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o The methodological difficuities faced by curriculum evaluators
Cd Lo who want to offer a comprehensive range of information about
St new programmes have drawn them to the case-study as-a tech-
‘nique. Many of the quite legitimate questions that are put to
evaluators, especially by teachers, cannot be answered by the
experimental methods and numerical analyses that constitute the
. instrumental repertoire of conventional educational research.
" Such questions are directed at the experience of the participants,
and at the nature and variety of transactions which characterise
j . . the learning milieu of the programme. There seems to be a need

to find ways of portraying this experience and this milieu so that
. prospective users of new programmes can relate them to their -
- own experience, circumstances, concerns and preferences. The
: case-study is one such way, and evaluators have been prominent
among those who are begmnmg to advocate, and explore in
e practice, its fruitfulness in educational. enquiry. The purpose of
" this ‘brief paper is to examine the pedigree of the case-study as.
a research method, to draw attention to features of our educa-
tional system which pose problems for the conduct of case-study,‘
and to suggest same guidelines for its use in’ & '
Case-study is the examination of an mstance in actxon. The
choice of the word ‘instance’ is significant in this definition, be-
cause it implies a goal of generahsatlon. We mlght say that case-’
study is that form of research where n=1, ‘only that would be
misleading, because the case-study method_ lies outside the
discourse of mathematical experimentalism that has dommated

s AngIo—Amencan educational research.

' It is difficult to account for the neglect of the case—study as a
general method of educatlonal science, especnally in V!eW of zts
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The methodological difficulties faced by curriculum evaluators who want
to offer a couprehensive range of information abcut new programmes have
drawn them to the case-gtudy as a techmnique. Many of the quite legitimate
guestions that are put to evaluators, egweciaily by teachersg, cannot
be answered by the experimental methods. andd numerlcal aneliyacs that
constitute the instrumental repertoire of couvent ional educational research.
Such questions are directed at thé exnoriunua of the participents, and
at the nature and valiety of transactions which characterise the
learning milleu of the nro&ranne. There seenms to be g need to find ways
of portraying this expéri@nce and this milieu go that prospective users
of new programmes can relate them to thelr own experience, clreumgtances,

- goncerns and preferenceg. The case-study is one such way, and evaluators
have been prominent amoéng those who are begianiag to advocate, end explore
in practice, its fruitfulnesz in educational enquiry. The purpose of this
brief paper is to exanine the pedigree of the cage-study as a regearch
method, to draw attention ito features of our educational . syaten which
pogse problems for the conduct of case-study, and to suggest some
guidelines for its use in education. '

Case~study is the examination of an instance ln action. The cholee of
the word 'instance' is significant in this definition, because it implies
‘a goal of generalisation. We might say that case-study is that form of
research where n=l, only that would be misleading, because the case-study
method lies outside the discourse of mathematical experimentalism that
has dominated Anglo-fmerican educationnl research.

It ig difficult to account for the neglect of the case-study as a general
method of educational science, especially in view of its significant role
in the history of learning theory. An adequate explanstion would need to
embrace the foliowing considerations: agpirations to the gtatug of the
natural sciences via thé zdoption of their alleged paradign, bureaucratic
demands for sctuarial data gusceptible to policy manipulation,'venuine
scepticism about the regearch velue of the approach, and the late arrival
on the educational scene of research practitioners with relevant skills.

But there is ancther reasgcon’ for this negliect, one which has status
implications, but which poses a dilemma for the aspiring aduecational
scientist in a curious form. - It has to do with the fact that the kind
of case-gtudies which we believe educotion needs have characteristics
which call for a fusion of the styles of the artist and the scientist.
When Freud said, "It still sgtrikes me myself as strange that the case-
‘higtories I write should read like sghort stories and that, a8 one might
say, they lack the serious stamp of science",1 he caught the uncase oifr



the researéher who, disdaining the 'safety of anumbers', discovers that .
- his Cata is most effectively expressed in a node which is ﬂenorically
associated with the artist.

