negbitig academic knowledge claims.
His two books which appear here, on metadiscourdaciplinary differences in
academic discourses, have motivated a consideaafbeint of research into the social

exchanges in academic written texts.

Interestingly, only five of the 30 publications goairnal articles (with just one in the
later list) and none are book chapters. Despiteattempts of institutional research
assessors to channel academics’ endeavours irgarchspapers, it seems that the most
influential and enduring work, in EAP at leastfesind in monographs. Articles offer
authors (and their institutions) a short-term adage with immediate visibility, but the
tables above show that, unless the work is trubugd-breaking, it is unlikely to have
the longevity of a published book. A scan of Googtolar confirms that the citations

of almost any well-published author will find booglsistering at the top of the list.

It should be remembered that we are focusing omib&t successful work here. Many
academic books — expensive and unread - languiséroate library shelves or

unvisited publisher platforms. Similarly, many joal articles are never cited, perhaps
as many as 32% for the social sciences and 82%ddrumanities (Lariviere, Gingras

& Archambault, 2009). We should also point out tietre have obviously been other
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influential works which are heavily used to infoteaching rather than research, and so
do not get cited to the same extent. We have assdrithe age effect on citation counts,
which means that more recent influences may no¢apipere. However, we believe the

lists show both the reach which EAP authors hagetba&ir net in the early years of the

field, gaining inspiration for their research framange of authors across the social

sciences, and how the field has become more speeiand professional since then.

4.4 Most productive countries

Historically, western countries, and particulatie tUnited States, have been at the

centre of scholarly publishing, supported by massiwvestments in research and the

necessary scientific, technical and educationahstfucture. Since the turn of the

twenty first century however, the scholarly worlastbecome increasingly globalized.

Driven by advances in technology, increased funétngesearch, more efforts by

developing countries to raise the status of theiversities, and more pressures on

individual authors, there is now greater partiagmabf previously peripheral countries

in the publication marketplace. We can see somgtbiirthis expansion in the

affiliations of the authors in our database, sutigg$oth the spread of EAP and the

widening involvement of Asian countries in partaulTable 5 reports, in ranking order,

the 15 most productive countries in research dweperiod using the affiliation of

every author

in the corpus.

Table 5 Most productive countries/regions acrossth years (by author affiliation)

1980 to 2000 2001 to 2020

country/region| publicationg percentagg country/region| publications percentage
England 647 23.0% USA 1961 20.0%
USA 479 17.0% England 1863 19.0%

Australia 422 15.0% China 940 9.6%
New Zealand 282 10.0% Australia 686 7.0%
Canada 197 7.0% HK, China 629 6.4%
Japan 141 5.0% New Zealand 588 6.0%

HK, China 125 4.4% Canada 490 5.0%
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Taiwan 113 4.0% Japan 294 3.0%
Scotland 56 2.0% Taiwan 294 3.0%
Netherlands 56 2.0% Sweden 294 3.0%
Sweden 28 1.0% Spain 196 2.0%
Singapore 28 1.0% Iran 196 2.0%
Finland 27 1.0% Malaysia 196 2.0%
Belgium 26 1.0% Turkey 108 1.1%
Germany 26 1.0% Singapore 98 1.0%

The results show that most of the countries inetlrdier period are still major
contributors to the field in the second. The USA teken a greater role in leading
research but the other top 6 countries in the 881D period have all fallen both in
ranking and the percentage of work they have atlléte whole. The countries with
traditional publishing pedigrees such as Englangtralia, New Zealand, Canada,
Japan and Taiwan have all slipped down the listZoatland, the Netherlands, Finland,
Belgium and Germany have dropped out of the toplttgether. They have been
replaced by one European and five Asian count8pain has a strong group of
productive EAP researchers and their publicatiaselearned a significant number of

citations, but it is the surge of work from Asiavuatries which catches the eye.

This reflects the fact that emerging economies tangely driven the 4-5% per year
growth in publishing output in recent years (UNESQQ17). The leading Asian
countries, for example, have accounted for 8—12ftuangrowth in recent years
compared to around 2.9% for the G8, and 1% in tBeabld EU. Japan has remained a
major source of scientific publishing, but it iseoof the rare Asian countries where
output has declined. If we look at the wider pulihg statistics for Asian countries now
excelling in EAP research, we find that Iran nealdybled its share of world
publications to 2% between 2008 and 2014 and Tutikdy9%. Scientific articles by
Malaysian authors grew by 251% between 2008 and,20XTeach three times the
average of Asia as a whole (UNESCO, 2017).
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Hong Kong (listed as HK, China in the tables) Bpecial Administrative Region of
China and is included in China’s data in the WeBagEnce system. We distinguish it
here to recognise both the significant contributimede to EAP by authors working in
Hong Kong, especially during the earlier period] &amtrack China’s phenomenal rise
in the rankings in the second. Hong Kong has aremsly well-resourced higher
education system which attracts some of the wottifjsacademics and graduate
students, giving it five universities in the wottgp 100 (QS, 2020). Because this is an
English- medium system, EAP has played an importaatin supporting students

language development and has attracted signifresetarch funding.