Although this comes’. &8 a8 surprise to the scientist who adopis this
approach, and penerally a disconcerting ome, it is a logical congeguence
of his field of vision. Case-study is the way of the artist ,who achieves
preatuess when, through the portrayal of a single instance 1ockeu in time
and circunstance, he communicates enduring truths ashout the human
condition. For both scientist and artist, content and intent emerge in
form., There have been periodg in art, especislly in the novel, when

the artist has consciously aspired to 'scientifie' generalisation. Writers
of the French naturalist school, such as Zola, created characters to
represent the sccial type, and blurred the lines betwsen literal truth
and special plesding by carefully resoarchind the factual settings

of thaelr fictional puppets. The natursglists were part of an inteliectual
movenent in French society which encompassed the scionces as well as the
" artsg, s movement which had ne parallel in this couniry. It iz interesting
to gonder,;tucrefore, the significance of one school of Dritish
televigion dramatists whose prefercuce ior documentary style, accurate
reseayeh, and’ 'representatlve herces, owes nothing to the legacy of

a native 'comic’ FTradition, anu may constitute a take-over. bid by .them
for an ares heglected by the ‘social scientist. Fusion, or comfusion?

1f we are not simply to ipnore this new ‘pseudo-selence’, perhaps we
night begin by examining carefully the case for the case-study, and
@laborating some rules which COLLQ effectively discipline its use in
ecucational rcsearch

Ag a method 0? rzsearch the cape-study commanos a regpected place in
the repertoire of theory builders from a wide range of disciplines;
meuicine law, enginperlng, psychology and anthropology are edamplea.
- The case can generate a theory as well sg test one; instance and
abstraction go haad ia haad in an iterative proceds of cumulative growtdh.
Ihe instance may be a patient with a particular ailme nt a verdict, a
bridge, a chimpanzee, or 2 whole community, but the rescarch aim is the
game ~ to reveal propgrties of the clags to which the ianstance belongs.
"When' we read Malinowski we get tho impression that he is
stating something of gemeral importance, Yet how can this be?
He is simply writing about the Trobriand Islanders, Sonmehow he
has so assimilated himgelf intc the Trobriand situation that he
is able to make the Trobriands a microcosm of the whole
primitive world,™ o
(Leach)”

Clearly representativeress ig an important. consideration. In fields

where individual variation within a’clags is limlt@b, as in medical
diagnosis or in the social asnthropology of non-litersate peoples, case~gtudy
is widely accepted as a valid basis of generalisation, and adopted with
confidence. Psychopathology 1s an interesting area where the issuc of
cultural specificity continues to Gop the theories Freud based on
cagse-gtudies of Bhne Viennese bourgoisie. Neverthelcss, the truth remaihs
that, in a very important sense, we are all Freudiang now.



Caseo-study methods are rarvely spelled out in advence, except in the
most general of terms, and appr@nticeshiﬁ is the .usual msans of
induction into its technigues. In the social scieances, as in bank
robberies, thz method of attack is characteristically an opportunistic
response to the observed nature cf the case. The socioclogist White,
look 1n? back on his research plans for the stuuy cf Cornerville, remarks:
"It seems to me that the most impressive thing sbout them is their
remoteness from the netusl study I carried out”. More experienced
practitioners may deflect guestions about mnethod with some pansche,
Alan Beals, an anthropologist, writes, "In 1252, on the way to India,
I asked a distihguished British anthropcologist the secret of his
success in doing fieldwork. His respounse was, "Never accept fres

housing, and always carry & supply of marmalade". Dut for those with
iessg established reputations, doubt and unesse are endemic. Thus
Dollard:’ "Many times during the condust of the research and the

arrangement of the material, I have had a bad congcisuce on the score
of moﬁhod‘ Should the researcher oexpect to be helieved if he cannot
hook his findings into the number system end present them, in £ nanner
conventional in the phygical sciences?” (Doliard, 1937). Dollard
gubgequently came under pressure from the exnerimentalists on
methouolobical grounds, but though he applised himgsel? lengthily tc
psychophysical methods thereafter, he gtill nmaintained (Dollard 1887)
that case-gtudy method in the gocial sciences must follow a different
path, "Hot every nth person can be a f:iend."ﬁ

Problems of Cage~Studying Social Action

Despite Dollard's flight to numerical methods, it is s mistake to think that
a major distinction between ezperimental aml case-study research hag lain
in the area of quantification. In fact, the case-study worker is typically
much more quantitative than is appreciated. Decker writes
"The observer, possesging many provisional problems, concepts
end indicators . . . wishes to know which cf these are worthk
pursuing as major foci of his study. He doss this, in part,
by digscovering if the events that prompted their development
are typical and widespread, and by seeing how these events
are digtributed among categcrlea of people and organ;sational
sub-~units. He reaches conclusions that are sssentially
guantitative, usiﬁg them to demcribe the organisation he ig
studying,” n