The biggest change, of course, is the appearanckiné at number three, emerging as
a significant player in EAP publishing. One keys@aa for this is the massive increase
in funding and support for research by the govemtriverecent years (e.g. Qiu 2010;
Zhang et al. 2013). Articles in SCI journals writtey authors from Chinese institutions
has increased from some 120,000 a year in 2009a®@0 in 2019 (Mallapaty, 2020).
Some estimates even suggest that Chinese auttmrsahywhere in the world, were
listed on 34.5% of all papers published in 201622% increase since 2000 (Xie &
Freeman,2019). In Chinese journals alone, JiangQRfdund a recent surge in articles
discussing EAP with over half of those publishetiMeen 2000 and 2018 appearing in
the last three years of that period. Such is Chiaaibition to increase the status of its
international research that it plans to invest UsB$#llion to develop the quality of

local journals (Cyranoski, 2019). Those workindziAP have clearly benefited from
these incentives and are working to make Chinamgortant contributor to the growing

literature in the field.

These findings suggest that more and more schiotarsoutside the traditional
publishing countries are managing to gain visipildar their work in EAP in
international journals. We need to remember, howekiat our findings show the

affiliations of authors and not their nationalifye can say little about their country of
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origin, native language, or ethnic background. Sanot@ors are likely to be expatriates
employed in overseas institutions while scholarskimg at the periphery often seek to
enhance their academic research and overcomegsaéwdintages they experience in
publishing internationally by working with oversgaertners. It is certainly the case that
there has been a massive growth of internationllmration in science in recent years,
rising from 17% to 23% between 2008 and 2018 (Wi04.9). Collaborations of
Chinese authors with those from G7 countries, xangle, have increased Chinese

publications exponentially (He, 2009).

Of course, research in the soft knowledge fieldgeiserally less collaborative and more
local than in the sciences, but the results shosva hot only reflect wider shifts in
publishing (Hyland, 2015) but index the interna@ibmation of EAP. The changes in the
source of author affiliations away from traditiolalropean centres of research towards
academics working in previously peripheral coustaenfirms the field as a global

force of academic endeavour.

5 Commentsand conclusions

This bibliometric study has tracked, in broad sésksomething of the short but
eventful life of EAP as an academic field of inquiSupported by an expanding range
of publications, authors and research journals,cuadacterised by a widening array of
topics and contributing countries and institutidB8P has made an extremely

influential contribution to applied linguistics af@hguage education.

We have shown that researchers have displayedsastemt interest in topics related to
teaching, learning and classroom practices. Marthi@topics introduced in the period
after 2001, however, have focused on the contdidspurses, and implications of these
practices with substantial attention devoted tagssof identity, interaction and genre.
In terms of authors, we find a shift towards thmskviduals bringing a theoretical and

discourse analytic perspective to research, suipgaah interest in academic writing,
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language description and perspectives underpirsongal relationships in learning and
communication. The themes of the most cited putiina confirm these interests and
the growing concern with both the working of distsiand of learning. Finally, our
study shows that EAP is not outside the growingrimationalism of research more
generally. On the contrary, it is now achieving@bgl reach as authors affiliated with

emerging centres of research begin to make a nratheofield.

One limitation of this study, of course, is thaffoituses on the apex of the publishing
pyramid. The topics, most cited authors, publicatiand affiliations we have explored
are based on an analysis of a corpus of SSCI mtiermal journals. While these are the
most accessible and celebrated works, the veryenaftEAP as a practitioner-led and
applied discipline means that a great deal of rebea highly localised and either
unpublished or found in the pages of regional aadlljournals, especially in South
America and Asia. The nature of this less widegsdminated research is a rich vein for
future study, but it is highly probable that mariyle concerns addressed will reflect,

and perhaps be led by, what is published internatip.