Much more to the point iz the fect that, whereas experimental method

iz conceptually aesocial, the most important feature of cage-gtudy in
the hunan geiences ig that it is pursued vie s soeirl process and

leads to e social product. Although this is of course true of all human
resesrch, in case-study the process is significantly more intinmate, the
product more directly comsequential for those involved, A list of the
problems which the cage-study worker encounters includes therefore:

~ Problems 0f the researcher becoming involved in the issues, events
or situstions under study.

~ Problems over confidentiality of data. :

-~ Problems stemming from competition From different interest groups
for mecegs to and contyrol over the data.
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-~ 'Problems concerning publication, such as the need to preserve

‘ anonynity of subjects.

- Problems arising from the audience being unably to distinguish
data from the researcher's interpretation of the data,

[

And prior to these, although linked to them, there is the problem

. of how to gain access to the data. 'The iavestigator of social

me chanisms is seldom free to follow Dacon's dictum for Natural
Sciences, "tor-put Nature to the guestion”, or, as Collingwood put

it in laying a similnr duty upon his historical method, "to compel
Nature te answer', For the obsgervational scientist there iz no
'command performance’., He nust find vantage points and roles within
% web of human relationships without destroying the fabric. The
delicacy and subt.lety of his instruments is a pre-condition of
their validity, especially in those situations where consciousness
‘of the researcher's purposes evokes behavioural illusicns desipgned
to protect self-serving images. Uducational situations are typically
of this kind. Indeed, educatiohR is a field which is likely to raise
in an acute form most of the problems endemic to case-study research.
This being correct, we would argue that case-studies in eduecation
naed to be conceived and cpnducted in new ways 1f they are to gain
widespreadl acceptability.

The Social thloSOth of Educational Case-Studies

Case~ study regearch is used occaslionally in education but mostly in

an ‘autocratice' moede. That is to gay the problems ligted in the Drevious
.section . are perceived as 'techmical' issues, irritating obstructions

to the sgcientists uncompromising pursuit of new knowlsdge. - The study is
typically conceived as a piece of 'pure' research diraqted to an audience of
research professionals. The interpretations nade are essentially the
interpretations of the researcher. The reosponsibility for the final
account is his alone. The resedarcher's vight to control his work in these
ways has not been seriously questioned. We believe it is time' to question
it now. The critical issues which emerge in this reappraisal can be posed
gquite simply: ‘ : ‘

‘

- to whose needs and interegts does the research respond?
- who owng the data (the researcher, the subject, the spousor}?
-~ who has access to the data? (Who is excluded or denied)?

- what is the status of the researcher's interpretetion of events,
vig-8-vig the interpretations made by othors? (Who decides who tells
the truth?)

-~ what oblipations does the researcher owe to his subjects, hiis smonsora,
his fellow professionalg, others?

- who is the research for?

Regearch is primarily concerned with the creation, organisation and
digsemination of knowledge. Coaventionnlly, disseminatioh comes last

in the order.  In gome dofinitions it is omitted altogether.” Ve

helieve that the dissemination of ioew knowledge ousht to be a prior, aot
a post, consideration in the planning and conduct of educational research.
Enowledge is the basis on which meny forms of power are legitimated, and,
in the case of education, the medium through which power is exercised.



Cage-gtudy ressarch in education takeg the resgoesrcher intc a complex-

get of politically sensitive relationships. In a related paper (MacDonald 1874}
cue of the authors clessified evaluation studied under thres idesl types

on a political dinmeasion. He cslled these types ‘bureaucratic', 'autoecratic!
and ‘democratic’. The prircipal question which determines this:

claggification ig "Who controls the pursult of pew kpowledge, and who has
necess to it?" One of the purposes behind this paper is to eudorsse
specifically the ‘*democratic' approech as particularly appropriate in
cage-gtudy regearch or eveoluation activities using crmge-study techniques.
Democratic evaluation is doseribed as follows:

"Democratic evaluation is an information service to the community
about - the characterist;ps of an educational programme. It
recognises value pluralism and seeks to represent a range of
intorests in its issue formulation. The Lhasic value is an informsd
citizenry, and the e¢valuator acts as broker in exchanges of information
betweenlﬁiffering groups. His techiniques of data gathering and
presemntation must he accegsible to non-gpeclalist audionces. His
main activity is the collection of definitions of, and reactions to,
the preogramme.  He offers confidentielity to informants and gives
thea control over his use of informaticn. The repcrt is non
recomuendatory, and the evaluator has no concept of information
misuse. The evalustor engages in periocdic negotiation of his
're;ationships with gponsors and programma participants. The
criterion of success id the range of audiences served, The

report aspires to 'best. smeller' status. The key concepis of
democratic evaluation are -confidemtiality', 'negotiation’ and
‘accessibility?. The key justificatory comcept is the 'rvight

to know';"g

We feel there is a need to develop case-study in education within this
mode, Although the concepts and principies'we will advance fall ghort

of this 'ideal’, they embody an appreach that is sharply differentiatad
from past or currceat practice, sn eppreoach which rejects monopoligtic
concepts of control and access. These concepis and principles also take
account of significant, but neglected, features of the educational systen.
In this ccnecluding section of the paper, sowe of these Teatures will be
specitied and related to characteristics of case-gtudy before we present
‘our recummendations.

1, Sigmificant Features of the Educational System

'n) Happy alliances between theorist and practitioner in our gystem are rare:
more often, the relationship ig one of mutusl mistrust punctuated by open
entagonism., Detween sub-groups of practitioners algo, and perhaps
particularly between teachers and mansgers, the unity of common purpose
rests on almost religious observence of territorial bountaries,
Practiticners can, however, generally rely on each cther for support
when faced with an external enemy, such as public criticism, whereas
the theorist's behaviour in such circumstances is less predictable,

b) Partly as a consequence of thig, educetion hag a highly developed and
long standing mythology which acts as a protective public image projected
by its members. A% all levels of the syster what people think they are
doing, what they say they are dolng, what they appesar to cthers to be doing,
end what in fact they are doing, may be sources of considerable discrepanucy.
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This is generally as true of children in class as it is of teachers,
Head teachers and administrators. Any research which threatens to
reveal these Ciscrepancies threatens to create dissonance, both
personal and political. .

There is a traditioa of freedom from scrutiny by outgiders in
education (the imnspectcrial role being mainly benizn and supportive}.

Bducational ianstitutions sre rierarchical and competitive, for stafif

and for children. Dut, in our count?y,‘teachers, hesdmasters, inspectors
and administratorg all have gimilar professicnal qualifications, so the
hierarchy of staff is based on experience. and is congultative. Expertisc
cannot bhe clainmed on thrinsic eriteria and used ag a basis for authority.
This characteristic ¢f the gtructure, asllisd to mythologieal aspects of
the culture, crestes an inherent need for secrecy that is all pervasive.
Case~study research may penetmate the secrecy and so threaten the
carefully consiructed clainms which form the basis of authority.

The sducaticznal enterprise continuously generates its own réflective
languages. Since the process itself countains its own theoretical,
anaiytical jand descriptive constructq, this creates the potential for
presenting case~gstudiss within the lauguage of those studied.

nelated Aspects of Cazs-fiedy

Case-studies are public docuwcuts about individuals and events.
They are idemtifiable at leagt to those involved and uéually to
wider audiences. They have conseguences for the lives of those
portrayed as well as for the reader.

Educational case-gtucies are usually ‘financed by people who have,
directly or indirectly, power over those studied and nortrayed.

L } '
Case-study methods rely heavily on human instruments, about which
only limited kaowledge can be obtained and whose private expectations,
desires and interests may bias the stucy in unanticipated and
unacknowledged ways., Lack oiurules.fcr cage~study leaves rescarch
opportunities open to both real and imagined sbuse.

Case-atudies are always partial accounts, involving selection at

every stage, from choosing cases for study to sampling events and
instances, amd to editing and presenting material. Educational
cage-studies are almost alwaye conducted under constraints of time

and resources and therefore reliability snd validity pose eonsidorable
problens. o

Proposed Guldelines

It seens to us feasible to comntemplate a fomn of educational research
that would be practice-based in a way regearch has not been previously.