It is also important to note the obstacles to miiatig created by the ambivalent position
that many EAP practitioners occupy in their ingidos in terms of their academic
status and teaching role. While EAP teachers akeethwith inducting students into the
discourses of the academy, their own academiciponsg often uncertain in the
university. EAP is distinguished from other acadefiglds by being treated as a
business in many universities, making practitiors@ademic status vague at best and
adding to this heavy teaching workloads which makssarch difficult. As a result, as
Ding and Bruce (2017) point out, teachers and rekesas of EAP tend to be different
people. As Davis observes:

The lack of agreement about where EAP belongs mithi

institutions can mean it has no clear niche incaltg, which has

negative implications for research. (Davis, 2043).
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EAP practitioners around the world thus strugglérd the time, the support and the
advice to translate their interests and curiosity publishable research. The absence of
institutional incentives and lack of an establisheskarch culture in EAP acts as a

brake on the advance of publishing and on the éutievelopment of the field.

Another point worth making is that while we havedmented the growth of research
in EAP, we have said little about its quality. Inegent ‘personal essay’ in JEAP, John
Swales, the doyen of EAP, bemoans the current staissearch in the field. Focusing
principally on papers dealing with genre, he arghasthis research is:

a) too textual, b) too ‘thin’ in Geertz's sensetar) concerned with

overall structure, d) too interested in the intespeal and

promotional aspects of research writing, and ey-foveused on our

own fields of applied linguistics and ESL.  (Sv&l2019: 81)
There are, almost certainly, many in the field wahight wish to challenge (at least
some of) these opinions, but there is a sense ichlv8wales is right. Among the norms
and practices that are shared by members of gplirseare sets of conventions, modes
of inquiry and what counts as doable, or fashiomatolpics. Demonstrating membership
of this culture involves, to some extent, partitipgin areas of research deemed to be
useful and popular. As a discipline becomes maiabished, then, its research begins
to run along more predictable tracks, and it issgme that EAP has lost some novelty in
what is published. Some of the excitement in pigkip a new paper is dissipated when

we find it is only marginally different to one wead last week.

There is, however, little doubt that research, pumlolication, has done a great deal in
establishing EAP as a productive and active fialth egitimate pretensions to be
recognised as a serious academic endeavour. lagh40 years EAP has consistently
provided grounded insights into the structuresmednings of texts, the demands
placed by academic contexts on communicative bebesj and the pedagogic practices

by which these behaviours can be developed. Asave hoted in this study, it has been
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assisted in this by a healthy receptiveness taitioerstandings of different perspectives,
by the development of new areas of research artdebgarticipation of a widening
international research base. The applied natuEA#f, its role in conducting
research-based language education, can be chaligfagithose working in difficult
conditions, but in terms of research it is also ohi¢s greatest strengths.
Theory-building, of course, is a central plank esearch and how we understand
real-world contexts, but EAP has not become dethffoen student needs and
classroom practices. On the contrary, it has baeoessful in tempering any

overindulgence in theory with a grounded awarepnégsactical utility.
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Appendix 1:  Number of articlesin the 40 journals publishing EAP research

Journals 1980to 2000 | 2001 to 2020
1. Annual Review of Applied Linguistics 13 46
2. Applied Linguistics 29 115
3. Applied Linguistics Review 0 106
4. Asia Pacific Education Researcher 0 196
5. Asia Pacific Journal of Teacher Education 27 203
6. Assessing Writing 3 176
7. Assessment Evaluation in Higher Education 53 205
8. Australian Journal of Linguistics 0 42
9. College Composition and Communication 237 355
10.Computer Assisted Language Learning 58 309
11 Discourse Context & Media 0 14
12 Discourse Studies 2 163
13.ELT Journal 36 195
14 English for Specific Purposes 281 484
15 Foreign Language Annals 131 185
16.Higher Education 171 366
17 Higher Education Research and Development 70 354
18.Ibérica 5 84
19.International Journal of Corpus Linguistics 2 200
20.Journal of Computer Assisted Learning 74 278
21.Journal of English for Academic Purposes 0 627
22 Journal of Higher Education 82 288
23.Journal of Pragmatics 13 289
24 Journal of Second Language Writing 127 415
25.Language and Education 105 339
26.Language Culture and Curriculum 0 167
27 Language Learning 8 216
28.Language Teaching 0 263
29.Language Testing 14 162
30.Lingua 0 26
31.Linguistics and Education 52 279
32.Reading and Writing 67 261
33.ReCALL 0 253
34.Studies in Higher Education 89 348
35.System 184 284
36.Teaching and Teacher Education 163 281
37.Teaching in Higher Education 108 352
38.TESOL Quarterly 252 352
39.Text & Talk 74 157
40.Written Communication 285 369
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