We see this as a form of research which responds actively to
practitioners’' Jefinitions of situations, conceptual structures and
language, Constrained by these the regearcher would act as the
represcentative of the varioue grcupﬁ involved, exploving their hypotheses,
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using their language and conceptual structures, Doth as starting
points anc as a continucus reference. The aim would aot be to
create alternmative realities for practitioners but to find ways of
encouraging thom tc develop imsight into their existing realities,
and to understand the realities of other inbhabitants.

We have to think in terms of ‘'condensed field work' in order to feed
back information quickly enough to fit the time-scalez of participants.
This cuts us ofif from tracitions of case-~study work in the social
sciences and draws us closer to other traditions in journslism,
documentary film-making and the novel, These traditicns have not
systematically addressed the issues of reliability and validity which
condenged field-work will raise in acute form. New criteriaz are needod,

Proof is rarcly obtainable in case-gitudy research. Rather than setting
prooi ws a primary goal, the case~study worker should aim to increase
unGerstanding of the variables, parameters and Jdynamics of the case

under sgtudy. Cross-checking rather than cousistency is the main

strategy of validation. The case-study worker is gulded in his

resgearch by the pursuit of discrepancy. It is implicit in the notiom

of caze-~study that there ipn no one true defirsiicon of the gitustion.

In sovial situations, truth is multiple. The cage-study worker is a
colicetor of definitions. The collection is validated via a continuous
process of negotiation with, those involved. Wherever appropriate the
case~-study should comtats the expressed reactions (unedited and ungloassed)
of the principal characiers portrayed, to the report in its final dreft forn.
The wreliability of the study, i.e. the probability of its findings

being confirmed by replication, seess likely to be significantly

enhanced where such proceduress are adopted.

!

Confidentiality will becowe a critical aspect of procedure, Confidentiality
should be accorded to informants for the term of the study and,
thergafter, release of material for publicetion negotiated with them.

‘The nature of case-sgtudy is such that participante can often only judge

the consequences of release in retrogpect and when the conteéxt of
presentation is available. Offering blanket confidentiality affords

the researcher faster access to relevant data and prevents the need for
informante to continuously monitcor what thay say. ‘This is especially
critical in interview situationsg, for in the hands of a skilled interviewer
most people are inexperienced and will reveal things they Jdid not intend.
Allowing retrosgpective control of editing and release of data to

informants affords them some protection from the penetrative power of

the research asg well as allowing the researcher to check on misinterpretation
or misunderstanding on his part.

Thig sharing of control over data with participants does mesn that the
researcher oftén has to face the fact that some of his finest data is lost,
diluted or permanently consigned to the files, On the other hand his
access to knowledge about what arce sensitive issues to hig informants

may guide his research in significant and utnexpected ways.

Cage~study methods leni themselves to a variety of means of
presentation; written veports, audio-visusl recordings, displays. and
exhibitions. Generally, theee presentationg should bhe devoid of
indieations of praise or blame from the point of view of the researcher,
They should present coutingency relationships only, leaving it to

those studied aud other audiences, to infer csuse. The& should attempt
to be expliclt about rationale and procedure, and the prineciples
governing the selectior and presentation of content.



g) The data musgt be sceessible to the Judpement and understanding of
all those whose interests mey be influenced by its contents. If
this is not to remein at the lipservice level, the researcher nay
have to exzplore relationships between himself and the artist,

SUMMARY

We have presented a view of case-gtudy resgearch in education which has
its primaxy focus on the political nature of relationships Detwoen the
researcher and his subjects, sponscrs, audicnces and related groups.

- We have emphasised such questions as who has control over, or accegs to
data, and under what conditions and conbtra1nts ghould the researcher
seek and present hig findings. Our recommendations are derived from a
particular socio/philosophical stance.

As we imagine snd describe it, educaticmal case-study has as yet no
practitioners. We have attempted to describe a kind of research we
feel ourselves working towards rather thisn one we have successfully
accomplished. ‘

The real prize is the prospect of developing technigues and procedures
which can be used by schools and ancillary agescies. A specialist regearch
Drofesslon will slways be a poor substitute for a seli-monitoring
educat:onal community.

August 1874
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NOTE: Host of the points rvaised in this paper are treated more fully by
ROD WALRER in a longer SBAPARI article entitled "The Con@uct of
Eéucational Case-Btudy: Ethicg, Theory and Frocedurs."”
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